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Authors Aguirre, Mayfield-Ingram, and 
Martin have written this book to engage 

teachers in conversations about and re1ection on 
their own mathematical identities and their stu-
dents’ mathematical identities. While classroom 
examples focus on grades K–8, the book discusses 
teacher re1ection and practice around issues of eq-
uity for grades K–12. 

2e book chapters are divided into three parts: 

• Part 1 focuses on mathematics learning and 
identity and challenges teachers to re1ect on 
their own mathematics learning identity and 
its impact on their instructional beliefs and 
classroom practices. Readers are encouraged to 
create their own mathematics learning autobi-
ography as a re1ection tool.

• Part 2 introduces and describes 3ve equity-
based instructional practices to support stu-
dents in productive learning of mathematics 
and development of a positive mathematics 
identity. 2ese practices are: 

 - Going deep with mathematics

 - Leveraging multiple mathematical compe-
tencies

 - A4rming mathematics learners’ identities

 - Challenging spaces of marginality

 - Drawing on multiple resources of knowl-
edge (p vi)

Classroom vignettes are provided to bring 
these practices to life. 

• Part 3 focuses on the engagement of fami-
lies and communities to support students in 
mathematics learning and development of a 
positive mathematics identity. Strategies are 
provided that can be used to engage families 

and communities 
in a partnership 
of support for 
students.

Each chapter in-
cludes speci3c discus-
sion questions that 
can be re1ected on in-
dividually or discussed 
with colleagues.

In Part 2: Rethink-
ing Equity-Based 
Practices, readers are 
introduced to the 3ve 
equity-based instructional practices listed above. 
Each practice is described and the research basis for 
that practice is identi3ed. According to the authors, 
these practices “strengthen mathematical learning 
and cultivate positive student mathematical identi-
ties” (p 43). Following these descriptions is a chart 
describing for each practice the attributes of a rep-
resentative lesson and a non-representative lesson. 
In addition, the chart calls out assessment consid-
erations and provides questions for teacher re1ec-
tion. 2e information in these charts can be used 
by teachers in planning lessons to focus on equity-
based practices, by coaches and school leaders in 
observing lessons to identify equity-based practices, 
and by all in guiding re1ection on a lesson. 

If you’re looking for very concrete examples of 
strategies to support equity and students’ develop-
ment of a positive mathematics identity, this book is 
for you. Read it as an individual and re1ect on each 
chapter or engage colleagues in a book study. Share 
the 3ve equity-based practices with school leaders 
to make them aware of the practices that support 
all students in engaging in and being successful in 
learning important, rigorous mathematics.


