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Agenda

Faculty Expectations & Student Experiences
Activities

-- Writing Annotations

-- Reading & Synthesizing Articles
Buzz Group & Discussion
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Think / Pair / Share

What information
literacy skills do faculty
at your institution say
students lack?
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Faculty Expectation

Faculty interviewed at the University of Rochester
felt students could find information but that they
struggled with evaluating and interpreting
sources, 2 tendency to summarize rather
than analyze, and plagiarism (Alvarez &
Dimmock, 2007).
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Student Experience

Roughly a third of college students surveyed by
Project Information Literacy report difficulty in
reading, pulling together, and citing the
sources they've found (Head & Eisenberg, 2010).
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Student Experience

Most had written only one “real research paper” in
high school (p. 12) and many had never seen or
read peer-reviewed journal articles before

college. (Head, 2013).
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What we want these assignments to do

--teach students the IL skills that other faculty are
noticing they lack: reading academic sources,
source synthesis, and annotation writing.

--demystify academic language and expectations
and make assignment demands clearer and more
transparent in their goals.

--empower students with assignments that
reinforce practical, repeatable, no-surprises IL
skills.

(See also: Scholarsk
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Annotated Source Sheets
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Annotated Source Sheets

What is the goal?

--want students to work on annotations throughout
the semester, not wait until last minute to
write bibliographies

--want students to better understand mechanics of
annotations to help reduce plagiarism

e et S - <A o< 9§

Jihguidgs.unco.ed%
e —eeeo




Annotated Source Sheets

Your name:

Source Sheet for Articles & Online Publications

arnotaiion.

government reports) you firnd and use,

This shest provides the basic outline for gathering the information you'll need to properly write an ewaluative
Complete ane of these forms for each of the online publications (news articles, FDFs, documents, and

For more info on formatting APA citations, sees hittp:/Aibquides urco edu/aps.

Part the First: Information about the item you selected

Author or authors:

Corporate or Government author (f aoplicable):

Cate the item was published:

Title of the article, web documnent, or report:

Title of the journal this ariice was published in, or, ifthisis &
newspaper article, write the fitle of the newspaper in which it

was published.

DOl or web site retrieved from (Do not write ‘Surmmeon.” Write

w “ ihe database name))

TIPS on APA Formatting
Remember to end each sedion with @ penod.

-Am:hnrs: Faor one author, use the author’s |ast
name and first initial. Evampler Hudson, J.

For artides with two authors, follow the same
format, using first initdal only, separating suthors
with an “&" (ampersand).

Exomple: Timberlake, J. & Lion, 5

- Date: Write the date as (Year, Month Day). If thers
i=m't a date [jsieg wse (pgd.) for no date or just list
the pear.

Exgrnple: (2008, March 15).

-An:icle titles: Oinby capitalize the bBeginnings of

sentences and proper Nouns, not eveny word in the

tile. Exgnuples:

The palitics of “fracking”: Regulating natwral gas
drilling practices in Colorado and Texss.

Relstionship between Facsbook use and
problematic Intermet use amaong college
students.

-Nmpapertitl should be capitalized and
italicized. If 3 newspapser has 3 common name,
include information necessary to locate the sounce
in sguars bracksts after the dde.

Exomples:

The MNew York Times.

The ivfirror [Gresley, COJ.

Race & Class.

-Fheuie\.red from zhould indude the full web
address for the newspaper, web document or
report. If the article has a DO (digital object
identifier], use that instead.

Exomples:

doiz10.10801 74022 2002 FO0721

ttp s mytimies. comy”

with Baianne Markowski for 1he Lever ity of Hosthenn Colorack

http:/faenn.deathpenattyinfo.ong 200EY earEnd pdf




Annotated Source Sheets

Part the Second: Describe the item in detall so your zudience knows what it's about.

Annotations are usually composed of three or more sentences about a particular source. Writing this is essier
than it might appear.

Sentence #1: What is it about?

Pro Tipc Avoid using the first person (words liks (|, we, pow, etc) here. Be 2= objedtive 5= poszible, and spedific describs the
sudizs made. the sffected or interested partiss, and what was revealed through the reszanch, Uss sample dats and selected
guotes to back Up your points.

Sentence #2. What condusions are reached, and how does the author support them? Give an
example from the data presented that best illustrates the value of this source.

Fro Tip: Be &: objertive 33 possibls, and spedific sooust its findings so that your sudience undserstands its value

Sentence #3 How does this item influence your view of the topic?

Pro Tips Here's whers you t=ll your resder why this t=m is important to yowr reseanche. What theme does it connect 1o for
vou? Wihat was the most valuable part of this item that mads you want o use 17

Yau've just given yourself 3 head start to write an entry in an annotated biblicgraphy.
The rest is mestly formatting. Congrats!




Annotated Source Sheets

How is it used?

--First use sets framework for expectations

--Students peer review their writing & ask
questions on clarity of the content and source

--Sentences combined into paragraphs;
bibliographic info formatted to APA

--Students free to return to sheets at any point for
guidance and clarity; allow continued use if
APA citations also included

Iibguides.unco.edu/bridgetx‘



Annotated Source Sheets

Use in library one-shots & other courses
--PSCI 110 Global Issues

--ENG 123 College Research Paper

--Nutrition & Dietetics program are adopting

--LIB 150, 151, & 160




Summary Table
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Summary Table

What is the goal?

--give students strategies for making sense of
peer-reviewed articles

--introduce students to the difference between
summary and synthesis
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Summary Table




Strategy for Reading Journal Articles

1. Read the Abstract What is the article about?

2. Read the Introduction What is the research question?
3. Skip to the Discussion What are the key findings?

4. Go back to the Methods Who were the participants?

5. Skim the Results What did they do?
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Summary Table

O" SOCIETY FOR THE TEACHING
A OF PEYCHOLOGY

Faculty Farum
Veaching of Prpchology
P— ) Loz
Teacher Responses to Classroom Incivility: 5 The putborts) 212
- . sagepubconjournalsPermision.nay
Student Perceptions of Effectiveness Dot 161 17mRe2ER 456428
higpifnop sagepus.com
SISAGE
Guy A. Buysen'
Abstract
Incivility oecurs frequently in college ck ns. However, recommend hers for handling student incivility are based

on anecdotal evidence. To address this gap in knowledge, students (N = 150) in the current study evalisated the effectiveness of
several teacher responses to classroom incivility. Inddents of incivility, described in vignettes, varied in disorderfiness and

harmfulness. Stedents perceived ignoring incivility as the only incffective resp

Direct confr of uncivil stud in class

or outside of dass received the highest overall ratings of effectiveness, and students tended to see immediate responses to

discrderly behav

< as more effective than delayed responsec. These results suggeet dhat students perceive teachers as having a

responsibility to manage dassroom incivility, especially when it disrupts classroom order.

Keywords
classroom management, incivility, classroom bias

Incivility in collepe is ofizn ized 4% a grow-

ing problem (c.g., Feldmann, 20001; Price, 2011). Fcldman
defined the concept as “any action that interferes with a harmo-
nivus and cooperalive leaming atmosphen: n the classroom™
(2001, p. 137), but most incivility research focuses specifically
on discourtcons or dismuptive smdent behavior. Common cxam-
ples of classroom incivility mclude emotional outbursts, carrying
on side conversations, lateness, and engaging in nonacademic
activitics (Rjorklund & Rehling, 2000; Boice, 1996). These
types of behaviors arc relatively frequent and negativcly impact
both teachers and students (Bjorklund & Rehling, 2010; Boice,
1996; Draxion & Jones, 2008; Nocdstrom, Baricks, & Bucy,
2009y, thus, the effective management of classroom incivility

prejudice, stereotypes, and discrimination; incivility differs
from these forma of bias in several ways. To beging, previous
evaluations of responses (o bias have focused on classroom
behaviors, such as the use of racial slurs {Boysen, 2012), that
go well beyond simple discourtesy, Studenis tend 1o believe
that such prcjudice is plainly unacceptable and requires a
response, but they have widely varying perceptions on what
constilules  appropriale  classroom civility (Bjorklund &
Rehling, 2000), Consequently, although students uniformly
belicve that overt prejudice requires micrvention, they may
perceive meivilities such as checking foxt messages as none
of the leacher's concern. Another dilference is the inlerperso-
nal harm posed by bias and incivility; bias is by definition

is an important topic for o Arguably, psychology tesch-
crs must be cspecially concemned with incivility because they
ollen have (he added pressure of handling dilficull diabogs
surrounding individia! differences and diversity, both of which
are common psychology topics (c.g., Pricto ct al_, 2008). Sugpes-
tions for managmg classroom incivility arc both plentiful and
diverse (e, Bamrell, Rubaii-Barmett, & Pelowski, 2010; Berger,
2003; Feldmann, 2001, McKeachie, 2002, Price, 2011),
However, all cxisting suggcstions share the limitation of being
based on ancedotal rather than empincal evidence; rescarchers
have nol provided dala io suppert claims of clfectiveness, The
purpose of the current study was o assess student peroeptions.
of effcctivencss in onder to offer the first rescarch-based sugpes-
tions for responding to classroom meivility.

Hecent b has explored the elfecti

of common

teacher  responses 1o inappropriste  classroom  behavior
{Boyscen, 2012; Boysen & Vogcel, 2000; Boysen, Vogel, Cope,
& Hubbard, 2004). However, that work specifically focused on

iir Ity harmfiol, but incivility varics greatly in harmful-
ness. For example, nsulting another student would be harmful,
bud listening Lo headphones rmitber than the leclure is uncivil bul
poses little danger of interpersonal harm. Finally, unlike bias,
classroom ncivility 15 a frequent disruption (Bjorklund &
Rehling, 2000). In fact, students report noticing incivilitics
such as side conversations, cell phone wse, and nonacademic
computer use more frequently than teachers (MeKinne &
Martin, 2010}, Thus, there iz a major difference in the everyday
disruptivencss represcnted by bias and incivility. It should be
noded, however, thal  mcivilily vanes  greaily no iis

' Department of Psycholagy, SUNY Fredonis, Fredania, NY , LISA

Corresponding Author:
Guy A Boysen, Deparement of Peychology, McKendroe University, 701
College R, Lebanon, IL 62254, USA

Frenil: palispn ek s

OOLLEGE TEACHING, 35: 1518, 2000
Capyright £ Taylor & Francis Group, 110
ISSN: B756.7555 print
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Tayhor & Francis Group
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Student Perceptions of Classroom Incivility

Wendy L. Bjorklund and Diana L. Rehling
St Cloud State University

Claggronm incivility i3 & major concern in highes education today, Yet Gitke smdy has been
done of sludent perceplions of behavior ia the classroom. Based on a sarvey of 3,616 sludeals
al a Midwoeslern pl.lhllb universily, the preseal sludy provides uselul information Lo Tacully

e and ot

abis abodil the beb

& gimdents find most uncivil and how frequently

they ane experiencing these hehaviors. Tn gclcral, il appears that siudenis are cxpericacing
a lair amounl of al least moderalely uncivil behavior in their classes. These mesulls have
implications for how faculiy and adminisiratons. develop policies desigoed 1o guide sodenis

towarnd appropriaie hehavior.

Keywords: educational enviromm

Ohver the pust decade, much has been wrillen aboul the
decline of civility in U5, sociely—everyihing [rom the
boss of civility in the workplace to the ahsence of man

ners on mass iransil (Jacoby 1999 Lunday 2007). Higher
educalion has [ocused primarily upon declining civilily in
the classroom {(Alexander-Snow 2004; Dechiter 2000; Feld-
mann 2001; Sorcinelli 1994). Discussions about classroom
behavior most oflen focus on the need o curb incivil-
ily by studenls, beciuse such behavior can interlene wilth
classmoom learning, harm the leaming environment, and
even weaken sindents” respect for and aitschment o their
institutions (Feldmann 2001; Hirschy and Braxion 2004;
Morrisselle 2000 ). Then: are also clear indications thal siu-
dents themselves are tired of disroptive behavior and de-
sire a more civil classroom (Benton 2007 Carbone 19949),
To deal with sech matiers, instiltions of higher educa-
tion have begun o creale new sludenl programs, codes of
conduct, and other measures aimed al educating students
ahowt appropriate behavior and informing them of the pos-

sible consegquences of infractions (Dechler 2007 Young
2003).

In dhiscussions of classroom incivility, professors ane ne-
peatedly advised 1o include specific expectations for class
room conduct in their syllabi and (o address classroom con
duct early in the course (Alexander-Snow 2004; Carbone

Corespondenes sbould be sent 1o Wendy L, Bjorklund, 1, Closd Stat
University, Communication Studies, 720 Foarth Awe. So_, R1TIZA, 5L Closd,
MN 56301 4498, USA. l-mail: wihjorklund @ siclondsiate edu

s, research, stdent bebavior, teacher-siudent relationship

1994 Morriseile 2000 : Milson 1998 Sorcinelli 1994). When
spietilic behaviors by stodents are identilied as uncivil in these
discussions, the behaviors discossed ane typically drawn from
reports by facully aboul perceived problematic behaviors
{Amanda 199%; Carbone 1999, Yel, classroom incivilily is a
slippery comcepl, Whil one licully member may experienc:
as problematic in a classroom may not bother another. What
lacully may expericnce as iroublesome and sec as inlerfering
wilh clussroom leaming may nol mirmor the experience of
b students they teach, One Taculiy member may not mind
ir sindents quietly eat their lonch or sip eoffee during class,
while ancdher may find il disruplive. Sludenls may nol sec the
sludent sleeping in the back row as interrupling their learn-
img. but & Geolly member may see il as very uncivil, One
step towand betler understanding the dynamics of incivility
in (he classroom is 1o focus on sudent perceptions of (he
issue,

v ke, wihat little has been writlen aboul students® per-
ceptions of classroom incivility has been ancedotal (Boice
1996}, discipline-specific (Clark & Springer 2007), or done
by specil slilulions Tor their intemal distribulion and
wse (Young, 2003) There is (o dale no large-scake pub-
lished study aboul siudenis’ experience of classroom inci
vility. The purpose of the present study is to fll this gap and
provide information about students” perceptions of incivil-
ity in the clissroom. Specilically, the study aims 0 answer
iwo quesiions: What classooom behaviors by other siudenis
do siudents find most uncivil? And which potendally un
wivil behaviors do students observe most [reguently in their
classes?




Summary Table

Reading a Scholarly Journal Article

Complete the table for the journal article you've been given. The first row has been completed as an example. When you are done, share your
findings with your partner(s).

Article
Citation

Research Question or
Hypothesis

Key Findings (answer to research
question)

Participants/Data
Sources

How was the study
conducted?

Study Concerns

& Martin, B.
M. (2010).
Higher
education
faculty and
student
perceptions
of classroom
incivility.
Journal of
College and
Character,
12, 5-17.

McKinne, M.,

s there a difference between
faculty and student perceptions
of the types and frequency of
classroom incivility?

|z there a difference in faculty
and student perceptions of the
sffectivensss of a teacher's
interpersonal 2nd pedagaogical
skills and the amount of
perceived incivility?

Faculty perceived more behaviors as uncivil that
students. For example, faculty view being
unprepared for class as uncivil behavior while
students did not.

Students perceived some uncivil behaviors
[groans, sarcasm, side conversations, and cell
phoneas) more freguently than faculty.

Both faculty and students agreed that the
behavior and actions of the instructor had a
greater impact on classroom incivility than
student actions. The need for instructors to
show respect was a recurring theme in both
student and faculty rezponses.

197 students from 4
Midwestern Universities
on and psychology

52 faculty from 4
Midwastern Univarsities

Complete a survey on their
perceptions of classroom
incivility. 10 students and 10
faculty then completed a
follow-up guestionnaire cn the
relationship between instructer
behavior and incivility.

(2012).
Teacher
responses to
classroom
incivility:
Student
perceptions
D:

Teaching of
Psychalogy,
39(4), 276-

275,

Boysen, G. A.

effectivenass.




Summary Table

Svnthesizing Multiple Sources

Work with your partner to look for similarities and differences between the three articles. Together, write a short paragraph
synthesizing the sources that addresses the following questions:

To what extent do students and faculty view classroom incivility as a problem? What can be done to address classroom incivility?

Paragraphs can be typed or (legibly) handwritten. Include both of your names on your paragraph. Don’t take text straight from
the article. Write it in your own words. Don’t worry about citing sources for now; we’ll talk about that later.

EXAMPLE:
SINGLE ARTICLE SUMMARY MULTIPLE ARTICLE SYNTHESIS

This investigation examined perceptions of undergraduate students | Both students and faculty perceive classroom incivility be problematic

and faculty of incidents of classroom incivility; of the perceived but they have differing views on the problem. Thus there needs to be
effectiveness of faculty in circurnventing classroom incivility; and of a dialogue between professors and students to define properly

the effectiveness of polices addressing incivility. Findings revealed classroom incivility. There is strong debate and discrepancy as to
there is a statistically significant difference between faculty and what exactly constitutes acts of incivility (Hernandez & Fister, 2001,
student perceptions of the type and frequency of incidents of Meyers, 2003; Seidman, 2005; Young, 2003). Moreaver, this
classroom incivility. Findings also revealed a difference between conversation should not be a “global” event, meaning the dialogue
faculty and students as to whether a teacher's would not be best served in a campus-wide workshap or sympasium
interpersonal/pedagogical skill could affect classroom incivility. (Twale & Deluca, 2008). These conversations need to be at the
Implications include a dialogue between faculty and students “lacal” level, in the classrooms of individual instructors. Bruffee (1999)
regarding classroom incivility, a refinement of pedagogy/ underscored the importance of collaboration in higher education.

interpersonal skills for the professorate, and development of policies. | Collaboration between faculty and students would be a powerful tool
to address classroom incivility. Additionally, the literature supparts the
concept that faculty must address classroom incivility head on and
nat shirk fram such responsibilities (Braxton & Mann, 2004; Hannah,

% 2006). r i

McKinne, M., & Martin, B. N. (2010). Higher education faculty and student perceptions of classroom incivility. Journal of College and Character, 11(2), 5-17.




Summary Table

How can this be adopted for
a one-shot?
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Buzz Groups

What have you tried to
bridge the gap between
faculty expectations and
student experience?

What ideas do you have?




References

Alvarez, B., & Dimmock, N. (2007). Faculty expectations of student research. In N.F. Foster and
S. Gibbons (Eds)., Studying students: The undergraduate research project at the University of
Rochester. Chicago: ACRL.

Head, AJ. (2013). Learning the ropes: How freshmen conduct course research once they enter
college. Project Information Literacy. Retrieved from http://projectinfolit.org/publications

Head, A.J., & Eisenberg, M.B. (2010). Truth be told: How college students evaluate and use
information in the digital age. Project Information Literacy-Retrieved from
http://projectinfolit.org/publications.

libguides.unco.edu/bric




Thank youl

~— |ibguide 5!



	Bridging the Gap between Faculty Expectation and the Student Experience: Teaching Students to Annotate and Synthesize Sources
	Recommended Citation

	PowerPoint Presentation

