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Course: Multicultural Counseling   
 
Instructor: TBA      email: TBA 
 
Teaching Assistant(s): TBA     email: TBA  
 
Class Meets:  
Class Meeting Dates: TBA 
Class Meeting Time:  4:00 to 10:00 pm Friday. Saturday & Sunday 9:00am-4:00pm 
 
Class Location: TBA 
 
COURSE DESCRIPTION: 
Identifiable information has been removed 
 
PREREQUISITE: 
None 
This course is designed to meet the Council for the Accreditation of Counseling and 
Related Education Programs (CACREP) 2009 and 2016 Standards. To meet accreditation 
standards for Counselor Education programs, students who successfully complete the 
course must master the following knowledge and skill outcomes. 
 
KNOWLEDGE AND SKILL OUTCOMES:  
Upon successful completion of this course students will: 
 

2009 STANDARD(S) ASSIGNMENT(S) 
1. Understand the cultural context of relationships, issues, 
and trends in a multicultural society (CACREP II.G.2.). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

2. Learn multicultural and pluralistic trends, including 
characteristics and concerns within and among diverse 
groups nationally and internationally (CACREP II.G.2.a.). 

Assigned Readings and 
Class Discussions  

3. Understand attitudes, beliefs, understandings, and 
acculturative experiences, including specific	experiential	
learning	activities	designed	to	foster	students’	
understanding of self and culturally diverse clients 
(CACREP II.G.2.b.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

4. Understand theories of multicultural counseling, identity 
development, and social justice (CACREP II.G.2.c.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

5. Understand individual, couple, family, group, and 
community strategies for working with and advocating for 
diverse populations, including multicultural competencies 
(CACREP II.G.2.d.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
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Project 
6. Understand counselors’ roles in developing cultural self-
awareness, promoting cultural social justice, advocacy and 
conflict resolution, and other culturally supported behaviors 
that promote optimal wellness and growth of the human 
spirit, mind, or body (CACREP II.G.2.e.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

7. Learn the counselors’ roles in eliminating biases, 
prejudices, and processes of intentional and unintentional 
oppression and discrimination (CACREP II.G.2.f.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project	

8. Describe the principles of mental health including 
prevention, intervention, consultation, education, and 
advocacy, as well as the operation of programs and 
networks that promote mental health in a multicultural 
society (CACREP CMHC.C.1). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

9. Understand how living in a multicultural society affects 
clients, couples, and families who are seeking clinical 
mental health counseling services (CACREP CMHC.E.1 & 
CACREP MCFC.E.1). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

10. Understand the effects of racism, discrimination, 
sexism, power, privilege, and oppression	on	one’s	own	
life	and	career	and	those	of	the	client (CACREP 
CMHC.E.2 & CACREP MCFC.E.4). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

11. Understand current literature that outlines theories, 
approaches, strategies, and techniques shown to be effective 
when working with specific populations of clients with 
mental and emotional disorders (CACREP CMHC.E.3). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

12. Understand effective strategies to support client 
advocacy and influence public policy and government 
relations on local, state, and national levels to enhance 
equity, increase funding, and promote programs that affect 
the practice of clinical mental health counseling (CACREP 
CMHC.E.4). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

13. Understand the implications of concepts such as 
internalized oppression and institutional racism, as well as 
the historical and current political climate regarding 
immigration, poverty, and welfare (CACREP CMHC.E.5). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

14. Know public policies on the local, state, and national 
levels that affect the quality and accessibility of mental 
health services (CACREP CMHC.E.6). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

15. Understand the relevance and potential biases of 
commonly used diagnostic tools with multicultural 
populations (CACREP CMHC.K.4). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

16. Understand the cultural, ethical, economic, legal, and Assigned Readings, 
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political issues surrounding diversity, equity, and 
excellence in terms of student learning (CACREP SC.E.1). 

Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

17. Understand multicultural counseling issues, as well as 
the impact of ability levels, stereotyping, family, 
socioeconomic status, gender, and sexual identity and their 
effects on student achievement (CACREP SC.E.4). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

18. Recognize societal trends and treatment issues related to 
working with multicultural and diverse family systems 
(e.g., families in transition, dual-career couples, blended 
families, same-sex couples) (CACREP MCFC.E.2). 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

 
2016 STANDARD(S) 

 
ASSIGNMENT(S) 

1. Multicultural and pluralistic characteristics within and 
among diverse groups nationally and internationally 
(CACREP F.1) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

2. Theories and models of multicultural counseling, cultural 
identity development, and social justice and advocacy 
(CACREP F.2) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

3.  Multicultural counseling competencies (CACREP F.3) Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

4. The impact of heritage, attitudes, beliefs, understandings, 
and acculturative experiences on an individual’s views of 
others (CACREP F.4) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

5. The effects of power and privilege for counselors and 
clients (CACREP F.5) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Experiential 
Project 

6. Help-seeking behaviors of diverse clients (CACREP F.6) Assigned Readings, 
Class Discussions, and 
Experiential Project 

7. The impact of spiritual beliefs on clients’ and counselors’ 
worldviews (CACREP F.7) 

Assigned Readings, 
Class Discussions, and 
Cultural Exploration 
Project 
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8. Strategies for identifying and eliminating barriers, 
prejudices, and processes of intentional and unintentional 
oppression and discrimination (CACREP F.8) 

Assigned Readings, 
Class Discussions, and 
Experiential Project 

 
COURSE CONTENT: 
This course is designed to meet the CACREP 2009 (Section II.G.2) and 2016 (Section II. 
F.2) standards for Social and Cultural Diversity and Multicultural and Social Justice 
Counseling Competencies. The course introduces students to multicultural issues 
counselors face as a result of working with diverse populations. Students will be 
introduced to topics including the following: intersectionality and multiplicity of identity, 
socioecological perspective, and more expanded definition of multiculturalism that meets 
current scholarship, the role oppression and privilege, social justice advocacy, racism, 
discrimination, sexism, power, ageism, etc. Course material is intended to prepare 
students for the challenges of working in a multicultural society. 
Required Text: 
 
Ibrahim, F. A., & Heuer, J. R. (2015). Cultural and Social Justice Counseling: Client-

Specific Interventions. Springer. 
 
*All assigned readings may not be discussed in class, and you are responsible for having 
read the material. 
 
**Students are responsible for the information in the editions of the text listed above. 
Should a student choose a different edition, they do so understanding that they may not 
have the most accurate/up to date information for tests or assignments. 
 
Recommended Texts: 
 
Ratts, M.,Pedersen, P. (2014). Counseling for Multiculturalism and Social Justice, 

Integration, Theory and Application. American Counseling Association ACA. 
Alexandria, VA.  

 
Johnson A. (2006). Privilege, Power and Difference. McGraw-Hill Publisher. 
  
McGoldrick, M., & Giordano, J., & Garcia-Preto, N. (2005). Ethnicity and Family 

Therapy, (3rd. ed.). New York: Guilford. 
 
McGoldrick, M. & Hardy K. (2008). Re-visioning Family Therapy: Race, Culture and 

Gender in Clinical Practice. (2nd. ed.). New York: Guilford. 
 
Hacker, D. & Sommers N. (2013). A Pocket Style Manual. APA Version. Sixth Edition. 

Boston: Bedford/St. Martin’s 
*Please see articles reading list at the end of this syllabus. 
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Informed consent: 
One important aspect of the training of a future counselor is self-exploration and self-
knowledge. This is achieved, in part, through self-disclosure in the context of an 
academic environment. Enrollment in this class requires that the student disclose to the 
professor relevant personal and family of origin information in selected assignments. By 
enrolling in this class, the student agrees to turn in assignments that include disclosures of 
personal information for self-exploration, and self-growth in partial fulfillment of the 
requirements of this class. The instructor is bound by confidentiality rules as reflected in 
the ACA Code of Ethics. Discussions in this class will be conducted with respect, dignity 
and honesty, making it safe to participate in them. 
 
GRADE BREAKDOWN: 
 
1. Participation 35%: 
Graduate students are expected to be responsible for regular and punctual class 
attendance. Because theory may only become useful to the extent that it is put into 
practice, students are expected to participate fully in class discussions. Since this class is 
rooted and heavily focused in an experiential learning approach, all students will be 
involved in classroom role-plays and experiential exercises and should be prepared to 
participate in class discussions and activities. Active participation is worth 35% of your 
final grade. 
 
Active participation is essential and will be evaluated in the following way: 
• Excellent (80-100) – Proactive participation: leading, originating, informing, 
challenging contributions that reflect in-depth study, thought, and analysis of the topic 
under consideration as well as a demonstrated ability to listen to and build upon the ideas 
of others. Actively participates in Experiential Project, which includes use of role-plays 
(i.e., counselor, client, and observer) and group processing (i.e., student went over and 
beyond in effort put into project).   
 
• Satisfactory (69-79) – Reactive participation: supportive, follow-up contributions that 
are relevant and of value, but rely on the leadership and study of others, or reflect opinion 
rather than study, thought, and contemplation. Adequately participates in Experiential 
Project, which includes use role-plays (i.e., counselor, client, and observer) and group 
processing (i.e., student put average effort into project). 
 
 
• Minimally Acceptable (48-68) – Passive participation: present, awake, alert, attentive, 
but not actively involved. Minimal participation in Experiential Project, which includes 
use of role-plays (i.e., counselor, client, and observer) and group processing (i.e., student 
put minimal effort into project). 
 
• Unsatisfactory (47 or less) – Uninvolved: absent, present but not attentive, sleeping, 
answering email, surfing the web, texting, making irrelevant contributions that inhibit the 
progress of the discussion. Little to no effort in participation of Experiential Project, 
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which includes use of role-plays (i.e., counselor, client, and observer) and group 
processing (i.e., student put minimal to no effort put into project).  
 
2. Professionalism 10%:  
Becoming a professional counselor means assuming responsibility for not only your 
clients' well-being, but for the well-being of the school or agency where you work, as 
well as the reputation of the profession itself. As such, we expect you to conduct yourself 
with the same level of professionalism that will be expected of you in a work setting. 
This encompasses confidentiality and respect in your presentations and management of 
clinical material; professional dress while working with clients; respect for colleagues, 
clients, faculty and peers in your conversation and behavior; timeliness, attentiveness, 
and participation in all class meetings, assignments and activities (including clinical 
documentation); timely and respectful communication with faculty and colleagues; 
willingness to deepen your self-awareness and growth; responsibility for your own 
personal wellness and other appropriate activities. 
 
3. Cultural Exploration Project 20%:   
Students will write a cultural exploration paper. Students’ paper will reflect what they 
have learned and will explore their cultural identity and cultural socialization processes in 
regards to the Multicultural Social Justice and Counseling Competencies (MSJCC). This 
paper will challenge you to look at the individual domains of the MSJCC and utilize the 
information to challenge and explore your own cultural identities(s) and its impact on 
future counseling practice.  
 
Questions to answer in your paper: 

• How do you use self-awareness and knowledge around your own beliefs and 
values and how it impacts your personal worldview? Where did these beliefs and 
values originate, and how do they play out in your everyday experiences? 

• What skills (personal and professional) do you need in order to enhance the areas 
of self-awareness and knowledge? Please provide at least three and explain.  

• What are some of your privileged and oppressed identities and their possible 
intersections? Provide at 3-4 

• What are some relationships that would be impacted from these privileged and 
oppressed identities? How would you address this? What is the role socioecology 
in regards to your multiple intersecting identities?  

• What is the role of social justice advocacy with your identity?  
 
IMPORTANT: The cultural exploration needs to address the provided questions, with 
proper use of conceptual ideas learned in class, with in-text citations and reference page. 
The paper will be no more than 5-6 pages long, font 12, double-spaced. Due: Friday of 
second weekend  
 
Grading rubric for cultural autobiography: 
“EXCELLENT”: Shows superior insight and self-reflection ability, willingness to be 
open. Superior ability to summarize, synthesize and analyze cultural identities and its 
impact on development, functioning, worldview and values. 
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Superior connection with the literature and, superior use of conceptual ideas. 
Flawless APA style (A). 
 
“GOOD”: Self-reflection is somewhat superficial, ability to summarize, synthesize and 
analyze cultural identities’ effect on development and worldview is limited. Connection 
to literature or use of conceptual ideas adequate. APA style adequate (B or C). 
 
“FAIR/POOR”: Minimal self-reflection, little ability to summarize, synthesize and 
analyze how cultural identities’ impacted development, functioning, values, behaviors 
and worldview. Little connection to literature or scant use of conceptual ideas. Several 
mistakes in APA style (C or lower). 
 
4. Experiential Project 35%:  
This is an opportunity for you understand the role of your self-awareness, knowledge, 
skills, social justice advocacy, impact of the possible multicultural counseling 
relationship, and identification around the levels privileged and oppressed identities and 
their intersections in connection to another person. This is to assist you in personal and 
professional growth prior to direct experiences with diverse groups in a clinical capacity. 
In addition to the experiential activity, you are required to locate an article from the 
counseling academic literature (no more than 10 years old) and academic video on the 
topic, which you read and watch both before your experience, and incorporate each into 
your reaction paper.  
 
This project must be completed in groups of three. In groups of three one individual will 
be the client, one the counselor, and the other will be the observer. You will then switch 
roles three times. This means that each of you will need to be a counselor, client, and 
observer twice. Each of you will conduct two 30-minute role-playing counseling sessions 
each based off four potential case studies presented in class. You will be given these 
options to choose from on blackboard. After each role-playing session, you will spend 45 
minutes processing the experience with your group of three from each of the three 
different perspectives (counselor, client, and observer).  
 
IMPORTANT: You will meet with your group of three twice. This project requires two 
separate meetings where each member will rotate as counselor client, and observer only 
once in each of the two meetings.  
Meeting #1: each member rotates as counselor, client, and observer (90 minutes); 
processes experience with group of three from each of the perspectives (45 minutes).   
Meeting #2: each member rotates as counselor, client, and observer (90 minutes); 
processes experience with group of three from each of the perspectives (45 minutes).   
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Questions to process with you group after role-play: 
• What was the experience like as counselor, client, and/or observer?  
• What did you find more challenging as counselor, client, and/or observer? 
• What surprised you the most as counselor, client, and/or observer? 
• What areas did you feel comfortable addressing as counselor?  
• What areas did you wish your counselor addressed to you as the client? 
• What did you notice as the observer?  

 
Questions to answer in your paper: 

• What areas of your self-awareness changed as a result of this experience as the 
counselor?  

• What areas of knowledge of the client’s worldview changed as a result of this 
experience as the counselor?  

• What skills (personal and professional) did you apply or wish you had applied to 
better meet the needs of this client?  

• What potential external events are contributing to this client’s psychological 
issues? How would you apply social justice advocacy as an intervention?  

• Identify your privileged and oppressed identities and their possible intersections 
as well as your clients’.  

• How did these identities impact of the possible multicultural counseling 
relationship? What would you do to increase a therapeutic relationship?  

 
Write a 5-8-page reaction paper regarding your experience as the counselor while 
completing this project. Include both your personal and professional reactions. Reaction 
papers must include answers to each of the questions provided as well as a rationale for 
each of your responses to those questions, a brief overview of the case study, how the 
student experienced the activity (positively and negatively), which components of the 
project (if any) led to comfort or discomfort for the student, and a reflection on how the 
student’s reactions will inform his or her practice. This paper must be typed and double-
spaced, 12-point font. If not, it will be returned to the student, and considered a late 
submission. DUE: one week from the last day of class  
 
Late Paper Policy: 
Students who turn in late papers will lose 10 points for every 24 hours the assignments is 
late (e.g. a paper that would have merited an “90” will received a “80”, if submitted 
within 24 hours after the due date). Any paper submitted after the due date and time 
(11:59pm of due date), will received a ten-point deduction. Students may request an 
extension for a paper/assignment during the course of the semester, for emergences only. 
An extension a paper/assignment will only be granted at the discretion of the instructor.  
 
Grading policy and scale: 
Active participation in class: 35% 
Professionalism: 10% 
Cultural Exploration Project: 20% 
Experiential Project: 35% 
Total: 100% 
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Grading:  
Final letter grades will be assigned based on the following distribution: 
A 93-100  C 73-76 
A- 90-92  C- 70-72 
B+ 87-89  D+ 67-69 
B 83-86  D 63-66 
B- 80-82  D- 60-62 
C+ 77-79  F Below 60 
 
Attendance Policy: 
Readings and classroom discussion are critical. Because of the interactive format students 
are expected to attend ALL class sessions. You are expected to notify your instructor 
prior to missing class via email, if you need to be absent from class. A student who 
misses more than four hours (consecutive or otherwise) will automatically receive a full 
letter grade reduction in his or her final grade and/or may receive an incomplete for this 
course for this semester. Incomplete is given only in cases of illness, death in family, or 
other extreme circumstances. Proper documentation is required for an incomplete grade. 
 
Academic Conduct:  
Cheating on examination, submitting work of other students as your own,	or	plagiarism	
in	any	form	will	result	in	penalties	ranging	from	an	“F”	on	an	assignment to expulsion 
from the University Student Handbook. 
 
Professional Conduct:  
Students are expected to adhere to the appropriate code of ethics for their particular 
program. Any behavior deemed unethical will be grounds for dismissal from the 
program. 
 
Disability Statement:  
Students with disabilities who believe they may need accommodations in this class are 
encouraged to contact the Disability Services as soon as possible to better ensure that 
such accommodations are implemented in a timely fashion. 
 
Diversity Statement:  
Identifiable information has been removed 
 
Sexual Misconduct/Title IX Statement: 
Identifiable information has been removed 
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**All assigned readings may not be discussed in class, and you are responsible for having 
read the material. 
 

CLASS DATE TOPIC READINGS AND 
ASSIGNMENTS 

Weekend 
#1 

   

Day 1:TBA 
(Friday) 

TBA • Syllabus  
• Overview of MSJCC 

• What is 
Multiculturalism?  

• Intersectionality 
and Multiplicity of 
Identity  

• Privilege and 
Oppression  

• Socioecological 
Perspective  

 

Ibrahim & Heuer Chapters 2 
& 3 

 
Journal Articles:  
• Ratts et al., 2015 
• Ratts et al., 2016 
 

Day 2:TBA 
(Saturday) 

TBA • Incorporating Social 
Justice and Advocacy in 
Counseling 
• What is Advocacy?   
• What is Social 

Justice?   
• Understanding Race and 

Ethnicity:  
• Latin@s  
• African-Americans  

Ibrahim & Heuer Chapters  
1, 4, & 5 

 
Journal Articles:  
• Ratts, D’Andrea, & 

Arredondo, 2004 
• Ratts & Hutchins, 2009 
• West-Olatunji, 2010 
 

Day 3:TBA 
(Sunday) 

TBA • Understanding Race and 
Ethnicity:  
• Asian Americans 
• Native Americans  
• Arab Americans 

Ibrahim & Heuer Chapter 4 
 
 

Before 
Class 
Meeting #4 

  Work on Experiential 
Project  

Weekend 
#2 

   

Day 4:TBA 
(Friday) 

TBA • Religion and Spirituality  
• Ability and Disability 
• Age  

• Developmental and 
Biological  

Journal Articles:  
TBA 
 
Cultural Exploration Project 
due today  

Day 5:TBA TBA • Affectual Orientation Ibrahim & Heuer Chapter 8 
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(Saturday) and Gender Identity 
• LGB persons 
• Counseling Men and 

Women 
• Transgendered 

Persons  

 
Journal Articles:  
TBA 
 
 
 

Day 6:TBA 
(Sunday) 

TBA • Immigrants and 
Refugees 

• Social Class 

Ibrahim & Heuer Chapters 6 
& 7 

 
Journal Articles:  
TBA 
 
Experiential Project due one 
week from today 

 
Classic Articles Reading List: 

 
MULTICULTURALISM, THEORY AND COMPETENCE:  
Arredondo, P., Toporek, R., Brown, S. P., Jones, J., Locke, D. C., Sanchez, J.,  & Stadler, 

H. (1996). Operationalization of the multicultural counseling competencies. 
Journal of Multicultural Counseling and Development, 24(1), 42–78. doi: 
10.1002/j.2161-1912.1996.tb00288.x 

Ratts, M. J., Singh, A. A., Nassar-McMillan, S., Butler, S. K., & McCullough, J. R. 
(2015). Multicultural and social justice counseling competencies. Retrieved from 
http://www. counseling.org/docs/default-source/competencies/multicultural-and-
social-justicecounseling-competencies.pdf?sfvrsn=20 

Ratts, M. J., Singh, A. A., Nassar-McMillan, S., Butler, S. K., & McCullough, J. R. 
(2016). Multicultural and social justice counseling competencies: Guidelines for 
the counseling profession. Journal of Multicultural Counseling and Development, 
44(1), 28-48. doi:10.1002/jmcd.12035 

Sue, D. W., Arredondo, P., & McDavis, R. J. (1992). Multicultural counseling 
competencies and standards: A call to the profession. Journal of Counseling & 
Development, 70(4), 477-486. doi:10.1002/j.1556-6676.1992.tb01642.x  

Sue, D. W., Bernier, J. E., Durran, A., Feinberg, L., Pedersen, P., Smith, E. J., Vasquez-
Nuttall, E. (1982). Position paper: Cross-cultural counseling competencies. 
Counseling Psychologist, 10(2), 45-52. doi:10.1177/0011000082102008 

 
SOCIAL JUSTICE ADVOCACY:  
Lee, C. C., & Hipolito-Delgado, C. P. (2007). Introduction: Counselors as agents of 

social justice. In C. C. Lee (Ed.), Counseling for social justice (2nd ed., pp. xiii-
xxvii). Alexandria, VA: American Counseling Association 

Lewis, J., Arnold, M. House, R., & Toporek, R. (2002). ACA advocacy competencies. 
Retrieved from http://www.counseling.org/Resources/Comptetnices/Advocacy_ 
Competencies.pdf.   

Ratts, M., D’Andrea, M., & Arredondo, P. (2004). Social justice counseling: A “fifth 
force” in the field. Counseling Today, 47(1), 28-30.  
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Ratts, M. J., & Hutchins, A. M. (2009). ACA advocacy competencies: Social justice 
advocacy at the Client/Student level. Journal of Counseling & Development, 
87(3), 269-275. doi:10.1002/j.1556-6678.2009.tb00106.x 

West-Olatunji, C. (2010). If not now, when? advocacy, social justice, and counselor 
education. Counseling and Human Development, 42(8), 1-12. Retrieved from: 
http://www.web.ebscohost.com/ehost 

 
OPPRESSION AND RESILIENCE:  
Kivel, P. (2002). Uprooting Racism: How White people can work for racial justice. 

Gabriola Island, BC: New Society Publishers. 
McIntosh, P. (1989). White privilege: Unpacking the invisible knapsack. Peace and 
 Freedom, 10-12. 
Mio, J. S., & Awakuni, G. I. (2000). Resistance to multiculturalism: Issues and 
 interventions. Philadelphia: Brunner/Mazel. 
Prilleltensky, Isaac. (2003). Understanding, resisting, and overcoming oppression: 

Toward psychopolitical validity. American Journal of Community Psychology, 
31, 195-201. 

 
RACIAL IDENTITY MODELS: 
Helms, J. E. (1995). An update of Helm's White and people of color racial identity 
 models. In J. G. Ponterotto, J. M. Casas, L.A. Suzuki, & C. M. Alexander, (Eds). 
 Handbook of multicultural counseling, (pp. 181-198). Thousand Oaks, CA: Sage. 
Vandiver, B. J., Fhagen-Smith, P. E., Cokley, K. O., Cross, W. E., Jr., & Worrell, F. C. 

 (2001). Cross's nigrescence model: From theory to scale to theory. Journal of 
Multicultural Counseling and Development, 29, 174-200. 

Ruiz, A. S. (1990). Ethnic identity: Crisis and resolution. Journal of Multicultural 
 Counseling and Development, 18, 29-40. 
 
ETHNICITY:  
McGoldrick, M. (1996). In M. McGoldrick, J. Pearce, & J. Giordano, (Eds.), Ethnicity 
 and family therapy, (pp.). New York: Guilford. 
 
IMMIGRATION AND ACCULTURATION:  
Birman, D. (1994). Acculturation and human diversity in a multicultural society. In E. J. 

 Trickett, R. J. Watts, & D. Birman, (Eds.), Human diversity: Perspectives on 
people in context, (pp.261-284). San Francisco: Jossey-Bass. 

 
RELIGION AND SPIRITUALITY:  
Walsh, F. (1998). Beliefs, spirituality, and transcendence: Keys to family resilience. In 

M. McGoldrick, (Ed.), Re-visioning family therapy: Race, culture, and gender in 
clinical practice, (pp.62-77). New York: Guilford. 

Fukuyama, M., & Sevig, T. (1999). Integrating Spirituality into multicultural counseling. 
 Thousand Oaks, CA: Sage. 
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SOCIAL CLASS:  
Aponte, H. (1994). Bread and spirit: Therapy with the new poor, diversity of race, 
 culture, and values. New York: W. W. Norton & Co. 
Kliman, J. (1998). Social class as a relationship: Implications for family therapy. In M. 

 McGoldrick, (Ed.), Re-visioning family therapy: Race, culture, and gender in 
clinical practice, (pp.50-61). New York: Guilford. 

 
AFFECTUAL ORIENTATION:  
Cass, V. C. (1984). Homosexual identity formation: Testing a theoretical model. Journal 
 of Sex  Research, 20, 143-167. 
D’Augell, A. R. (1994). Identity development and sexual orientation: Toward a model of 

 lesbian, gay, and bisexual development. In E. J. Trickett, R. J. Watts, & D. 
 Birman, (Eds.), Human diversity: Perspectives on people in context, (pp.312-
333). San Francisco: Jossey-Bass. 

McCarn, S. R., & Fassinger, R. E. (1996). Revisioning sexual minority identity 
 formation: A  new model of lesbian identity and its implications. Counseling 
Psychologist, 24, 508-534. 
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APPENDIX B 

COMMUNITY SERVICE LEARNING FOCUSED COURSE SYLLABUS 
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Course: Multicultural Counseling   
 
Instructor: TBA      email: TBA 
 
Teaching Assistant(s): TBA     email: TBA  
 
Class Meets:  
Class Meeting Dates: TBA 
Class Meeting Time:  4:00 to 10:00 pm Friday. Saturday & Sunday 9:00am-4:00pm 
 
Class Location: TBA 
 
COURSE DESCRIPTION: 
Identifiable information has been removed 
 
PREREQUISITE: 
None 
This course is designed to meet the Council for the Accreditation of Counseling and 
Related Education Programs (CACREP) 2009 and 2016 Standards. To meet accreditation 
standards for Counselor Education programs, students who successfully complete the 
course must master the following knowledge and skill outcomes. 
 
KNOWLEDGE AND SKILL OUTCOMES:  
Upon successful completion of this course students will: 
 

2009 STANDARD(S) ASSIGNMENT(S) 
1. Understand the cultural context of relationships, issues, 
and trends in a multicultural society (CACREP II.G.2.). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

2. Learn multicultural and pluralistic trends, including 
characteristics and concerns within and among diverse 
groups nationally and internationally (CACREP II.G.2.a.). 

Assigned Readings and 
Class Discussions  

3. Understand attitudes, beliefs, understandings, and 
acculturative experiences, including specific	experiential	
learning	activities	designed	to	foster	students’	
understanding of self and culturally diverse clients 
(CACREP II.G.2.b.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

4. Understand theories of multicultural counseling, identity 
development, and social justice (CACREP II.G.2.c.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

5. Understand individual, couple, family, group, and 
community strategies for working with and advocating for 
diverse populations, including multicultural competencies 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
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(CACREP II.G.2.d.). Project, and Community 
Service Learning Project 

6. Understand	counselors’	roles	in	developing	cultural	
self-awareness, promoting cultural social justice, advocacy 
and conflict resolution, and other culturally supported 
behaviors that promote optimal wellness and growth of the 
human spirit, mind, or body (CACREP II.G.2.e.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

7. Learn	the	counselors’	roles	in	eliminating	biases,	
prejudices,	and	processes	of	intentional and unintentional 
oppression and discrimination (CACREP II.G.2.f.). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project	

8. Describe the principles of mental health including 
prevention, intervention, consultation, education, and 
advocacy, as well as the operation of programs and 
networks that promote mental health in a multicultural 
society (CACREP CMHC.C.1). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

9. Understand how living in a multicultural society affects 
clients, couples, and families who are seeking clinical 
mental health counseling services (CACREP CMHC.E.1 & 
CACREP MCFC.E.1). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

10. Understand the effects of racism, discrimination, 
sexism, power, privilege, and oppression on one’s own life 
and career and those of the client (CACREP CMHC.E.2 & 
CACREP MCFC.E.4). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

11. Understand current literature that outlines theories, 
approaches, strategies, and techniques shown to be effective 
when working with specific populations of clients with 
mental and emotional disorders (CACREP CMHC.E.3). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

12. Understand effective strategies to support client 
advocacy and influence public policy and government 
relations on local, state, and national levels to enhance 
equity, increase funding, and promote programs that affect 
the practice of clinical mental health counseling (CACREP 
CMHC.E.4). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

13. Understand the implications of concepts such as 
internalized oppression and institutional racism, as well as 
the historical and current political climate regarding 
immigration, poverty, and welfare (CACREP CMHC.E.5). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

14. Know public policies on the local, state, and national 
levels that affect the quality and accessibility of mental 
health services (CACREP CMHC.E.6). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

15. Understand the relevance and potential biases of 
commonly used diagnostic tools with multicultural 

Assigned Readings, 
Class Discussions, and 
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populations (CACREP CMHC.K.4). Community Service 
Learning Project 

16. Understand the cultural, ethical, economic, legal, and 
political issues surrounding diversity, equity, and 
excellence in terms of student learning (CACREP SC.E.1). 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

17. Understand multicultural counseling issues, as well as 
the impact of ability levels, stereotyping, family, 
socioeconomic status, gender, and sexual identity and their 
effects on student achievement (CACREP SC.E.4). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

18. Recognize societal trends and treatment issues related to 
working with multicultural and diverse family systems 
(e.g., families in transition, dual-career couples, blended 
families, same-sex couples) (CACREP MCFC.E.2). 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

 
2016 STANDARD(S) 

 
ASSIGNMENT(S) 

1. Multicultural and pluralistic characteristics within and 
among diverse groups nationally and internationally 
(CACREP F.1) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

2. Theories and models of multicultural counseling, cultural 
identity development, and social justice and advocacy 
(CACREP F.2) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

3.  Multicultural counseling competencies (CACREP F.3) Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

4. The impact of heritage, attitudes, beliefs, understandings, 
and acculturative experiences on an individual’s views of 
others (CACREP F.4) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

5. The effects of power and privilege for counselors and 
clients (CACREP F.5) 

Assigned Readings, 
Class Discussions, 
Cultural Exploration 
Project, and Community 
Service Learning Project 

6. Help-seeking behaviors of diverse clients (CACREP F.6) Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 
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7. The impact of spiritual beliefs on clients’ and counselors’ 
worldviews (CACREP F.7) 

Assigned Readings, 
Class Discussions, and 
Cultural Exploration 
Project 

8. Strategies for identifying and eliminating barriers, 
prejudices, and processes of intentional and unintentional 
oppression and discrimination (CACREP F.8) 

Assigned Readings, 
Class Discussions, and 
Community Service 
Learning Project 

 
COURSE CONTENT: 
 
This course is designed to meet the CACREP 2009 (Section II.G.2) and 2016 (Section II. 
F.2) standards for Social and Cultural Diversity and Multicultural and Social Justice 
Counseling Competencies. The course introduces students to multicultural issues 
counselors face as a result of working with diverse populations. Students will be 
introduced to topics including the following: intersectionality and multiplicity of identity, 
socioecological perspective, and more expanded definition of multiculturalism that meets 
current scholarship, the role oppression and privilege, social justice advocacy, racism, 
discrimination, sexism, power, ageism, etc. Course material is intended to prepare 
students for the challenges of working in a multicultural society. 
 
Required Text: 
 
Ibrahim, F. A., & Heuer, J. R. (2015). Cultural and Social Justice Counseling: Client-

Specific Interventions. Springer. 
 
*All assigned readings may not be discussed in class, and you are responsible for having 
read the material. 
 
**Students are responsible for the information in the editions of the text listed above. 
Should a student choose a different edition, they do so understanding that they may not 
have the most accurate/up to date information for tests or assignments. 
 
Recommended Texts: 
 
Ratts, M. , Pedersen, P. (2014). Counseling for Multiculturalism and Social Justice, 

Integration, Theory and Application. American Counseling Association ACA. 
Alexandria, VA 

 
Johnson A. (2006). Privilege, Power and Difference. McGraw-Hill Publisher. 
  
McGoldrick, M., & Giordano, J., & Garcia-Preto, N. (2005). Ethnicity and Family 

Therapy, (3rd. ed.). New York: Guilford. 
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McGoldrick, M. & Hardy K. (2008). Re-visioning Family Therapy: Race, Culture and 
Gender in Clinical Practice. (2nd. ed.). New York: Guilford. 

 
Hacker, D. & Sommers N. (2013). A Pocket Style Manual. APA Version. Sixth Edition. 

Boston: Bedford/St. Martin’s 
*Please see articles reading list at the end of this syllabus. 
 
Informed consent: 
One important aspect of the training of a future counselor is self-exploration and self-
knowledge. This is achieved, in part, through self-disclosure in the context of an 
academic environment. Enrollment in this class requires that the student disclose to the 
professor relevant personal and family of origin information in selected assignments. By 
enrolling in this class, the student agrees to turn in assignments that include disclosures of 
personal information for self-exploration, and self-growth in partial fulfillment of the 
requirements of this class. The instructor is bound by confidentiality rules as reflected in 
the ACA Code of Ethics. Discussions in this class will be conducted with respect, dignity 
and honesty, making it safe to participate in them. 
 
GRADE BREAKDOWN: 
 
1. Participation 35%: 
Graduate students are expected to be responsible for regular and punctual class 
attendance. Because theory may only become useful to the extent that it is put into 
practice, students are expected to participate fully in class discussions. All students will 
be involved in classroom exercises and should be prepared to participate in class 
discussions and activities. This course is rooted and heavily focused in in a community 
service learning approach to Multicultural Counselor Education. This means that active 
participation requires an outside of 6 direct community service engagements. The course 
content is directly related to the community service learning experience. Active 
participation is worth 35% of your final grade. 
 
Active participation is essential and will be evaluated in the following way: 
• Excellent (80-100) – Proactive participation: leading, originating, informing, 
challenging contributions that reflect in-depth study, thought, and analysis of the topic 
under consideration as well as a demonstrated ability to listen to and build upon the ideas 
of others. Actively participates in Community Service Learning Project, which includes 
contacting site and giving instructors notice, completing 6 required hours by due date, 
and actively participating at site (i.e., student went over and beyond in effort put into CSL 
project).   
 
• Satisfactory (69-79) – Reactive participation: supportive, follow-up contributions that 
are relevant and of value, but rely on the leadership and study of others, or reflect opinion 
rather than study, thought, and contemplation. Adequately participates in Community 
Service Learning Project, which includes contacting site and giving instructors notice, 
completing 6 required hours by due date, and actively participating at site (i.e., student 
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went over and beyond in effort put into CSL project). (i.e., student put average effort into 
CSL project). 
 
• Minimally Acceptable (48-68) – Passive participation: present, awake, alert, attentive, 
but not actively involved. Minimal participation in Community Service Learning Project, 
which includes contacting site and giving instructors notice, completing 6 required hours 
by due date, and actively participating at site (i.e., student went over and beyond in effort 
put into CSL project). (i.e., student put minimal effort into CSL project). 
 
• Unsatisfactory (47 or less) – Uninvolved: absent, present but not attentive, sleeping, 
answering email, surfing the web, texting, making irrelevant contributions that inhibit the 
progress of the discussion. Little to no effort in participation of Community Service 
Learning Project, which includes contacting site and giving instructors notice, completing 
6 required hours by due date, and actively participating at site (i.e., student went over and 
beyond in effort put into CSL project) (i.e., student put minimal to no effort put into CSL 
project).  
 
2. Professionalism 10%:  
Becoming a professional counselor means assuming responsibility for not only your 
clients' well-being, but for the well-being of the school or agency where you work, as 
well as the reputation of the profession itself. As such, we expect you to conduct yourself 
with the same level of professionalism that will be expected of you in a work setting. 
This encompasses confidentiality and respect in your presentations and management of 
clinical material; professional dress while working with clients; respect for colleagues, 
clients, faculty and peers in your conversation and behavior; timeliness, attentiveness, 
and participation in all class meetings, assignments and activities (including clinical 
documentation); timely and respectful communication with faculty and colleagues; 
willingness to deepen your self-awareness and growth; responsibility for your own 
personal wellness and other appropriate activities. This level of professionalism is 
extended to your contact and interaction with community partners for your time in the 
community service learning approach.  
 
3. Cultural Exploration Project 20%:   
Students will write a cultural exploration paper. Students’ paper will reflect what they 
have learned and will explore their cultural identity and cultural socialization processes in 
regards to the Multicultural Social Justice and Counseling Competencies (MSJCC). This 
paper will challenge you to look at the individual domains of the MSJCC and utilize the 
information to challenge and explore your own cultural identities(s) and its impact on 
future counseling practice.  
 
Questions to answer in your paper: 

• How do you use self-awareness and knowledge around your own beliefs and 
values and how it impacts your personal worldview? Where did these beliefs and 
values originate, and how do they play out in your everyday experiences? 

• What skills (personal and professional) do you need in order to enhance the areas 
of self-awareness and knowledge? Please provide at least three and explain.  
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• What are some of your privileged and oppressed identities and their possible 
intersections? Provide at 3-4 

• What are some relationships that would be impacted from these privileged and 
oppressed identities? How would you address this? What is the role socioecology 
in regards to your multiple intersecting identities?  

• What is the role of social justice advocacy with your identity?  
	
IMPORTANT: The cultural exploration needs to address the provided questions, with 
proper use of conceptual ideas learned in class, with in-text citations and reference page. 
The paper will be no more than 5-6 pages long, font 12, double-spaced. Due: Friday of 
second weekend  
 
Grading rubric for cultural autobiography: 
“EXCELLENT”: Shows superior insight and self-reflection ability, willingness to be 
open. Superior ability to summarize, synthesize and analyze cultural identities and its 
impact on development, functioning, worldview and values. 
Superior connection with the literature and, superior use of conceptual ideas. 
Flawless APA style (A). 
 
“GOOD”: Self-reflection is somewhat superficial, ability to summarize, synthesize and 
analyze cultural identities’ effect on development and worldview is limited. Connection 
to literature or use of conceptual ideas adequate. APA style adequate (B or C). 
 
“FAIR/POOR”: Minimal self-reflection, little ability to summarize, synthesize and 
analyze how cultural identities’ impacted development, functioning, values, behaviors 
and worldview. Little connection to literature or scant use of conceptual ideas. Several 
mistakes in APA style (C or lower). 
 
4. Community Service Learning Project 35%:  
This is an opportunity for you to get personally involved in an area of diversity that you 
have not experienced. You will be immersed within this population for total 6 hours 
direct hours. You must provide email verification of contact with your site. You must 
also provide verification of hours completed (e.g., email from contact source). In addition 
to this activity, you are required to locate an article from the counseling academic 
literature on the topic, read it before your experience, and incorporate it into your reaction 
paper. 
* The instructor or Graduate Teaching Assistant must approve population and area prior 
to involvement.    
 
Some suggestions include: 
1. Involve yourself in a LGBT organization or event 
2. Volunteer at a local soup kitchen, meal center, food kitchen, or food bank 
3. Volunteer at a refugee resource center in your community 
4. Soccer Without Boarders  
5. Attend a spiritual or religious service or event in your community (not just passively 
attending) 
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6. Volunteer your time at a nursing home or assisted living facility 
7. Explore what resources are available to children with developmental disabilities in 
your community.  
8. Create a project of your own that meets the purpose of the assignment. If you choose 
this option, explain your idea with the professor beforehand to ensure it will be accepted 
toward completion of the assignment. You are also invited to brainstorm with the 
professor or co-teaching assistant about your topic areas of interest and potential relevant 
creative projects. 
 
Write a 5-8 page reaction paper regarding your experience while completing this project. 
Include both your personal and professional reactions. You will also need to identify a 
specific individual during your CSL time to focus on.  
 
Reaction papers must include the following:  

1. A rationale for why this particular activity was selected or created, 
2. A brief overview of the project,  
3. How this project expanded your definition of multiculturalism  
4. Address the role of intersectionality and multiplicity of identity for you and a 

specific individual within the observed population,  
5. The role of privileged and oppressed identities (for you and the identified 

individual) and how it impacted or could possibly impact the relationship between 
you and that identified individual,  

6. Address possible socioecological perspectives,  
7. Address how this has affected your awareness, knowledge, skills, and action for 

working with this population 
8. Which components of the project (if any) led to comfort or discomfort for the 

student,  
9. An analysis of the experience and the chosen research article, and a reflection on 

how the student’s reactions will inform his or her practice.  
 
This paper must be typed and double-spaced, 12-point font. If not, it will be returned to 
the student, and considered a late submission. Due: 6 direct hours due by Friday of 
second weekend (email verification required); paper due one week from last day of 
class   
 
Late Paper Policy: 
Students who turn in late papers will lose 10 points for every 24 hours the assignments is 
late (e.g. a paper that would have merited an “90” will received a “80”, if submitted 
within 24 hours after the due date). Any paper submitted after the due date and time 
(11:59pm of due date), will received a ten-point deduction. 
Students may request an extension for a paper/assignment during the course of the 
semester, for emergences only. An extension a paper/assignment will only be granted at 
the discretion of the instructor.  
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Grading policy and scale: 
Active participation in class: 35% 
Professionalism: 10% 
Cultural Exploration Project: 20% 
Community Service Learning Project: 35% 
Total: 100% 
 
Grading:  
Final letter grades will be assigned based on the following distribution: 
A 93-100  C 73-76 
A- 90-92  C- 70-72 
B+ 87-89  D+ 67-69 
B 83-86  D 63-66 
B- 80-82  D- 60-62 
C+ 77-79  F Below 60 
 
Attendance Policy: 
Readings and classroom discussion are critical. Because of the interactive format students 
are expected to attend ALL class sessions. You are expected to notify your instructor 
prior to missing class via email, if you need to be absent from class. A student who 
misses more than four hours (consecutive or otherwise) will automatically receive a full 
letter grade reduction in his or her final grade and/or may receive an incomplete for this 
course for this semester. Incomplete is given only in cases of illness, death in family, or 
other extreme circumstances. Proper documentation is required for an incomplete grade. 
IMPORTANT: This includes 6 hours of direct contact with your community service 
learning experience  
 
Academic Conduct:  
Cheating on examination, submitting work of other students as your own,	or	plagiarism	
in	any	form	will	result	in	penalties	ranging	from	an	“F”	on	an	assignment to expulsion 
from the University.  
 
Professional Conduct:  
Students are expected to adhere to the appropriate code of ethics for their particular 
program. Any behavior deemed unethical will be grounds for dismissal from the 
program. 
 
Disability Statement:  
Students with disabilities who believe they may need accommodations in this class are 
encouraged to contact the Disability Services Center as soon as possible to better ensure 
that such accommodations are implemented in a timely fashion. 
 
Diversity Statement:  
Identifiable information has been removed 
 
Sexual Misconduct/Title IX Statement: 
Identifiable information has been removed 
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**All assigned readings may not be discussed in class, and you are responsible for having 
read the material. 
 

CLASS DATE TOPIC READINGS AND 
ASSIGNMENTS 

Weekend 
#1 

  • Begin emailing 
potential CSL 
Location Topic  

Day 1: TBA 
(Friday) 

TBA • Syllabus  
• CSL Project  
• Overview of MSJCC 

• What is 
Multiculturalism?  

• Intersectionality 
and Multiplicity of 
Identity  

• Privilege and 
Oppression  

• Socioecological 
Perspective  

 

Ibrahim & Heuer Chapters 2 
& 3  

 
Journal Articles:  
• Ratts et al., 2015 
• Ratts et al., 2016 
 

Day 2: TBA 
(Saturday) 

TBA • Incorporating Social 
Justice and Advocacy in 
Counseling 
• What is Advocacy?   
• What is Social 

Justice?   
• Understanding Race and 

Ethnicity:  
• Latin@s  
• African-Americans 

Ibrahim & Heuer Chapters 
1, 4, & 5  

 
Journal Articles:  
• Ratts, D’Andrea, & 

Arredondo, 2004 
• Ratts & Hutchins, 2009 
• West-Olatunji, 2010 
 

Day 3: TBA 
(Sunday) 

TBA • Understanding Race and 
Ethnicity:  
• Asian Americans 
• Native Americans  
• Arab Americans 

Ibrahim & Heuer Chapter 4 
 
 

Before 
Class 
Meeting #4 

   

 
Weekend 

#2 

   
• 6 direct CSL hours with 

verification due prior to 
class #4  

Day 4: TBA 
(Friday) 

TBA • Religion and Spirituality  
• Ability and Disability 

Journal Articles:  
TBA 
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• Age  
• Developmental and 

Biological  

 
Cultural Exploration Project 
due today  

Day 5: TBA 
(Saturday) 

TBA • Affectual Orientation 
and Gender Identity 
• LGB persons 
• Counseling Men 

and Women 
• Transgendered 

Persons  

Ibrahim & Heuer Chapter 8 
 
Journal Articles:  
TBA 
 
 
 

Day 6: TBA 
(Sunday) 

TBA • Immigrants and 
Refugees 

• Social Class 

Ibrahim & Heuer Chapters 6 
& 7 

 
Journal Articles:  
TBA 
 
Community Service Project 
Due one week from today 

 
Classic Articles Reading List: 

 
MULTICULTURALISM, THEORY AND COMPETENCE:  
Arredondo, P., Toporek, R., Brown, S. P., Jones, J., Locke, D. C., Sanchez, J.,  & Stadler, 

H. (1996). Operationalization of the multicultural counseling competencies. 
Journal of Multicultural Counseling and Development, 24(1), 42–78. doi: 
10.1002/j.2161-1912.1996.tb00288.x 

Ratts, M. J., Singh, A. A., Nassar-McMillan, S., Butler, S. K., & McCullough, J. R. 
(2015). Multicultural and social justice counseling competencies. Retrieved from 
http://www.counseling.org/docs/default-source/competencies/multicultural-and-
social-justicecounseling-competencies.pdf?sfvrsn=20 

Ratts, M. J., Singh, A. A., Nassar-McMillan, S., Butler, S. K., & McCullough, J. R. 
(2016). Multicultural and social justice counseling competencies: Guidelines for 
the counseling profession. Journal of Multicultural Counseling and Development, 
44(1), 28-48. doi:10.1002/jmcd.12035 

Sue, D. W., Arredondo, P., & McDavis, R. J. (1992). Multicultural counseling 
competencies and standards: A call to the profession. Journal of Counseling & 
Development, 70(4), 477-486. doi:10.1002/j.1556-6676.1992.tb01642.x  

Sue, D. W., Bernier, J. E., Durran, A., Feinberg, L., Pedersen, P., Smith, E. J., Vasquez-
Nuttall, E. (1982). Position paper: Cross-cultural counseling competencies. 
Counseling Psychologist, 10(2), 45-52. doi:10.1177/0011000082102008 

 
SOCIAL JUSTICE ADVOCACY:  
Lee, C. C., & Hipolito-Delgado, C. P. (2007). Introduction: Counselors as agents of 

social justice. In C. C. Lee (Ed.), Counseling for social justice (2nd ed., pp. xiii-
xxvii). Alexandria, VA: American Counseling Association 
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Lewis, J., Arnold, M. House, R., & Toporek, R. (2002). ACA advocacy competencies. 
Retrieved from http://www.counseling.org/Resources/Comptetnices/Advocacy_ 
Competencies.pdf.   

Ratts, M., D’Andrea, M., & Arredondo, P. (2004). Social justice counseling: A “fifth 
force” in the field. Counseling Today, 47(1), 28-30.  

Ratts, M. J., & Hutchins, A. M. (2009). ACA advocacy competencies: Social justice 
advocacy at the Client/Student level. Journal of Counseling & Development, 
87(3), 269-275. doi:10.1002/j.1556-6678.2009.tb00106.x 

West-Olatunji, C. (2010). If not now, when? advocacy, social justice, and counselor 
education. Counseling and Human Development, 42(8), 1-12. Retrieved from: 
http://www.web.ebscohost.com/ehost 

 
OPPRESSION AND RESILIENCE:  
Kivel, P. (2002). Uprooting Racism: How White people can work for racial justice. 

Gabriola Island, BC: New Society Publishers. 
McIntosh, P. (1989). White privilege: Unpacking the invisible knapsack. Peace and 
 Freedom, 10-12. 
Mio, J. S., & Awakuni, G. I. (2000). Resistance to multiculturalism: Issues and 
 interventions. Philadelphia: Brunner/Mazel. 
Prilleltensky, Isaac. (2003). Understanding, resisting, and overcoming oppression: 

Toward psychopolitical validity. American Journal of Community Psychology, 
31, 195-201. 

 
RACIAL IDENTITY MODELS: 
Helms, J. E. (1995). An update of Helm's White and people of color racial identity 
 models. In J. G. Ponterotto, J. M. Casas, L.A. Suzuki, & C. M. Alexander, (Eds). 
 Handbook of multicultural counseling, (pp. 181-198). Thousand Oaks, CA: Sage. 
Vandiver, B. J., Fhagen-Smith, P. E., Cokley, K. O., Cross, W. E., Jr., & Worrell, F. C. 

(2001). Cross's nigrescence model: From theory to scale to theory. Journal of 
Multicultural  Counseling and Development, 29, 174-200.  

Ruiz, A. S. (1990). Ethnic identity: Crisis and resolution. Journal of Multicultural 
 Counseling and Development, 18, 29-40. 
 
ETHNICITY:  
McGoldrick, M. (1996). In M. McGoldrick, J. Pearce, & J. Giordano, (Eds.), Ethnicity 
 and family therapy, (pp. ). New York: Guilford. 
 
IMMIGRATION AND ACCULTURATION:  
Birman, D. (1994). Acculturation and human diversity in a multicultural society. In E. J. 

 Trickett, R. J. Watts, & D. Birman, (Eds.), Human diversity: Perspectives on 
people in context, (pp.261-284). San Francisco: Jossey-Bass. 

 
RELIGION AND SPIRITUALITY:  
Walsh, F. (1998). Beliefs, spirituality, and transcendence: Keys to family resilience. In 

M. McGoldrick, (Ed.), Re-visioning family therapy: Race, culture, and gender in 
clinical practice, (pp.62-77). New York: Guilford. 
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Fukuyama, M., & Sevig, T. (1999). Integrating Spirituality into multicultural counseling. 
 Thousand Oaks, CA: Sage. 
 
SOCIAL CLASS:  
Aponte, H. (1994). Bread and spirit: Therapy with the new poor, diversity of race, 
 culture, and values. New York: W. W. Norton & Co. 
Kliman, J. (1998). Social class as a relationship: Implications for family therapy. In M. 

 McGoldrick, (Ed.), Re-visioning family therapy: Race, culture, and gender in 
clinical practice, (pp.50-61). New York: Guilford. 

 
AFFECTUAL ORIENTATION:  
Cass, V. C. (1984). Homosexual identity formation: Testing a theoretical model. Journal 
 of Sex  Research, 20, 143-167. 
D’Augell, A. R. (1994). Identity development and sexual orientation: Toward a model of 

lesbian, gay, and bisexual development. In E. J. Trickett, R. J. Watts, & DBirman, 
(Eds.), Human diversity: Perspectives on people in context, (pp.312-333). San 
Francisco: Jossey-Bass. 

McCarn, S. R., & Fassinger, R. E. (1996). Revisioning sexual minority identity 
formation: A new model of lesbian identity and its implications. Counseling 
Psychologist, 24, 508-534. 
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APPENDIX C 

DIDACTICALLY FOCUSED COURSE SYLLABUS  
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Multicultural Counseling  
Fall 2016 

PLEASE BRING THIS SYLLABUS TO CLASS EVERY DAY. 
KEEP ALL SYLLABI FOR LICENSURE PURPOSES. 

 
Prerequisites: None 
Credit Hours: 3 semester hours 
Instructor: TBA  
Contact: TBA 
Office Hours: By appointment 
 
Class Meetings: This class will be held in a weekend format on the (identifiable 
information has been removed) campus. 
 

Weekend 1 4:00pm-10:00pm Friday TBA 
 8:00am-5:00pm Saturday TBA 
 8:00am-4:00pm Sunday TBA 
Weekend 2 4:00pm-10:00pm Friday TBA 
 8:00am-5:00pm Saturday TBA 
 8:00am-4:00pm Sunday TBA 

 
Course Description:  
Identifiable information has been removed 
 
Instructor Qualifications:  
Identifiable information has been removed 
 
Note: Although every attempt will be made to follow this syllabus, the instructor reserves 
the right to make changes as the course proceeds. In such instances, you will be provided 
with as much advance notice and/or accommodations as possible. 
 
Course Content: This course is designed to meet the CACREP 2009 (Section II.G.2) and 
2016 (Section II.F.2) standards for Social and Cultural Diversity and Multicultural and 
Social Justice Counseling Competencies. The course introduces students to multicultural 
issues counselors face as a result of working with diverse populations. Students will be 
introduced to topics including the following: intersectionality and multiplicity of identity, 
socioecological perspective, and more expanded definition of multiculturalism that meets 
current scholarship, the role oppression and privilege, social justice advocacy, racism, 
discrimination, sexism, power, ageism, etc. Course material is intended to prepare students 
for the challenges of working in a multicultural society. 
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Knowledge and Skill Outcomes: This course is designed to meet the Council for the 
Accreditation of Counseling and Related Education Programs (CACREP) 2009 Standards. 
To meet accreditation standards for Counselor Education programs, students who 
successfully complete the course must master the following knowledge and skill outcomes. 
Upon successful completion of this course students will: 
 
2009 Standards: 
1. Understand the cultural context of relationships, issues, and trends in a multicultural 
society (CACREP II.G.2.). 
2. Learn multicultural and pluralistic trends, including characteristics and concerns within 
and among diverse groups nationally and internationally (CACREP II.G.2.a.). 
3. Understand attitudes, beliefs, understandings, and acculturative experiences, including 
specific experiential learning activities designed to foster students’ understanding of self 
and culturally diverse clients (CACREP II.G.2.b.). 
4. Understand theories of multicultural counseling, identity development, and social justice 
(CACREP II.G.2.c.). 
5. Understand individual, couple, family, group, and community strategies for working 
with and advocating for diverse populations, including multicultural competencies 
(CACREP II.G.2.d.). 
6. Understand counselors’ roles in developing cultural self-awareness, promoting cultural 
social justice, advocacy and conflict resolution, and other culturally supported behaviors 
that promote optimal wellness and growth of the human spirit, mind, or body (CACREP 
II.G.2.e.). 
7. Learn the counselors’ roles in eliminating biases, prejudices, and processes of intentional 
and unintentional oppression and discrimination (CACREP II.G.2.f.). 
8. Describe the principles of mental health including prevention, intervention, consultation, 
education, and advocacy, as well as the operation of programs and networks that promote 
mental health in a multicultural society (CACREP CMHC.C.1). 
9. Understand how living in a multicultural society affects clients, couples, and families 
who are seeking clinical mental health counseling services (CACREP CMHC.E.1 & 
CACREP MCFC.E.1). 
10. Understand the effects of racism, discrimination, sexism, power, privilege, and 
oppression on one’s own life and career and those of the client (CACREP CMHC.E.2 & 
CACREP MCFC.E.4). 
11. Understand current literature that outlines theories, approaches, strategies, and 
techniques shown to be effective when working with specific populations of clients with 
mental and emotional disorders (CACREP CMHC.E.3). 
12. Understand effective strategies to support client advocacy and influence public policy 
and government relations on local, state, and national levels to enhance equity, increase 
funding, and promote programs that affect the practice of clinical mental health counseling 
(CACREP CMHC.E.4). 
13. Understand the implications of concepts such as internalized oppression and 
institutional racism, as well as the historical and current political climate regarding 
immigration, poverty, and welfare (CACREP CMHC.E.5). 
14. Know public policies on the local, state, and national levels that affect the quality and 
accessibility of mental health services (CACREP CMHC.E.6). 
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15. Understand the relevance and potential biases of commonly used diagnostic tools with 
multicultural populations (CACREP CMHC.K.4). 
16. Understand the cultural, ethical, economic, legal, and political issues surrounding 
diversity, equity, and excellence in terms of student learning (CACREP SC.E.1). 
17. Understand multicultural counseling issues, as well as the impact of ability levels, 
stereotyping, family, socioeconomic status, gender, and sexual identity and their effects on 
student achievement (CACREP SC.E.4). 
18. Recognize societal trends and treatment issues related to working with multicultural 
and diverse family systems (e.g., families in transition, dual-career couples, blended 
families, same-sex couples) (CACREP MCFC.E.2). 
 
2016 Standards: 
1. Multicultural and pluralistic characteristics within and among diverse groups nationally 
and internationally (CACREP F.1). 
2. Theories and models of multicultural counseling, cultural identity development, and 
social justice and advocacy (CACREP F.2). 
3.  Multicultural counseling competencies (CACREP F.3). 
4. The impact of heritage, attitudes, beliefs, understandings, and acculturative experiences 
on an individual’s views of others (CACREP F.4). 
5. The effects of power and privilege for counselors and clients (CACREP F.5). 
6. Help-seeking behaviors of diverse clients (CACREP F.6). 
7. The impact of spiritual beliefs on clients’ and counselors’ worldviews (CACREP F.7). 
8. Strategies for identifying and eliminating barriers, prejudices, and processes of 
intentional and unintentional oppression and discrimination (CACREP F.8). 
 
Informed Consent: One important aspect of the training of a future counselor is self-
exploration and self-knowledge. This is achieved, in part, through self-disclosure in the 
context of an academic environment. Enrollment in this class requires that the student 
disclose to the professor relevant personal and family of origin information in selected 
assignments. By enrolling in this class, the student agrees to turn in assignments that 
include disclosures of personal information for self-exploration, and self-growth in partial 
fulfillment of the requirements of this class. The instructor is bound by confidentiality rules 
as reflected in the ACA Code of Ethics. Discussions in this class will be conducted with 
respect, dignity and honesty, making it safe to participate in them. 
Course Assignments: 

• All papers must use APA style (6th edition), including 12-point Times New Roman 
font, double-spaced, with in-text citations, a cover page, and a reference page (both 
of which do not count toward your page limit). 

• All late assignments will receive a 10% reduction in the total points possible for 
that assignment for each day that it is late. Exceptions will be made only in cases 
of documented family or personal emergencies. 

• All assignments must be submitted electronically to the instructor  
 

1. Intersecting identities paper (25%): Students will write a 5-8 page paper exploring 
their intersecting cultural identities and cultural socialization processes in regards 
to the Multicultural Social Justice and Counseling Competencies (MSJCC). This 
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paper will challenge you to look at the individual domains of the MSJCC and utilize 
the information to explore your own cultural identities and their impact on your 
future counseling practice. In your paper you will address the following: 
- Describe at least three of your own privileged and/or oppressed identities. How 

do they intersect? 
- What values do you have that are associated with these varied identities? Where 

did these values come from? 
- What is the role of socioecology in your intersecting identities? 
- Where would you place yourself in your own cultural development model with 

each of these identities? 
- What is the role of social justice advocacy in your life as related to your 

identities? 
- What strengths do you bring to your counseling work with diverse populations, 

taking into account your intersecting identities? 
- What skills or areas of growth you need in order to enhance your counseling 

skills with diverse populations, taking into account your intersecting identities? 
 

2. Group cultural presentation (20%): In pairs, students will present a specific 
population to the class (selected from Sue & Sue’s specific populations chapters). 
Presentations will be approximately 1 hour in length and include cultural 
information specific to this population as well as unique issues in working with this 
population in therapy, for example, cultural values, communication styles, and 
strengths and potential challenges in addressing mental health issues in therapy. 
Presentations will include at least three primary empirical sources besides the 
textbook. Presentations will also include an experiential activity or discussion 
questions that will help facilitate self-awareness and dialog. 

 
3. Special topic paper (25%): Final projects will involve writing a 5-8 page paper on 

a multicultural topic of your choice. Topics should be a current issue involving 
diverse populations, and all topics must be approved by the instructor in advance 
to ensure topics have sufficient depth. Some suggestions include Representation of 
People of Color in Cinema, Women in Combat, Transgender Individuals and the 
Restroom Debate, the Body Positive Movement, or GLBTQ Parents and Adoption. 
In your paper you will address the following: 

o Privilege/oppression 
o Intersectionality 
o Advocacy and social justice 
o Socioecological perspective 
o Cultural development model 
o At least three primary empirical and/or theoretical sources 
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4. Participation (20%): Active participation is essential. All students are expected to 
participate fully, thoughtfully, and respectfully in class activities, readings, and 
discussions. Please read the assigned readings prior to class and be prepared to 
discuss during class. Lecture and small group discussion times will highlight the 
materials assigned for that day. Students are responsible for all of the material in 
the assigned readings, as not everything in the readings can be discussed during 
class time. 
 
Participation will be evaluated in the following way: 

a. Excellent (18-20 points): Proactive participation: leading, originating, 
informing, challenging contributions that reflect in-depth study, thought, 
and analysis of the topic under consideration as well as a demonstrated 
ability to listen to and build upon the ideas of others. 

b. Satisfactory (15-17 points): Reactive participation: supportive, follow-up 
contributions that are relevant and of value, but rely on the leadership and 
study of others, or reflect opinion rather than study, thought, and 
contemplation. 

c. Minimally Acceptable (13-15 points): Passive participation: present, 
awake, alert, attentive, but not actively involved. 

d. Unsatisfactory (14 or fewer points): Uninvolved: absent, present but not 
attentive, sleeping, answering email, surfing the web, texting, making 
irrelevant contributions that inhibit the progress of the discussion. 
 

5. Professionalism (10%): Becoming a professional counselor means assuming 
responsibility for not only your clients' well-being, but for the well-being of the 
school or agency where you work, as well as the reputation of the profession itself. 
As such, you are expected to conduct yourself with the same level of 
professionalism that will be expected of you in a work setting. This encompasses 
confidentiality and respect in your presentations and management of clinical 
material; professional dress; respect for colleagues, clients, faculty, and peers in 
your conversation and behavior; timeliness, attentiveness, and participation in all 
class meetings, assignments and activities; timely and respectful communication 
with faculty and colleagues; willingness to deepen your self-awareness and growth; 
responsibility for your own personal wellness; and other appropriate activities. 

 
Grading:  
Grade Breakdown: 

1. Midterm – intersecting identities paper (25%) 
2. Final – special topic paper (25%) 
3. Group diverse cultures presentation (20%) 
4. Participation (20%) 
5. Professionalism (10%) 
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Final letter grades will be assigned based on the following distribution: 
A: 93-100% C: 73-76%   
A-: 90-92% C-: 70-72%   
B+: 87-89% D+: 67-69%   
B: 83-86% D: 63-66%   
B-: 80-82% D-: 60-62%   
C+: 77-79% F: Below 60%   

 
Texts and Readings: 
Primary textbook: 
Sue, D. W. & Sue, D. (2016). Counseling the culturally diverse: Theory and practice. (7th 

ed). Hoboken, NJ: John Wiley & Sons, Inc. 
 
Additional required readings: 
Cass, V. C. (1979). Homosexual identity formation: A theoretical model. Journal of 

Homosexuality, 4, 219-235. 
Comstock, D. L., Hammer, T. R., Strentzsch, J., Cannon, K., Parsons, J., & Salazar II, G. 

(2008). Relational-cultural theory: A framework for bridging relational, 
multicultural, and social justice competencies. Journal of Counseling & 
Development, 86, 279-287. 

Collins, S., Arthur, N., & Wong-Wylie, G. (2010). Enhancing reflective practice in 
multicultural counseling through cultural auditing. Journal of Counseling & 
Development, 88, 340-347. 

Dermer, S. B., Smith, S. D., & Barto, K. K. (2010). Identifying and correctly labeling 
sexual prejudice, discrimination, and oppression. Journal of Counseling & 
Development, 88, 325-331. 

Duhigg, J. M., Rostosky, S. S., Gray, B. E., & Wimsatt, M. K. (2010). Development of 
heterosexuals into sexual-minority allies: A qualitative exploration. Sex Research 
& Social Policy, 7, 2-14. doi: 10.1007/s13178-010-0005-2 

Gaztambide, D. J. (2012). Addressing cultural impasses with rupture resolution strategies: 
A proposal and recommendations. Professional Psychology: Research and 
Practice, 43, 183-189. doi: 10.1037/a0026911 

Kahn, J. S. (2010). Feminist therapy for men: Challenging assumptions and moving 
forward. Women & Therapy, 34, 59-76. doi: 10.1080/02703149.2011.532458 

MacLeod, B. P. (2013). Social justice at the microlevel: Working with clients’ prejudices. 
Journal of Multicultural Counseling and Development, 41, 169-184. doi: 
10.1002/j.2161-1912.2013.00035.x 

McGeorge, C., & Carlson, T. S. (2011). Deconstructing heterosexism: Becoming an LGB 
affirmative heterosexual couple and family therapist. Journal of Marital and 
Family Therapy, 37, 14-26. doi: 10.1111/j.1752-0606.2009.00149.x 

Ratts, M. J., Singh, A. A., Nassar-McMillan, S., Butler, S. K., & McCullough, J. R. (2016). 
Multicultural and social justice counseling competencies: Guidelines for the 
counseling profession. Journal of Multicultural Counseling and Development, 44, 
28-48. doi: 10.1002/jmcd.12035 
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Roysircar, G., & Pignatiello, V. (2011). A multicultural-ecological assessment tool: 
Conceptualization and practice with an Asian-Indian immigrant woman. Journal of 
Multicultural Counseling and Development, 39, 167-179. 

Shelton K., & Delgado-Romero, E. A. (2011). Sexual orientation microaggressions: The 
experience of lesbian, gay, bisexual, and queer clients in psychotherapy. Journal of 
Counseling Psychology, 58, 210-221. doi: 10.1037/a0022251 

Sue, D. W. (2011). The challenge of White dialectics: Making the “invisible” visible. The 
Counseling Psychologist, 39, 415-422. doi: 10.1177/0011000010390702 

Todd, N. R., & Abrams, E. M. (2011). White dialectics: A new framework for theory, 
research, and practice with White students. The Counseling Psychologist, 39, 353-
395. doi: 10.1177/0011000010377665 

 
Course Schedule: 
Note: All readings must be COMPLETED by the day they are listed. 
 
Date Topic Readings and Assignments 
Weekend 1 
 
Friday, TBA 

• Research study overview 
• Introductions 
• Review syllabus  
• Cultural self-awareness activity 
• Discussion of safety 

Sue & Sue chapters 1-3 

Saturday, TBA • Overview of MSJCC 
• What is multiculturalism? 
• Socioecological perspective 
• Oppression and microaggressions 
• Transmission of 

historical/sociocultural trauma 
• Resiliency 
• Intersectionality 
• Privilege and oppression 

Sue & Sue chapters 5-9 
Dermer, Smith, & Barto 
(2010) 
Ratts et al. (2016) 
Roysircar & Pignatiello 
(2011) 
Shelton & Delgado-Romero 
(2011) 
Todd & Abrams (2011) 
Sue (2011) 

Sunday, TBA • Diversity in counseling 
relationships 

• Social justice and 
advocacy/allies 

• The politics of counseling 
• Culturally competent 

assessment, diagnosis, and 
treatment 

• Cultural identity development 
models 

• Sign up for cultural groups 
presentations 

• Choose final paper topic 

Sue & Sue chapters 4, 11, 12 
Cass (1979) 
Collins, Arthur, & Wong-
Wylie (2010) 
Duhigg et al. (2010) 
Gaztambide (2012) 
Kahn (2010) 
MacLeod (2013) 
McGeorge & Carlson (2011) 
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  MIDTERM PAPER DUE 
MIDNIGHT SUNDAY– 
electronic format (must be 
emailed to the instructor) 

Weekend 2 
 
Friday, TBA 

• Counseling diverse 
populations/cultural interview 
role-plays 

Sue & Sue chapters 10, 13 
Comstock et al. (2008) 
 

Saturday, TBA • Begin diverse cultures 
presentations 
• Religion/spirituality 
• Age 
• Affectual orientation 
• Ethnicity 
• Social Class 

Sue & Sue chapters 14-26 

Sunday, TBA • Diverse cultures presentations 
• Gender 
• Immigrants and Refugees 
• Ability and disability 

FINAL PAPER DUE END 
OF CLASS SUNDAY– 
electronic format (must be 
emailed to the instructor) 

 
Attendance Policy: Readings and classroom discussion are critical. Because of the 
interactive format students are expected to attend ALL class sessions. You are expected to 
notify your instructor prior to missing class via email, if you need to be absent from class. 
A student who misses more than four hours (consecutive or otherwise) will automatically 
receive a full letter grade reduction in his or her final grade and/or may receive an 
incomplete for this course for this semester. Lack of participation, tardiness, or any 
unexcused absences will result in a loss of points and may result in a grade reduction. 
Incomplete is given only in cases of illness, death in family, or other extreme 
circumstances. Proper documentation is required for an incomplete grade. 
 
Academic Conduct: Cheating on examination, submitting work of other students as your 
own, or plagiarism in any form will result in penalties ranging from an “F” on an 
assignment to expulsion from the university.  
 
Professional Conduct: Students are expected to adhere to the appropriate code of ethics 
for their particular program. Any behavior deemed unethical will be grounds for dismissal 
from the program. 
 
Disability Statement: Students with disabilities who believe they may need 
accommodations in this class are encouraged to contact Disability Services as soon as 
possible to better ensure that such accommodations are implemented in a timely fashion. 
 
Diversity Statement:  
Identifiable information has been removed  
 
Sexual Misconduct/Title IX Statement:  
Identifiable information has been removed  
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Electronic Devices: All cell phones and pagers are to be turned off during class time. No 
text messaging during class. If a student has a particular need (family emergency or has 
children at home) he or she is expected to notify the instructor prior to the beginning of 
class so that accommodations can be made. Computers are welcomed as long as students 
are using them only for note taking; no surfing the web or e-mailing will be allowed. Due 
to numerous student complaints, any student found misusing their computer will be asked 
to shut it down. 
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APPENDIX D 

DEMOGRAPHICS QUESTIONNAIRE 
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Instructions: Please indicate the correct answer for each question by circling the 
response on each question.  
 

1. Age: _______ 

2. Gender Identity:  

• Female 
• Genderqueer/Androgynous 
• Intersex 
• Male 
• Transgender 
• Transsexual 
• Cross-dresser 
• FTM (female-to-male) 
• MTF (male-to-female) 
• Other (please specify) 
• I choose not to specify  

 
3. What is your race/ethnicity:  

• African American 
• American Indian 
• Asian American/Pacific Islander 
• Caucasian  
• Hispanic/Latin@ 
• Multiethnic/Multiracial  
• Other  

 
4. What degree are you pursuing: 

• Masters (M.A., M.Ed., M.S., MS.Ed.) 
• Educational Specialist (Ed.S.) 
• Doctoral (Ph.D., ED.D., Psy.D.) 
• Other 

  
5. What program are you affiliated with:  

• Clinical Counseling (emphasis in school, mental health, couples and family) 
• Counselor Education and Supervision  
• School Psychology  
• Counseling Psychology  
• Other (please specify)__________________  
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6. What level of exposure do you have relevant to experience with diversity? 

 
1 2 3 4 5 6 7 8 9 10  
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APPENDIX E 

MULTICULTURAL COUNSELING INVENTORY  
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The authors prohibit the MCI from be reproduced in any written materials.  
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APPENDIX F 

DISTANCE FROM PRIVILEGE STATUS SCALE   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



197 
	 	

 

 



198 
	 	

 

 

 



199 
	 	

 

 



200 
	 	

 

APPENDIX G 

ADVOCACY COMPETENCIES SELF-ASSESSMENT SURVEY 
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APPENDIX H 

CONSENT FORM  
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Consent Form for Human Participants in Research 

University of Northern Colorado 

Project Title: Counselor-Trainees’ Readiness for Multicultural Competency and Social 
Justice Advocacy 
Researcher: Thomas Killian, M.Ed., N.C.C.   Email: kill4429@bears.unco.edu 

Department of Applied Psychology & Counselor Education 

Phone:           

Research Advisor: Betty Cardona, PhD               Email: Vilma.Cardona@unco.edu  

 

Purpose and Description: The purpose of this study is to examine the effects of different 
pedagogical methods in order to detect possible differences in self-perceptions of MSJCC 
knowledge, awareness, skills, action, multicultural relationship, and privilege/oppression 
between the pedagogical methods for counselors-in-training in their understanding of 
working with diverse populations. At the beginning and end of the course, you will be 
asked to complete four questionnaires that contain questions related to MSJCC 
knowledge, awareness, skills, action, multicultural relationship, and privilege/oppression, 
and demographic information. The questionnaires will consist of Likert-type scale 
questions, which will take approximately 30 minutes to complete.  

The researchers will take great care to ensure that confidentiality is maintained. For each 
questionnaire, you will not provide your name or full bear number. You will be asked to 
provide the last four digits of your bear number on each of the 4 questionnaires. This 
number will be used in place of your name on all questionnaires (i.e., demographics 
questionnaire and the 3 remaining questionnaires). Only the researcher, Thomas Killian, 
and the research advisor, Dr. Betty Cardona will have access to the individual responses. 
The informed consents will be securely housed in locked cabinet in Dr. Betty Cardona’s 
locked office for three years from the date of distribution. Completed questionnaires will 
be collected and stored separately in a locked cabinet in a locked office to protect your 
identity and to ensure that the data cannot be traced back to you. The researchers will not 
view or use your responses to the 4 questionnaires or perform data analysis until final 
grades from your course have been posted.  

page 1 of 2________  

(participant initials here)  
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There are minimal risks associated with participation in this study. You will be reporting 
self-perceived multicultural competency, levels of privileged identity, and social justice 
advocacy readiness, which may cause discomfort. This discomfort could be related to a 
realization of deficiencies in these areas of multicultural counseling practice. Another 
form of discomfort could be related to a greater understanding of your potential 
marginalized statuses or impact of your potential privileged statuses. In the event that the 
questionnaires lead to emotional discomfort, you are encouraged to seek out mental 
health services from the Psychological Services Clinic in McKee 247 (970-351-1645) or 
the UNC Counseling Center on the 2nd floor of Cassidy Hall (970-351-2496).  
 
You may ask the researcher (Thomas Killian) any questions you have during your 
participation. He can also be contacted by email after the completion of the 
questionnaires to address any further questions or concerns. The research advisor (Dr. 
Betty Cardona) can also be reached by email to answer questions. Given that the 
researchers are mental health professionals, they are legally required to report all 
incidences of suspected or confirmed child abuse or neglect, harm to self or identified 
others, to the applicable authorities. If either of the researchers suspect child abuse or 
neglect, harm to self or identified others, you will be informed prior to a report being 
made.  
 
Your participation in this study is completely voluntary. You have the right to withdraw 
your participation at any time without explanation or penalty. Nonparticipation or 
withdrawal from the study will not affect your grade in the course or any other academic 
endeavors in the program. Both the instructor of record and the researcher will not have 
any knowledge of who is or is not participating in this research. You may also omit any 
questions that you do not feel comfortable answering.  

Participation is voluntary. You may decide not to participate in this study and if you 
begin participation you may still decide to stop and withdraw at any time. Your decision 
will be respected and will not result in loss of benefits to which you are otherwise 
entitled. Having read the above and having had an opportunity to ask any questions, 
please sign below if you would like to participate in this research. A copy of this form 
will be given to you to retain for future reference. If you have any concerns about your 
selection or treatment as a research participant, please contact Sherry May, IRB 
Administrator, Office of Sponsored Programs, 25 Kepner Hall, University of Northern 
Colorado Greeley, CO 80639; 970-351-1910.  

_______________________________________________________ 

Participant's Signature     Date 

 

_______________________________________________________ 

Researcher's Signature    Date 
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APPENDIX I 

INSTITUTIONAL REVIEW BOARD 
 APPROVAL LETTER 
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- 1 - Generated on IRBNet

  

   
 I n s t i t u t i o n a l R e v i e w B o a r d  

 
DATE: June 15, 2016
  
TO: Thomas Killian, M.Ed.
FROM: University of Northern Colorado (UNCO) IRB
  
PROJECT TITLE: [917542-2] Counselor-Trainees' Readiness for Multicultural Competency and

Social Justice Advocacy
SUBMISSION TYPE: Amendment/Modification
  
ACTION: APPROVAL/VERIFICATION OF EXEMPT STATUS
DECISION DATE: June 15, 2016
EXPIRATION DATE: June 15, 2020
  

Thank you for your submission of Amendment/Modification materials for this project. The University of
Northern Colorado (UNCO) IRB approves this project and verifies its status as EXEMPT according to
federal IRB regulations.

Hello Thomas,

Thanks for your quick response with the necessary modifications.  Your application is approved
and good luck with this important research.

Sincerely,

Nancy White, PhD, IRB Co-Chair

We will retain a copy of this correspondence within our records for a duration of 4 years.

If you have any questions, please contact Sherry May at 970-351-1910 or Sherry.May@unco.edu. Please
include your project title and reference number in all correspondence with this committee.

 

 

This letter has been electronically signed in accordance with all applicable regulations, and a copy is retained within University of
Northern Colorado (UNCO) IRB's records.


