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ABSTRACT
Alzamanan, Mahdi Mohammed Saleh Algota@ase Study of Distance Learning at

University of NajranPublished Doctor of Philosophy dissertation, éngity of

Northern Colorado, 2017.

In the Kingdom of Saudi Arabia, the need for disidearning programs in the
universities has been gaining importance. Najta@area in the Kingdom of Saudi
Arabia, which this study addressed, has been tigettaf serious attacks against both the
government and the civilian population in a reantflict with Yemen. Because all areas
of Najran have been targeted, including educatiorsitutions, the ability for students to
attend the university in recent years has beerrsgveurtailed. While conflict prompted
the study, there were, and are, other reasongdongting distance learning in the
Kingdom of Saudi Arabia. The evidence gatheredis $tudy exhibited the value of
distance learning overall. The Kingdom of SaudilAaacould benefit greatly from
distance learning programs in Najran and elsewtieeeto limited space for classes, the
need to shift away from the dependence on an on@uny, and the need to address both
cultural and geographical factors such as providimgducation to students in more rural
locations, female students, and students unala#ead traditional classes due to the
rapid growth of the student population. The redearestions asked in the study
addressed reshaping education in the war-strickemnaf the Kingdom of Saudi Arabia-
Yemen border areas; the perceptions of teacheidests, and hiring authorities at the

Civil Service Ministry of the affordances and caastts of distance learning; and the



perception of the value of distance learning. Alift@ve case-study methodology
framed by the epistemology of constructivism wasdug he study was carried out by
conducting focus group interviews with teachers stadents as well as with hiring
authorities at the Civil Service Ministry. Thredfdrent data collection tools were used
(focus group interviews, a research journal, ardgdthering of artifacts). All three
provided information regarding distance learninghatUniversity of Najran and in the
hiring of distance learning graduates in the Citilajran. The findings revealed the need
for access, basic infrastructure, and interestdtadce learning. To allow for the
continued enhancement of technology, shifts ingy@ron and greater collaboration to
promote online education and employment of distd@aeing graduates in Najran,

changes must take place.
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CHAPTER |
INTRODUCTION

In the Kingdom of Saudi Arabia (KSA), the need diastance learning (DL)
programs in the universities has been gaining inaooe (Aljabre, 2012). Some of the
factors related to this phenomenon have been the foe more educational availability
due to limited space for college-goers, the neeshift away from the dependence on an
oil economy given the unemployment rate, and tlesinie address both cultural and
geographical factors that have become more appiaréme KSA (Altowjry, 2005;

United Nations, 2016). While these factors werdigent to warrant a study on distance
learning in the KSA, there was a more pressing eonwhich could serve to act as a
catalyst for shifting the educational landscaptheKSA.

On the border of the Kingdom of Saudi Arabia (K@#d Yemen, a war has been
taking place. In 2011, former President Ali Abdullidaleh was ousted in Yemen
(Stenslie, 2013). Following this event, Abd Rabiddnsur Hadi came to power in 2012
in an unopposed Yemeni election (Obaid, 2014). Madi’s presidency was not long
lasting as the Houthis, a militant group believed¢ supported by Iran, seized control of
the Yemen government (Stenslie, 2013). This toakein 2014 and 2015 and was
considered a coup by many countries, including Batabia, although Hadi did resign
under duress (Obaid, 2014). Eventually, Hadi feedden, a city in southern Yemen, and

it was here that he withdrew his resignation (Oba@l4). Hadi asserted that the



Houthis, supported by sections of the Yemeni nmifiigoyal to previous president Al
Abdullah Saleh), had set up the coup against hirSi{gnabi, 2015).

The role that the KSA has played in the Yemeni konfvas in response to a call
for intervention by Hadi (Obaid, 2014). When Hdddfto Aden, Houthi forces led an
offensive again the City of Aden (Stenslie, 201Bjimately, Hadi retreated to the KSA.
Today, the KSA and other allies have been launchirgirikes into Yemen, against the
Houthis and the Houthis have been attacking the EBAg the border areas (al Shihabi,
2015). Najran, the area in the KSA which this stadgressed, is right on the border of
KSA and Yemen (al Shihabi, 2015).

Najran has been the target of serious attacks stgamth the government and the
civilian population and have been one of the citiethe KSA most negatively affected
by the recent conflict (al Shihabi, 2015). Becaalbareas of Najran have been targeted,
including educational institutions, the ability fetudents to attend the university in recent
years has been severely curtailed (Alturki, 20T4e images in the following figures
describe what has been happening in the City ofadagemonstrating the difficulty for
students, and all the people of Najran, to proeeédlife in a customary way (Figures

1-4; al Shihabi, 2015).



Figure 1 Photo of the Central Market in Najran after a borg.

Figure 2 Photo of a health center in Najran after a bompbin



Figure 3 Photo of an auto salvage and workshop areaaftembing.

Figure 4 Photo of an elementary school after a bombing.



The destruction to varios public spaces and bugslisre apparent from these
illustrations. Figure 4 is that of a K-12 schooNajran. The conflict taking place in this
border area between the KSA and Yemen has beemgaesious difficulties for
educating both children and adults (al Shihabi520Thousands of students in Najran
have been excluded from education in this crisiglwhas been damaging to individuals
and the country as a whole.

As a potential solution, and the focus of this gtudistance learning may be one
of the few ways in which citizens could achievaghbr education in Najran, given the
current conflict and physical destruction. In pautar, the University of Najran now
offers online classes and still attempts to incltisieoccasional face-to-face class when
safe locations can be found ((al Shihabi, 2015)il&the university’s online classes have
offered students a possible solution to the currestability in Najran and provided a
way for students to continue with academic stuldg,ibfrastructure has been lacking to
launch into a complete online educational systetheatiniversity (Al-Asmari & Rabb
Khan, 2014). Given the current and sudden shiitajran, the use of technology must be
supported and infrastructures enhanced to makeavaynew system of education in the
KSA (Altowjry, 2005).

In the wake of the current situation, and givendhailable resources, the KSA
does have the capacity to scale up online prog(afasmari & Rabb Khan, 2014). As
such, this study was aimed at exploring the preséuatational situation in the KSA,
particularly by using the University of Najran & tcentral focus of this study. Given the

direct conflict along the KSA-Yemen border areaagiiakes place now within the



educational system in Najran (to assure that stsdmmtinue to have access to
educational resources) could serve as a templatbdaest of the KSA.

Some of the key words used in this study weredhdtstance learning; the KSA-
Yemen Border Area; the perceptions of teacherglestis, and hiring authority; the Civil
Service Ministry; the development of informatiordasommunication technology (ICT);
and the perception of value surrounding distanamlag. These components, among
others, were addressed in this study through aloeatfn of the research questions. A
gualitative research methodology was used. A dasly svas carried out by conducting
focus group interviews with teachers and studentthe perception of using distance
learning at the University of Najran and in KSAveall as with hiring authorities at the
Civil Service Ministry. A thorough literature rewieand the use of document analysis
also contributed to this study.

Statement of the Problem

Distance learning in the KSA has been limited. EHeave been a number of
reasons for this phenomenon. Some of these havetbe@eed for more educational
availability due to limited space for college godhe need to shift away from the
dependence on an oil economy given the current plugment rate, and the need to
address both cultural and geographical factorstithee limited the ability to receive a
college education (Altowjry, 2005; United Natio29€16). While these factors alone have
been sufficient to warrant a study on distanceniegrin the KSA, there was a more
pressing concern which could serve to act as dysafar shifting the educational
landscape in the KSA. On the border of the KingadrB8audi KSA and Yemen, a major

conflict has ensued, making this area idea for ptorg a much-needed shift toward



distance learning in the KSA. This study was wtathportant to ensure that all students
in Najran, and in the greater KSA, have the opputyuo attend college. The primary
problem has been the lack of any substantial patiitsatives that focus on use of KSA’s
ICT infrastructure for distance learning. This n&gail an expansion of the
infrastructure and the willingness of teachersiais, and authorities at the Civil
Service Ministry to empower a shift toward distaterning. This study afforded a
unique approach to enabling the use of distangailegin a part of the world that has
not yet embraced this possibility to its fullestdionally, using Najran as a case study
was both exceptional and much-needed, especialgnghe conflict taking place along
the KSA-Yemen border.
Description of This Study

As noted, the KSA could benefit greatly from disteshearning programs in its
universities. Limited space for classes, the neezhift away from the dependence on an
oil economy, and the need to address both culaumadlgeographical factors have become
more apparent in the KSA (Altowjry, 2005). In lingth Aljabre (2012), a growing
number of both female and male students have beed admission to universities due
to overcrowding. Yet, some of this could be alléstbthrough the use of technology. As
noted by the Communications and Information TecbgwlCommission (2016), the
mobile broadband subscription reached 106.0% arithei overall population, 21.6
million were internet users on high speed fiberaghetworks (FTTS) in the KSA.
Clearly, the majority of the KSA has met the ICEqmonditions required for distance

learning (Alturki, 2014). The 2008 national planatopt information technology at the



national level opened up the building and use difnelogy in KSA. Now, there is an
opportunity to focus on providing distance learn{Atenezi, 2012).

Given that the KSA has some ICT infrastructurelacte and could make use of it
for many reasons, this study addressed using dstaarning in all of the KSA. More
specifically, using distance learning in Najran basome important given the effects
that the border conflict has been having on stiglatility to attend classes on campus.
At this time, theUniversity of Najran offered distance learning ifea different areas,
and students were enrolling (Alturki, 2014). Yetamg more students could be enrolling
than actually were. The evidence suggested thed thas a need to further explore
distance learning in relationship to expanding [€dtforms and to investigate why
teachers and students may be reluctant to embistaece learning. This study was
instrumental in encouraging the University of Najta create expanded distance-
learning programs critical for the evolution oftdisce learning at University of Najran.
There was clearly a need in both this area anlderKiSA to ensure that the university
culture could effectively provide a continuing agmuality-based education to students.

Significance

Distance learning in the KSA has been one of thetpagressive educational
policies in the region and the KSA has alreadyl#istaed some infrastructure for
distance learning (Aljabre, 2012). However, theetiveness of distance learning in this
region has not been studied as of now. Additionaltig perception of value of online
education versus traditional delivery models hanhenknown beyond talk in
commonplace. Given that the Ministry of educatiothe KSA has been the main

organization responsible for the implementatioeddcational policy, they would be



responsible for ensuring that higher education avaslable for all segments of the
population. Online educational solutions have leegrable option and even more
essential in the conflict areas between the KSA¥aemen, namely Najran, given the
severely limited access to on-campus classes becdtise destruction to physical
spaces in this area. As such, the promotion chdest learning would allow the ministry
to provide students in the KSA greater access tegawn. The significance of this
research was highly linked with promoting the 1G/Etem to provide for distance
learning system in Najran. Given that | am fromrsaj this research was of personal
interest to me and | believe that education shbaldvailable to all students in the KSA.
This belief was connected to the value of educat@hwas mainstreamed in Saudi
culture. Distance learning has appeared to befantize option to meet the needs of
students in the Najrani area of conflict, addreS&ls issue of not enough physical room
for students, and grant access to all studentsthehenale or female, rural or urban. But,
little research has existed about online educatid{SA and, in particular, the area of the
Najran-Yemen border. This research has the cap@acggnerate an in-depth
understanding which could provide an avenue foicgohakers to create comprehensive
policy toward advancing distance learning in KSA.
Purpose of This Study

The purpose of this qualitative case study waxpdoee distance learning in the
KSA and even more specifically in Najran sinceitifeience of war in this boarder area.
Effectively documenting the successes and chalkefageed by distance learning,
stakeholders could provide an avenue for broademntige education for all students in

the KSA. This study sought to help understand gregptions of teachers and students
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related to distance learning as a means to acdess#n, which may be a viable option
to provide higher education to all people who hlagen unable to attend universities in
the border area for the myriad of reasons discudseldss studies and extensive research
are conducted to address the challenges, issuspgotives, and prospects surrounding
education and the quality level of the currentatise learning being provided at
University of Najran, impact on policy has beenited. Using Najran as the case study
for this work not only shed a light on how the Saedlicational administration could
provide students in KSA-Yemen border area, a mweddad access to education--now
limited by
conflict--but also creates a platform for distatesrning to be implemented all across the
KSA.
Research Questions
The primary research question for this study was:

Q1 What role does distance learning serve in rasgaggucation in the war-
stricken Kingdom of Saudi Arabia-Yemen border aPeas

This question related to the conflict taking placethe KSA-Yemen border.
Given the difficulty with attending classes duautssafe conditions, distance learning
would be a good solution for students in the arba would no longer attend physical
classes.
There were two sub-questions relating to this qoest
Qla What are the perceptions of teachers, studamdshiring authorities at the
Civil Service Ministry of the affordances and coastts of distance
learning?

Given that ICT infrastructure is still in the preseof expanding, distance learning

has not yet been fully embraced by policy makeachers, and students. This study
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sought to explore the constraints to promotingaiiseé learning in the KSA--particularly
in Najran--and what tools could be used to encaigagater online educational
programs.

Qlb Whatis the perception of value of the distdeaening experience?

Because distance learning is new, many culturestairen the process of
accepting its use. Furthermore, it does introdueatgr opportunities to all students, and
this could sometimes be met with resistance insandegere some portions of the
population have greater opportunities to receicelkege education.

Summary

This chapter highlighted the important aspectisf $tudy, including the
research questions that were answered using dajiaicase-study approach. The need
for more educational availability due to limitedasp for college-goers, the need to shift
away from the dependence on an oil economy givemutiemployment rate, and the need
to address both cultural and geographical factotee KSA have been addressed in this
chapter (Altowjry, 2005; United Nations, 2016). Tdanflict taking place of the KSA-
Yemen border has been addressed. Without questigaents in Najran have been
limited in their ability to take classes. Yet, thatential solution of distance learning has
not yet been embraced. The results of this stuglylighted the current status and future
extension of distance learning in the KSA by ugimgUniversity of Najran as the case
explored in this study. Findings from this regiauld then be used to inform all portions
of the KSA population on the potential for educatfor all students, regardless of
conflict, lack of physical space for students, gapy, and whether they were male or

female.
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In Chapter Il, aspects of distance learning inKB& including the environment,
development of distance learning, implementatidrdisiance learning, and how
development in ICT infrastructure in Najran and i&A can be improved are discussed.
In Chapter Ill, the proposed methodology in terrhparticipants, types of methods

utilized, research procedures, and plan of analreisiescribed.
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CHAPTER I
LITERATURE REVIEW
Introduction
The following literature review served to establisat there was a need to

ascertain the readiness of educational institéaes]ty, and students to promote student
learning through distance learning. Distance lesynvith qualified and equivalent
degree accreditation has been more important faontcies like the Kingdom of Saudi
Arabia (KSA) because cultural and social tenargsvary much different from those in
the west (Al-Asmari & Rabb Khan, 2014). In the neicgast, the Yemen border areas of
KSA have been at unrest due to fighting (al ShihaB15). The students in this area, and
especially those at the University of Najran, th&titution used in this study, may not be
in a good position to attend the university as-fuie students on campus. In this
situation, this study was used to find answershemappropriateness of distance learning
in both Najran and KSA. The first research quesfidimat role does distance learning
serve in reshaping education in the war-stricked®¥®men border areas?) was the
primary research question used in this study. Trnsyng others, has been the key
research question that was explored in this reviempromote the idea that students
could obtain a high-quality education in KSA thrbutjstance learning, the literature
review first addressed education in a global cantée validity of distance learning, the

role of technology, student-teacher collaboratlogher education in the KSA, education
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in Najran on the KSA-Yemen border, technology attthniversity of Najran, and the
value of education and online delivery in KSA (Alja, 2012).
Education in a Global Context

The existence of a globalized world today has ckdrle face of education and
the economy on all levels. The need for educatieystems to produce 21st century
graduates is of vital importance. The needs ofrapsiitive global marketplace require
students who have been actively engaged in theiraobn to achieve academic success
(Casimiro, 2015). The new global economy functiomst effectively by graduating
students who could think critically and creativedg)ve problems, reason effectively,
communicate clearly, and collaborate with otheras{@iro, 2015). Yet, there has been a
disparity between the desire of students to atéetidge in all parts of the world and
those that have been able to access higher educBtiocation was traditionally based
on the basic knowledge of reading, writing, an¢hanetic during the agricultural age.
However, the foundation of education has shiftetthwdvancements in technology.
There has been an evolution in the educationalsingd@rom lecture teaching to student-
centered learning, from basic knowledge to crittbaiking (Gibb, Haskins, &
Robertson, 2014). The dynamically changing globairenment has demanded
creativity, analytical thinking, and strong problamlving skills. Yet, this would not take
place without equal access to higher educatiostimtents everywhere.

One of the primary drivers for distance learning haen the underperformance of
students in the United States (Sims, 2013). Stalwkad assessments have become the
tool for measuring student achievement and schamuntability (Sims, 2013). One

commonly encountered test in the U.S. has beeB¢helastic Aptitude Test (SAT). The



15

purpose of the SAT has been to assess high sclualgrgs to determine how prepared
students were for college. If a student was abkxtwe 1550 or higher in reading,
writing, and math, they would likely earn B gradkesing their freshman year in high
school, indicating college readiness. These stgdeate most likely to finish college
with a degree. Unfortunately, 43.0% of test talsmaring well did not indicate success in
college, if a student elected to continue his erdaeication post-high school. The writing
portion has typically been the most challengindy @®.0% of students passed this
session in a study conducted in 2012 (Maruyama?2@&nother statistic illuminated

that less than 60.0% of college students in theddristates earned a degree within 6
years (Sims, 2013).

On the international level, the Programme for Iméional Student Assessment
(PISA) is a unique test administered on a trienbésis (Sims, 2013). The PISA was
implemented in 2000 by the Organization for Ecorm@ooperation and Development
(OECD). One factor that has made the PISA diffefemh other assessments was that it
measured skill level, requiring students to appbirtknowledge in math, science, and
reading through examination, interpretation, arabf@m solving. Assessment and the
Global Workforce Scholars support that there wpestive relationship between
education and labor productivity, and a chief faaiahis equation was that of human
capital. Countries with higher productivity leveisually have the highest achievement
scores on the PISA and have greater human cagitdier productivity has been
positively associated with education, trade, arahemic freedom (Sims, 2013).

The PISA has been unique because it was desigmaddsure how much a

student had learned which could predict how prepatedents were to enter the global
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labor market and the global economy as a whole.PIBA assessment has been
consistently administered in more than 65 countAestudy by Sims (2013) has
analyzed the results of the PISA in the years 20003, 2006, and 2009 to determine if
there was a positive correlation between labor peadity (human capital) and the
economies of the 65 nations included in the stiithg. overall results revealed a positive
relationship between average PISA scores and ®os®estic Product (GDP), per
person employed (Sims, 2013). In this manner, tBARould be used to identify the
condition of a country’s educational system (Sig@l3). As the world marketplace
continues to advance technologically and fiscatigreasing the demand for highly
skilled individuals, there could be a critical ngéedilign the educational system in new
and meaningful ways, namely through distance legrni

The PISA also revealed that students in the U.Sopeed below average in
mathematics and science, and slightly above avenagading (Sims, 2013). The study
showed that 29 other countries ranked higher tharunited States on the PISA in 2012
(Bourgeois, 2013). The United States ranked nur@baverall of the 65 participating
countries (Sims, 2013). The question being askesd Wény is one of the most powerful
countries in the world producing poorly educatedaishts? Much of this has had to do
with several factors, other than standardized daingpgssues, that have been changed in
the landscape of education in the U.S. and in otlestern countries. The results of the
PISA were informative in identifying a problem thets led to the need, efficacy, and
value of online distance learning, not just in th&. but worldwide.

These finding have led to what factors make stubbamhing successful in a

college setting. Pascarella et al. (2014) idertiflee need to consider demographic
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factors in traditional college student successiend.S. Some factors included whether
students were full- or part-time as well as whestadents worked or not, and what
family responsibilities they may have (Jorisser,.20Demographics and other
characteristics of adult learners could influerfleeway that online students perceive
their educational experience and could influen@samic outcomes (Jorissen, 2012).
Varying factors influence the way that studentsehperceived their educational
experiences as well as the value that they haverpbbth educational and external
stressors (Hachey, Wladis, & Conway, 2012; Joris2éh2). There has been a
relationship to college achievement based on genader, grade point average, race,
ethnicity, and socioeconomic status (Pascarel @014).

Hachey et al. (2012) stressed that the level ehdtince and online access were
important predictors of performance and achieverasnell. Hachey et al. (2012)
examined the overall relationship among onlinerigay and performance and concluded
that they were significantly related. Researchaestified several issues, such as lack of
financial support (thus, forcing students to wotkile attending school), lack of parental
education, and lack of appropriate course workigih school as being related to
problems with attendance in traditional on-campmisrgs. In a study comparing
differing factors, it was found that delaying etma¢nt in college for more than 1 year
after high school graduation and working more hqarsweek while attending school
were associated with a reduced likelihood of pargjan college after the freshman year
(Crisp, Taggart, & Nora, 2015). Crisp et al. (20480 revealed that environmental and
demographic factors were important to keeping sitede school; these predictors

included having parents with more education, progigtrong financial support that
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negated the need for the student to work whilendttey school, and having a strong high
school background. Crisp et al.’s findings alsddated that working had a negative
impact on the likelihood of attaining a degree whilorking. For these reasons,
traditional higher education has become less vibléhose in the U.S. and in other
western cultures. As a result, there has beenmngisant shift towards distance learning.
Worldwide, this shift has been extremely usefuirasy students who wish to pursue
college may not be able to because of limited actesesources.

The Validity of Distance Learning

Distance learning has continued to gain momenturatfteast the last two
decades worldwide (Allen & Seaman, 2013). Since22@articipation in online courses
has grown to almost 6.7 million enroliments, whvebuld be the equivalent of about
32.0% of all enrolled college students in the Whitates taking a minimum of one
distance course (Allen & Seaman, 2014). The ygaetgentage of undergraduate
students enrolled in at least one distance clgsareled from 8.0% to 20.0% between
2000-2008 and growth has continued at a steady(ptet al., 2015). Over 69.0% of
leaders in higher education also asserted thatraistlearning was a crucial part of their
long-term educational strategies (He, Xu, & Kru2@14).

While distance learning has not been a new or migignt practice, research into
the efficacy of distance learning is still an eniegdield. Nevertheless, in examining
best practices for designing distance coursespraending student engagement
strategies, and optimal methods for instructor gmes and facilitation worldwide,
distance learning has continued to be promisingg@n, 2015). While still young,

distance learning has helped to solve some of thre pressing issues facing higher



19

education related to access to education, affolitiglilegree completion, and
efficiencies for building personalized and adaptearning platforms (He et al., 2014).
Given the importance placed on distance learningigiyer education leaders and others,
it was imperative that the research community pradtiligence in its study and
promotion of distance learning. For many yearsdagdacs and policymakers have been
discussing the need for a change in the westehrehgducation system (Selingo, 2013).
Increasingly, earning a degree has become leskblaio many, less affordable, and
potentially less applicable (Selingo, 2013).

As an antidote for meeting the needs of collegdesits worldwide, the landscape
for distance learning has been rapidly expandin@012, there were no more than a
dozen articles published examining the efficacgmfne learning as a global educational
tool, yet between 2013-2015 there were close toa#t€fles and scholarly works focused
on distance learning (Sun, 2017). Exploring theantf distance learning through
published data and findings has served to infoadées and practitioners in higher
education that distance learning was a viable m@a¢Breslow et al., 2013; Reich, 2015).
The Role of Technology

With the development of global technology and iméuse, education has
evolved in comparison to more conventional mearedatation (Dixson, 2012). Most
students in western culture have been exposecttmtirnet and other technologies on a
daily basis. This has contributed to the need gage students through technology
(Silseth, 2012). Characteristically, technology bisated students who are more
independent learners (Kukulska-Hulme, 2012). Fadestts at the collegiate level, it has

been common for them to explore what they weregdnght in class to come to their
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own conclusions (Bal, Grewal, Mills, & Ottley, 201B51any college students’
preferences for the technological know-how to pgréte globally has highlighted the
need to encourage the use of technology (Dekhame&X'soi, 2013; Silseth, 2012).

Today, higher education typically has made usediriology, whether in
traditional classes or in distance learning. Se\attalies have been conducted, which has
pointed to technology as playing an important mlengaging students academically
(Poppelman, Lobene, & Blacksmith, 2015). Learningudd be adaptive and students
need to have the opportunity to use certain tedgie$ (Poppelman et al., 2015).
Classroom practices by teachers that have incladddgromoted the use of technology
have been found to bolster student achievemens@ix2012). Without question,
enhancing students’ academic achievement, witluskeeof technology, has been
positively associated with their academic succBssspn, 2012).
Student-Teacher Collaboration

Innovative, research based, and effective studegagement is crucial to
producing students that could perform competitivatyglobal standards, be prepared for
higher education, and could compete in the world@§Marcketti & Karpova, 2014).
Consequently, one of the best ways to create adadeircess has been to ensure that
students are engaged in the classroom as collae@tgigaard, Kowa Dverby, &
Haugen, 2015). According to a study of Norwegiamost students, academic self-
efficacy was investigated to see if both the effexdtproximal and distal qualities made a
difference in student achievement (Hgigaard etall5). When the students believed

they could be collaborative partners with theircteas, their academic achievement
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increased. In this manner, the value of deep lagrhas been promoted (Daniels,
Edwards, Engestrom, Gallagher, & Ludvigsen, 2013).

Students have appeared to learn better when thég be creative, solve
problems, make connections to real world eventssgndtions, and make decisions as
co-teachers in the learning process. Both studgardgeachers have the potential to
benefit from more innovative, relevant, and effeetiearning processes that reach
beyond the walls of a single classroom, which reenlxritically important for distance
learning to be successful (Marcketti & Karpova, 205tudents who have been
challenged to higher cognitive thinking could lat@nsfer this to their work or other
environments. Teachers could have the opportuaibetstretched beyond the
commonplace lectures they so often relied on fecampus teaching year after year.
Nationally, and internationally, there has beemaneased focus on the teaching of 21st
century skills in higher education, and how wh&etaplace in the online classroom
could directly affect how students could achievecess on the global stage (Gibb et al.,
2014). Marcketti and Karpova (2014) has corrobar#tes idea that their concept of
learning in the classroom has become limited iarefce to who we are globally and that
what happens in the virtual classroom needs torhe@much greater part of curriculum
in higher education today.

The teacher’s role The goal of the teacher should be to challenggesits to
higher levels of academic self-efficacy. One wapobsting the success of this type of
learning could be to include a collaborative teaghnethod for addressing the needs of
all students who could benefit from greater teaetemtion and a focus on real world,

technologically-based innovations (Sabzian, Gilakj& Sodouri, 2013). Collaborative
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teaching methods could involve educators in a nurab#ays in which they could have
the flexibility needed to respond specifically tadents’ needs (Burroughs, 2014).
Another way in which to foster student-teacheraimdration could be that teachers could
enhance their role and level of commitment by situglyournals; viewing instructive
videos; seeking information; engaging in discussion education centered websites; and
by possibly attending classes, presentations, anféences (Hadar & Brody, 2012).
Furthermore, the potential of engaging the stutgnhcluding them in some of these
activities aimed at knowledge acquisition couldobeeficial. Without question, a
difference in improvement regarding the mastergiazfdemic skills has existed between
students who have been instructed with collabogataching methods, as opposed to
those students who were not instructed with colatdee teaching methods (Burroughs,
2014).

The shared role The large number of undergraduate students whe @arolled
in courses globally and failed to complete thesgs®s has granted researchers the
opportunity to examine successful components @fcéiffe instruction as well as
students’ perceptions of how they learn best. GartabGabriner (2013) suggested that
the most effective form of instruction derives frantriangle of instruction that includes
the teacher, the student, and the curriculum, péathie emphasis on the teacher’s
responses to the other two aspects of the triaDgbeving upon Grubb and Gabriner’s
(2013) triangle, and modifying it in the contexttbis study, Figure 5 reveals the
relationship between students and teachers andgpéapial emphasis on the
responsibilities of both the instructor and thedstut, positing that each of these must

interact with the other two aspects of the triargflenstruction.



23

Students

Instructional
Core

Teachers >  Materials

Figure 5 Triangle of instruction.

Use of this model explains the valuable interplagtttudes and responses of
both students and instructors necessary for thegtion of student engagement in the
online classroom. In another similar study, it & discovered by Konings, Seidel,
Brand-Gruwel, and van Merriénboer (2014) that, wsieldents and teachers interact and
collaborate within the scope of an ideal alignmefrarticipation, perception, and
expectation, it allows for the most effective foofncollaboration to take place.
Collaboration has also allowed teachers and stadernalk about what students need to
learn and serves as a teaching guide on how tocoraigulum, design lessons, and
construct assessments that measure whether studenetsichieving goals (Chenoweth,
2014). Previous, traditional educational prograwtsch were well intentioned in
adapting innovations, have often had little longrt@ffect on teaching and student
achievement unless both the student and teacheracévely engaged in the educational

process (Austin & Garber, 2013). In this contextplaborative approach sees both the
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teachers and the students as the decision mak#rs distance learning environment
(Daniels et al., 2013).

Another way that has been used to frame collalrdtetween students and
teachers, and to promote academic engagementebadhrough Healey, Flint, and
Harrington’s 2014 study on partnership in the alass). These researchers posited that
there were four different manners in which studeotdd experience academic
engagement. These consisted of: (a) consultatiymyolvement, (c) participation, and
(d) partnership (Healey et al., 2014). While thagthors have identified the four
differing forms, their study focused on partnershine last type noted on the list.
Although the researchers’ view partnership as thetnmportant means for facilitating
student engagement, they still found the othertlequally complementary to the process
of engaging students (Healey et al., 2014).

In this study, the authors (Healey et al., 2014) @losited that student-teacher
partnership was important for examining what edoocal tools chosen for distance
learning could influence student and teacher ghips. With greater awareness comes
greater choice in what was being created in thdexo& environment. These authors
advocated for viewing teaching and learning asrmnpeship between students and
teachers because it allowed for more authenticggrgant in which reciprocal learning
and teaching, choice in learning tools, and jowoiiqy creation could occur (Healey et al.,
2014). As has been addressed in earlier portiotts®ofvork, the global environment has
established a framework for working with a more pter set of circumstances than in
the past. Higher education must step up to the péatd this has largely exposed the need

for the type of partnership acknowledged in thiglgtby Healey et al. (2014). The notion
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of partnership has been diverse and multilayereidhas encompassed a range of
academic and professional cultures and practioesn lattempt to share this concept on a
visual level, these researchers have constructgd@e model of the student as a partner
to teachers in online higher education (Healey.e2814). The two areas represented in
the model below (Figure 6) allow for a distinctibaetween students as partners in regards
to student engagement, teaching, and researclk ionlime environment (Healey et al.,
2014). Although there is overlap between the véemlihese two spheres represent
distinct areas. Both have their own deliberate iogions and intellectual foundation

and, therefore, create a differing impact on tiheeant learning experience (Healey et al.,
2014). Each area also has a relative number ofigheal actors, practitioners, and
researchers that serve to contributed their owgquenperspectives in higher education

today.

Student Enhancement
engagement of learning

in learning, and teaching
teaching and practice
research and policy

Figure 6 Students and teachers as partners online.

In light of the fact that the two areas of parthgrsare not at opposite ends of the
spectrum, they interact and serve to modify ondteroTherefore, they are shown as

two overlapping circles (Healey et al., 2014). Bstindent engagement and student
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teacher partnership are complex and not alwaysteasgparate. In this manner, they are
mutually reinforcing and co-creators in the proaafsdeveloping and facilitating
education in the 21st century (Healey et al., 20Ed) example, and as can be
understood by examining the left-hand side of tleeleh, an online, student assisted
learning program could engage students activelly thie¢ir own learning, while at the
same time contribute to the development and imphtation of the program or project,
by influencing the teaching method, as seen initig-hand circle of Figure 6 (Healey et
al., 2014). Positing such a unique theory has pl#agis study at the forefront of what it
means for students to be co-creators in the classrévhile it may not be unusual for
students in higher education to be involved inde®y and research, it has been unusual
to have students actively engaged as allies ipitheess of creating and enhancing
practice and policy, outside of responding to tgpaiass evaluations (Healey et al.,
2014). The most notable aspect of this study waisitlassumed that students and
teachers were equal partners in the creation amittddion process. This allowed for
increased academic self-efficacy and greater stuglegagement in the educational
process.

As addressed in this review so far, there has baancreased focus on the
teaching of 21st century skills in distance leagni#nd how what takes place in the
virtual classroom directly affects how studentsldachieve academic success (Gibb et
al., 2014). Marcketti and Karpova (2014) has coorabed this idea that our concept of
learning in the traditional campus-based classrbambecome limited, in reference to
global realities, and that what happens in thenentlassroom needs to become a much

greater part of curriculum in higher education ypda
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Higher Education and Employment
in the Kingdom of Saudi Arabia

The overall population of the KSA has been incragsis has been the case of
most countries in the Middle East and Asia. As ddig the United Nations (2016), the
population of KSA will be more than 40.5 million 2025 and further increasing to 59.7
million in 2050. The increase in population hasuiegd countries to prepare and extend
basic public services like health and educatiore KBA labor force participation rate
was low in 2010, at 20.5%, and remarkably low fonven at 1.2% against 36.8% for
men (United Nations, 2016). Given that the KSA &aa®il-based economy, earning
potential trended to be linked with this industg. put out by the Central Intelligence
Agency (CIA Factbook, 2014), in previous years090.0f the KSA’s export earning
depended on oil. Nevertheless, these numbers tesrefhlling as the oil economy has
become less lucrative due to reduced oil priceé (&ictbook, 2014). In response to this
situation, Saudi officials have been trying to podenthe employment of youth who have
been well-versed in education and technical siilig\ Factbook, 2014). These findings
have been supported by the work conducted by Dikauinie, and Tlaiss (2017). These
researchers asserted that, not only has the aistngshifted based on reduced oil prices,
but, “Its aged leadership is ceding power to a generation, and its society, which is
dominated by young people, is restive” (Diranilet@a 246).

The employment of women in the KSA has also beemaortant area to
explore. Women in the Arab Gulf states have beeoinérg more educated and have
been joining the workforce in greater numbers. da collected by Kemp, Madsen, and
Davis (2015) revealed that the KSA and Qatar hbgddwest percentage of women

working throughout the gulf states, and that onB26 of women are in leadership
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positions in the workforce (Kemp et al., 2015). Tienary assumption for these
numbers has been tied to the cultural and econmstactions posed on women in the
more traditional environments of the KSA and Qdtarrthermore, gas and oll
companies, in general, have employed fewer nundfdesnales. There have also been
constraints in these countries when it came to amehwomen working together directly
(Kemp et al., 2015). While some changes have kaeng place in the KSA’s economic
sector in relation to women working, serious cudtlimitations have still existed.
Nonetheless, in response to a changing economthanclltural shifts brought
about by globalization, the growing labor forcelwd future has required more diversity.
The revitalization of the economic sector in theA8ust expand to provide jobs in the
future. As such, newer education policies are ngéaléocus on providing a useful
education to the younger generations, including @tnfrurthermore, in taking culture
into account, the society of the KSA has been @&idmong Bedouin and nomads, and
putting them into an education system that hadaeh designed to meet their diverse
cultural values and life styles could create aagitin in which these groups were at risk
of remaining outside of decision making--in termi&ational education policy of KSA.
In moving to more online platforms in the KSA, thesiltural groups may have more of
a voice. A final consideration for a shift in higheglucation in the KSA has been in
addressing the educational needs of the young gemeiof the Saudis, many of which
live in rural area and may not be able to get toamsities easily. All of these factors
have played an important role in making a cleae dasonline programs so that all

students in the KSA would have access to educatmonemployment. As often happens,
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need seems to inspire innovation and online legrimnhe KSA has slowly been
growing and gaining recognition (Altameem, 2013).

Distance Learning in the Kingdom
of Saudi Arabia

Distance learning in the KSA has been one of thetmpgressive education
policies in the region. Unlike in Bahrain wheretdisce learning has not been recognized,
the KSA has already established a very strong legadlistance learning (Aljabre,

2012). The Ministry of education of the KSA hastége main organization responsible
for the implementation of the education policy dad been responsible for ensuring that
higher education was available for all segmenthefpopulation. The vision for 2030
relates to the importance of education, and theigian of distance learning is one of the
pillars of higher education policy. Since the KSa&slthis aggressive educational policy,
it has made the policy distinguished in the rediditowijry, 2005).

The gap between applicants and total enrolleessneeloe reduced at educational
institutions and distance learning could be seehemumber of students who wish to
achieve a college education in the KSA. The grosslienent ratios at the time of the
study for primary, secondary, and tertiary leveésav108.716, 108.28, and 61.112,
respectively (World Bank, 2016; see Figure 7). Hdrgtance learning would be
specifically beneficial for students who were stingyat secondary and tertiary levels.
The secondary enrollment ratio has been encouralutgdt has been quite low at the
tertiary level (Aljabre, 2012). There has beeneatgr need to see if students were
intentionally not enrolling at the tertiary level ibthere was a lack of room and seating
at educational institutes, colleges, or universiteaccommodate all applicants. If latter

was the case, then it showed that universities Vatlieg to take advantage of offering
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courses through distance learning. It has beerapsrsome of both because, at the time
of this study, only 27.0% of students preferredttaly through distance learning. This
meant that there still was a lack of culture fatance learning in KSA. These numbers
could change through proper strategic interventinriee educational sector (Aljabre,

2012).
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Figure 7. The gap between graduates and admissions initigel&m of Saudi Arabia.

Aljabre (2012) has studied the current practices@ospects of distance learning
in KSA universities. He identified that void stikisted for development of distance
learning in KSA, even after universities in the K8ave recognized the fact that distance
learning was an integral part of the comprehensdigcation strategy. These finding
were especially true in the evidence that educatimstitutes across the world were

successfully adapting to distance learning. In i the discussion above, Aljabre
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(2012) further identified that the growing numbéboth female and male students and
their denial of admission due to overcrowding, &asether key reason that distance
learning should be given priority in the KSA.

Technology in the Kingdom of
Saudi Arabia

As noted by the Communications and Informationihetogy Commission
(2016), the mobile broadband subscription reacl@€d026 and, in the overall population,
21.6 million were internet users on high speedrfdgics networks (FTTS) in the KSA.
These were the preconditions required as basistlogifor distance learning. These
findings related to the 2008 national plan to adofarmation technology at national
level. It focused on recommendations of implemeoadf e-learning and distance-
learning (Alenezi, 2012).

According to the available information relatingdistance learning prospects in
KSA, it was quite evident that society had alrebdgome ready with all up-to-date ICT
indicators. In exploring the history of educatidrdstance learning in the KSA, the
following has been found:

e 1954, Al-lmam Muhammad lbn Saud Islamic Universitgrted a distance-
learning program in the Faculty of Religious Scierand then in 1965 in the
Faculty of Arabic Language.

* 1978, King Saud University started a distance-legrprogram in the Faculty
of Art and Faculty of Business.

* 1972, King Abdulaziz University started correspamekestudies in some
departments.

» 1976, King Saud University canceled correspondshogies.

» 1980, King Abdulaziz University established an ipeedent unit for
correspondence studies.

e 1987, Al-lmam Muhammad Ibn Saud Islamic Universiinceled
correspondence studies.

e 1989, Al-lmam Muhammad Ibn Saud Islamic Universggumed
correspondence studies for female students.
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» 2002, King Abdulaziz University began applying diste-learning programs
and sat up a separate department for distanceiiggsrograms.
e 2007, Al-lmam Muhammad Ibn Saud Islamic Universiggan applying
distance-learning programs.
» 2008, the National Center for e-learning and distdearning was
established.
e 2010, the Ministry of Higher Education issued regioins and laws governing
distance-learning programs in Saudi Arabia.
e 2011, the rules governing the issuance of licefmedistance-learning
programs in higher education institutions were ldsthed.
* 2011, Saudi Electronic University was establisi{@dturki, 2014, pp. 7-8
Universities, as per the education policy, haventesiipped with computer labs.
However, if this was taking placing in distancerteag environments in the KSA, there
was no information on how exactly this affectedahse learning. Nevertheless, the
number of students who were seeking an educatitreilSA was a good indicator.
Clearly, the KSA had an e-learning system alreadylace. But, there was a substantial
need to explore it, how it worked, and whether stiud and teachers were on the same
page in their perspectives using the newer teclgyolaltowjry (2005) has expressed the
point that KSA should be using its ICT infrastruettio better reform its higher
education. The point was highly relevant in terrhieasibility for the up scaling of
distance learning as much of it was dependent@mGfi indicators. Given that the KSA
had some ICT infrastructure in place and could madesof it for many reasons, this
study addressed using distance learning in ah®SA. More specifically, using
distance learning in Najran was important givendfiects that the border conflict was
having on students’ ability to attend classes onmas. At the time of this study, the
University of Najran offered distance learning ifea different areas and students were

enrolling (Alturki, 2014). Yet, many more studeotaild be enrolling than actually were.

The evidence suggested that there was a neederf@xplore distance learning in



33

relationship to expanding ICT platforms and to stigate why teachers and students
may be reluctant to embrace distance as distanceithg was one of the most beneficial
methods for extending higher education to all pafts country uniformly.

The prospects for distance learning have been high€SA as ICT indicators
were at their highest in the Middle East and beedlis KSA had one of the highest
literacy rates in the region, standing at more ®@9% (Alturki, 2014). Information and
communication technology (ICT) and investment iff Itas been an important debate in
the KSA. The recent trends have shown that moleifeefration was more than 167.5%
and internet use had increased from 5.0% in 200D #% in 2016 (Ministry of
Communications and Information Technology, 2016).

Student-Teacher Collaboration in
the Kingdom of Saudi Arabia

Distance learning is contemporarily an essentelgonent facet of education,
but needs vary by country. The main reasons foutbency of distance learning efficacy
in the KSA have been based on two important factbesrapid growth of the student
population and a lack of teachers, both in quatity quality (Al-Asmari & Khan,

2014). In line with a UN report, the populationtbé KSA was almost twofold in 2005,
hence, putting pressure on current infrastrucflings situation needs to be addressed,
particularly, if KSA wants to be included in proneing education to both rural and
urban areas. The proportion of foreign teacheks3A has been high, but the exact
statistics in the number of foreign teachers wasooently available. Consequently, the
teachers who were already a part of the educatsysé¢m in the KSA need a thorough
understanding of the distance learning possikslitieterms of capacity. It was also

important to note if teachers were ready to teheir students through distance learning.
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Any unwillingness on the part of teachers would elatourage students to enroll into
distance-learning programs. The perceptions antisrafhout distance learning would
matter when it was considered a separate teachatigoah.

Education in Najran on the

Kingdom of Saudi Arabia-

Yemen Border

University of Najran has currently been offeringtdnce learning in three areas:
Islamic education, Arabic language, and Public adstration (Alturki, 2014). Many
students have currently enrolled in these progrgetsthere was a gap between total
applications and total enrollees. In line with Aki(2014), only 75.7% of all high-school
students were able to get admission while the 2ds8%, were those who could benefit
from enrollment in programs offered through dis&afearning. Distance learning would
be beneficial in two ways: by providing admissiorstudents whom universities were
unable to accommodate on campus and to providéeanative for all those students
who were unable to reach universities, which wererban areas, as was the case in the
KSA.

University of Najran administrators have asserted online classes, or virtual
classrooms, could be used to ensure that a stgdsshication would continue, despite
the lack of classroom buildings in which studertsld attend classes (al Shihabi, 2015).
In the wake of the current situation, and givendtailable resources, the KSA did have
the capacity to scale up online programs (Al-Asm8aRabb Khan, 2014). As such, this
study aimed at exploring the present educatiotason in the KSA, particularly in the
border City of Najran as a central case study. Gihe direct conflict along the KSA-

Yemen border area, what takes place now withiretheeational system in Najran (to
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assure that students continue to have access tatezhal resources) could serve as a
template for the rest of the KSA.

Technology at the University of
Najran

As noted, the University of Najran should have deagning system already in
place. Nevertheless, there was a substantial weexjtore how it worked, and if both
students and teachers were willing to use the tdolgg. Assessments of the educational
technologies both for traditional and modern systesre done by Omer (2015) in the
University of Najran. The findings were that theras a moderate use of educational
technologies by teachers and students at Univeséijajran. However, there was a
significant difference between use of educatioeahhology between modern methods
and traditional methods of education. It was geitelent that, since modern methods
were based on the technology intensive tools, sieeofi it would definitely be higher.
Discussing the particular challenges the univessityld be facing and what policy
options were available for University of Najranwias critical to allow for the evolution
of distance learning at University of Najran (OnefAlqwieder, 2015). There was
clearly a need to ensure that the university celtaauld effectively provide a continuing
and equality-based education to students that afézeted by unrest in the border areas.
Value of Education and Online
Delivery in the Kingdom of
Saudi Arabia

Education has been a value that has become strimrgaany in the KSA
(Altameem, 2013). The value of education in the K& been vital in a time where the

KSA must become more dependent of the knowledgeaeoy rather than the oil

economy (Altowjry, 2005). Therefore, the value dtieation has increasingly shifted



36

(Dixson, 2012). Given changes in the economy armahgeés in cultural, social, and
political arenas, the KSA could benefit greatlynfran enhanced higher educational
system (Altameem, 2013). Many of these shifts lizae occurred in the KSA have been
directly related to globalization and changes eht®logy (Dixson, 2012). Whatever the
reason (i.e., political conflict, changes in themmamy, the access needed for all students
--regardless of gender or area in which they liva)ine education has been changing the
way students were educated in the KSA (Alamouditaggmani, 2014). The move to
more distance learning has been paramount in the di&n this era of globalization.

As noted previously, the ICT infrastructure in K8A was already in place to a
certain degree, and a great deal of technologemkaok place in the KSA schools
(Alamoudi & Sulaymani, 2014). However, much of teehnology operated at the
individual classroom level and a fully integratadine system was not yet in evidence
(Alamoudi & Sulaymani, 2014). Other technologicsues included the need for further
updates to ICT, considering issues of security,argliring that information technology
(IT) support was available (Altameem, 2013).

Culturally, a change was also occurring in the K8darding education, and even
more so distance learning (Dixson, 2012). Tradaln students have preferred that
learning take place in a face-to-face context (Alkh & Male, 2015). However, given
the nature of globalization and shifting valuess thas been changing. Many students in
the KSA now have an opportunity to become educatbén in the past their options
were limited (Lightfoot, 2014). With changes indémt needs and ability to attend
universities, there was a need to improve educattidelivery and option to make

education available to the increasing number afestits who wish to receive a college
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education (Lightfoot, 2014). In one study, the ausheven found that the use of online
educational systems has had a positive impactuatest learning in the KSA (Alkhalaf
Drew, & Alhussain, 2012). To truly create and sumsthstance learning in the KSA, and
particularly in Najran, online platforms must bgparted to help create changes in
educational policy and ICT infrastructure to proeotore distance learning in the KSA
(Altameem, 2013). To encourage changes in policgbalancing of social and political
norms must take place to shape online educatief@m in the KSA (Lightfoot, 2014).
Summary

The literature review for this study served tab8sh that there was a need to
ascertain the readiness of educational institéaes]ty, and students to promote student
learning through distance learning. As discusdesl Ytemen border areas of KSA have
been at unrest due to fighting. The students mahea, and especially those at the
University of Najran, the case used in this studgy not be in a good position to attend
the university as full-time students on campuspii@note the idea that students could
obtain a high-quality education in KSA through diste learning, the literature review
addressed education in a global context, the walafidistance learning, the role of
technology, student-teacher collaboration, higlaeication in the KSA, education in
Najran on the KSA-Yemen border, technology at timéversity of Najran, and the value
of education and online delivery in KSA. The oveediect of this review was
instrumental in setting the context in which thevensity of Najran could create
expanded distance-learning programs critical feratwolution of distance learning at
University of Najran. There was clearly a needathixhis area and in the KSA to ensure

that the university culture could effectively prdgia continuing and equality-based
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education to students. In the following chaptetheg study, Chapter lll, strategies to
improve distance learning in Najran and in the K8#xe explored based on the use of a
gualitative case-study model. Original data wasigad to examine the perspectives of
teachers and students at the University of Najsawell as hiring authorities at the Civil

Service Ministry in the City of Najran.
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CHAPTER 1l
METHODOLOGY
Introduction
The purpose of this qualitative case study waxpdoee distance learning in the
KSA, and especially distance learning in the Ursitgrof Najran in KSA. In addressing
this topic, a qualitative research methodology used. A qualitative study was
appropriate for use here as the research queseqnged detailed and in-depth data
gathering and analysis techniques that the quabktatethodology could provide
(Creswell, 2013). In the following sections, | dethe study, epistemology, my stance as
a researcher, trustworthiness and ethical congidesa the methodological framework
(method and design), and finally, the analysis @aing of the data.
Research Questions
The primary research question for this study was:

Q1 What role does distance learning serve in rasgaggucation in the war-
stricken Kingdom of Saudi Arabia-Yemen border aPeas

This question related to the conflict taking placethe KSA-Yemen border.
Given the difficulty with attending classes duautssafe conditions, distance learning
would be a good solution for students in the arba would no longer attend physical

classes.
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There were two sub-questions relating to this qoest

Qla What are the perceptions of teachers, studamdshiring authorities at the
Civil Service Ministry of the affordances and coastts of distance
learning?

Given that ICT infrastructure is still in the preseof expanding, distance learning
has not yet been fully embraced by policy make@aghers, and students. This study
sought to explore the constraints to promotingaiiseé learning in the KSA--particularly
in Najran--and what tools could be used to encaigagater online educational
programs.

Qlb Whatis the perception of value of the distdeaening experience?

Because distance learning is new, many culturestairen the process of
accepting its use. Furthermore, it does introdueatgr opportunities to all students, and
this could sometimes be met with resistance insandegere some portions of the
population have greater opportunities to receicelkege education.

Epistemology

According to different epistemological case-stugpr@aches, the choice in this
study was that of constructivism. Customarily, coungivism has been used to
understand a phenomenon in relationship to anichai&l's or group’s perceptions (i.e.,
the manner in which they construct knowledge aaddgfer knowledge; Yazan, 2015).
According to Denzin and Lincoln (2011), epistemglagythe study, model, and
rationalization for how we make or construct knadgle. Constructivism describes
ontological beliefs as the nature of reality inétmultiple realities are constructed
through our lived experiences and interactions witters” (Creswell, 2013, p. 32).

Constructivism is used to interpret epistemologieiefs in a manner that suggests that
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“reality is co constructed between the researchdrthe researched and shaped by
individual experiences” (Creswell, 2013, p. 32)this manner, an epistemological
constructivism infers that all knowledge is consted on shared conventions,
perceptions, and social experiences (Lincoln & G4 3).1t is the relativistic
construction of knowledge through the social megqugiven to experiences (Lincoln,
Lynham, & Guba, 2011). More specifically, the ralatconstruction of knowledge has
been used by researchers to assert that the @dtemtmultiple constructed realities exist
(Denzin & Lincoln, 2011). Using constructivism asepistemological tool grants a
subjective interpretation of what is being shaned experienced and could be easily
understood in reference to Figure 8 below (Baxtelagk, 2008).

In this figure, the different layers signify thdagonships between the various
components of the topic. From the theoretical sgttihat defines the overall dimensions
of the study to education, the heart of this issillejimensions of the study are

represented using a constructivist framework (ldarriWalker, 2014).
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Figure 8 Conceptual framework
Theoretical Perspective: Constructivism
and Distance Learning

Traditional education systems have slowly beconsslgbe and that has meant a
shift must occur in the way in which we construtgas about learning and teaching
(Harrison-Walker, 2014). Those who design onliresses for distance learners could use
constructivist philosophies to aid instructors ieating student-center, collaborative
approaches that support new and dynamic processeddar adult education (Kahu,

2013). Online discussion groups, that which makea good deal of distance learning
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classes, have often been regarded as authentasdien-oriented, inquiry-focuses,
collaborative, and project-based; all qualitiesdfamental to the way we construct
meaning (Kahu, 2013). As such, constructivism is@smost appropriate tool for
understanding distance learning in the KSA as #eglrio redefine our concept of
education has been escalating. Given the natureeatesearch questions, this study
pertained to understanding the perceptions of stsdnd teachers at the University of
Najran as well as hiring authorities at the Civar8ce Ministry, in relationship to
distance learning.
Researcher Stance

Education has not been about only blackboardshdekis, and curricula. Schools
around the world need to ensure the safety of stsgdand instill confidence in parents
and communities who seek education for their memlsgadly, world politics, conflicts,
and sometimes war, hinders progress in educatidrotnnational and individual levels.
Education has been a critical element to buildisg@ety, yet, in areas of conflict,
education has often been neglected as attentioe@rbmic support were used in
political arenas. The City of Najran, the focugha$ study and my hometown, is located
in southern Saudi Arabia. As a member of the comiyua teacher, and as a high school
principal there, | deeply value education for wihabuld bring to my community.

Education has been valued in Saudi Arabian culand,l have been a part of the
successful education of many students. Neverthatessin cultural constraints (i.e., a
lack of opportunities for female Saudi students #node living in rural areas) and
political conflicts have interfered with educatiogr students. As | believe that all

students have the right to an education and toldpweto important contributors to
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society, | am very interested in ensuring educdtorstudents in the Najran education
system. Given the more recent war-torn condition®y community, many students
either could not get to school safely, did not haweehool left to go to, or were in danger
while in class. Yet, education is critical and Iuablike to engage in processes that
would promote educational opportunities for alldgnts in my city as well as in other
parts of the KSA. This research was a beginnirthabprocess.

| am an educator and now a Ph.D. student in théed8tates. In having received
a Master’s degree in the U.S. and in having brogeence in the field of education in
my hometown of Najran, it was clear that sometimmgst be done to ensure a solid
education for others in Najran. | am passionateiabducation in my city and in the
KSA as a whole, and | want to ensure that any iddsi looking for a college education
would be able to pursue that dream. Despite th#icom Najran, or perhaps in reaction
to it, there was a great need for students to ketalrontribute to making the KSA a
greater part of the global community. Lastly, assearcher, | am aware of my strong
beliefs and desires. Yet, | want to pursue an dlvea@nalysis of the data. Therefore, |
did all that | could to follow the protocols thabpibit my biases and desires from
interfering with the data analysis.

Methodological Framework

There are many different ways in which to do resleq¥in, 2014). Depending on
the type of study being conducted and the typauetktions being asked, different
research methods could be chosen. For this stheygualitative research method was
used. The qualitative methodology in this studygtduo explore how people, both

individually and in groups, interpreted their expaces and the meaning they
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constructed from their experiences with one anatneérthe world as a whole (Yin,
2014). In this manner, individuals and groups wdgte the opportunity to understand
the actions of others, as well as their own actionanderstanding how to frame the
world. Essentially, qualitative methods make usstofies to understand “how
individuals or groups make sense of events andractn their lives” (Mitchell & Egudo,
2003, p. 1). Qualitative methodologies frequentBkmuse of thick and rich descriptions
(Yin, 2014), which was instrumental in this study.

Quantitative or mixed-method approaches were nptaggiate for this study as
guantitative researchers test hypotheses and afixaitresearchers explore rich textural
data for themes (Stake, 2013). The objective afantjtative approach is to examine the
relationship between dependent and independerablas to test a hypothesis with
statistical assumptions (Creswell, 2013). Furtle=ited by Creswell, a mixed-method
approach combines qualitative and quantitativertegles in a single study. However, a
more data rich method provided more in-depth resgeto address the research
problem. As such, neither quantitative nor mixedirad approaches were appropriate
for this study.

Research Design
Case Study

Case-study approaches focus on using a techniatiesthoth process and method
oriented, allowing for flexibility (Stake, 2013).u@stions likehowandwhyhave often
been used in case-study designs to best understahidterpret the thoughts and
experiences of those who participate in the stiYaly,(2014). As was apparent from my

research stance, this study was of specific intéoe®e, which led me to the use of the
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intrinsic approach to better understand the casd.lfave a genuine interest in this case,
the intention here was not to understand broad¢tieal constructs and how they relate
to a larger phenomenon, or to explore abstract$piut rather to provide direct
interpretation of a phenomenon that was not orfgcéihg education in Najran but in the
KSA in general. In this manner, the case-study @ggr was appropriate for use within
this study because it allowed for the in-depthimsic exploration of a phenomenon
within a “real life” setting or context (Yin, 2014)

While the case of distance learning has not baewaphenomenon, in the
context of instituting distance learning in an apégreat conflict and within a country
not yet using this platform to its fullest potehtihe case-study approach was
appropriate. This particular “case” was boundedtoglents seeking higher education
within a single institution, and at a specific tinB2cause my research questions were
used to consider how students were educated irmNajne case-study design allowed for
the consideration of individual experiences ana@egtions through focus group
interviews (Yin, 2014).

The Context

The context of this contemporary political settfogthis study was in Najran, a
city in the southern portion of the Kingdom of SeAdabia (see Figure 9). Given the
conflict between the KSA and the Yemeni Houthiswadl as the cultural and
geographically limitations of attending the uniugrsdistance learning here was a viable

option.
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Figure 9@ Map showing location of the study: The Najrary @t the Kingdom of Saudi
Arabia.

As it is clear from the map above, the City of Mdajis directly influenced by the
consistent warfare between the Yemeni Houthis baditmed forces of the KSA
(al Shihabi, 2015). Dalily life in this area has beten conducive to students attending the
University of Najran as they were often told toyst@me due to possibility of attack
(al Shihabi, 2015). In the context of this confligtween the KSA and the Yemeni
Houthis, it seemed that future complete stabilaratnight not come to fruition, nor ever
meet the needs of a changing society. Distancaifeathen was the only viable solution
for students living in Yemen border areas and arekent option to meet the KSA'’s
changing needs.

Data Collection Methods

Using case-study designs place an emphasis on omiliiple sources as a data

collection method (Creswell, 2013; Yin, 2014). Grag the availability of multiple data

sources, three different data collection tools wesed. These consisted of focus group
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interviews, a research journal, and related atsffom research participants. For the
sake of consistency, the research journal was tlsedghout the entire research process.
These data collection methods were in line withuhéerlying theoretical framework of
constructivism. The data collection for this worksadone, in part, at the University of
Najran in the KSA through express permission ofuinerersity (see Appendix A).
Primarily, there were semi-structured interview sfigns answered by teachers and
students at the University of Najran. Hiring autties at the Civil Service Ministry in
Najran were also interviewed at convenient locatifan the participants.

Focus Group Interviews

The use of semi-structured interviews allowed mexjglore the experiences and
perceptions of teachers, students, and hiring aityted the Civil Service Ministry in a
flexible manner. Focus group interviews have beeerdiable tool for allowing
participants to share their thoughts and opiniehsted to the research topic (Yin, 2014).
The semi-structured interviews were guided by &erumew protocol that made room for
semi-structured questions (see Appendix B). Serackired interviewing of this type
allowed for greater participant and researcheodia surrounding the experiences of
teachers, students, and hiring authorities at thig Service Ministry in Najran.

To adequately interpret the lived experiences efgarticipants, Rubin and
Rubin’s (2011) approach to the interview protocakwised in this study (see Appendix
B). Using their semi-structured interview protoatilbwed the researcher to ask “further
guestions about what he or she hears from theviateees rather than relying on
predetermined questions” (Rubin, & Rubin, 2011vip. The flexibility of Rubin and

Rubin’s (2011) semi-structured interview protoaatifitated posing specific questions
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about the realities of distance learning in Nagad the greater KSA. As previously
noted, the focus group semi-structured intervievak fplace in a mutually agreed
location. The interviews lasted between 60 and Btutas and participants had the
opportunity to have a second follow-up intervieweanail exchange if they wished to or
to clarify what they shared. The interviews weréally conducted in Arabic and
transcriptions in both Arabic and English were &alde. With permission of the
participants through a signed consent form (seeeAgix C), the interviews were
recorded for ease in later transcription.
Research Journal

Qualitative studies are iterative in nature andnaagle up of an ongoing process
that is often reflected in other areas of the neteas well (Creswell, 2013). To
accurately reflect upon, and convey the findingghis process, | used a research journal
to record the time, place, setting, and date ah&drviews. | also used the journal to jot
down a description of the participant--in tone, &abr, and method of expression to
enable a correct assessment of what was conveyedtioa interview was complete. The
research journal granted me the ability to honestiigct on what | was learning
throughout the study. Using a journal in this marredped guard the integrity of the
findings, given that the researcher was also anument for data analysis and, therefore,
aimed to remain objective to limit bias.
Artifacts

Artifacts could consist of any type of documentdibg an organization (Stake,
2013). In this case, cultural documents, publist@climents from the university, and

other resources were collected and analyzed toetiettye understanding of the
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participants’ experiences. Analysis processes Weraame as interview transcripts
following an open and axial coding process. Theesadlere collapsed into themes with
the interview data. Additionally, when other resms were discovered throughout the
duration of this study, such as culturally relevdotumentation and related research,
these artifacts also added to understanding theeptons of teachers, students, and
hiring authorities at the Civil Service Ministrylaged to distance learning.

Reflections of these findings were documented @rdsearch journal and cultural
artifacts by Obaid (2014) and al Shihabi (2015)ckidemonstrated the impact of the
current war-torn conditions in Najran. Obaid’s (2DWork in the Belfer Center for
Science and International Affairs Journal expldieelimpact of violence in the area and
al Shihabi’s (2015) contribution sat the stageth@rlimited access to education in
Najran. Photographs depicting the violence in titg & Najran contributed to the
findings of the study. Descriptions of Distance reiag (DL) and online initiatives at the
University of Najran were obtained from publishextdments and website text and
images published by the university (Omer, 2015; O&nAlgwieder, 2015). Artifact
documentation supplied by the Communications afatimation Technology
Commission (2016) showing the availability of teclugical infrastructure that could be
used for DL were used. Information on the technicllgand economic readiness of the
KSA to engage in DL was supplied by the CIA Factb(®014). The United Nations
(2016) also supported the need for access to adnaatthe KSA. As noted in the
interviews, the literature, and in the artifactadat the photographs, the ability for

students to attend the University of Najran in rdgears has been severely curtailed
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(Alturki, 2014). As a potential solution, and tleefis of this study, DL was believed to

be one of the few ways in which citizens could aghia higher education in Najran.
Method

Participants

Purposeful sampling was used to recruit the 14qyaaints for this study
(Merriam, 2009). Collecting data was done throughgnowball method at the
University of Najran, where | used personal conio@ctvith administration to acquire a
recommendation of one teacher who, in turn, recona®é another and they, in turn,
recommended another, and so forth (Merriam, 20D€9cher recommendations were
also used to access students who fit the desiredliar The purposeful sampling method
was based on the following inclusion criteria a& time of the study: The teachers would
have been (a) teaching at the college level ftaast two years, (b) an instructor at the
University of Najran, and (c) had experience witstahce learning. The selection criteria
for students was that they would (a) have beendest at the University of Najran for at
least one year and (b) had taken at least onendestaarning course. The selection
criterion for hiring authorities was that they hadrked as a hiring authority at the Civil
Service Ministry of Najran for at least one yeamdi correspondence was used to
recruit and recommend teacher participants.

The recruitment of students was conducted by askiagarticipating teachers to
reach out to students in their classes, both omntephysical, and informed them of the
study. If students were interested in participaing met the criteria, the teachers gave
the researcher the student’s contact informatioth, the student’s permission. At that

point, the researcher contacted students by emailganize face-to-face focus groups.
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The recruitment of hiring authorities at the Cis#rvice Ministry was conducted by
formally contacting the Ministry and asking for ¢act information for those who may
have wanted to participate in the study and whotheetriteria. Permission to contact
and work with hiring authorities at the Civil SexgiMinistry was ensured through a
signed Civil Service Ministry Agreement Letter ($§gpendix D).

To achieve the best results, qualitative reseaasie loften suggested a minimum
of 6-10 group participants to collect enough ddttne lived experiences of participants,
however, as few as 4 group participants have préwgive a sufficient amount of data
as well (Creswell, 2013; Ritchie, Lewis, NichosOmston, 2013). In this study, the
goal to interview a minimum of four teachers, fetudents, and four officials at the
hiring authorities at the Civil Service Ministry émsure validity, and the appropriate
level of data saturation was achieved by intervingna total of 12 participants in 3
groups of 4. An interview protocol was used to guide interviews (see Appendix B).

Before participation in the study, participants &vasked to complete a consent
form (see Appendix C), which had a descriptionhef tesearch, outlined their
participation, stated the risks and benefits ofipigation, and provided a list of rights for
participation--such as the ability to withdraw aydime for any reason. The chosen
participants needed to reply to the email withgamed informed consent, initially sent to
them with the invitation email (see Appendix E)atkers, students, and hiring
authorities at the Civil Service Ministry who agiide participate in the study were then
invited to take part in a group interview, or fo@rsup, with the researcher and the other
participants. The data from all 12 individuals wgethered through 3 groups of 4, using

semi-structured interviews. Qualitative analysteensuggested that individual



53

interviews, as well as a thorough engagement \WwetHiterature, were effective methods
when conducting research (Hesse-Biber, 2012).
Potential Benefits to the Participants
The results of this study were to provide informatio educational administrators

who may be in a position to influence the Higheu&ation Commission of the KSA. In
this manner, the KSA, and particularly Najran, couse the information taken from this
study to create policy options that included aatise learning platform for the higher
education opportunities for all groups of peopléhw the country. Although there was
no direct compensation for taking part in the studyone who participated may
facilitate future opportunities to enhance knowkedgd skills based on the results of the
study.
Data Collection Procedures

The data collection for this work was done, in patthe University of Najran in
the KSA through express permission of the Univgrsee Appendix A). Teachers and
students were interviewed at the University in egplace of their choosing for their
convenience. The interviews of the hiring authestwere conducted at the Civil Service
Ministry, once again at a quiet location of thdiposing. The primary data collection
process included semi-structured interviews witlithers (see Appendix F) and students
(see Appendix G) at the university. Hiring authest who met at the Civil Service
Ministry, were also interviewed (see Appendix H). Support understanding of the
interviews, the researcher utilized a journal tthead reflective notes after each
interview. Additionally, the researcher asked epatticipant for any artifacts that would

support each participant’s perspectives.
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Data Analysis Procedure

Qualitative analysis of data requires a commitnter@n ongoing process that is
both thoughtful and consistent (Creswell, 2013) aAmeans to accurately begin data
analysis, | intended to transcribe the intervievadayself and, more specifically, to
begin typing up the interview notes within 24-4&iheof conducting interviews, which
was accomplished. Once the interviewing portiothtd study was complete, | went over
the transcripts a minimum of three times to asesslata. | used the review process of
the data to establish any obvious patterns, wintegrrently looked for relationships
between cases--all with an expectation of condgdinross-case analysis of the
materials (Creswell, 2013; Yin, 2014). The posemiew reflections in the research
journal were analyzed in the same manner as theviatv transcripts. Any related
information was marked and coded to clarify or ggepnderstanding of the interview
transcript text. Lastly, artifacts were coded. Mafsthe content of the artifacts was text,
thus, they were coded in the same manner of mapghngses and looking for patterns.
The codes from the interview transcripts, the redepurnal, and artifacts were
compared and collapsed to establish themes.

Each “case” used in this study was reviewed inddeetly in an attempt to reveal
noticeable patterns, including the ultimate revawd exploration of the documents and
the observations associated with each case (2@&8). Table 1 was used to order the
data collected and for review. Patterns found withie individual focus group cases
were then aggregated and compared to all othes taskis study to allow for common
themes to emerge (Yin, 2014). The found themes wsed to understand the unique

experiences of individuals in Najran.
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Table 1

Data Alignment Between the Research Questionsylate Questions, and Data
Sources/Artifacts

Research Question Interview Question Data Sourctféts

PRQ: What role does distance Teachers’ Questions 6, 7, and 9 «  focus group interviews
learning serve in reshaping
education in the war-stricken  Students’ Questions 4, 7, and 9 *
Kingdom of Saudi Arabia + cultural documents
-Yemen border areas? lelng Authorities’ Questions 1

and 7 » photographs

research journal

SRQ: What are the perceptions Teachers’ Questions 1, 3, 5, ande  focus group interviews
of teachers, students, and hiring®
authorities at the Civil Service
Ministry of the affordances and Students’ Questions 1, 3,5, and .«  Communications and
constraints of distance learning® Information Technology

Commission

e research journal

Hiring Authorities’ Questions 2
and 6 *  University of Najran

SRQ: What is the perception of Teachers’ Questions 2, 4, 8, ande  focus group interviews
value of the distance learning 9 ,
experience? e research journal
Students’ Questions 2, 6,8, and «  The CIA
9

e The United Nations
Hiring Authorities’ Questions 3,

4, and 5

Given the emergent, dynamic nature of qualitattueies, data analysis was an
ongoing process. Creswell (2013) explained thaborggcoding was key to identifying
emerging trends in the data. Open coding was thiedbding step in analyzing the data.
Open coding consists of the researcher reviewiagrdnscribed interviews and memos
and identifying categories of information sharedlg participants (Creswell, 2013).
Thematic analysis was also used to code and irtietfpe data, along with the aid of
NVivo software. The thematic analysis took placeg®rinkmann’s (2016) seven
stages of interviewing. These stages consiste@pthematizing (the why and what of

the inquiry); (b) designing, or planning the stugby); interviewing the participants with
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the aid of the interview questions; (d) transcrgpihe interviews, with or without outside
aid; (e) analyzing the data, (f) verifying the dayaconfirming reliability; and finally, (g)
reporting on the findings of the study in a clead @aoncise manner (Brinkmann, 2016).
All hand-written notes and recordings were alsbzatil to develop transcripts and those
transcripts were then inductively coded. A matrfixesponses was developed and the
response from the three sets of participants wagrated to interpret the findings.
Summary

As seen throughout this chapter, the purpose sfghalitative case study was to
explore distance learning in the KSA, and espacdaiitance learning at the University
of Najran. In addressing this topic, a qualitatigsearch methodology was discussed as
appropriate for this study as the research questiequired detailed and in-depth data
gathering and analysis techniques that this apfproacld provide (Creswell, 2013). In
this study, | used a case-study approach basedrtractivism, as noted above. In the
ensuing sections of this chapter, | discussedttity/'s epistemology, my researcher
stance, ethical considerations, the methodolo@jiaatework (method and design), and
finally, the analysis and coding of the data. Toléofving Chapter 1V describes the

findings and analysis. Finally, Chapter V preselgsussion of the dissertation.
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CHAPTER IV
FINDINGS

The purpose of this qualitative case study waxpdoee distance learning in the
KSA, and even more specifically in Najran, since ithfluence of war in this boarder
area. Effectively documenting the successes antkolgas faced by distance learning,
stakeholders could provide an avenue for broademntige education for all students in
the KSA. This study sought to understand the peimep of teachers, students, and
hiring authorities at the Civil Service Ministry\irelated to distance learning as a
means to access education. The study was condusitagia constructivist framework
(Harrison-Walker, 2014) and, through extensive aedeand interviewing, addressed the
challenges, issues, perspectives, and prospectaiading distance learning being
provided at University of Najran. Using Najran be tase study for this work shed light
on how the Saudi educational administration prayiseidents in KSA-Yemen border
area access to education--now limited by confbete also was used to create a platform
for distance learning implementation all acrossKIS&\.

The following chapter presents the data gathei@u the three groups of
participants. The participants provided data froeirtexperiences in distance learning
(DL) and hiring in order to explore the researclesjions for this study. Pseudonyms
were used and all the participants agreed to leded for the purposes of this study.

The chapter presents the findings that emerged diata collected and through the use of
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a research journal, which | utilized to assess wilea conveyed once the interview was

complete. The research journal gave me the aldityonestly reflect on what | learned

throughout the study. The interview data on teaghstudents, and hiring authorities at

the Civil Service Ministry are presented belowaaged based on the interview question

asked and a comparison of the data for each ggbaps interviewed is presented.
Research Questions

The primary research question for this study wakaiVole does distance
learning serve in reshaping education in the wiacksin KSA-Yemen border areas? This
guestion related to the conflict taking place am KBA-Yemen border. Given the
difficulty with attending classes due to unsafedibans, distance learning was a good
solution for students in the area who could no @&rajtend physical classes.

There were two sub-questions related to this qosti

Qla What are the perceptions of teachers, studamdshiring authorities at the

Civil Service Ministry of the affordances and coastts of distance
learning?

Given that ICT infrastructure is still in the preseof expanding, distance learning
has not yet been fully embraced by policy make@aghers, and students. This study
sought to explore the constraints to promotingaiiseé learning in the KSA--particularly
in Najran--and what tools could be used to encaigagater online educational
programs.

Qlb Whatis the perception of value of the distdeaening experience?

Because distance learning is new, many culturestairen the process of

accepting its use. Furthermore, it does introdueatgr opportunities to all students, and
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this could sometimes be met with resistance insandgere some portions of the
population have greater opportunities to receicelkege education.
Group Interview with Teachers

This section of Chapter IV provided informationtbee group of four teachers
interviewed for the study. The participants were ldohamed, Dr. Abdul-Salam, Dr.
Saeed, and Dr. Hassan. The selection criterialffow teachers were that they had been
teaching at the college level for at least two geaere an instructor at the University of
Najran at the time of the study, and had experievittedistance learning. Their
responses about DL were based on the interviewtignesasked.
Interview Question 1

In response to the first interview question (Pledesscribe your current job
description in terms of your responsibilities agacher in distance learning?), three of
the four teachers explained that one of the mampoments of their work was to, “design
the course content, and prepare the activitiesaaagjnments.” Dr. Mohamed added that
his duties also included managing the, “procegssifing students electronically,” and
Dr. Abdul also expanded on the subject of evalmatvdh the following statement:

Our responsibilities [also] include: determining thssignments and assessments,

demonstrating how [students’] points were calculateviewing reports

submitted through Black Board concerning the pregi the students,

following-up and evaluating students based on timaber of hours they spend

[online], and notifying students through messagédsdh are sent] using the

system of improvement.
Dr. Hassan shared that his main responsibilitieslied, “planning, implementation, and

using the calendar.” The teacher further explaimaa the planning phase also involved

“loading [courses] into the Black Board.” Lastlyr.[5aeed addressed in what ways
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recent heightened tensions in the region had aifleetacher responsibilities. In his own
words, he stated the following:

With the [current] conditions [in the region whehe] University of Najran is,

and in the absence of the services which are nbraahilable to teachers, we

have to do everything from educational designoiarse development, and from

course implementation, to evaluation of course ictgpan students. In other

words, teachers participate in almost all e-leaymrocesses.
Interview Question 2

In exploring the four teachers’ answers to the sdanterview question (How, if
at all, are the distance learning courses thategach different from traditional courses?),
two of the four interviewees responded by explariow, “Chapters in the traditional
education and distance learning are different inyn@ays.” The same two teachers
added that, “The design of the course differs dbagethe various ways in which
communication takes place [i.e., media, WhatsApmig and media methods used in the
delivery of traditional education].”
Interview Question 3

In reflecting on question number three (What kihdwpport, do you receive
from other university departments and administsatoreffectively deliver distance
learning?), Dr. Abdel Salam and Dr. Saeed sharadstipport from the Dean of E-
Learning was a fundamental part of the assistamegereceived. Both teachers explained
that support also came in the form of “a networkeszhnologies, which play a role in the
repair of devices,” and through “management of wek® or information technologies,
which include reform and maintenance.” Furthermbre Abdel Salam stated that he

received “support from faculty members in otheratépents,” and also benefitted from

“training courses available on Black Board and &éng websites.” Lastly, Dr. Saeed
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contributed to the conversation by sharing howragiehis support network came in the
form of the “provision of courses (which are) pregghin advance.”

In terms of support garnered from other universjti@r. Saeed highlighted that, at
times, other colleges “perform course evaluati@msis” and “inform us as to whether or
not they have accepted or rejected” our curriculuiaglitionally, Dr. Hassan shared the
following:

We have benefited from some universities whosessodescriptions are the same

as ours. For example, King Khalid University, andd<Saud University have

similar courses which were uploaded with the saaseption, following some
modifications.
Interview Question 4

In responding to question number four (What tecbgiels do you use to
effectively deliver distance courses?), three effthur teachers illustrated that Black
Board was an essential part of effective instrunctialelivery. Dr. Saeed expanded on
how Black Board was used to teach:

If we want to talk about a comprehensive systenvpitld be Black Board,

because it includes all capabilities such commuimgavith male and female

students. The system also allows me to input anyeo | want in many formats,
shapes, and multimedia. Dealing with the systeeasy, and each student is
provided with their own personal account. | alée IBlack Board because | can
create exams with many different formats and lasthge the system for
assignments, duties, forums, and discussions.
The majority of the interviewees also explained #raails were frequently used to
communicate with students and provided a backug@syduring periods in which the
Black Board system was off-line. Finally, Dr. Mohaah Dr. Abdul Salam, and Dr.
Hassan shared that technologies such as MicroswféiPPoint, WhatsApp, SMS, social

media, and telephone calls were used to managsidtaace learning (DL) programs.
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Interview Question 5
In response to the fifth interview question (Do ybink that traditional classroom
students and distance learning students are ditfér@m each other? Why do you think
s0?), the four teachers' comments were variediDhamed began by sharing the
following:
In terms of tendencies and interests, and througblservation of traditional
education students, | have found that there idormgr] any interest in the
lectures. [On the contrary], | find that DL studenegularly interact with one
another, and promptly comply with their assignments
Dr. Abdul Salam and Dr. Saeed added to the subjesharing their mutual agreement as
to how DL students “will develop other skills intaining information” and “will be able
to handle future [life] learning skills better thatudents who receive their education in a
traditional setting.” Furthermore, and regardingiabdifferences between the two types
of students, Dr. Hassan and Dr. Saeed underlinediostudents tended to possess a
lower level of social skill. Dr. Hassan’s precisends on the subject were as follows:
There is no doubt that there is a difference betvieslitional students and e-
learning students concerning social skills. Initradal learning, [students
develop] social skills through dialogues, and tiglothe use of face-to-face
discussions. Both of these forums create a learuivgntage that DL students
cannot capitalize on.
Dr. Abdul Salam also expounded on the topic byrgjahat, “When we talk about
students who receive the whole of their educatiwaugh DL, we find that they exhibit
differences in interests and are less social."Saeed concluded by saying, “As

professors, we find variations in students’ tenéesyanterests, motivation and learning

[styles], regardless of the format of educatiorereed.”
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Interview Question 6

In exploring the teachers’ answers to the sixtarinew question (What are the
greatest challenges of distance learning in theéisity of Najran, KSA?), three of the
four participants shared that, “For both teachasstudents, learning to deal with the
internet and various media formats required” passaynificant challenge. The majority
of the teachers also highlighted that, “techniciadilties,” which included a “lack of
periodic maintenance and maintenance on existingpewent” as well as “outages
endured by students in remote areas,” all posetebato the effective delivery of DL.
Per Dr. Mohamed, Dr. Abdel Salam, and Dr. Saedwrathallenges included, “parents
not wanting to deal with technology, DL students Ioeing serious about follow-up, and
course syllabuses not meeting international stalsdar use in DL programs.” Lastly,
and per Dr. Hassan, a momentous obstacle to efédgtlelivering DL concerned
attitudes about e-learning. In his own words, #eeher shared the following:

The biggest challenge facing e-learning at the Ensity of Najran is the negative
attitudes towards distance learning [held by bsthflents and faculty. Both have a great
amount of reluctance in using this type of educatiuch reluctance [and negative
attitudes] stem from a lack of the required sKitise-learning programs. [Consequently],
we must spread the culture of DL, and we have teldg [accentuate] the benefits of
using technology to teach and learn.

Interview Question 7

In reflecting on question number seven (In what Wwaye the current conditions
in Najran affected your teaching?), Dr. Saeed empththat the impetus for becoming a
DL teacher was the “war we got started in” and alsoke of the comfort he found in
“knowing that students [can carry out their schoofk] in safe conditions.”
Furthermore, Dr. Saeed concluded by touching orctinent risks involved with the

predictability of traditional students whereabourispther words, knowing that they were
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going to be “at a specific lecture, at a partictilave.” Dr. Hassan and Dr. Mohamed
concurred with Dr. Saeed and explained how decssiommplement DL were due, in
part, to increasingly heightened tensions in tlggore Finally, Dr. Hassan went into
more detail about how current conditions had infleeel the way education is being
provided:

In the case of emergency situations, the bestidedss to resort to utilization of

the Black Board system. The system allows for setger names and passwords

for both the university and student, and therefetbe best way for me to teach

[and complete] courses. This is especially impdrtéth the current security

conditions which have forced students to stay @irthomes.
Interview Question 8

In responding to question number eight (Based am g&perience, how can
distance learning can be improved at the Universityajran?), all four teachers
reiterated that technical difficulties connectedwthe implementation and use of DL
programs have continued to exist. From interneages to old equipment, and from
audio problems [i.e., teachers and students nagledle to hear one another in their
“virtual classrooms”] to infrastructure issuesjgn#icant investment in the technical
side of DL could notably improve conditions. Additally, Dr. Abel Salam proposed that
motivating “each teacher to upload his lecture thisystem” could be one step towards
making the University’s DL program “real.”
Interview Question 9

In response to the final interview question (Is¢hanything else that you would
like to mention?), each of the four teachers héal/eat data to add. Regarding

technology, Dr. Mohamed addressed the need to‘faaeehnical staff” which

“especially focuses on the electronic web” likeH@t colleges must have”. Concerning
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ways to develop DL so that it possessed the saveéd& quality which traditional
education held, Dr. Saeed shared the following:

[Quality] depends on a number of factors. Availalelehniques, the quality of the
design of educational content, the methods of difieation and provision of
available feedback, the extent of interaction, gredrichness of both the content
and multimedia are all important. By focusing amg@&oping these factors, one
can effectively manage both course content andttigents’ [varying]
characteristics. Additionally, managing these elet®allows one to superintend
the dynamics of communication that exist betweadestts and the rest of the
elements of the educational process.

Dr. Hassan contributed to the topic by dispensiity additional factors that enhanced
the quality of DL. His precise words on the subjgete as follows:

| can add [to Dr. Saeed’s comments] about factdrislwvhelp the quality of DL to
better reflect that of traditional education tradklements such as ensuring that
[typical] students are able to manage the acadkradt[displayed on the DL
calendar], the continuous publication of studefanmation, periodic updates to
course content, and the provision of student fegldkare all critical in closing the
guality gap between distance and traditional edoicak programs.

On another subject, and as an extension of infoom@rovided in question
number two, Dr. Mohamed and Dr. Hassan spoke teesdfithe particular skills which
lent themselves to effective DL program managemiaritis own words, Dr. Mohamed
began by sharing the following:

Of course, the skills required for distance leagrane different from the skills

needed for traditional education. For example,itkd DL, computer processing

or designing courses so that they are suitabldifdance learning [i.e., using

PowerPoint] are very important skills. Also, insperative to be proficient with

the use of technology [as a whole], and with amgyaof media-based

communication programs such as WhatsApp and Blaad All such skills are
not necessary [or not nearly as important] for stiisl who are gaining their
education through traditional means.

Dr. Hassan followed Dr. Mohamed by stating thahhgTnost important skills required

for faculty teaching members are those of managearehuse of e-learning systems.

These skills include downloading courses, prepamati electronic tests, correction of
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tests, and interaction with students.” Second g End in response to “How did distance
learning affect the teaching profession?,” Dr. Moled reasoned in this way:

Distance education has had a great impact on duohitey process to include a

positive effect on the level of education outpuit. $dlved the problem of non-

attendance, or the inability to attend, and hasigeal a great opportunity for the
faculty teaching board to develop courses on amoods basis.

In conclusion, and regarding both students andlfiacnembers’ overall response
to the implementation of DL at the University ofjNen, Dr. Abdel Salam shared that,
“Everyone loves to try it and we are [all] learnialgout the great advantages of e-
learning.”

Group Interview with Students

This section of Chapter IV provides informationtbe group of four students
interviewed for the study. The participants werehlslmed, Rashed, Naji, and Hadi. The
selection criterion for all four students was ttity had been a student at the University
of Najran for at least one year and had takenaat lene distance learning course. Their
responses about DL were based on the interviewtignesasked.

Interview Question 1

In response to the first interview question (Wisagour own experience with
distance learning?)he four students’ responses wdreerse. Mohamed explained that
his exposure to distance learning (DL) began dunisgviaster’s degree program, when
the University of Najran “launched the distance@zg [curriculum] through Black
Board and Model Programs.” Mohamed further explitnat, in starting to take some
DL classes, the majority of his course load wasikexl through traditional means.

Additionally, and at some point in his program, Mated considered switching entirely

to the DL program, but subsequently decided toinaetthe method he had previously
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chosen. Taking DL courses at the University of Alajwas also a first-time experience
for Rashed, Hadi, and Naji. Hadi added that, “Themo doubt that the DL program was
added to Najran University’s curriculum due to terent conditions in Najran, and the
war of Yemen.” The subject of DL coming to the warisity was covered in detail in
guestion number seven.
Interview Question 2

In exploring the four students’ answers to the sdaaterview question (If you
were previously studying through traditional segtiwhy did you start studying through
distance learning?), all responded unanimouslyhayisg how the current conditions in
the region had led to their decision to start tgkiiL. classes. Naji added that an
additional impetus for his decision to start with Bourses was that they “saved time and
effort.”
Interview Question 3

In reflecting on question number three (How, #lit are the distance learning
courses that you take differ than the traditiomalrses?), the four participants agreed that
flexibility was an inherent part [and benefit] oL @ourses. Being able to “attend”
lectures from any location and at any time provitlezlgreat advantage of convenience.
This being the case, both Mohamed and Hadi sharedéchnical problems often
rendered DL as problematic during the initial stageits implementation. Finally, and in
favor of traditional educational delivery metholfghamed shared the following:

Traditional education uses face-to-face methodsd@ase the interaction among

teachers and students. [Teachers] use questiondhdigect discussion to

[facilitate] the creation of cooperative groupsdda] create a [healthy]

competitive environment. | prefer face-to-face itiadal education over distance
learning as | can better absorb [the materialf¢aeher wants me to learn.
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Interview Question 4

In reflecting on question number four (If you weieen the chance to choose
between traditional schooling or distance learnwgich would you like better, and
why?), the four interviewee’s responses mirrorestiback provided in question number
three. Based on DL'’s flexibility, Rashed, Naji, adddi were in favor of e-learning. On
the contrary, Mohamed was patrtial to traditionaticulums, which featured direct
interaction between teachers and students. Mohasedeiterated that his current
opinion was based, in part, on continued techmoalblems which “plague” DL users.
Lastly, Hadi expressed an interest in “mergingtihe educational tracks” in a way
which could potentially maximize on the benefitslod two, differing types of programs.
Interview Question 5

In response to the fifth interview question (Whatckof support, do you receive
from the university departments and teachers tevelbin distance learning?), Mohamed,
Rashed, Naji, and Hadi explained that training sesiflessons], videos, and information
were provided using the University’s Black Boaml his own words, Hadi shared the
following:

A lot of effort was made to provide students willheaailable technologies, and

to give us adequate time to learn the system. We also given the chance to

participate in DL lessons which helped us undedstaow to complete

assignments. Lastly, students were given the oppitytto communicate with

their teachers in order to better understand howoid with DL.
Interview Question 6

In response to the sixth interview question (Do ok distance learning is

beneficial to you in gaining knowledge, accreddatiand in being accepted for

employment? Why or why not?), the intervieweesrtydaighlighted the value of DL
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from a knowledge standpoint. Additionally, and be tontrary, the students shared that
in regards to accreditation and employment, “thditronal education certificates are
more accredited than the distance learning ceatde” Additionally, Rashed went as far
as to say that, “If you want to find work in an edtional field, or any field for that
matter, DL is useless because diplomas are requlrastly, Hadi provided a possible
explanation for why DL and traditional educationrevaot valued equally:
We could attribute this to some kind of lack, or @oeild say [that this problem]
exists because the systems we have are very oédtdd¢hnology] should be
developed [updated] to create some kind of equbbétyeen distance learning
[and traditional education]. The need for this gers obvious because DL is a
new means to learn.
Interview Question 7
In exploring the students’ answers to the sevamtdrview question (In what way
have the current conditions in Najran affected yeducation?), Rashed, Naji, and Hadi
shared that current conditions had affected theatthnal process. Rashed clarified by
pointing out that there was an increase of “studésences in the schools,” and that
“attendance was very weak.” Hadi further illustchtke effects through the following
statement:
[Current conditions] have prevented us from hawitgct communication with
teachers in the university. They have also intedewith the utilization of
services such as access to the university libearg,being able to converse with
other students to get [important] class knowledug iaformation.
This being the case, Hadi also presented a DL prodprenefit that was likely caused by
the heightened tensions in the region. He explainisdhotion by stating how, “There is

a positive effect (with the current situation) redjag using DL, in that we can continue

to move forward with our education despite incneglsi unsafe conditions.” Finally,
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Mohamed spoke of the correlation between war-ltked@tions and the implementation
of the University’s DL program:
Regarding the current conditions in Najran regtbe,board of Najran University
insisted on providing an alternative to traditioadlication. [The plan was to
provide such an alternative] through the use oftimeldia education, which
would allow for the provision of distance learniiog University students. This
alternative was extremely appropriate [and necggsas it could ensure the
safety of the students.
Interview Question 8
In responding to question number eight (Based am garn experience, how can
distance learning be improved at the universitiajran?), all four interviewees
universally agreed on the need for improvement. &hadd’s precise words on the
subject were as follows:
We can improve and develop through effective legdanning and through
gaining an accurate understanding of the studeadgiirements. By choosing
appropriate presentation, communication, interactamd participation methods
and through an increase of training on how to ulsee@ucational technologies,
conditions could be greatly improved.
In closing, Rashed shared how “developing DL vex&bnic platforms such as Ein
Channel [where students can take different exanm}ld be very helpful,” and Naji and
Hadi spoke of the “many disadvantages, such asiéal) communication and the quality
of the devices used,” which rendered DL tracks asenaborious. The two students
concluded by sharing about the “importance of sticture,” the “need for fiber
optics,” and the University’s responsibility to ‘dgte electronic programs.”
Interview Question 9
In exploring the four students’ answers to themitd final study question (Is

there anything else that you would like to mentjph®o of the four participant’s

addressed some of the more cumbersome challengeb da a DL student. Rashed



71

initiated the conversation by expressing how, ha beginning, it [problems] was due to
internet and device unavailability, but once thessblems were worked out, the process
became very easy.” Naji concurred by sharing, “Urmdedly, we faced some challenges
such as device and network issues as well as pngbiath internet connection speeds,
but we faced and overcame these problems over't@methe contrary, Mohamed’s
eventual shift from traditional to DL was relatiygtouble free. In his own words, the
student stated that, “Everything was very easysamgle, and we didn’t face any
troubles or problems regarding the transition psedeom traditional education into
distance learning.”

On other fronts, and as a final response to quesiioe, Rashed, Naji, and Hadi
expressed the need to further develop DL in KSAshRd shared that, “I hope that DL
programs become available at all educational lewagld that DL becomes an alternative
possibility, not only for regions which are faciddficult conditions, but in all areas of
the KSA.” In conclusion, Naji’s precise words o tsubject were as follows:

Distance education is considered as a strategiorgso we hope to [further]

develop this possibility with help from directonsdaresearchers such you [Dr.

Mahdi]. We need to put our country in the rankshef developed nations

regarding distance learning. For this reason, weehalL programs will begin to

be recognized in the same way that traditional atioie is currently valued. This

“valuing” should extend to all educational prografs include those which are

offered in the field of science], and should alsaé&cognized in the job

nomination process. Students who use DL are aldevelop their knowledge
and skills, and they have the great benefit ofimgtg [and refreshing] them. This

is often not the case for traditional students.

Group Interview with Hiring Authorities
at the Civil Service Ministry

This section of Chapter IV provides informationtbe group of four hiring

authorities at the Civil Service Ministry intervied for the study. The participants were
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Ibrahim, Jaber, Ali, and Mohamed. The selectioteda for all four hiring authorities
was that they had worked as a hiring authorityhatQivil Service Ministry of Najran for
at least one year. Their responses about DL wesedban the interview questions asked.
Interview Question 1

In response to the first question (What is youregignce with graduates from the
University of Najran finding employment?), Ibrahbagan by explaining that the
majority of their dealings with Najran graduatesraunded questions “about the
mechanism of employment” and how such mechanismtaiped to the individual’s
specialty. Ibrahim added that students mad incqaunegarding how to register, using the
“Jadara System.” and “the right to enter into traffe and dates.” Jaber continued the
conversation by sharing that the preponderancaudests he worked with had questions
concerning the application process. Lastly, Mohamqaained that recent graduates
typically “lack training” or “aren’t clear on theocrect way [in which] training works.”
Interview Question 2

In exploring the four Civil Service Ministry paripant’s answers to the second
interview question (How, if at all, are employmempiportunities different for distance
educated graduates than from traditional graduptessponses varied. Ibrahim and Al
rated distance learning students’ opportunitiesefaployment as higher than those of
traditional graduates. In their own words, Ibralsitated that distance learning (DL)
students “deal with the computer perfectly, andehagreat ability to write and edit,” and
Ali remarked how DL students were “better resear€hand had “wider horizons” than
traditional students. In opposition to Ibrahim ald Mohamed stated that, “Full time

[traditional] students have more opportunities” dugse they “receive practical training”
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which was not provided to DL students. Finally, &rman his point of view, Jaber
highlighted that employment opportunities for bo#ttegories of students were the same.
Interview Question 3

In reflecting on question number three (Regardiogryexperience with
graduates, can you explain what particular diffeesnin terms of skills and knowledge,
willingness to work, and other attributes are d#fe for those who studied through
distance learning?), Ibrahim and Ali both agreeat the traditional student possessed
higher levels of both knowledge and willingnessntbd. students. Ibrahim added that,
although traditional students rated higher in tieseareas, they fell short in terms of
actual (practical) skills. In his own words, theviCEervice employee stated that
“distance education students have more skills trahtional students.”
Interview Question 4

In responding to question number four relating t@atparticular skills were
either present or lacking in distance learning e, the interviewees had differing
experiences to share. Ibrahim explained that, vakik levels seemed to differ very
little, traditional students appeared to have npoeetical experience. Ibrahim confirmed
this notion and stated that this reality was exg@ogiven DL students “start their
practical training experience in the fields of messesfter graduation.” Jaber and Ali's
responses were unified, but dissimilar to thoskethim. The two Civil Service
employees agreed that graduate attributes inedisaeppeared to be at the same level (as

traditional students), regardless of the formatimch the degree was obtained.
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Interview Question 5

In exploring the four Civil Service interviewee’ssavers to the fifth interview
guestion (Based on your experience, what factaorat{obutes) are employers looking
for in hiring graduates from the University of Napf?), Ibrahim began the discourse
explaining that employers were looking for “seridearners [graduates]’ and that
knowledge was paramount in getting hired. Jabespanse paralleled that of Ibrahim
and the interviewee augmented that employers warsistently searching for candidates
with high skill levels. In referring to other imgant employee characteristics, Ali and
Mohamed touched on employers’ interest in graduateswere “internationally wise”
and “up to date with current technologies.”
Interview Question 6

In reflecting on the question number six (To whdeat do you think that
distance learning is a viable method to obtaingrekand find employment3)| four
interviewees’ responses were harmonious; all agitesgdDL was an effective and viable
educational method for students. Ibrahim added tiaite he believed DL was an
effective educational delivery method, he was comeg about the gradual disappearance
of traditional students and expressed a desiradenstand the dynamics, which were
contributing to this reality. Furthermore, Ibrahiamed both Malaysia and Japan as
nations, which had made significant investments it technology, and shared his
belief that this type of development was requirethe KSA. Jaber and Ali, both in
agreement on the need for DL, also spoke aboutthewnethod provided a great deal of

flexibility “for those who are engaged in work whiprevents them from getting a



75

traditional education.” Finally, Ali and Mohamedaie of the development of unsafe
conditions which had further justified the need .
Interview Question 7

In responding to the final question (Is there amgtelse that you would like to
mention?), Ibrahim shared information the curremtditions in Najran. He stated that,
“The current conditions should not push us to bextmo dependent on DL. Rather,
development of traditional education methods neéed® made.”

Comparative Data for Each Set
of Group Interviews

Teachers

In responding to the differences between traditiana DL courses, two of the
four participants reported that differences existéti the following three elements:
course chapters, course design, and communicatbmatis. The other two participants
either did not respond or were not clear in thesveers. Relating to support received
from other university departments (and other ursiNies), two of the four participants
reported the following primary supports: Dean of&arning, technological assistance
(i.e., repair of devices, management of networkisfmrmation technologies, to include
reform and maintenance), and training courses aailon Black Board and E-learning
websites. One participant reported receiving supipom other universities and the
fourth participant either did not respond or did give a clear answer.

Concerning what technologies were used with Dledhof four participants
reported using the following: Black Board, emalscrosoft Power Point, WhatsApp,
SMS, social media, and telephone calls. Regardieglifference between DL and

traditional students, one participant reported tratitional students showed no interest
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in lectures and that DL students regularly intezdatith one another and promptly
complied with their assignments. Two of the fourtiggpants reported that DL students
developed enhanced skills in obtaining informaaod were better able to apply learning
skills in life. Three of four participants reportdtht DL students possessed less social
skills.

For the question regarding what were the greatesttHallenges, three of four
participants reported the following DL challengés: working with the internet and
various media formats required, technical diffimdtsuch as a lack of periodic
equipment maintenance, and outages in remote glggsarents not wanting to deal with
technology; (c) students not being serious abdldvieup; and (d) course syllabuses not
meeting international standards. The fourth paréiot found negative attitudes towards
distance learning (held by both) students and fac¢albe the greatest challenge. When
the teachers were asked how current conditionsajraN affected their teaching, all four
participants reported relying more heavily on Dleda the conditions. Finally, when
asked how DL could be improved, again all four bes@articipants reported the need
for improvements with the technology. Table 2 isyided to more clearly understand the

results based on teachers’ perceptions.



Table 2

Comparative Data Finds for Teachers

Teachers

Question # Dr. Mohamed

Dr. Abdul-Salam Dr. Saeed

. Haissan Notes

1. Current distance 1. Design the course

learning responsibilities? content and prepare
activities and
assignments

2. Electronic student
testing

1. Design the course We have to do
content and prepare everything
activities and

assignments 1. Design the course
content and prepare

2. Determining the activities and

assignment and assignments

assessments and how

points (for students) 2. Course development

were calculated

3. Course
3. Reviewing reports implementation
submitted through Black

Board 4. Course evaluation
(given current
4. Following-up and conditions in region)

evaluating students
based on the number of
hours they spend
(online)

5. And notifying

students through
messages (which are
sent) using the system of
improvement

1. Planning (loading
courses into the Black
Board)

2. Course
Implementation

3. Using the calendar

Ll



Table 2 (continued)

Teachers

Question #

Dr. Mohamed

Dr. Abdul-Salam Dr. Saeed . Haissan Notes

2. How are distance
learning courses
different from
traditional courses?

3. Support received
from other university
departments (and
other universities)?

1. Chapters between the 1. Chapters between the
2 programs are different 2 programs are different

2. Course design is
different

3. Communication
methods are different

2. Course design is
different

3. Communication
methods are different

1. Dean of E-Learning 1. Dean of E-Learning Note: teacher also
reported that they
2. From network of 2. From network of receive support from
technologies (i.e., repair technologies (i.e., repair other universities
of devices, management of devices, management
of networks or of networks or
information information
technologies, to include technologies, to include
reform and maintenance) reform and
maintenance)
3. From training courses
available on Black Board Note: teacher also
and E-learning websites reported that they
receive support from
other universities

8.



Table 2 (continued)

Teachers
Question # Dr. Mohamed Dr. Abdul-Salam Dr. Saeed . Haissan Notes
4. What technologies Black Board, emails, Black Board, emails, Black Board, emails,
do you use with Microsoft Power Point, Microsoft Power Point, Microsoft Power Point,

distance learning? WhatsApp, SMS, social WhatsApp, SMS, social WhatsApp, SMS, social
media, and telephone  media, and telephone  media, and telephone

calls calls calls
5. How are distance  Traditional students 1. DL students develop 1. DL students develop DL students possess
learning and show no interest in enhanced skills in enhanced skills in less social skills
traditional students lectures and DL studentsobtaining information obtaining information
different? regularly interact with

one another and 2. DL students are better 2. DL students are better

promptly comply with  able to apply learning able to apply learning

their assignments. skills in life skills in life

3. DL students possess 3. DL students possess
less social skills less social skills

6.



Table 2 (continued)

Teachers
Question # Dr. Mohamed Dr. Abdul-Salam Dr. Saeed . Haissan Notes
6. What are greatest 1. Working with the 1. Working with the 1. Working with the Negative attitudes
distance learning internet and various internet and various internet and various towards distance

challenges?

7. How have current
conditions affected
your teaching?

8. How can distance
learning be
improved?

media formats required media formats required media formats required learning (held by both)
students and faculty
2. Technical difficulties 2. Technical difficulties 2. Technical difficulties

such as a lack of such as a lack of periodicsuch as a lack of
periodic equipment equipment maintenance, periodic equipment
maintenance, and and outages in remote  maintenance, and
outages in remote areas areas outages in remote areas

3. Parents not wanting 3. Parents not wanting to 3. Parents not wanting to
to deal with technology deal with technology deal with technology

4. Students not being 4. Students not being 4. Students not being
serious about follow-up serious about follow-up serious about follow-up

5.Course syllabuses not 5.Course syllabuses not 5.Course syllabuses not
meeting international meeting international meeting international
standards standards standards

Relied more heavily on Relied more heavily on Relied more heavily on Relied more heavily on
DL DL DL DL

Improvements with the Improvements with the Improvements with the Improvements with the
technology technology technology technology

08



Table 2 (continued)

Teachers

Question # Dr. Mohamed Dr. Abdul-Salam

Dr. Saeed

. Hissan

Notes

9. Is there anything  Please see actual
else that you would  interview
like to mention?

Note DL means distance learning; KSA means Kingdor8aidi Arabia.

18
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Students

For the students’ overall experience with DL, oaetipipant reported having
taken DL classes prior to Najran’s program comintin@ and the other three participants
first started “attending” DL with Najran. In exphang why they switched to DL, three
participants reported starting DL courses as dtresthe war conditions in the region.
One of the four participants added that their desisvas also based on DL'’s ability to
save time and effort. In respect to how DL coursere different, all four of the
participants reported that DL provided a great @éabnvenience and flexibility. One
student reported that, despite the conveniencdlaxitility of DL, he preferred
traditional educational methods.

In relation to which format (traditional or DL) wepreferred by students, three of
the four participants choose DL, one of whom waalkb have liked to see some of the
benefits of traditional education (further) incoraied into e-learning. The fourth
participant preferred traditional education. Conasg the type of support available for
DL learning and classes, all four participants regubreceiving training courses
(lessons), videos, and information through the ©Ersity’s Black Board.

When answering questions related to DL providingwdedge and accreditation,
and allowing the students to be hired, all foutipgrants reported that DL provided
superior knowledge but did not provide necessacyealitation for employment. Lastly,
in response to what ways the current conditioridajran may have affected the students’
education, all four participants stated that coadg in the region had directly
contributed to the implementation of DL. Table Bwafk for a visual representation of the

findings based on the interview questions askestuafents.



Table 3

Comparative Data Findings for Students

Students
Question # Mohamed Rashed Naji Hadi Notes
1. Experience with Started during Master’s First time was with First time was with First time was with
distance learning? program Najran Najran Najran

2. Why did you switch Due to war conditions Due to war conditions in Due to war conditions Due to war conditions in
to distance learning? in region region in regionand it saves  region
time and effort

3. How are distance  Provide a great deal of Provide a great deal of Provide a great deal of Provide a great deal of

learning courses convenience and convenience and convenience and convenience and
different? flexibility however, | flexibility flexibility flexibility
prefer traditional
education
4. Which format of Traditional DL DL DLbut it would be
education do you beneficial to incorporate
choose (traditional or the positive components
distance learning)? of traditional education
into DL
5. What kind of Training courses Training courses Training courses Training courses
support do you receive (lessons), videos, and (lessons), videos, and  (lessons), videos, and  (lessons), videos, and
for distance learning? information are information are information are information are provided
provided through provided through provided through through University’s
University’s Black University’s Black University’s Black Black Board.
Board. Board. Board.

€8



Table 3 (continued)

Students

Question # Mohamed Rashed Naji Hadi Notes

6. Does distance
learning provide
knowledge and

Reported that DL Reported that DL Reported that DL Reported that DL
provides superior provides superior provides superior provides superior
knowledge but does not knowledge but does not knowledge but does not knowledge but does not

accreditation, and doesprovide necessary

it allow you to get
hired?

7. In what way have
the current conditions
in Najran affected
your education?

8. How can distance
learning be improved?

accreditation for
employment.

They have directly
contributed to the
implementation of DL

1. Effective lesson
planning

2. More accurate
understanding of the
students’ requirements.

3. Using (more)
appropriate
presentation,
communication,
interaction, and
participation methods

4. Increased
technological training

provide necessary
accreditation for
employment.

They have directly
contributed to the
implementation of DL

Start using "Ein
Channel" as a DL
electronic platform

provide necessary
accreditation for
employment.

They have directly
contributed to the
implementation of DE

1. Improve quality of
communication and
devices

2. Improvements with
infrastructure

3. Upgrade to fiber
optics

4. Update electronic
programs

provide necessary
accreditation for
employment.

They have directly
contributed to the
implementation of DL

1. Improve quality of
communication and
devices

2. Improvements with
infrastructure

3. Upgrade to fiber
optics

4. Update electronic
programs

¥8



Table 3 (continued)

Students
Question # Mohamed Rashed Naji Hadi Notes
9. Is there anything 1. Want to see DL 1. Want to see DL Want to see DL
else that you would developed in all of KSA developed in all of developed in all of KSA

like to mention?
2. Technological
difficulties were initially
the biggest hurdle to
overcome but things
eventually improved

KSA

2. Technological
difficulties were

initially the biggest
hurdle to overcome but
things eventually
improved

3. DL needs to be
recognized at the same
level as traditional
education

Note DL means distance learning; KSA means Kingdor8aidi Arabia.

G8
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Hiring Authorities at the Civil
Service Ministry

When asked what the hiring authorities’ experienite DL graduates finding
employment was, three participants reported diffeexperiences and the fourth did not
respond with enough clear information. In reviewihg noted differences between DL
and traditional students in regards to finding esgpient, two participants reported that
DL students had a better chance of finding employmane stated that traditional
students had a better chance; and one particippatted no difference. When asked if
DL students possessed different skills and knovdetiyels of willingness to work, and
other (important) attributes above that of traditibstudents, two participants reported
traditional students as having higher levels of\dealge and willingness (the second of
these two added that traditional students alsogssesl higher levels of practical skills).
The other two participants did not respond to tfuisstion but did respond to the next,
very similar question.

Concerning what particular skills hiring authorstieoted as being present or
lacking with DL students, two participants reporteatlitional students as possessing
greater practical experience and two reported fierdhce. When questioned further
about what factors employers were looking for iadyrates of the University of Najran,
two participants reported high levels of knowledgehighly desirable to employers. One
of these two participants also added the importafckill. The remaining two
participants reported “being internationally wiseid “up to date with technologies” as

being most important.
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In relation to DL being a viable method to obtaidegree and find employment,
all four participants reported that DL was a viaflethod to obtain a degree and find
employment. Yet, data from other interviews revedd was not valued the same as
traditional education and, consequently, DL stusliéraid more difficulty finding
employment. Table 4 shows how the answers to tleeview questions relate to the
interview questions for the hiring authoritiesta¢ Civil Service Ministry and Table 5
provides an overall comparison of the interviewsjioms and the three sets of
participants.

Generally, it was apparent through the data disteidh in Tables 2, 3, 4, and 5 that
the interview responses aligned with the reseavgstipns. Data collection and analysis

were sufficient to develop responses to these munsst



Table 4

Comparative Data Findings for Hiring Authorities thie Civil Service Ministry

Civil Service Employees

Question # Ibrahim

Jaber

Ali Mohamed

Notes

Deal mostly with the
"mechanism of
employment” and how
such mechanisms
pertained to the
individual's specialty.

1. Experience with
distance learning
graduates finding
employment?

2. Differences between DL students have a
distance learning and better chance
traditional students

finding employment?

3. Do distance learning Traditional student
students possess possesses higher levels
different skills and of both knowledge and
knowledge, levels of  willingness than DL
willingness to work,  students

and other (important)

attributes (than

traditional students)?

Deal mostly with using

the “Jadara System "to

register, application

guestions, and questions

regarding “the right to

enter into trade-offs and

dates.”

Chances are the same

Find that students
“lack training” or
“aren’t clear on the

training works.”

Traditional students
have a better chance

DL students have a
better chance

Traditional student
possesses higher levels
of knowledge,
willingness,and

practical skillthan DL
students

correct way (in which)

Note: In question 2,
Ibrahim says there are
more employment
opportunities for DL
students but here, he says
that traditional students
are more knowledgeable.
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Table 4 (continued)

Question #

Civil Service Employees

Ibrahim Jaber Ali

Mohamed

Notes

4. What particular
skills are present or
lacking with distance
learning students?

5. What factors are
employers looking

for in University
of Najrangrads?

6. Is distance
leraning a viable
method to obtain a
degree and find
employment?

traditional students graduate attributes in  traditional students
appear to have more all areas appear to be aappear to have more

practical experience  the same level (as practical experience
(didn't mention this in  traditional students),  (same response as
question 2) question 2)

Serious learners with a Serious learners with a “Internationally wise”

high level of high level of and “up to date with
knowledge knowledge and skill current technologies.”
Yes (but see notel) Yes (but see note!) Yes (beinsde!)

graduate attributes in

all areas appear to be at

the same level (as
traditional students),

“Internationally wise”
and “up to date with
current technologies.”

Yes (but see notel)

Note: Data from other
interviews shows that DL
was not valued the same as
traditional education and
consequently, DL students
have more difficulty
finding employment)
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Table 4 (continued)

Civil Service Employees

Question # Ibrahim Jaber Ali Mohamed Notes

7. Is there anything The current conditions

else that you would  should not push us to

like to mention become too dependent on
DL. Rather, development
of traditional education
methods needs to be
made.”

Note DL means distance learning; KSA means KingdorSaidi Arabia.

06



Table 5

Comparative Data Findings for Teachers, Studemnisd, @ivil Service Employees

Question Type Civil Service
by Similarity Teachers Students Employees
What are some distance leraning  Working with the internet and Effective lesson planning

challenges? What improvements arearious media formats required

needed? More accurate understanding of the

Technical difficulties such as a lack students’ requirements.
of periodic equipment maintenance,

and outages in remote areas Using (more) appropriate

presentation, communication,
Parents not wanting to deal with interaction, and participation methods
technology

Increased technological training
Students not being serious about
follow-up Start using "Ein Channel" as a DL
electronic platform
Course syllabuses not meeting
international standards Improve quality of communication
and devices
Negative attitudes towards distance
learning (held by both) students and Improvements with infrastructure
faculty
Upgrade to fiber optics

Update electronic programs

T6



Table 5 (continued)

Question Type Civil Service
by Similarity Teachers Students Employees

Wanting to see DL developed in all of
KSA

DL needs to be recognized at the
same level as traditional education

What are the effects of the current Relied more heavily on DL They (conflict conditigrsave “The current conditions should not

conditions in Najran and how does directly contributed to the push us to become too dependent on

this relate to distance learning? implementation of DL DL. Rather, development of
traditional education methods needs
to be made.”

What are the differences between Traditional students show no interestProvide a great deal of convenience Traditional student possesses higher

distance learning and Traditional in lectures and DL students regularlyand flexibility. levels of knowledge, willingness, and
Learning? How are distance interact with one another and practical skill than DL students
learning and traditional students  promptly comply with their Provide a great deal of convenience
different? How are distance assignments. and flexibility however, | prefer Note: In question 2, Ibrahim says
learning courses different? traditional education there are more employment

DL students develop enhanced skills opportunities for DL students but

in obtaining information here, he says that traditional students

are more knowledgeable.
DL students are better able to apply
learning skills in life

DL students possess less social skills
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Table 5 (continued)

Question Type
by Similarity Teachers

Students

Civil Service
Employees

Do distance learning students
possess different skills and
knowledge, levels of willingness to
work, and other (important)
attributes (than traditional students)?
Does distance learning provide
knowledge and accreditation, and
does it allow you to get hired? How,
if at all, are employment
opportunities different for distance
educated graduates than from
traditional graduates?

Reported that DL provides superior
knowledge but does not provide
necessary accreditation for
employment

DL students have a better chance
Chances are the same

Traditional students have a better
chance

Traditional student possesses higher
levels of both knowledge and
willingness than DL students viability
for obtaining a degree and finding
employment

Note DL means distance learning; KSA means KingdorSaidi Arabia.

€6
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Emergent Themes
Main Theme 1: Varied Perceptions
of Teachers, Students, and Hiring
Authorities on Distance
Learning

Sub-theme 1.1: Conflict conditionsWhen the teachers were asked how current
conditions in Najran affected their teaching, allif participants reported relying more
heavily on DL due to the conditions. In particul@r, Hassan noted that Black Board
was dramatically relied on “due to the securityditions in Najran.” Dr. Mohamed also
shared that the “distance education system isegbpli Najran, regarding the current
conditions of war in Najran via lessons and chasyreetd it has achieved a full success.”
Dr. Hassan and Dr. Mohamed concurred with Dr. Saeeldexplained how decisions to
implement DL were due, in part, to increasinglygméened tensions in the region. Dr.
Hassan concluded, “I think that technological depetents have led to the transition to
e-learning to keep pace with our times, in additmthe current conditions at the
University of Najran and in the city.”

One teacher, Dr. Salam, said that hybrid courses w&ed on the basis of their
being calm in the city so that students could atttecture. Dr. Abdul Salam went into
more detail about how current conditions had infleel the way education was being
provided when he shared that current conditionsélaso interfered with the utilization
of services such as access to the university {fbeard being able to converse with other
students to get [important] class knowledge andrmétion.”

For the students’ response, one student reporteédditaken DL classes prior to

Najran’s program coming online and the other thpaeicipants first started “attending”

DL with Najran. Naji, the student whom had used li#fore the conflict, stated, “The
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idea existed already, but the activation proceds’tiget completed because of the
current conditions in the region. It was a Quanteap, and necessary choice that the
technology should be merged with education.”

In explaining why they primarily switched to DL rée participants reported
starting DL courses as a result of the war conatitim the region. Lastly, in response to
what ways the current conditions in Najran may haffected the students’ education, all
student participants stated that conditions inréiggon had directly contributed to the
implementation of DL.

Hadi also shared that DL “was a fantastic idea@odram under these
conditions where this program could serve the stted@ho’s living in far places and
keep them safe in their homes or wherever they Hiadi continued by saying, “It
helped them to get the necessary knowledge andniatoon in a safe place.”

Taking DL courses at the University of Najran wdsst-time experience for
Rashed, Hadi, and Naji, and Hadi added that, “Treen® doubt that the DL program
was added to Najran University’s curriculum dueht® current conditions in Najran, and
the war of Yemen.”

This being the case, Hadi also presented a DL prodrenefit that was likely
caused by the heightened tensions in the regiomxidkiined this notion by stating how,
“There is a positive effect [with the current stioa] regarding using DL, in that we can
continue to move forward with our education despiteeasingly unsafe conditions.”
Finally, Mohamed spoke of the correlation betwean-likke conditions and the

implementation of the University’s DL program:
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Regarding the current conditions in Najran regtbe,board of Najran University
insisted on providing an alternative to traditioadlication. [The plan was to
provide such an alternative] through the use oftimeldia education, which
would allow for the provision of distance learniiog University students. This
alternative was extremely appropriate [and necgksas it could ensure the
safety of the students.

Rashed shared that, “I hope that DL programs be@oraiable at all educational
levels, and that DL becomes an alternative podsibiiot only for regions which are
facing difficult conditions, but in all areas oEtiKSA.” Without question, DL was
increasingly more important given the conflict ctirwahs in the City of Najran.

Given the interviews with teachers, students, ariddhauthorities at the Civil
Service Ministry, the findings related to the castfconditions in Najran clearly affected
education in the region. Notes compiled in theasd®journal and artifacts via cultural
documents by Obaid (2014) and al Shihabi (2015)amicular, illustrated the impact of
the current conditions in Najran. The photograpdsicting the violence in the City of
Najran added to the findings in the study that atioa was at risk in Najrars noted in
the interviews, the literature, and in the artifdata of the photographs, the ability for
students to attend the University of Najran in régears had been severely curtailed
(Alturki, 2014). As a potential solution, and as focus of this study, DL was believed to
be one of the few ways in which citizens could aehia higher education in Najran.

Sub-theme 1.2: Distance learning as potentially eaging. The perception of
DL being engaging was mixed, even when participantgaged in the same course with
the same instructor. For example, the differenedséen DL and traditional students
was discussed by Dr. Mohamed when he shared, @ fawnd that there is no [longer]

any interest in the lectures.” Yet DL students tady interacted with one another and

promptly complied with their assignments as alseddy Dr. Mohamed, “I find that DL
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students regularly interact with one another, amdnptly comply with their
assignments.” Along these same lines, two of tlue teacher participants reported that
DL students developed enhanced skills in obtaimfgmation and were better able to
apply learning skills in life. Yet, three of fowgacher participants reported that DL
students possessed less social skills. This waeresed by Dr. Hassan when he said, “In
traditional learning, [students develop] sociallskhrough dialogues,” implying that
students did not develop social skills as well waagaging in DL. While students did
not directly address this topic, one of the hiraaghorities noted that traditional students
had higher levels of knowledge and willingness, #redsecond of these two added that
traditional students also possessed higher levgisagctical skills. These mixed
perspectives regarding engagement and the impaetyithave had was specific to the
stakeholder group, yet blurred ideas about devedoprof skill and skill types were
present.

Along with the findings from the interviews, theeusf the research journal to
keep track of notes taken throughout the procedsbatributed to the findings. As |
interviewed each group, | carefully observed theigpants and wrote about how the
participants responded to each question througly lzodjuage and facial expressions. At
times it looked as if the participants felt morm@agly about the violence in Najran than
what they were stating, and almost all appeardedaithe need for DL. It was apparent
that the participants all agreed that economicanidiral changes were taking in the
KSA and that the need for new ways to educate stadeas in order. On certain
occasions, | asked for further clarification basadvhat | noted and experienced, both

spoken and unspoken, and used my observationsitolzde to the results.
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Artifact evidence consisted of studies conductediiaformation obtained
through the University of Najran, via published doents from the University
describing DL and online initiatives within the Warsity and website text and images
published by the University of Najran illustratitige current online initiatives taking
place within the University (Omer, 2015; Omer & Migder, 2015). The cultural
documents by Obaid (2014) and al Shihabi (2015gwsed to demonstrate the effects of
war conditions in Najran. Obaid’s (2014) work thgbuthe Belfer Center for Science and
International Affairs Journal explored the impatvimlence in the area and al Shihabi’s

(2015) contribution helped set the stage for thetéid access to education in Najran.

Artifact documentation supplied by the Communicagiand Information
TechnologyCommission (2016) presented the availability ohtestogical infrastructure
that could be used for DL, and the information lo@ technological and economic
readiness of the KSA, to engage in DL, was providethe CIA (2014). Artifact data
from the United Nations (2016) supported the neectcess to education in the KSA.
As evidenced in the interviews, the literature, anthe artifact data, the ability for
students to attend the University of Najran in nrdgears has been severely limited. The
findings made it clear that while DL could be use@ngage students in the educational
process, not all findings in the study supportedient engagement as the primary
solution to education in the KSA.

Sub-theme 1.3: The need for technologyConcerning the efficiency of
technology in the DL contexts and specifically étation to the research question
regarding the greatest DL challenges, three ofdheteacher participants reported the

following DL challenges: (a) working with the inteat and various media formats
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required, technical difficulties such as a laclpefiodic equipment maintenance, and
outages in remote areas; (b) parents not wantidgabwith technology; (c) students not
being serious about follow-up; and (d) course $ylf®es not meeting international
standards. The one teacher participant, Dr. Hassand negative attitudes towards
distance learning students and faculty to be tkatgst challenge to implementing DL.
Dr. Hassan shared that, “Some of students were wateille computer skills, and
sometimes the internet is very weak and downloadingry slow.” Finally, four teacher
participants reported the need for improvementh wié technology. One student in
particular, Naji, gave his opinion of DL as havimgen more challenging in the beginning
when he said, “Undoubtedly, we faced some challesgeh as device and network
issues as well as problems with internet connecpmeds, but we faced and overcame
these problems over time.” Lastly, Hadi providegbasible explanation for why DL and
traditional education were not valued equally:

We could attribute this to some kind of lack, or @oeild say [that this problem]

exists because the systems we have are very oédtdd¢hnology] should be

developed [updated] to create some kind of equbbétyeen distance learning

[and traditional education]. The need for this aers obvious because DL is a

new means to learn.
It appeared there was a difference of opinion endfiiciency of technology in the KSA;
nevertheless, it was clear that there was enouggsacneed, and interest in the
technology to allow DL to continue.

Through the interviewing of the participants, tie @f the research journal, the
artifact documentation supplied by the Communicetiand Information Technology

Commission (2016), the University of Najran, theA@®actbook (2014), and the United

Nations (2016), DL has been shown to be a needaédiahle approach to education in
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Najran. The information obtained through the Unsitgrof Najran, such as published
documents relating to DL as well as online initiat within the University, illustrated
the current online initiatives taking place withire University (Omer, 2015; Omer &
Algwieder, 2015). Artifact data through the Comnuations and Information
TechnologyCommission (2016) demonstrated the current teclgnebinfrastructure
was ready to be used for DL. Information on thétetogical and economic readiness of
the KSA to engage in DL from the CIA Factbook (2DMs revealing. Further data
from the United Nations (2016) reinforced the nedaccess to education in the KSA.
Nevertheless, issues regarding infrastructure andss must be addressed to
make DL in the KSA more tenable. The CIA Factbo2B1@) noted that the KSA had
considerable technology and has continued to a@vianidis regard. The
Communications and Information Technology Commisgk016) has also noted that
mobile broadband subscriptions recently reachedd®9&n the overall population, and,
as put forth previously, 21.6 million were intersiers on high speed fiber optics
networks (FTTs) in the KSA. The advancement of thje of communication system
would be essential for the operation of DL in th&A& Furthermore, the available artifact
information provided by Alturki (2014), and relagito DL prospects in the KSA,
indicated that the country was fully geared for tinghnological age given its up-to-date
ICT indicators (Alturki, 2014). However, the parpants in the study had varying
perceptions of the efficiency of technology in Na&jisuggesting the need for further

investigation into the use and efficacy of techgglo
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Main Theme 2: The Mixed Value of
Online Teaching and Learning

Sub-theme 2.1: The need for equal accessccess for all students was an
important idea when discussing the value of oni@aehing and learning because not all
students in the KSA have the opportunity to goditege. There were different reasons
for this, but the most common were those that pethto being in more rural locations
and in being female. According to Dr. Saeed, “Bxé@ay could overcome the problem of
place because some of the students were livingriplaces, preventing them from
attending the default classrooms.” Dr. Hassan etswluded that, “In terms of e-
learning, we could overcome some of the main probla the traditional learning such
the availability of courses and the problem ofradnce.” Finally, the teacher
participants were very open about the opportunities females had in attending college
in the KSA with the implementation of DL. Dr. Hagssshared that DL “is also very
proper for the girls in Saudi Arabia where theraasany kind of direct contact with them
because of the conservative nature of Saudi Sotketythermore, Dr. Mohamed
explained that, “Girl students, who haven’'t had¢hance to enroll into traditional
education, due to the traditions of the societiyklhat college is now very open for
them.” On a slightly different note, but still rétag to access, Dr. Mohamed said that,
“The capacity of the classrooms is a problem asetlgeno chance for me to accept more
than 30 students in the lecture.” Clearly, DL meatam for more students, who would
not normally have had the opportunity to go toegd, to attend school.

Whether the artifacts, via information gleaned fribva study referred to
classroom capacity, the dwindling role of an ois&@ economy, the role of female

student, or the position of rural students, therwiews and the notes taken in the
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research journal helped illuminate these issuéilsarKSA. Artifacts in the form of
documentation through the University, as well asifithe CIA Factbook (2014) and
through the work of Altowjry (2005), and the econerelated documentation from the
United Nations (2016) supported the findings i $tudy that there was a need for
access to education in the KSA. The notes taketheiaise of the research journal
outlined the participants’ opinions and feelinggaling the need for equal access were
clear, and along with the other types of documéntaiutlining the limited access to
education, the artifact data surrounding the dadiKSA labor force was suggestive.

Through information supplied by the United Nati¢®816), the population of
KSA could be more than 40.5 million in 2025 andldancrease to 59.7 million in 2050.
The KSA's increasing population would require tlo@rmatries to expand basic public
services like health and education. Additionalhe KSA labor force participation rate
was low in 2010, at 20.5%, and very low for wome@.2%, in comparison to 36.8% for
men (United Nations, 2016). Given the KSA has ditbased economy, earning potential
has been linked with this industry. According te tIA Factbook (2014), in previous
years, 90.0% of the KSA’s export earning dependedilb Nevertheless, these numbers
have been falling as the oil economy has beconsdlesative due to reduced oil prices
(CIA Factbook, 2014).

The data illustrated that access to education aaddr both men and women
given the unemployment rate (United Nations, 20k6jesponse to this situation, the
economy and employment rate have now been linkdaose who were well-versed in
education and technical skills (CIA Factbook, 2044yl Saudi officials have been trying

to promote the employment of youth who have greadeication and technical skills
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(CIA, 2016). In this manner, lack of access to adion, and the need for increased
access, has been documented through varying data.

Sub-theme 2.2: Mixed teaching efficiencyFor the students’ overall experience
with DL, this too was mixed. All four participantsported receiving training courses
(lessons), videos, and information through the ©rsity’s Black Board. One of the four
participants shared that their decision to use Blrges was based on DL'’s ability to
save time and effort. Naji shared that an additionpetus for his decision to start with
DL courses was that they “saved time and effortl'fédur of the student participants
reported that DL provided a great deal of convergeand flexibility. However, one
student reported that, despite the conveniencdlexidility of DL, he preferred
traditional educational methods. Despite this apinmost of the teachers also agreed
that DL was useful. Dr. Saeed expanded on how Blackd was used to teach by
saying,

If we want to talk about a comprehensive systempiild be Black Board. The

system also allows me to input any content | wamhany formats, shapes, and

multimedia. Dealing with the system is easy, arthestudent is provided with
their own personal account. | also like Black Bolaedause | can create exams
with many different formats and lastly, | use tgetem for assignments, duties,
forums, and discussions.
Dr. Abdul Salam also noted that DL was easier tplé@ment because “for students,
traditional education [means they] must be mordydsecause classes are at a specific
time and students have questions.” He continuethéoe that, “[Students] have issues,
thus, lecturer should be ready, while in distamegning, the lecturer can go to the
references and go to different sources and findpleeific answers. There is some kind

of satisfaction with e-courses.” Lastly, Dr. Hassal this to say, “From my point of

view, | think that technological developments h&agto the transition to e-learning to



104

keep pace with our times, in addition to the curmamditions at the University of
Najran, and to overcome the difficulties of tramiital learning.”

Distance leraning (DL) was clearly preferred asgezasier and more efficient
for most of the students. One student in particwiawld also like to have seen some of
the benefits of traditional education [further]anporated into e-learning. For teachers,
they seemed to feel overall that DL was a valid aondhwhile format for learning.

Given the interviews with teachers and studentsetJniversity of Najran and hiring
authorities at the Civil Service Ministry, the finds related to the teaching efficiency of
DL were revealing. Artifacts in the form of docuntgiion through the University of
Najran as well as from Burroughs (2014) and otluetipns of the literature supported
the findings in this study that there was a needjfeater teaching efficiency in Najran.
Healey et al. (2014) posited that student teacagngrship was important for examining
the needed educational tools for distance learnreyving teaching and learning as a
partnership between students and teachers wool &k more authentic engagement
(Healey et al., 2014). The literature recountingrBughs’ (2014) work also reinforced
the notion of collaboration as a way to maintairdsnt engagement. Burroughs noted
there was a difference in improvement in the mgstéacademic skills between students
who were instructed with collaborative teaching moels as opposed to those students
who were not instructed with collaborative teachimgthods.

Students would benefit from greater teacher attentand a focus on real world,
technologically-based innovations and collaborateaeching methods have proven to

influence positive student achievement (Sabziaal.e2013). Given that traditional
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educational programs have been used in the UniyexNajran (Omer, 2015), it
seemed plausible that there had been a lack diitegpefficacy at the University.

These findings have been voiced by the participantse study in various ways.
The most support for DL and the need for greateting efficacy at the University have
been noted by the students in the study. Howelierptomotion of greater student
engagement and teacher efficiency through DL cbaliefit from further examination.
While students believed that DL was a viable platfdo create teaching efficacy, some
of the teachers appeared to feel as though traditieaching methods were more valid,
more so than what was offered through DL. The hgdiregarding teaching efficacy
were clearly reinforced through the mixed respomrsessuggested that both DL, and the
way in which it was perceived and embraced by tea;imust be further examined.
Without full support of a system of education, suecess of the method would be at risk.

Sub-theme 2.3: Potential employment aidThis theme was mostly found in the
perspectives of the hiring authorities at the C8grvice Ministry, although students too
shared their opinion on this topic. When asked abwir experience with DL graduates
finding employment, there was a mix of respons&g Tiring authority participants
reported traditional students possessed greatetigabexperience and that also high
levels of knowledge were highly desirable to emplgy This theme tied into both Mr.
Ali and Mr. Mohamed reporting “being internationeWise” and “up to date with
technologies” as being very important. When ask&l.istudents possessed different
skills and knowledge, levels of willingness to woakd other (important) attributes
above that of traditional students, two hiring auittes reported traditional students as

having had higher levels of knowledge and willingséhe second of these two added
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that traditional students also possessed highetdef practical skills) and the other two
answered similarly to another question. Mr. Alipiarticular, was helpful in asserting
that, “Employee knowledge increasing adds to [tedmnot to] transfer [from a different
place] and that the flexibility of the time was fide

In relation to DL being a viable method to obtaidegree and find employment,
all four hiring authority participants reported tld was a viable method to obtain a
degree and find employment. In their own wordsaliliom stated that distance learning
students “deal with the computer perfectly, andenagreat ability to write and edit,” and
Ali remarked how DL students were “better resear€hand had “wider horizons” than
traditional students. Yet, data from other intensaevealed DL were not valued the
same as traditional education and, consequentlystDdents had more difficulty finding
employment. In particular, two hiring authority peipants reported that DL students had
a better chance of finding employment; one stadtatittaditional students had a better
chance; and one patrticipant reported no differelteMohamed in particular stated
that, “Full time [traditional] students have mongportunities” because they “receive
practical training” which was not provided to Dludéents.

Finally, when students answered questions relat&l tproviding knowledge
and accreditation, and allowing the students thites, all four participants reported that
DL provided superior knowledge but did not provigecessary accreditation for
employment. For example, Rashed shared that, ardedo accreditation and
employment, “the traditional education certificaté&e more accredited than the distance

learning certificates.” Additionally, Rashed westfar as to say that, “If you want to find
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work in an educational field, or any field for thragtter, DL is useless because diplomas
are required.”

The interviews with all three groups, use of theesech journal, and the artifacts
gathered in the form of information used in thedgtall supported the findings related to
DL and employment. Although not all of the partens in the study shared that DL was
the best option for post-university employmentjcidis have been trying to promote the
employment of youth who were well-versed in eduwatnd technical skills (CIA
Factbook, 2014). These findings were reinforcedhieywork conducted by Dirani et al.
(2017) and, without question, shifts would be wated to create greater employment
opportunities for DL students in Najran. Overdik findings from the interviews,
artifacts, and through use of the research jounaitated that themes related to DL were

mixed as can be seen in Table 6.



Table 6

Data Alignment Between the Research Questions, & Heanticipants’ Responses, and Data Sources/Atsfa

Research Question

General Participant
Response

Data Source/
Artifacts

Main Theme 1: Varied Perceptions of Teachers, Stisdand Hiring Authorities on Distance Learning

PRQ: What role does distanc&T1.1: Conflict Conditions
learning serve in reshaping

education in the war-stricken

Kingdom of Saudi Arabia-

Yemen border areas?

SRQ: What are the
perceptions of teachers,
students, and hiring
authorities at the Civil
Service Ministry of the

distance learning?

Conflict influences tregion
and educational opportunities

ST1.2: Distance Learning as DL is viewed as mixed for

Potentially Engaging engagement

ST1.3: The Need for

affordances and constraints of echnology Technology is needed for DL

focus group interviews
research journal
cultural documents
photographs

focus group interviews
research journal
University of Najran

focus group interviews
research journal
Communications and
Information Technology
Commission

The CIA

80T



Table 6 (continued)

General Participant Data Source/

Research Question Theme Response Artifacts
Main Theme 2: The Mixed Value of Distance Education
SRQ: What is the perception ST2.1: The Need for Equal Equal access is needed and focus group interviews
of value of the distance Access can be supported through « research journal
learning experience? DL

. . » focus group interviews

Efficiency DL is mixed in its
efficiency .

ST2.3: Potential Employment
Aid DL is mixed for gaining
skills and employment

focus group interviews
research journal

Note DL means distance learning; KSA means Kingdor8afdi Arabia; CIA means Central Intelligence Agenc

60T
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Summary

In summary, Chapter IV presented the data gathfeoedthe three groups of
participants. The participants provided data frbeirtexperiences in distance learning
(DL) and hiring in order to explore the researclkesjions for this study. The findings for
the teachers, students, and hiring authoritieseaCivil Service Ministry were presented
and arranged based on the interview question aSkeduse of a research journal,

information gathered from the Communications aridrimation Technology Commission, the
University of Najran, the CIA, the United Natiorsd the photographs taken of the conditions in

the City of Najran were all used to support thelifigs of the studyA comparison of the data
for each set of groups interviewed was presentgldvied by a chart for further
clarification. In the following Chapter V, the cdading chapter, a discussion on the

findings and recommendations is presented.
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CHAPTER V
DISCUSSION AND RECOMMENDATIONS

As discussed throughout this study, distance lagrm the KSA has been
limited. There are a number of social, practicaliural, and economic reasons for this
phenomenon (Altowjry, 2005; United Nations, 20Id)e most pressing concern that
fueled the need for a dissertation in the KSA alaistance learning was the existence of
serious conflict on the border of the KSA and Yeraad its impact on the education
opportunities in that area. The war occurring & dgion prompted exploring the need
for distance learning (DL) in the KSA, especiallgreg the Yemeni border. While this
conflict was what prompted the study, there wene, @e, other reasons for promoting
DL in the KSA. The study sought to help understdraperceptions of teachers and
students related to DL as a means to access eotucatiich may be a viable option to
provide higher education to all people who are lm&battend universities in the border
area and elsewhere. This study was vitally importiaexplore perceptions about DL and
understand the system so that all students in Nagnad in the greater KSA, have the
opportunity to attend college. Using Najran assedar this work was useful to shed
light on how the Saudi educational administrationld provide students in KSA-Yemen
border area a much-needed access to education.

In relation to different epistemological case-stagiyproaches, the choice in this
study was that of constructivism given that an tepmlogical constructivism inferred

that all knowledge was constructed on shared cdiores) perceptions, and social
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experiences (Lincoln & Guba, 2018)sing constructivism as an epistemological
instrument granted a subjective interpretation batwas being shared and experienced
by the participants allowed the findings to be lgasnderstood (Baxter & Jack, 2008).
The constructivist approach also linked to theafsérubb and Gabriner’'s (2013)

triangle of instruction to understand the collabiorarelationship between teachers and
students. The study pertained to understandingeheeptions of students and teachers at
the University of Najran, as well as hiring autties at the Civil Service Ministry, in
relationship to distance learning.

Methods were carefully undertaken to validate amgpsrt the accuracy of the
data presented. In completing the interview trabsay and thematic interpretation of the
study, with the aid of NVivo software, | remaineojective throughout both the data
collection and analyses phases of the study. Tp@tighe integrity of the findings in this
study, | used a number of components to ensurenouhiness.

Trustworthiness

To minimize threats to validity, the approach irststudy was based on the
constructivist framework of the study. Methods weseeful undertaken to validate and
support the accurateness of the data presentegphoaching the interview transcribing
and thematic interpretation of the study, | remdiabjective throughout both the data
collection and analyses phases of the study. Tp@tifhe integrity of the findings in this
study, | used credibility, dependability, transtali#y, and conformability to ensure

trustworthiness.
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Credibility

To strengthen the credibility of the findings, nipllk methods of data collection
and sources were used to validate the work. Thelasifacts through pictures,
documents, and through information gathered by Q@@t5) and Omer and Algwieder
(2015) from the University of Najran, the CIA Faatix (2014), and from the Saudi
Arabian Ministry of Communications and Informatidachnology (2016) all enhanced
triangulation. Furthermore, the group interviewsevaudio recorded using a recording
device, and authorization for permissions to re¢bedsessions were granted by each
participant through informed consent. | audio relearthe interviews, interpreted, and
transcribed each individual interview. The transtsiwere member checked to ensure the
credibility of the answers as well (Yin, 2014). assist with member checking, |
provided the participants with a copy of the inteww transcript and the initial analysis of
the data. The purpose of this was to give the @péants the opportunity to identify
potential discrepancies within the written trangtcand to point out potential corrections
that needed to be made to ensure accuracy of intent
Dependability

For dependability, an audit trail, created via ragaarcher journal, increased the
dependability of the findings. Utilizing an audiil also allowed for data collection and
decision making to be tracked throughout the re$erocess. Thematic analysis was
also used to code and interpret the data, alongtivé aid of NVivo software. The first
stage of analysis consisted of gathering the iderdata based on the research
guestions. The material gathered from the intersiained to answer the interview

guestions developed for the study (see Appendic€s &Bnd H). The gathered data were
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then aligned with the research questions and wiyhogher information gathered during
the research.
Transferability

For transferability, thick descriptions of eacheagre used to allow for the
transferability of the findings to other areas amdumstances. Although only a
minimum of 12 participants were included in thedstuthe needed level of saturation
was reached. The participants used in this studg Wvem the City of Najran. While the
unique circumstances in Najran may not have belemstenough to make inferences
about all other geographic locations in the KSA&, thanges in economy, the need for
access to education, and the condition of the wolgical infrastructure in the KSA
allowed for generalizability.
Conformability

Regarding conformability, | gained IRB approvaldref any data was collected.
Informed consent was acquired from all 12 partictpaand every effort was made to
avoid unethical activities such as the violatiomoh-disclosure agreements and
betraying confidentialities. Furthermore, no peedadentifiers associated with the
participants were attached to the final researchla@mained aware of any potential
ethical dilemmas. Although unnecessary, | was mgllio modify the research design,
protocols, and procedures had it been necessadd¥ined roles in the proposed study
also set boundaries for appropriate and ethicahels, and roles were clarified using
an informed consent tool (see Appendix C) and thinathe use of the interview protocol
(see Appendix B). The informed consent form proglidedescription of the study, risks,

and benefits to the participants, their roles, aglits, as well as researcher
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documentation of honesty. All of the above inforimatwas clearly presented to support
the participants in making an informed decisiegarding their participation in the study.
Finally, all signed consent form information watarneed by the research advisor on the
University of Northern Colorado (UNC) campus. Thyears after the completion of the
project the signed forms will be deleted.
Discussion

Relating to perceptions, several themes were apper¢he findings as presented
in Chapter IV. While teachers, students, and higathorities at the Civil Service
Ministry agreed that DL had many positive aspetiste were some conflicts and
differences in opinion. In relation to the perceps of teachers, students, and hiring
authorities on DL, themes such as DL as potentaliyaging, having mixed efficiency,
the need for equal access for all students, theevall teaching with DL, and potential
employment opportunities are all present below &droy each of the research questions
asked in the study.

Research Question 1

Regarding Research Question 1 (What role doesndist@arning serve in
reshaping education in the war-stricken Kingdonsafidi Arabia-Yemen border areas?),
the conflict taking place on the KSA-Yemen borderstrbe addressed. As noted
throughout the studyyajran has been the target of serious attacks stgamth the
government and the civilian population for someetifal Shihabi, 2015). All areas of
Najran have been targeted, including educatiorstitirtions, and the ability for students
to attend the university in recent years has beearsly curtailed (Alturki, 2014). The

conflict in the KSA-Yemeni border area has causstdugtions in the ducation of both
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adults and children. Therefore, the focus of thislg was using DL as a means to gain an
education in Najran without students being in dangeen attending school.

The findings of this study, in response to thenwew questions asked, showed
that teachers, students, and hiring authoritiekeHllthat using DL was an appropriate
solution to the conflict circumstances. When treekers were questioned regarding how
the current conditions in Najran affected theicteag, all four participants reported
relying more on DL. One teacher, Dr. Hassan, shdradBlack Board was intensely
relied on “due to the security conditions in Najfalnother participant teacher in the
study, Dr. Mohamed, also shared positively that‘th&ance education system is applied
in Najran, regarding the current conditions of walNajran via lessons and channels, and
it has achieved a full success.” One teacher, bduASalam, also noted that hybrid
courses were used on the basis of their being athe city so that students could attend
a lecture, another indication of serious unrestlaniied access to education in the
region.

Dr. Abdul Salam explained further that the curremmditions “have also
interfered with the utilization of services suchaasess to the university library, and
being able to converse with other students toiggidrtant) class knowledge and
information.” As evidenced by these quotes, praiesgelt strongly about the adverse
conditions of warfare in Najran and had opinionswthow DL could provide
educational opportunities despite the context.dasidrs wanted their students to be able
to receive all the benefits that education hadier @and they were concerned. Continued
educational opportunities for citizens in Najrarrgvenportant because education was a

main societal structure. The future of the cityamms of social and professional growth
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could be impacted if its population was to decreaslucational capacity. Professors
believed that DL was a viable option in these ttedliimes for students who could not
come to campus given the difficult issues surrongdiafety. Therefore, it was
reasonable to conclude that they would supporéxpansion of DL in the school system
and continue to teach despite the war-torn cortegause they were able to continually
support students and meet their educational needs.

Students also felt the conflict in Najran contrigito the need for DL. Naji, a
student whom had used DL in the past, prior tocmflict shared, “the idea existed
already, but the activation process didn’t get clategol because of the current conditions
in the region. It was a Quantum leap, and necessanige that the technology should be
merged with education.” In further explaining winetstudent participants moved to DL,
three participants reported starting DL courses @esult of the war conditions in the
region. Hadi alleged DL “was a fantastic idea armhpam under these conditions where
this program could serve the students who’s livintar places and keep them safe in
their homes or wherever they are.” Hadi continugghmring, “it helped them to get the
necessary knowledge and information in a safe plaoce that “there is no doubt that the
DL program was added to Najran University’s curiica due to the current conditions in
Najran, and the war of Yemen.” Hadi finished byrgig “We can continue to move
forward with our education despite increasinglyafasonditions.”

Finally, Rashed mentioned, “I hope that DL progrdmasome available at all
educational levels, and that DL becomes an alteengbssibility, not only for regions
which are facing difficult conditions, but in alleas of the KSA.” Clearly, DL was

increasingly reshaping education in the war-stmckK&A-Yemen border areas in Najran
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and has also become a catalyst for greater chartgepameeting the needs of all
students in the KSA. For many in Najran, DL was ofthe only ways in which to
receive a safe education. This was vitally impdrtaetause all people should have the
opportunity to obtain an education without beingif for their safety. Students should
not have to sacrifice their dreams, goals, and&stbecause the governments of two
countries decide to engage in armed conflict.dragty believe that education is
something that should be available to all peopla safe environment. Therefore, DL
was the viable response to address what was haggpenNajran today.

Through the use of interviews, artifacts such dsical documents provided by
Obaid (2014) and al Shihabi (2015), the literatoesegarcher’s photographs to illustrate
context, and the use of the research journal hekutility of DL in the conflict area of
Najran. In particular, the interviews and the adtfanalysis were the sources of
empirical data for this study. The ability for studs to attend the University of Najran
has been severely reduced (Alturki, 2014) and D& wrze of the few ways in which
students could achieve a higher education in Najran

Sub-research Question 1

In relation to Sub-research Question 1 (What aegodrceptions of teachers,
students, and hiring authorities at the Civil See\Ministry of the affordances and
constraints of distance learningfjere was a mix of perceptions regarding DL as
engaging for the student and as an efficient wagdiacate. Despite any thoughts to the
contrary, the perception of DL as engaging has beédated in the research and in the
findings. For example, it has been found in therditure that student engagement was

critical to producing students that could perforompetitively within the KSA and
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internationally and who could compete in the worké(Marcketti & Karpova, 2014).
According to Hgigaard et al. (2015), students aadlers have the potential to benefit
from more innovative, relevant, and effective leagmprocesses that reach beyond the
walls of a single classroom and into the realm bf D

This was supported in the findings by Dr. Mohamédubwoted, “I find that DL
students regularly interact with one another, amdnptly comply with their
assignments.” Along these same lines, two of tlue teacher participants reported that
DL students developed enhanced skills in obtaimfgrmation and were better able to
apply learning skills in life. This finding was qugrted by Healey et al. (2014) who
noted that what took place in the online classraectly affects how students could
achieve success on the global stage. Another vedyhts been used to frame
collaboration between students and teachers, apbtnote academic engagement, was
through Healey et al.’s 2014 study on partnershitheé classroom. These researchers
posited that there were four different manners lctv students could experience
academic engagement. These consisted of: (a) ¢atisa| (b) involvement, (c)
participation, and (d) partnership (Healey et2014). While these authors have
identified the four differing forms, their studydiased on the success of partnership. The
literature describing Burroughs’ (2014) work alsggorted collaboration as a way to
keep students engaged, when he noted there wlfsrainice in improvement in the
mastery of academic skills between students whe westructed with collaborative
teaching methods, as opposed to those studentsvettgonot instructed with

collaborative teaching methods.
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Nevertheless, and although collaboration and Dimseepromote academic
proficiency, three of the four teacher participamgorted that DL students possessed less
social skills. This was evidenced by Dr. Hassanmiie said, “In traditional learning,
(students develop) social skills through dialoguesplying that students did not
develop social skills as well when engaging in Bliven these findings, a dialogue
seemed to imply face-to-face interaction as oppts@ah electronic dialogue. The
perception of DL being engaging was mixed, was bfsoight up by one of the hiring
authorities who noted that traditional studentsrssto have higher levels of knowledge
and willingness. This implied that DL was not ydtexe it needed to be to give students
the same type of education that traditional stuslesteive nor was it completely
beneficial in terms of socialization. For DL to &e approach to education that
effectively met the needs of all students, theseds must be addressed.

In relationship to DL as efficient, three of fo@ather participants reported the
following DL challenges: working with the internahd various media formats required,
technical difficulties such as a lack of periodgugment maintenance, outages in remote
areas, parents not wanting to deal with technolstydents not being serious about
follow-up, and course syllabuses not meeting irggomal standards. Teacher Dr. Hassan
supported this by explaining that, “some of studemtre weak at the computer skills,
and sometimes the internet is very weak and dowlitigas very slow.” Nevertheless,
and as noted by the Communications and Informateshnology Commission (2016),
mobile broadband subscriptions recently reachedd®9@&nd, in the overall population,
21.6 million were internet users on high speedrfaics networks (FTTS) in the KSA.

According to the available information relatingb prospects in KSA, it appeared the
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KSA was already geared for the technological agerits up-to-date ICT indicators, the
fact that the KSA ICT indicators were the highesthe Middle East (Alturki, 2014).
However, the participants in the study have varyagceptions of the efficiency of
technology in Najran. Many believed the KSA hadedearning system already in place.
But, there was a substantial need to explore W, thavorks, and whether students and
teachers were on the same page in their perspectsreg the newer technology. As an
example, one teacher participant, Dr. Hassan, fowgative attitudes towards distance
learning students and faculty to be the greatesterige to implementing DL.

Yet, to complicate matters further, some of thelstus appeared to feel that DL
was efficient and the technology needed was inepdand fully operational and others did
not feel this way. In support of the efficiencyte€hnology in Najran, one student in
particular, Naji, gave his opinion about the tedbgeal advances of DL as having been
more challenging in the beginning. He noted, “Urlatedly, we faced some challenges
such as device and network issues as well as pngshbiath internet connection speeds,
but we faced and overcame these problems over’'t@methe other hand, Hadi provided
a possible explanation for why DL and traditiondlieation were not equally efficient
when he shared, “[the problem] exists becauseytess we have are very old. The
[technology] should be developed [updated] to e@saime kind of equality between
distance learning [and traditional education].&pipeared there was a difference of
opinion in the efficiency of technology in the KSAgvertheless, it was clear that there
was enough access, need, and interest in the tegyto allow DL to continue. Overall,
what has been found in the literature was thereanasderate use of educational

technologies by teachers and students at Univeséiajran (Omer, 2015).
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Both the interview data gathered from participamtd the use of the research
journal to keep track of notes and researcherlegebn taken throughout the study have
clarified the potential of DL as engaging. Althougdt all findings in the study supported
student engagement as the primary solution to ¢iducia the KSA, DL could be
enhanced in Najran to engage more students in adacAdditionally, interviewing the
participants, using the research journal, and ekmgdhe artifact documentation supplied
by the @mmunications and Information Technolo@pmmission (2016), the University of
Najran, and the CIA Factbook (2014) have been itapbto understanding the role of
technology. Although DL was viewed as an educatipfeform in the KSA,

infrastructure and access issues must be addresssake DL applicable

Sub-research Question 2

Research Sub-research Question 2 (What is thepgieneef value of the distance
learning experience?g¢vealed that, overall, the perception of DL was thheld
significant value. The literature corroborated thésdings as well. According to
Altameem (2013), education is a value that is bewgrstronger for many in the KSA.
Alkhalaf et al. (2012) and Altowjry (2005) assertadt education as a whole has been
holding more value as the KSA has become more digperon the knowledge economy
rather than the oil economy. Culturally, a chargyiking place in the KSA regarding
education and even more so regarding distanceitgpfDixson, 2012). Traditionally,
students have preferred that learning take plaegfate-to-face context (Alshathri &
Male, 2015). However, given the nature of globdi@aand shifting values, this has
been changing. Many students in the KSA now havepgortunity to become educated,

when in the past their options were limited (Ligiuf, 2014). Therefore, access to



123

education for all students, the value of teachim@ WL, and greater employment
opportunities have been all highly valued in theAKS

Access for all students has been an importantwdesn discussing the value of
online teaching and learning because not all stisdarthe KSA have the opportunity to
go to college. There were different reasons fa, thut the most common were those that
pertained to being in more rural locations, bemméle, and the rapid growth of the
student population (Al-Asmari & Khan, 2014). Indimvith a United Nations report, the
population of the KSA could be almost twofold in520 hence, putting pressure on
current traditional infrastructure. For studentowlave been squeezed out due to space
limitation, or restricted in their access due tng in rural areas, being female, or in high
conflict areas lacking safety, DL provided an intpat alternative. The findings in the
study supported this, as noted by Dr. Saeed, “Ee@ could overcome the problem of
place because some of the students were livingripl&ces, preventing them from
attending the default classroomBf. Hassan also concluded that, “in terms of e-
Learning we could overcome some of the main problenthe traditional learning such
the availability of courses and the problem ofradance.” Along similar lines, Dr.
Mohamed shared, “the capacity of the classrooragi®blem as there is no chance for
me to accept more than 30 students in the lectlitee"teacher participants also
supported the opportunities that females havetanding college in the KSA with the
implementation of DL. Dr. Hassan shared that DLAlso very proper for the girls in
Saudi Arabia where there is no any kind of direxttact with them because of the
conservative nature of Saudi Society.” Dr. Moharhethered the idea of access for

female students when he explained that, “girl sttslavho haven’t had the chance to
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enroll into traditional education, due to the ttamhis of the society, think that college is
now very open for them.”

Related to the value of teaching with DL, mosthaf teachers agreed that DL was
useful for teaching. Dr. Saeed expanded on howkBBmard was used to teach by
saying, “the system also allows me to input anyteanl want in many formats, shapes,
and multimedia. | can create exams with many dfieformats and lastly, | use the
system for assignments, duties, forums, and digmss Dr. Saeed continued by
sharing, “Dealing with the system is easy.” Dr. Ab8alam also noted that DL held
value because, “for students, traditional educdnoeans they] must be more ready
because classes are at a specific time and stutkvgsquestions” He continued to share
that, “[Students] have issues, thus, lecturer gshbelready, while in distance learning,
the lecturer can go to the references and go terdiit sources and find the specific
answers. There is some kind of satisfaction witoerses.” Lastly, Dr. Hassan shared,
“From my point of view, | think that technologicdévelopments have led to the
transition to e-learning to keep pace with our 8iria addition to the current conditions
at the University of Najran, and to overcome tHéadililties of traditional learning.”

Nevertheless, the students’ overall experience itkas a valuable tool for
teaching and learning was mixed. All four particifsareported receiving training courses
(lessons), videos, and information through the drsity of Najran’s Black Board
system. Three of the four participants sharedttiet decision to use DL courses was
based on DL’s ability to save time and effort. biigitely, while all four of the student
participants reported that DL provided a great @éabnvenience and flexibility, one

student conveyed that, despite the conveniencdéexitility of DL, he preferred
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traditional educational methods. Generally, focheas and students, DL was valued as
being easier, more efficient for most of the studeand a valid and worthwhile format
for learning. Data from a review of the literat@@roborated these findings that overall
teaching with the use of DL was a viable practBeeélow et al., 2013; Reich, 2015).

The use of DL for employment opportunities alsalhallue in the KSA given
current employment rates. The KSA labor force pgdition rate was low in 2010, at
20.5%, and very low for women at 1.2%, versus 36i@%men (United Nations, 2016).
Given the KSA has an oil-based economy, earningntiatls tended to be linked with
this industry. Nevertheless, the KSA'’s export eagrdependency on oil has been falling
as the oil economy has become less lucrative duedteced oil prices (CIA Factbook,
2014). In response to this situation, officials édéeen trying to promote the employment
of youth who were well-versed in education and méxdd skills (CIA Factbook, 2014).
These findings have been supported by the workueied by Dirani et al. (2017) who
have asserted that a more towards education, atidytarly DL, was expanding in the
KSA.

Along with what has been found in the literatuhe perspectives of the hiring
authorities at the Civil Service Ministry supportide value of DL for employment.
Nevertheless, when asked about their experiendeMitgraduates finding employment,
there was a mix of responses. Two hiring authgrétsticipants reported traditional
students possessed greater practical experiengertNeless, in their support of DL in
finding employment, both Mr. Ali and Mr. Mohamedwoeted “being internationally
wise” and “up to date with technologies” as beiegyimportant. In their own words,

Ibrahim stated that distance learning (DL) studéa¢sl with the computer perfectly, and
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have a great ability to write and edit,” and Alhrarked how DL students are “better
researchers” and have “wider horizons” than tradal students. Yet again, when asked
if DL students possessed different skills and kmealgk, levels of willingness to work,
and other (important) attributes above that ofitraal students, two of the hiring
authority participants reported traditional studest having higher levels of knowledge
and willingness. Data from other interviews revdd. were not valued the same as
traditional education and consequently, DL studeats more difficulty finding
employment. In particular, two hiring authority peipants reported that DL students had
a better chance of finding employment; one statatittaditional students had a better
chance; and one participant reported no differe@l. Mr. Mohamed, in particular,
stated that, “full time [traditional] students hawere opportunities” because they
“receive practical training” which is not providéal DL students.

Finally, when students answered questions relat&l tproviding knowledge,
accreditation, and a valid means for being hirdpar student participants reported that
DL provided superior knowledge but did not provigecessary accreditation for
employment. For example, Rashed shared that, ardedo accreditation and
employment, “the traditional education certificaé&e more accredited than the distance
learning certificates.” Additionally, Rashed westfar as to say that, “if you want to find
work in an educational field, or any field for thragtter, DL is useless because diplomas
are required.” Clearly, the findings were mixed @hdnges are warranted.

These findings suggested that, while teachers tanigsts both value DL, the
greater society did not feel the same way as aeylugspite the war conditions in

Najran. The reason for this may be that the culha®not yet become accustomed to the
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idea of moving more fully into the age of technglo@raditional teaching and learning
have been a part of most cultures for many, maaysyand human beings have been
resistant to change. Additionally, the KSA has yeitfully engaged with all of the
appropriate ICT infrastructure and, given this, snaray feel that DL could not give the
same stable and trusted benefits that traditiothat&ion has for so long. For DL to be
more widely accepted as a viable means to receelacation and find employment,
and for individuals to be accepted as having lahaikthat needs to be learned to do well
in a certain profession, cultural, social, andasfructure changes must take place in the
KSA.

The main themes discussed access to educatiofi &tu@ents through the
support of artifacts in the form of documentatiablished through the University of
Najran (Omer, 2015), the CIA Factbook (2014), dndugh the work of Altowjry
(2005). Artifact data from the United Nations (2Da60 supported the need for access
to education in the KSA. The findings related te teaching efficiency of DL were
revealing, given the interviews with teachers andents at the University of Najran as
well as with hiring authorities at the Civil SergiMinistry. Results of the interview
findings and the availability of artifacts from thimiversity of Najran (Omer, 2015),
Altowjry (2005), and from other areas of the litiewr@, contributed to the findings in this
study that a need exists for greater teachingieffay in Najran.

Finally, the themes revealed in this study regayddh, and the viability of
employment in Najran, were all noteworthy. Throusle of the interviews, the research
journal, the artifacts, and the literature reviewethis study, DL was viewed as a mixed

opportunity for post-university employment. Overdlichanges in education and the use
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of DL were to take place in the KSA, the educatidaadscape must be adjusted to make
the hiring of DL students more viable.
Summary

Regarding DL, the findings for the teachers, stigleand hiring authorities at the
Civil Service Ministry, as well as what was learriecbugh a thorough review of the
literature, form this discussion. The findings Research Question 1 (What role does
distance learning serve in reshaping educatiohamtar-stricken Kingdom of Saudi
Arabia-Yemen border areas?) showed that DL wagasingly reshaping education in
the war-stricken KSA-Yemen border areas in NajrFanthermore, DL has also become a
catalyst for greater change and for meeting thesieéall students in the KSA. In
relation to Sub-research Question 1 (What are ¢énegptions of teachers, students, and
hiring authorities at the Civil Service Ministry tife affordances and constraints of
distance learning?)here was clearly a mix of perceptions regardingaSlengaging for
the student and as an efficient way to educateefa#ly, DL was regarded as engaging.
Although not completely efficient yet, online platins have been upgraded and used
more often. Yet, it has appeared there was a diffax of opinion in the efficiency of
technology in the KSA, which may not be unusuakgithe current state of transition in
moving to more fully functional DL. Nonethelessettindings suggested there was
enough access, need, and interest in the techntdagiow DL to continue.

For research Sub-research Question 2 (What isefeeption of value of the
distance learning experiencete evidence pointed to DL holding value overalieT
most value appeared to be in providing an educatiaudents in more rural locations,

female students, and students unable to attentidrzal classes due to the rapid growth
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of the student population (Al-Asmari & Khan, 201@enerally, DL was valued as being
more convenient, more efficient, and a valid andtkehile format for learning for most
of the students who patrticipated in the study. lfteeature also corroborated these
findings (Breslow et al., 2013; Reich, 2015). Relgayg employment, all four student
participants reported that DL provided superiorwlealge but did not provide necessary
accreditation for employment. The majority of thery authorities at the Civil Service
Ministry also shared that while DL could be usefufinding employment, traditional
schooling may provide a greater opportunity foding employment. Clearly, the
findings were mixed and changes would be warranted.
Limitations

Limitations were potential weaknesses related tistens the researcher made in
conducting a study that was difficult to controlify2014). There were some possible
limitations in the design of this study and in thethodology used. The first potential
limitation was that the study was conducted bynglsiresearcher. In some manner, this
indicated that there was only one perspective iitkwvthe data was interpreted. Second
and related, the same researcher who collecteditiag including conducting the
interviews, was the single analyzer and interpreténe collected data. Conducting
research in this manner would be a possible pdiehtry for researcher bias. Preferably,
researcher tasks should be separated, which woeddecless chance for introducing bias.
Another limitation was the participants’ ability tmderstand the purpose of the study and
to identify with the interview questions. Neverttsd, the participants had the appropriate
level of knowledge and their ability to articuldabat knowledge was sufficient. Finally,

case studies could be difficult to generalize teeogeographic areas and populations
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(Yin, 2014). As not all individuals or groups fuimt in the same manner, to ensure the
findings in this study were accurate, further resieanay be needed.

Recommendations for Practical
Application

The findings from the study supported a numbeeobmmendations for practical
application on varying levels. Discussing the gaifir challenges the university was
facing and what policy options were available fanvérsity of Najran, it was critical to
allow for the evolution of distance learning at arsity of Najran (Omer & Algwieder,
2015). There was clearly a need to ensure thairtheersity culture could effectively
provide a continuing and equality-based educatiostudents that were affected by
unrest in the border areas. To truly create anthsudistance learning in the KSA, and
particularly in Najran, online platforms must bgparted to help create changes in
educational policy and ICT infrastructure to proeotore distance learning in the KSA
(Altameem, 2013). To encourage changes in policgpalancing of social and political
norms must take place to shape online educatief@m in the KSA (Lightfoot, 2014).

In particular, the University of Najran has offer@aine classes and has provided a way
for students to continue with academic study. Havgethe infrastructure has been
lacking to launch into a complete online educatigyatem at the university (Al-Asmari
& Khan, 2014). Given the current and sudden shiffiajran, the use of technology must
be supported and infrastructures enhanced to malkdaw a new system of education in
the KSA (Altowjry, 2005). The primary problem hasem the lack of any substantial
policy initiatives that focus on use of KSA’s ICifliastructure for distance learning. This
may entail an expansion of the infrastructure duedwillingness of teachers, students,

and authorities at the Civil Service Ministry to goaver a shift toward distance learning.
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Regarding recommendations for collaboration, thigd be quite broad, and
policymakers and practitioners would have a chaloeut what to incorporate into their
teaching approaches. Willingness has been keydeessful collaboration and that would
mean a shift must occur in the way in which ideaseaconstructed in reference to
learning and teaching (Harrison-Walker, 2014). global environment has established a
framework for working with a more complex set aicamstances than in the past and,
for those areas still in the process of becomitlyg fachnological, collaboration would
be essential. Those who design online classesdtante learners could use
constructivist philosophies to aid instructors feating student-center, collaborative
approaches that support new and dynamic processeddar adult education (Kahu,
2013).

For teachers, the goal should be to challenge stade higher levels of academic
self-efficacy. One way of boosting the successisf type of learning could be to include
a collaborative teaching method for addressinghtresdls of all students who could
benefit from greater teacher attention and a facuseal world, technologically-based
innovations (Sabzian et al., 2013). In essencgnardic approach to online education
facilitated through DL, collaborative teaching nedk could involve educators in a
number of ways in which they could have the fleitfpneeded to respond specifically to
students’ needs (Burroughs, 2014). Without questlds should include teacher and
hiring authority collaboration to ensure that stutldevould be gaining the tools they need
to be successful in the job procurement after gaidn. Another way in which to foster
student-teacher collaboration would be throughpttedessional development of teachers

and collaboration between teachers and studeritgiad in the triangle of instruction
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(Grubb & Gabriner, 2013). Teachers could enhanee thle and level of commitment
by studying journals, viewing instructive videoseking information, engaging in
discussions on education centered websites, bydatig presentations, classes, and
conferences (Hadar & Brody, 2012). As teachers medéheir skills, the view about the
education and degree quality that DL students nbt@auld be similar to that some of the
participants believe traditional students recefugthermore, teachers could incorporate
methods of teaching that target the socializatiostudents and engage in paradigm
shifts away from traditional pedagogical practices.

Briefly touched on above, another recommendationlévbe based on the need to
revitalize the economic sector in the KSA throulgh éxpansion of education and allow
all individual access to new income earning opputies. Newer educational policies
would need to focus on providing a useful educattoall students. The use of DL to
educate those restricted from receiving a com@dtecation due to space limitation, lack
of access due to living in rural areas, culturalsions (Bedouins and nomads frequently
do not get along), being female, or by living iglhiconflict areas was critical. The final
consideration for a shift in higher education ia #SA would be in addressing what the
students and some of the hiring authorities in stusly have pointed out as the
ineffectiveness of DL to procure viable employmaftér graduation. As one student,
Rashed explained, “If you want to find work in afueational field, or any field for that
matter, DL is useless because diplomas are requifddl is to be fully integrated into
the KSA, it would need to be valued more highlypogspective employers. While this

surely would entail a shift in perspective, thisikcbalso be achieved through upgraded
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infrastructure, collaboration on all fronts, teacphefessional development, and a
willingness to provide access to education fopathple.

Recommendations for Future
Research

Three recommendations for future research emerged this study. The order of
this list is random and does not indicate a grdetesl of importance for any topic. All
recommendations for further study are valid, megiuiip and would contribute to the use
of DL in all parts of the KSA.

1. Consider a mixed-methods and/or quantitativeagah. As noted, this
study employed a qualitative case-study methodolapch facilitated the capturing of
rich detail pertaining to what was obtained in ititerviews with teachers, students, and
hiring authorities at the Civil Service MinistryeMertheless, the sample used in this
study was not large. Given this element, the gdizatality may have been limited. In
such a situation, using a quantitative methodolomyld provide a broader and more
inclusive data set, allowing for additional discovabout the use of DL in the KSA.

2. Repeat the study. While this study was conduictedfull and
comprehensive manner, it would be interesting &ifseeplicating the same study in
different areas would provide the same findings i@sdlts. For example, in an area with
different socioeconomic conditions, different cufiwalues, more or less access to
education, and more or less conflict taking plaoceld the results be synonymous with
the study conducted here? Furthermore, would r&qoig the study with different
countries in the Middle East garner different fimge? These are valid and appropriate

guestions, and warrant replicating this study urdiféerent conditions.
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3. Create a longitudinal study that explores tmg{term outcomes of
students using DL to graduate from universitiehenKSA, especially in Najran. It
would be instructive to discover what students dgssionally post-graduation, either
by choice or circumstance. Exploring the differenaeong those students who have
primarily taken DL courses, versus those who hakert traditional courses, or a mixture
of both could be very revealing in ascertainingléhe! of effectiveness and efficiency of
DL in the KSA.

Conclusions

As has been ascertained through the literaturdiadishgs in the study, DL in the
KSA has been somewhat limited and, until now ditésearch existed about online
education in KSA and, in particular, the area &f Najran-Yemen border. There were a
number of social, practical, cultural, and econoragsons for this phenomenon
(Altowjry, 2005; United Nations, 2016). Yet, the stgressing concern fueling the need
for such topics to be explored in the KSA was thistence of serious conflict on the
border of the KSA and Yemen. While conflict prongptae study, there were, and are,
other reasons for promoting DL in the KSA. The evide gathered in this study
exhibited the value of DL overall. The KSA couldnleéit greatly from DL programs in
Najran and elsewhere due to limited space for elgdbe need to shift away from the
dependence on an oil economy, and the need tossddoth cultural and geographical
factors. The most value appeared to be in providimgducation to students in more rural
locations, female students, and students unata#ead traditional classes due to the
rapid growth of the student population (Al-Asmark&aan, 2014). Distance learning was

valued as being more convenient, more efficierd, amalid and worthwhile format for
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learning for most of the students who participatethe study as well as from what was
found in the literature (Breslow et al., 2013; Rei2015). Nevertheless, the findings
revealed that, although DL could be useful in frgdemployment, traditional schooling
may provide a greater opportunity for finding enypieent. These findings indicated the
need for shifts on numerous levels for promotirgyuke of DL in the KSA.

Nevertheless, the findings clarified that DL wagakeled as engaging by the
teachers and students who participated in thisareBeAlthough there was a difference
of opinion in the efficiency of technology in theSK, the findings suggested there were
enough need, access, infrastructure, and interd3i ito allow for the continued
enhancement of technology, shifts in perceptiod,gneater collaboration to promote
online education. The study conducted here couhdigge an in-depth understanding of
the implications DL has on the culture and econofiippe KSA, especially in the war-
stricken KSA-Yemen border areas in Najran.

Clearly, the promotion of distance learning wouldwa students in the KSA
greater access to education. The significancei®téisearch was related to promoting an
enhanced ICT system and overall access to educatiooh was a viable option to
provide higher education to all people who wereblméo attend universities in the
border area and elsewhere. This study was vitadpyortant to ensure that all students in
Najran, and in the greater KSA, had the opportutaitgttend college. Using Najran as
the case study for this work clarified the needtlfe Saudi educational administration to
provide students in KSA-Yemen border area a muddee access to education. Given
the direct conflict taking place, what occurs noithim the educational system in Najran

(to assure that students continue to have elewateess to educational resources) could
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serve as a template for the rest of the KSA. Thdystindertaken here afforded a unique
insight to enabling the use of DL in a part of warld that has not yet embraced this

possibility to its fullest for a variety of reasons
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I, Dr: Ragea Algahtani, Dean of the College of Eatiom at the University of Najran,
hereby authorize Mahdi Alzamanan to conduct researth teachers and students from

the University of Najran.
| authorize this research to be done primarilytifer following purpose:

Completion of a research dissertation at the Usityeof Northern Colorado.

| authorize the use of the information gatheredéadisclosure in a report for others and

for potential publication.

Name of Dean of the College of Education at theversity of Najran: Dr: Ragea

Algahtani

Hereby, permission is granted to conduct interviextl teachers and students about

their perceptions of distance learning in Najranvarsity and in the KSA.

Name of authorizing Officer: Dr: Ragea Algahtani
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INTERVIEW PROTOCOL

STEP 1: Welcome and Overview of Purpose of Intervig and Protocol (2-3 minutes)

“Hi. First of all, thank you for being here to paipate in this group interview.

“My name is Mahdi Alzamanan, and | am a studeractor of Philosophy in Educatio
Technology at the University of Northern ColoratiNC). My project is a research
study aimed at understanding the future prospebtdlenges and current situation of
distance learning at the University of Najran, K&#ce you play an important role in
answering understanding this issue, | would likeyass some semi-structured questions
about distance in Najran.”

=]

“The interview today should take between 60-90 rr@aul am going to facilitate the interview and \ebu
anyone mind if | taped the interview? It will hefge stay focused on our conversation and it willea$
have an accurate record of what we discuss. Afeetranscripts are created from the recording, two
additional steps will take place.”

“First, | will invite those who participated to swiit additional information that can help provideddabnal
insight into the questions posed. The individuedug, or | may want to schedule a follow-up conaéom
over the phone or via email to clarify or elaborateany of the responses shared at the interviéis. dan
also take place in a second, follow-up meeting”

“Second, | will erase the audio recording. The typanscripts was kept on a computer in a password-
protected file for three years. Anyone can decideng time to discontinue their participation. Bledeel
free to ask any questions you may have. Shall wstgeted?”

STEP 2: Introduction (2-3 minutes)

“Please tell me about your background and expegi@sca (professor, student, hiring
authority at the Civil Service Ministry) here in jx&n.”
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STEP 3: Questions were posed to interviewees (4-5nmates per question)

STEP 4: Closing Question (3-5 minutes)

“Is there anything you would like share about dis&learning here in Najran or in the KSA thatd dot
ask?”

STEP 5: Thank participants, recap next steps, and ember check (2-3minutes)

. After the group interview, the audio recording wasscribed.

. If needed, member checking, or ensuring that ppaits shared exactly what
they intended to share, will take place via emaplwone to elaborate or clarify.

. Member checking may also take place during a sedoftdw-up interview if

needed.
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO

Project Title: Case Study of Distance LearninthatUniversity of Najran
Lead Investigator: Mahdi Alzamanan, Phone: XXx-xxxx

Email: Alza8999@bears.unco.edu

Researcher Advisor: Dr. Mia Williams

Email: mia.williams@unco.edu

Purpose and Description: The primary purpose afghidy is to explore distance
learning in the KSA, and even more specificalljN@jran since the influence of war in
this boarder area. Effectively documenting the sases and challenges faced by distance
learning stakeholders can provide an avenue fad®oing online education for all
students in the KSA. This study seeks to understiaagerceptions of teachers, students,
and hiring authorities at the Civil Service Ministn relationship to distance learning as
a means to access education, which may be a voghiten for providing higher

education to all people who are unable to attendeusities in the area. Unless studies
and extensive research are conducted to addreshdhenges, issues, perspectives, and
prospects surrounding distance learning providedinatersity of Najran, impact on

policy is limited. Using Najran as the case stuatythis work will not only shed a light

on how the Saudi educational administration cawigeostudents in KSA-Yemen border
area much-needed access to education--now limytedflict--but could also inform a
platform for distance learning to be implementddatoss the KSA.

This project is being conducted by Mahdi AlzamareBoctoral Student at the
University of Northern Colorado, to form the basidis degree for the Doctor of
Philosophy, in the Department of Educational Tetbgy and under the supervision Dr.
Williams. Although | am from the geographic aredlw# study, | will make every effort
to treat the study, and any information learnegeaiively.

pagelof3
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| will remain objective and neutral when interviegithe participants and analyzing the
data. | will also record and analyze the data adely and without bias. During the
study, you was asked to participate in an interyi@hich was audio recorded using a
digital recorder. Each participant was requiregdadake in an interview that will last for
approximately 60-90 minutes. During the intervigay was asked to express your
opinion on a number of semi-structured questions.

The information was reported in the form of a dit#eon, and potentially published in a
scientific journal. A results summary was sharethwommunity partner(s) and the
participants, and all information was kept confitgi@rthrough the use of pseudonyms.
Information obtained during the course of the st(lzhth identifiable and non-
identifiable) was stored in locked cabinets and password-protected computer for 3
years. Access to this information will only be giv® researchers involved in this
project. After three years, the information wasetid from the computer/external USB
Drive and paper copies shredded. In the eventhimastudy is published, all information
provided about individuals was confidential anddemitifiable.

There are minimal risks involved in participatimgthis project. For any relational or
professional risks, those minimal risks that maigtexhe researcher will never reveal
other research participants’ beliefs and perspestas this study is for informational
gathering purposes only. The only other associetstlis that of lost time, which you
will spend in making yourself available for an iniew, and potentially a follow up
email, phone, or in-person meeting. Please noteattteough | will treat emails with all
due care and confidentiality, the security of imi@ation exchanged via email cannot be
guaranteed. Should you find any risks unacceptalt#ase do not hesitate to contact
either the project supervisor or the student resear Although there is no direct
compensation for taking part in the study, youtipgration may facilitate future
opportunities to enhance your knowledge and skgiag distance learning based on the
results of the study. Participation is voluntarpuymay decide not to participate in this
study and if you begin participation you may sidicide to stop and withdraw at any
time. Your decision was respected and will not taauoss of benefits to which you are
otherwise entitled. Having read the above and lipliad an opportunity to ask any
guestions, please sign below if you would like &otigipate in this research. A copy of
this form was given to you to retain for futurearnce. If you have any concerns about
your selection or treatment as a research partitipéease contact the Office of
Research, Kepner Hall, University of Northern Caltw Greeley, CO, 80639; 970-351-
1910.
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You may also contact the researcher to ask anytiqnesabout the project.

| can be reached by email or by phone with thefaithg contact information:
Alza8999@bears.unco.edu
909-538-9599

If you are willing to participate, please contdet student researcher by responding to
the email address provided in the invitation fare@ch participation. You was asked to
provide your consent by signing the consent forithatstart of the interview. You will
receive a copy of the informed consent.

Subject’s Signature Date

Researcher’s Signature Date
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CIVIL SERVICE MINISTRY IN NAJRAN AGREEMENT LETTER

I, Ali Algahtani, a manager at the Civil Servicemvitry in Najran, hereby authorize
Mahdi Alzamanan to conduct research with hirindhatities from the Civil Service

Ministry of Najran.

| authorize this research to be done primarilytifer following purpose:

Completion of a research dissertation at the Usityeof Northern Colorado.

| authorize the use of the information gatheredéadisclosure in a report for others

conducting research and for potential publication.

Name of Civil Service Ministry in Najran Manger:iAlgahtani

Hereby, permission is granted to conduct interviextk hiring authorities at the Civil

Service Ministry about their perceptions of diset&arning in Najran and in the KSA.

Name of authorizing Officer: Ali Algahtani
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EMAIL INVITATION TO PARTICIPATE

Invitation to Participate In the Research Projated:
“Case Study of Distance Learning at the Universitilajran”

Student Researcher: Mahdi Alzamanan
Project Supervisor: Dr. Williams, Mia
Student’s Prospective Degree:  Doctor Of Philosophy

Dear Prospective Participant,

My name is Mahdi Alzamanan, a doctoral studentb@tlniversity of Northern
Colorado. | am conducting group interviews as p&# research study to determine the
usefulness of distance learning at the Univerdityiaran, and in the KSA as a whole.
The selection criteria | am using for teacherfia you will have been a) teaching at the
college level for at least two years and b) arrutsor at the University of Najran. The
selection criteria | am using for students is @t will have been a student at the
University of Najran for at least one year, andgbkection criteria | am using for hiring
authorities at the Civil Service Ministry is thagwhave been c) a hiring authority at the
Civil Service Ministry for at least one year. Asheir a professor, student, or hiring
authority, and in meeting the criteria, your exeraind participation would enable me to
collect the necessary data for establishing therial status and usefulness of distance
learning in Najran and in the KSA as a whole. lis thay, educational policy makers can
use this study to improve distance learning sesvicghe KSA.

If you agree to be interviewed, the interviews wake roughly 60-90 minutes.
For the interviews, the group can choose to metteatiniversity or any other location
where everyone feels comfortable. If needed, mermbecking, or ensuring that you
have shared exactly what you intended to sharetad@nplace via email or phone to
elaborate or clarify. Member checking may also falleee during a second, follow-up
interview if needed. In either case, member cherkould take anywhere from a few
minutes to an additional hour depending on whatiaderther clarification. However, |
will certainly attempt to minimize the time you sykon this process.



164

| am ultimately trying to capture your thoughts g@ispectives as either a
professor, student, or hiring authority at the C8ervice Ministry who could be effected
by an increase in distance learning in Najran. Yfesponses to the questions was kept
confidential. Each group interview was assignedmalmer code to help ensure that
personal identifiers are not revealed during thedyens and write up of the findings.
There is no compensation for participating in 8tisgdy, and you can withdraw from
participation at any time. However, your participatwas a valuable addition to this
research, and the findings could lead to greatderstanding of how to most effectively
meet the needs of students in the Najran and iK8# If you are willing to participate,
please let me know and | can tell you more abcaiintterviewing process. If you have
any questions, please do not hesitate to ask. Tyxankor your time.

Sincerely,

Mahdi Alzamanan
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GROUP INTERVIEW QUESTIONS FOR TEACHERS
Please describe your current job description im$eof your responsibilities as a
professor in distance learning?

How, if at all, are the distance learning cour$es you teach different from
traditional courses?

What kind of support, do you receive from othemnvensity departments and
administrators to effectively deliver distance feag?

What technologies do you use to effectively delidistance courses?

How you think students in traditional courses atudients in distance learning are
different from each other?

What are the greatest challenges of distance lgginithe University of Najran,
KSA?

In what way have the current conditions in Najréfecied your teaching?

Based on your experience, how distance learningpeamproved at the
University of Najran?

Is there anything else that you would like to memi?
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GROUP INTERVIEW QUESTIONS FOR STUDENTS

What is your experience with distance learning?

If you were previously studying through traditiosatting, why did you start
studying through distance learning?

How, if at all, are the distance learning courses you take different from
traditional courses?

If you were given a chance to choose between toadit schooling or distance
learning, which would you like better, and why?

What kind of support, do you receive from the unsity departments and
teachers to do well in distance learning?

Do you think distance learning is beneficial to yowaining knowledge,
accreditation, and in being accepted for employm&hy or why not?

In what way have the current conditions in Najréfecied your education?

Based on your experience, how can distance leabenmproved at the
University of Najran?

Is there anything else that you would like to menfa
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GROUP INTERVIEW QUESTIONS FOR HIRING AUTHORITIES
AT THE CIVIL SERVICE MINISTRY

What is your experience with graduates from thevelrsity of Najran finding
employment?

How, if at all, are employment opportunities difat for distance educated
graduates than from traditional graduates?

Regarding your experience with graduates, can yplaa what particular
differences, in terms of skills and knowledge, iwdhess to work, and other
attributes are different for those who studied tigto distance learning?

In your opinion, what particular skills are eitlpesent of lacking for potential
employees that come from a distance learning bacikg?

Based on your experience, what factors are empddgeking for in hiring
graduates from the University of Najran?

To what extent do you think that distance learngng viable method to obtain a
degree and find employment?

Is there anything else that you would like to menfa
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