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ABSTRACT
Hopkins, Jessica L. Understanding counselor educators’ experiences of professional
identity and leadership in a group private practice. Published Doctor of
Philosophy Dissertation, University of Northern Colorado, 2019.
Similar to other mental health professionals, Counselor Educators work in a
variety academic, clinical and business settings. The Council for Accreditation of
Counseling and Related Educational Programs (CACREP) (2016) describes CES doctoral
programs as preparing “graduates to work as Counselor Educators, supervisors,
researchers, and practitioners in academic and clinical settings” (p. 38). However,
research has only minimally focused on Counselor Educators who work in private
practice settings, especially group counseling practices. Swickert’s (1997) research on the
professional identity of Counselor Educators in private practice settings signifies the most
recent study of counselor education that references Counselor Educators’ professional
identities and private practices. Additionally, CACREP (2016) standards indicate that
leadership is one of Counselor Educators’ central roles in the field of counseling. Yet,
researchers have not investigated Counselor Educators in private practices or group
counseling practices and their leadership roles. This dissertation study addresses the gap
in the literature through a narrative inquiry of eight Counselor Educators who work full
time in a private group counseling practice. The research process steps, included a semistructured interview with a photo-elicitation component and a member-checking process
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that involved participants’ reading of their restoried narrative poetry that I created based
on our interview transcriptions.
Results indicate that Counselor Educators in full time group counseling practice
settings experience their professional identity and leadership development and roles in
conjunction with their navigation of alignment with the self, navigation of alignment with
professional identity and navigation of alignment with the field and being a Counselor
Educator in a group counseling practice. Furthermore, results suggest that there are
several variables that impact how closely aligned participants feel to themselves, their
professional identity, and the field of counselor education. Implications of the findings
include that Counselor Educators can be more intentional in their pedagogy to ensure
they are inclusive of future practice in a variety of settings, and leadership development.
Specific recommendations for Counselor Educators are presented. Areas for future
research include an examination of practicing Counselor Educators, specifically for those
in private practice settings, and leadership roles.
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CHAPTER I
INTRODUCTION
The purpose of this study was to investigate the professional identity development
of Counselor Educators who are employed full-time in a group private practice and to
become better informed about their experiences and the development of their leadership
role(s) in the counseling field. Leadership in counseling is one of the central roles of
Counselor Educators, and the Council for Accreditation of Counseling and Related
Educational Programs (CACREP, 2016) standards call for the inclusion of leadership in
the curriculum at the doctoral level for Counselor Education and Supervision (CES)
programs. In addition, the primary objective of a doctoral program in CES is to prepare
doctoral students to serve as leaders in the profession of professional counseling in a
variety of contexts (Sears & Davis, 2003; West, Bubenzer, Osborn, Paez, & Desmond,
2006). Calley and Hawley (2008) described Counselor Educators as leading the future
direction of the counseling profession through publication, self-proclaimed identities, and
professional advocacy efforts. Counselor Educators can work in a variety of settings,
such as academic, clinical and business; CACREP (2016) distinguishes CES doctoral
programs as preparing “graduates to work as Counselor Educators, supervisors,
researchers, and practitioners in academic and clinical settings” (p. 38). Therefore,
Counselor Educators receive specialized training in particular clinical populations and/or
settings and are also taught to manage multiple roles. Despite being trained to work in
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academic and clinical settings and in a variety of roles, most of the counselor education
literature has been focused on Counselor Educators in academic settings in educator
roles. For this study, I set out to further understand how Counselor Educators in full-time
private practice make meaning of their professional identity development, experiences
and expression of leadership role(s), and management of multiple roles. Illuminations of
these experiences may lead to changes in counselor education to increase the efficacy of
training practices regarding leadership and clinical settings.
Background and Context
Clinical work settings vary significantly from academic settings. Therefore, role
identity, conceptualization, and management experience settings different according to
the environment. The roles of counselor, leader, supervisor, researcher, and educator can
all intersect in a private group practice setting. As a result, the following section will
provide the necessary context for understanding these variables and how they relate to the
current study.
History of the Profession
of Counselor Education
July 7, 2011 marked 100 years of counselor education as a formal discipline
(Savickas, 2011). Throughout those hundred years, Counselor Educators have had a long
history of redefining their identity. External forces have influenced and continue to shape
identity development in the field of counselor education. Factors such as market forces
and competing expectations have created an environment of different opinions/views
regarding whether to emphasize the educator versus the practitioner aspects of a
counselor’s identity. The Association for Counselor Education and Supervision (ACES)
created standards to define and identify professionals during the 1960s, years before
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CACREP developed accreditation standards. Many individuals in the counseling
profession have realized the vital role of a doctorate in counselor education on the
successful professionalization of counseling (Lloyd, Feit, & Nelson, 2010). Urofsky
(2013) described the history of the profession of counseling over the past 30 years:
Thirty years ago, counseling was an emerging profession struggling to forge a
separate identity from other helping professions. Only five states licensed
professional counselors, and CACREP accredited only a handful of programs that
have been “grandparented” in from the early accreditation work of the
Association for Counselor Education and Supervision. Today [2013], all 50 states
license professional counselors, CACREP accredited 600 programs at more than
260 institutions of higher educations. Fourteen states mandate recognition of
licensed professional counselors by health plans under insurance vendorship laws,
and counselors have gained recognition as independent providers to several large
federal programs. (p. 6)
Urofsky explained that advocacy and leadership efforts throughout the history of
professional counseling have led to the successful nation-wide representation and
recognition of the profession. This has, in turn, encouraged a strong professional identity
for the profession. While the history of counselor education has included breakthroughs
for Counselor Educators, one could argue that the majority of advocacy efforts have been
for the profession of counseling as whole. Counselor Educators’ professional identity
development and their roles in non-academic settings have been sparsely researched or
explored in the literature. As Counselor Educators’ advocacy efforts have historically
been aimed at strengthening and solidifying the profession of counseling, aspects of the
identity development of Counselor Educators in private practice have been explored to a
lesser extent. In addition, the educator role has defined Counselor Educators; however, it
is important to consider how the profession has evolved to add other tiers to Counselor
Educators’ professional identity. It is important for Counselor Educators to take a closer
look at themselves and their development in a variety of roles and settings to strengthen
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the field’s knowledge and future training for emerging and established Counselor
Educators.
Lloyd et al. (2010) shared their enthusiasm for the contemporary counselor
education profession and indicated that it is a great time to be ‘in the business’ of
preparing Counselor Educators. Future Counselor Educators have to grow and diversify,
learn new skills, and forge new areas of study, and they must go through the process of
further defining the profession. As Lloyd et al. (2010) stated, “Counselor Educators and
counselors need to produce research that will become a part of our professional identity
and behavior, even as it informs others of our practice and encourages others to use our
best practice models” (p. 59). It is important for counselor education research to expand
to include the experiences of graduated Counselor Educators in various roles and clinical
settings which can inform and lead to changes in training programs as well as to
advocacy efforts for the profession.
Occupational Settings for
Counselor Educators
Thus far, the counselor education literature has primarily focused on Counselor
Educators in educational settings and in educator roles. Such research has narrowed not
only the focus of Counselor Educator roles but has also inadvertently minimized the
importance of Counselor Educators in other settings. Professional identity and
occupational behavior of Counselor Educators must be further understood to foster and
encourage growth for the profession.
Counselor Educators’ decisions about which settings they prefer to work in may
be influenced by their feelings of self-efficacy in relation to their various roles. For
example, individuals may choose to work in a private practice setting, as it aligns well
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with their self-efficacy in relation to their role as a counselor. In addition, individuals’
outcome expectations of their preferred roles influence their professional goals. One’s
professional goals could include a good work-life balance, a certain location,
reimbursement (e.g., salary, retirement, health insurance benefits), paying off loans or
debt accrued from one’s education, and the availability of work. Thus, self-efficacy,
outcome expectations, and professional goals may all influence a Counselor Educator’s
choice of occupational setting.
In 2014, the American Counseling Association (ACA) completed the first
comprehensive guide to counselor compensation published for the profession. This
research aimed to represent the entire counseling profession, including various
educational levels, training, and licensure. It comprised of a 46-item web survey that the
ACA developed. In total, 8,949 counselor participants responded, with 576 of those being
Counselor Educators.
Counselor Educator participants reported developmental levels ranging from
currently enrolled doctoral students to established Counselor Educators with more than
20 years of experience in the field. The majority of respondents (85%) indicated they
were employed in academic settings, at either colleges or universities. A variety of other
settings were indicated for the remaining full-time participants, including K-12 schools
(3%), self-employed in a private practice (3%), counseling/rehabilitation agency/private
(2%), business/industry including a private for-profit rehabilitation company (1%), the
federal government (1%), the state/county/city level of government (1%), hospitals (1%),
and pastoral or religious settings (1%) (ACA, 2014).

5

6
Counselor Educators balance several roles and demands, and ACA’s (2014)
survey confirmed that 57% of Counselor Educator respondents hold a secondary position.
The researchers found that private practice was the most commonly held secondary
position. They also determined that Counselor Educators are more likely than other
identified counselors to be employed in private practice.
Furthermore, 40% of the Counselor Educator respondents indicated they have
management responsibilities; on average, they managed between three to 10 employees.
Of the Counselor Educators in private practice settings, 14% reported that they managed
employees. ACA’s (2014) preliminary research is essential and indicates a high need for
future research on Counselor Educators in group private practice settings and their
leadership roles.
Leadership
The Association for Counselor Education and Supervision (ACES) first
showcased the importance of leadership in their 1978 publication of the ACES guidelines
for doctoral students (Smith, 2004). In these guidelines, the primary objective of doctoral
training for counselor education was conveyed as the preparation of leaders for the
profession. In addition, several years later, CACREP (2016) added leadership and
advocacy as the primary foci of the training of future Counselor Educators. The doctoral
standards for leadership training and development include theories and skills of
leadership, leadership development in professional organizations, strategies of leadership
in consultation, and ethical and culturally relevant leadership and advocacy practices
(CACREP, 2016). These CACREP (2016) standards ensure that emerging Counselor
Educators are well prepared for leadership roles in the profession (West et al., 2006).
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Osborn, West, Bubenzer, Duba, and Olson (2003) organized the leadership of
counselor education into domains that are parallel to the five domains of Counselor
Educators training. Osborn et al. (2003) developed the “leadergram,” which serves as a
visual depiction of leadership in counselor education with the intention to convey the
essence of leadership. The leadergram was based on researchers’ experiences,
conversations, interactions and reflections on prominent leaders in the field of
counseling. The researchers pointed out that though this is a helpful tool, it does not
encapsulate all of the possible expressions of leadership. Three main foci make up the
leadergram triangular points: scholarship, service, and practice, with professional identity
as the central focus of the leadergram. Scholarship includes areas of counseling
leadership in books/articles, presentations, grants, and other formats. Service includes
areas of counseling leadership in organizations, editorial boards licensure boards, and
other entities. Practice includes areas of counseling leadership in counseling, teaching,
and supervision and for other roles. Lockard, Laux, Ritchie, Piazza, and Haefner’s (2014)
research indicated that the majority of counselor education students believe they have
received adequate training and education in the previously listed domains that will
contribute to their leadership roles in counseling education. Osborn et al. (2003) posited
that leadership and professional identity are intrinsically linked in the profession of
counseling:
Passion for the counseling profession and pride in one’s identity as counselor
comprise what we believe is the capstone of leadership in and for counseling.
That is, without a clear and certain identity as a counselor, as a committed
member of this profession, leadership is inauthentic, unsteady, and misguided. A
clear identity as a counselor shapes and forms all leadership activities in the
profession serving as a model and guide of those who work with us now and for
those who are our future leaders. The placement of professional identity as the
center of the leadergram is evidence of its importance and attests to its
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indispensability. Without a clear identity, one lacks the connection with an
appreciation of the founders and visionaries of the profession. Indeed, we believe
that leadership signifies one’s indebtedness to the profession and its pioneers. (p.
299)
Osborn et al. (2003) highlighted the importance of counselors’ and the profession
understanding of and maintaining of a strong professional identity as well as the
significance of their leadership as a guide and model for future leaders. CACREP (2016)
standards have been set to ensure emerging Counselor Educators will be well prepared to
be leaders in the profession. However, Lockard et al.’s (2014) research showcased a gap
between students’ training and practice. Specifically, their study indicated that although
participants reported feeling prepared to lead and manage others, to lead and manage an
organization, and to motivate others, participants scored much lower on their perceived
readiness to be leaders in the domains of counselor education.
These results indicate a gap in participants’ training and feelings of preparedness
and practice of leadership. Lockard et al. (2014) urged for future researchers to help
eliminate this gap in counselor education programs “so the profession can produce
leaders more capable of handling the day-to-day tasks of leadership in the context of
leading people and organization” (p. 237). Participants further conveyed that the most
important factors of their leadership development included observation learning,
teaching, prior learning experience, and mentorship. Only 31% of participants indicated
that their leadership-oriented class during their doctoral training effectively contributed to
their leadership development. Lockard et al.’s (2014) research illuminates a gap between
graduates’ adequate training and feelings of preparedness to act in their leadership role.
Therefore, further research on the professional identity development of Counselor
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Educators in clinical settings could benefit doctoral trainings programs by determining
how to prioritize leadership training for their students.
As previously discussed, not all graduates of Counselor Educator programs
choose academic or faculty settings. Curtis and Sherlock (2006) highlighted that the
ultimate degree for professional counselors is a doctoral degree in counselor education
and that graduates must be prepared for leadership in clinical settings. If the ultimate
degree for a professional counselor is a terminal degree in Counselor Education and
Supervision, training programs needs to encapsulate a wide variety of preferred
occupational settings, and roles for graduates once their training is complete. In their
study on simulating work settings in counselor education courses, Schwitzer, Gonzales,
and Curl (2001) noted that although leadership is an important aspect of being a
Counselor Educator, being a leader in the context of overseeing an organization is not
traditionally taught. Therefore, students are unaware of how to navigate these roles and
contexts when they graduate.
CACREP has clearly set standards for training programs in counselor education
that are more inclusive of leadership training. However, based on recently conducted
research (Lockard et al., 2014; Schwitzer et al., 2001), it is clear that those undergoing
counselor education do not necessarily feel prepared for leadership roles. They feel even
less self-efficacy and preparedness for leading non-academic organizations. To assist
with improving their level of preparedness for leadership, the field must focus on creating
more research that addresses gaps of knowledge and build stronger training programs to
address these identified gaps in leadership for Counselor Educator graduates. The
research in this study, through interviews with established Counselor Educators in group
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private practice settings, sought out to identify their training, professional identity
development, and expression of their leadership role.
Statement of the Problem
The problem that the present study will address has several components. First,
there is a need for a greater understanding of the professional identity development of
established Counselor Educators. Second, Counselor Educators in full-time private
practice, as well as those in group counseling practices, are underrepresented in the
counseling education literature, despite recent ACA (2014) reports of Counselor
Educators working in this setting. Finally, there is limited research to date on the
expression and professional identity development of Counselor Educators and their
leadership role(s) in the counseling field.
A consequence of this under-representation for the field is that it not only limits
our understanding of these other settings and roles and the professionals who inhabit
them but it also narrowly defines academia and positions the role of educator as the only
proper setting and role for Counselor Educators. Counselor Educators can be successful
and make meaningful contributions to the field in other settings and can utilize the
various highly trained roles to make such contributions. For example, Counselor
Educators who are in non-academic settings can also serve as advocates for the field.
Advocacy efforts for the counseling profession include emphasizing the importance of
training in supervision, research, and leadership, all of which are vital aspects of multiple
occupational settings.
Finally, issues surrounding Counselor Educators’ leadership in group counseling
practices have yet to be discussed or published in the CES field. There is clearly a gap in
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the counseling literature regarding the experience of leaders and practitioners in group
counseling practices and their professional identity development. A thorough
understanding of their professional identity development experiences will enhance the
efficacy of Counselor Education and Supervision efforts toward advocacy for counselor
education in multiple counseling settings. By better understanding the professional
identity experiences of private practitioners in group counseling practice and their
leadership roles, I hoped to give more of a voice to these professionals in our field.
Rationale and Significance
The rationale for this study is based on the notion that existing research is
primarily representative of Counselor Educators who work in academia; as a result,
Counselor Educators in other settings (including group private practices) have been
silenced. CACREP (2016) indicated that CES doctoral programs need to prepare
“graduates to work as Counselor Educators, supervisors, researchers, and practitioners in
academic and clinical settings” (p. 38). Therefore, understanding the professional identity
experiences of Counselor Educators who are employed full time in private practice and in
group counseling practices is required to effectively support emerging and established
Counselor Educators in these settings. This study offers a clearer understanding of
Counselor Educators’ development, provides a voice for those Counselor Educators’ who
may feel isolated from their CES colleagues because of working in a clinical setting, and
urges future researchers to continue to discuss and understanding of the roles of
Counselor Educators in non-academic settings. Including all Counselor Educators
regardless of their occupational setting is beneficial for not only for those Counselor
Educators but for the field as a whole. Creating a strong system of Counselor Educators
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can encourage more inclusive research, strengthen support systems, highlight the various
roles and settings Counselor Educators hold, increase and strengthen the training
standards, and encourage new members to train as Counselor Educators.
The importance of this study is multifaceted. First, it provides a representation of
the experiences of Counselor Educators in private practice, therefore addressing a gap in
the literature. Second, the leadership role(s) of Counselor Educators are further
understood outside of academia. Third, understanding how Counselor Educators manage
and conceptualize multiple roles can aid in our understanding of the complexity of
Counselor Educators’ professional identity development. Finally, this study adds to the
literature and assist in the training of CES students who hope to work outside of
academia; it also begins to explore the development and implantation of leadership roles
of Counselor Educators.
For this study, I set out to further understand, address, and examine the following
overarching research questions:
Q1

How is professional identity experienced and articulated for Counselor
Educators in full-time private group practices?

Q2

How are leadership role(s) experienced and articulated by Counselor
Educators in private group practices?
Delimitations

For this study, I chose to focus on Counselor Educators who currently work fulltime in a group counseling private practice and hold leadership role(s) in the counseling
field. For this study, several boundaries were considered to narrow its focus. The
participants in this study will only include graduates from the Council for Accreditation
of Counseling and Related Educational Programs’ (CACREP’s) accredited doctoral
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degree programs in Counselor Education and Supervision. CACREP accreditation
standards promote rigorous educational curriculum and training standards for their
students and graduates. By only including participants from CACREP-accredited
programs, I hoped to increase the consistency of the sample.
In addition to graduating from a CACREP-accredited doctoral program,
participants must also work full-time in a private group counseling practice. Leadership
identification will stem from the work from Osborn et al. (2003) regarding the
leadergram. Professional identity in leadership included three domains of counselor
education and leadership role(s): scholarship (e.g., books/articles, presentations/grants),
service (e.g., organizations, editorial board licensure boards), and practice (e.g.,
counseling, teaching, supervising). These roles and domains of leadership can include
roles based inside the group counseling practice or outside the practice in other
capacities. In addition, participants must have been employed in a group practice for at
least one year.
Researcher’s Stance
As indicated by Creswell (2007), Merriam (2009), and Hays and Singh (2012), in
qualitative research, the researcher collects data through an interpersonal relationship
with the participants instead of through more impersonal questionnaires or surveys.
Moreover, in narrative inquiry, the role of the researcher is a critical component that
requires awareness and attention. Clandinin and Connelly (2000) offered this
explanation: “The phrase ‘experience the experience’ is a reminder that for us narrative
inquiry is aimed at understanding making meaning of experience. This is the baseline
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‘why’ for social science inquiry. Why use narrative inquiry? Because narrative inquiry is
a way, the best way we believe, to think about experience” (p. 80).
In order to be an effective narrative researcher, I needed to be aware of how my
own personal and professional experiences would inform this study. Potential biases of
the researcher must be examined to ensure that the researcher has sufficiently considered
these biases and bracketed them throughout the study (Creswell, 2007). Clandinin and
Connelly (2000) encouraged narrative researchers to understand and reconstruct their
own narrative of inquiry histories, since doing so informs researchers of possible tensions
between their own narrative histories and the research that they are pursuing.
My motivation for researching Counselor Educators in private practice is one of a
personal nature. Specifically, my own personal and professional experiences have
influenced my professional identity development. My personal life history led up to and
has been interwoven throughout my professional endeavors. Overall, my own narratives,
self-efficacy, outcome expectations, and goals have been Forges for how I perceive my
identity and will surely continue to influence me.
As encouraged by the literature on narrative methodology, I present my researcher
stance in the following paragraphs in the form of an autobiographical narrative situated in
the three-dimensional inquiry space and the triadic reciprocal interaction system. I
highlight the concepts of self-efficacy, outcome expectations, and personal goals that are
framed by social cognitive career theory. In addition, Caza and Creary’s (2016) approach
to multiple role management and conceptualization will be addressed. These theoretical
frameworks are related to the phenomena that will be examined in the study. The
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framework for this researcher stance will be similar to the narrative interview format that
I will use with my future participants.
The three sections that will follow will showcase my own temporal chronology
and the three-dimensional inquiry space. The dimensions of continuity (past, present, and
future) will serve as the foundation of the retelling of my personal, social, and places
(situational) experiences that develop the story and plot of my own professional
development. I will use subheadings to introduce specific times in my professional life
that capture my own professional identity development, and I also used italics to further
pinpoint pivotal experiences that were forges for my own professional identity as a
counselor.
Undergraduate Experiences
The power of mentorship that I experienced both in the counseling field and
personally is why I am in the position that I am in today. The University of Denver is a
beautiful, sprawling campus covered with copper and gold-roofed buildings. Although it
is not too far from my inner-city experiences, the university campus was significantly
different from my home. I came from an underprivileged neighborhood and school
district, where my peers dropped out of school and became involved in gangs. Teen
pregnancy was also highly common. My family loved and supported me; however, they
were unable to help me throughout the college application and payment processes.
Therefore, I paid for college on my own and at times worked multiple jobs to pay for
school. Being a first-generation college student, I felt like a “fish out of water.”
Thankfully, the content of the coursework in my undergraduate psychology and
sociology classes was fascinating, despite my low self-efficacy in my ability to be
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successful in these courses. The smaller classroom sizes contributed to my learning;
however, I felt that they were full of students who came from fancy boarding schools,
had better training, and had more of a right to be sitting in the seats at such an elite
school. Nevertheless, my previous experiences of overcoming adversity kept me
believing in my ability to adapt and forge ahead.
I minored in Studio Art, and in those associated courses my creative process
flourished. I wished that I could somehow connect my training in psychology, sociology,
and art. The coursework in the social sciences, although fascinating, was not the content I
was interested in or the topics I had visualized as part of my future career. I was not
entirely sure what it was going to look like, but something about those courses did not
align with what I had envisioned. I was feeling ambiguity toward my future but was
hopeful that the feeling would decrease with time and through exposure to more areas of
the social sciences.
When I was a 19-year-old sophomore, my best friend and roommate, whom I
believed was much smarter and more capable than me, dropped out of school. She did not
feel that she was equipped to handle the challenging coursework and expressed the need
and pressure to help her family pay their bills. She decided to work full-time and go back
home. I was heartbroken as well as scared, and I was trying to stay focused on forging
my way forward with the hope that all of the sacrifices I had made in order to be a
college student were going to work out in the future for me. It was around this time that I
enrolled in a counseling elective class. It was in this course that I began to visualize my
future career. My focus and the feelings I experienced in that course were related to
connection and process rather than to pathologizing, mental illness, or research laboratory
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settings. This elective course, taught by a doctoral student in a tie-dye shirt and
Birkenstocks, changed and shaped me. It also, perhaps more than he realized, helped in
healing parts of me that had been broken. This course unquestionably kept me going.
Further, it was at that time that I met the soon-to-be Dr. Jeff Rings, who now sits as
member of my dissertation committee. I was a disillusioned doctoral student years later
when I saw a new nameplate on an office door. Dr. Rings was a new faculty member at
the University of Northern Colorado (UNC). Memories associated with being a lost
college student and my powerful interactions with Dr. Rings revitalized me and
encouraged me to keep going. Seeing his name years later led me to become reacquainted
with Dr. Rings and for his mentorship to resume. I do not have the vocabulary to express
what an honor it is to have reconnected with Dr. Rings and to have him accompany me
on such a remarkable journey now as a doctoral student.
Now, going back in time, I am retelling my experiences through this researcher
stance. I can start to pinpoint pivotal times and mentoring relationships that encouraged
me to enter into the counseling field. All of these experiences were aligned with my
worldview and were the beginning of my professional identity. Surprisingly enough, it
was not the psychology or sociology classes I was consuming; it was the transformative
relationships I was forming.
Graduate School
I am incredibly proud to share that I finished strong at DU, overcame adversity,
and became much more aware of who I was and what I wanted to do. After an
underwhelming experience at another university, I soon transferred to UNC, took one of
Dr. Linda Black’s incredible courses, and sighed with relief because I felt much more at
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home. Dr. Black’s class was captivating. I felt like I would sit in my weekend format
classes with my mouth agape in awe at her ability to teach, transform, lead, and advocate.
I readily consumed the material that was a part of my UNC coursework and had a much
clearer idea of my future role as a professional counselor. Soon thereafter, I also
discontinued working in the bars and was hired at a residential facility as a mental health
counselor. I was dissatisfied with the pay for counselors but knew I had to keep my mind
open, stay positive and experience the field that was of interest to me. It was when I was
processing an incident with my supervisor that a drastic shift occurred. I had to intervene
with one of my assigned clients who had attempted suicide after she was upset with
certain limits that I had placed with her. She barricaded the door to her room with her
bedroom furniture and was strangling herself with clothes she had torn off. Due to pure
adrenaline, I forced my way into her room and intervened while she attempted to fight me
off, her face turning blue as she did so. I had never experienced anything like this, and I
did not feel that we had received adequate training on self-harm or suicide ideation
precautions. I asked my supervisor if I could go home and expressed my frustration
regarding not knowing how to handle such a situation properly, let alone process it. He
told me that I needed to learn more about Borderline Personality Disorder and gave me a
book to read. Somehow, I was able to put my pain and feelings to the side at the time.
Later on, I realized that this supervisor, who had graduated from the school I had
attended, had no formal training or capabilities related to supervision. This was a pivotal
event in my life. It increased my desire to ensure that supervision standards are held in
place to prevent such damaging events with other professionals in the future.
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Shortly after this experience, Children's Hospital Colorado’s Eating Disorders
Unit (EDU), where I had applied six months prior, called and asked me to come in for an
interview. I became a mental health counselor (MHC), and the EDU felt like home for
several years. I experienced such powerful learning while going to school. I was
intertwining professional experiences with learning about theories and concepts in my
Master's program. I facilitated group milieu work, had one-on-ones with patients, co-led
multi-family therapy groups with licensed counselors, and attended art, music, and dance
therapy sessions with the patients. I was experiencing all of these therapeutic moments
each day while working. As a part of the counseling staff, I was able to see how the
profession encourages and blends art and counseling as a way to express and process
feelings. The treatment team at Children's Hospital Colorado was extremely loving and
supportive during my five years there.
I rose to a leadership position at Children's Hospital Colorado, and ultimately
was promoted to the highest-ranking position available as an MHC III. I soon realized
that Children's Hospital Colorado and University of Colorado Anschutz Medical Campus
did not employ licensed professional counselors (LPCs) as full-time clinicians—they
were only employed as art, dance, and music therapists. This finding infuriated me and
caused me to more closely examine professional identity and specialty training issues.
For instance, why is training as an LPC considered unfit for counseling roles in hospital
settings?
The therapeutic team for the EDU consisted of social workers, a psychologist, a
psychiatrist, psychiatric nurses, and mental health counselors. During my time at the
EDU, I started to notice differences in how the treatment team conceptualized patients
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and how I was being trained as a future counselor. These differences were familiar to
those I felt during my undergraduate experience. The multidisciplinary treatment team
discussed and conceptualized patients very differently from my counseling faculty.
Upon being accepted into the CES Ph.D. program at the University of Northern
Colorado, I was both happy and nervous. My family at Children’s Hospital Colorado was
incredibly supportive. However, I started to feel the shift of not fitting in again. While
explaining to my mentors about the program and my experiences, I quickly realized that
not one professional had ever heard of my training program. This, again, outraged me.
Why is it that other mental health professionals do not know about Counselor Education
and Supervision?
Later on, I experienced issues while on my MHC team that I knew could be
corrected through supervision and gatekeeping. For instance, I received pushback on my
requests for the team to have triadic or individual supervision. They explained that they
were busy with their caseload and that the nurses are the ones who provide supervision
and were our direct supervisors. I was later informed that the team had not received any
formal training in supervision in the way that I was requesting.
As my training in CES evolved, feelings of doubt and insecurity started to
emerge. The content, although fascinating, was not necessarily how I was beginning to
envision my future career. I was finding myself stuck on two aspects of my training: my
desire for an in-depth clinical focus and preparation in some kind of business
management. As I understood it, Counselor Educators are to be leaders, and to be leaders
we must be familiar with and skilled in working with larger systems that impact the
counseling field. I began to close in on myself. My cohort and peers came across as
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enthusiastic about being in university settings in the future. By asking more about
leadership and clinical opportunities, I felt like I was the black sheep. Yet, I could see and
believe that Counselor Educators would be extremely beneficial in settings outside of
academia. I assumed my faculty and cohort had conclusions that I was in the wrong
doctoral program, even though the philosophy of CES aligned well with my worldview.
The roles of a Counselor Educator that offered me the most encouragement had me
feeling like such an outsider. I experienced feelings of inadequacy and brokenheartedness, and I was worried that I fought ‘tooth and nail’ to be where I was only to be
rejected and disillusioned. As the demands of my CES program increased, my feelings of
self-efficacy fluctuated. Simultaneously, I was having feelings of inadequacy, but my
ability to see my role as a Counselor Educator differently than most continued to fuel me.
It was a risk, and in my gut, I knew it would work out. I started a private practice
with a friend from my cohort and named it “Thrive – Mental Wellness of Denver.” She
had no interest in the business aspect of our practice; on the other hand, I enjoyed
navigating all of the business components. I soon realized a potential theme and
assumption of mine: Perhaps counselors do not seem to be as interested or trained in
business concepts. As counselors, isn’t it possible to help our clients while also being
careful about our needs financially? Why did we make all of those sacrifices for our
education to then be so neglectful of the money side of our profession? Perhaps a
contributing factor for Counselor Educators who choose to work outside of academic
settings is for financial potential. Advocacy efforts for the profession with third party
payers and other mental health professional must be continued!

21

22
As time went on, my practice bloomed, and, loving business and clinical work, I
decided that being a Counselor Educator in an academic setting was not for me. A year
after starting Thrive, I took a substantial leap financially, believing in the importance of
counseling and my ability to create the practice of my dreams. I sought to expand my
business. I wanted to hold groups; I wanted to have a team of counselors. I also wanted to
engage in art therapy! I understood more about my professional identity as a professional
counselor and put aside my development as a Counselor Educator. To honor my
monumental professional shift, I renamed my business Thrive Counseling Collective. The
four-room office and a beautiful waiting room were a success!
Three years later, even though we operated in a larger space, we were having
serious space issues as well as a waiting list problem. Consistently having 30 people on
the waiting list weighed on my mind, heart, and soul. I knew I was going to need to
expand, but I was not satisfied with the current business platform. I had the same gut
feeling that everything was going to be fine, but something in my heart was unsettled.
Searching for help on practice management and counseling business concepts, I
started to review the counselor education literature. However, I only found vague
mentions of private practice for Counselor Educators published in the 1960s and 1970s,
but there was nothing more substantial in the counselor education literature. I purchased
books, which were mildly, if at all, helpful. I knew I wanted to innovate a business that
was not the usual and I refused to settle. I soon stumbled across “The Group Exchange,”
a podcast for mental health professionals who want to build or manage a group
counseling practice. I enthusiastically listened to many episodes as I went on walks and
drives and while cleaning. I had no idea that a podcast was going to solidify my identity
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as a Counselor Educator. When listening to episodes on hiring, management, supervision,
and client issues, I realized that I was already well versed in this material. The new and
useful information for me was on business management. How did I already have a
relatively firm grasp on most of this material? It was the epiphany of a lifetime when I
realized that my training as a Counselor Educator had adequately prepared me to lead the
group counseling practice of my dreams. The unsettled feeling in my heart melted away,
and a sense of empowerment surged through me. I was keenly aware of the group
counseling practice I wanted due to my experiences as an emerging Counselor Educator.
The five roles of counselor education—i.e., counselor, educator, supervisor,
researcher, and leadership—were exactly what I wanted my practice to include. I
passionately started the second expansion process of my business I had started just four
years prior. I changed my business name again to showcase the personal meaning behind
the expansion. Its name was Forge, as my training as a Counselor Educator has been a
catalyst for me to build a unique and booming practice and has molded me into the
counselor, leader, supervisor, and businesswoman I am today. I selected Forge because
counseling can be a positive and impactful force in clients’ lives.
The Present
Forge Counseling Collective has five brightly painted, beautiful offices, one
group room, and one playroom, and now two locations. The Forge counselors consist of a
full-time group of five individuals: two emerging Counselor Educators in their
dissertation process, a doctor of counselor education, and two Master’s level counselors,
one of whom is a licensed professional counselor and the other of whom is a licensed
marriage and family therapist. I have created unique contracts (despite driving my lawyer
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crazy) that encourage a co-op feeling within my team; all are welcomed as leaders in
various capacities. I aim to promote a welcoming atmosphere, and I encourage the team
to participate in any outside work that interests them, such as adjunct teaching,
participating in non-profits, research, volunteering, and working with various local
mental health foundations. I have experienced an increase in consultation requests from
professional counselors and Counselor Educators in the community. These individuals
have asked for practice management, business, and leadership consultant relationships
with me.
We co-construct our visions for Forge and together create a space where our
strengths can be actualized. I hope that I have created a family environment where others
can feel as though they fit in well and are able to construct the careers of their choice,
while being successful financially. I have never been happier in my profession than I am
today. My vision of being able to have a clinical caseload, to lead a team of counselors,
and to conduct business invigorates me. I am proud to share that the Forge team has
established an internship program for Master’s-level and doctoral-level students with a
CES training focus. Since we have a strong CES team at Forge, we set the bar high for
supervisory standards and aim to be a practice known for quality supervision across the
span of career development.
Again, we demonstrate that we are a strong CES lead team through our valuing of
supervision and consultation. We create engaging group supervision and supervision of
supervision on a weekly basis to ensure that we are building space and a check-andbalance process from an incorporation of a CES lens into the practice, rather than
disavowing it. Moreover, we hold monthly continued education meetings to engage in
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dialogue and stay current with the literature. The CES trained counselors encourage our
Master’s-level counselors and assist in mentorship while we, as a team, engage in and
contribute to research.
The Future
I hope to have several Forge Counseling Collective locations in the future and to
ideally have a Counselor Educator who leads each team and location. I would like for
Forge to be known as the ideal training setting for CIT for their internships and
externships. I also hope to serve as a consultant for other group practices. In addition, the
Forge team has the following plans: to continue our engagement in research, to continue
the supervision of interns and externs, to start working as educators for continued
education opportunities for practicing counselors, to create ways to work more so with
organizational and licensure boards, and to work more closely with foundations.
Overall, while reflecting back on my personal narrative of my professional
identity development as an emerging Counselor Educator, I acknowledged several pivotal
points during my development that were crucial in shaping my identity. I have craved and
experienced several leadership roles throughout my academic and professional
development. However, it was not until my training in counselor education that was I
able to more clearly identify, refine, and express the importance of leadership training. I
have been able to cultivate a profession of passion that allows for the expression of
several different aspects of clinical training, supervising, teaching, research, and leading.
Researcher Assumptions
An essential component of the qualitative research process includes the
researchers own process of examining his or her own personal stance, assumptions and
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bias of the topic being researched (Merriam, 2009). Researchers assumptions and bias
can influence the way the researcher interacts with participants, as well as how the data is
interpreted. A brief analysis of my own personal experiences, assumptions and biases
regarding Counselor Educator’s professional identity development, as well as leadership
and group counseling private practices are presented. This presentation of my
assumptions and biases will increase awareness about my perspectives as the researcher,
that may inadvertently impact the nature of the study through the data collection and data
analysis processes.
As indicated previously in my researcher’s stance, I have had my own
experiences of professional identity development as a counselor, and as a Counselor
Educator in training, leadership roles, and working full time as the founder of a group
counseling practice. Based on my own professional experiences of training as a
counselor, and as a future Counselor Educator, I assumed the importance of supervision
and training across developmental levels as well as clinical settings. This assumption is
based on early professional recollections of the quality of supervision I received. The
inadequate supervision experiences may have been influenced by the of supervisor’s lack
of formal training on quality supervision. Furthermore, my own training in supervision
and positive experiences of receiving quality supervision from Counselor Educators,
contributes to my assumption that supervision and training is necessary across
development levels as well as clinical settings.
In addition to my bias that quality supervision is vital, I also believe that
Counselor Educators can serve pivotal functions outside of academia. Although
CACREP, (2016) standards for Counselor Education and Supervision doctoral programs

26

27
state that the training for Counselor Educators intended to create leaders in the counseling
profession in academic and clinical settings. An assumption based on my own
professional and academic experiences, includes the lack of knowledge in the profession
of counseling, about what a Counselor Educators training consists of, as well as the
application of their roles in clinical or private practice settings. Based on my own
previous experiences of feeling excluded from the Counselor Educator community for
my strong interest in clinical, and leadership roles an additional assumption of mine is
that perhaps other Counselor Educators who work in clinical or private practice settings
also may feel like outsiders of the profession, or they themselves minimize their roles as
Counselor Educators, and perhaps gravitate toward other professional identities.
Furthermore, through my own experiences of training with other emerging Counselor
Educators, throughout my coursework, related conference attendances, and current
literature, an assumption of mine is that perhaps Counselor Educators are not as
interested in business concepts for preparation for work in nonacademic settings, such as
clinic or agency leaders, or being self-employed in private practice. Given my personal
experiences of founding and directing a group counseling private practice, I must also
acknowledge that I firmly believe that Counselor Educators can also work in group
private practice settings and assume their training as Counselor Educators will more than
likely influence the group practices view on valuing supervision and consultation.
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Definition of Terms
Constructivism. A epistemological framework that posits that an individuals’
ideas about their worlds, in particular the social world, are constructed within their minds,
as they interact with their physical and social environment as well as with their culture
(Heppner, Kivlighan, & Wampold, 2008)
Counselor Education and Supervision. Counselor Education and Supervision
(CES) is a terminal degree in the field of counseling. Doctoral preparation in CES is
based on the assumption that the students admitted have completed an accredited
Master’s degree in counseling or a related area, prior to admission (West, Bubenzer,
Brooks, & Hackney, 1995).
Private practice. Rather than being employed by an agency, government,
hospital or medical center, clinic, or other entity, private practitioners either own their
own business or provide professional services in someone else’s practice (Walfish,
Barnett, & Zimmerman, 2017).
Group counseling practice. A counseling practice in which multiple clinicians
provide counseling services. There are a variety of types, which all differ in how they are
structured, as well as from legal or corporate standpoints (Walfish et al. 2017).
Leadership. Leadership, as described by Northouse (2012), is an interactional
process that allows participation from everyone within a group; it is not restricted to the
formally designated leader of a group. Leaders’ influence is conceptualized based on how
they affect followers; without influence, leadership does not exist.
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Professional identity development. This process that happens over time; it is
how meaning is constructed from individuals’ lived experiences as related to their
professional roles. It includes personal and professional early recollections and
experiences as well as the meaning an individual has constructed from these lived
experiences (Dollarhide, Gibson, & Moss, 2013; Rønnestad & Skovholt, 2003).
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
The purpose of this chapter is to provide a thorough examination of the existing
literature on which this study will be based. The focus of this study was on Counselor
Educators’ lived career experiences associated with being full-time counselors in a group
private practice and their professional identity development, as well as the experiences
with and expression of their leadership role(s) in the counseling field. Because this study
centers on a career, a theoretical framework from career counseling was used to guide
and frame professional identity development. Due to the storied nature of these
experiences, the lens of this study was situated in qualitative inquiry with a narrative
methodological approach.
Professional identity development includes personal and professional early
recollections and experiences as well as the meaning an individual has constructed from
these lived experiences (Dollarhide, et al., 2013; Rønnestad & Skovholt, 2003).
Narratives of early career experiences influence future career choices and shape an
individual’s ability to acclimate and manifest positive and rewarding professional
experiences (Savickas, 1997). The professional identity development of Counselor
Educators in private practice can be better understood through the narratives of these
professionals and from the meaning they derive from these experiences.
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Advocacy and leadership in counseling are two of the central roles of Counselor
Educators. There are several potential classification systems that define the dimensions of
leadership (Fleishman, Mumford, Zaccaro, Levin, Korotkin, & Hein, 1991). The 2016
Council for Accreditation of Counseling and Related Educational Programs (CACREP)
standards have called for the inclusion of leadership in the curriculum at the doctoral
level for Counselor Education and Supervision programs. For this study, I set out to
further understand how Counselor Educators in private practice make meaning of their
leadership in a group counseling practice.
My examination of the current literature on counselor professional identity and
leadership showcased previous findings and helped illuminate gaps in the understanding
of these transformational experiences. To further establish a conceptual foundation, I
presented the reader with literature that is relevant to a study on how Counselor
Educators in private practice experience their professional identity development. In
particular, due to the assumption that a Master’s degree in counseling is obtained prior to
acceptance into Counselor Education and Supervision doctoral training programs, I
explored literature on the professional identity development of Master’s-level counselorsin-training and professional counselors. I also reviewed the literature on the professional
identity development of Counselor Educators, both emerging and established. The
professional identity development literature included the salient topics of previous
personal and professional factors that are believed to influence the development of
counselors’ professional identity.
I also considered the role of leadership for Counselor Educators to provide the
reader with a rationale for examining the experiences and professional development of
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Counselor Educators in full-time private practice settings. In my review of the existing
literature on counselors’ professional identity development, the need for more knowledge
and understanding of the experiences of those Counselor Educators leading and
practicing in nonacademic settings will be better understood. Improving the knowledge of
Counselor Educators’ professional identity development—especially of those who
become private practitioners and who lead a group counseling practice—can enable the
field of counselor education to more effectively prepare future generations of private
practitioners and to identify ways to better support current Counselor Educators who
work in private practice settings.
Counselor Education and Supervision
Counselor Education and Supervision (CES) is a terminal degree in the field of
counseling. Doctoral preparation in CES is based on the assumption that the students
admitted have completed a CACREP-accredited Master’s degree in counseling or a
related area prior to admission (West, Bubenzer, Brooks, & Hackney, 1995). CACREP
(2016) has emphasized that what differentiates CES from other professions is specific
training in five domains: counseling, supervision, teaching, research and scholarship, and
leadership and advocacy.
The primary objective of a doctorate in CES is to prepare doctoral students to
serve as leaders in the profession of professional counseling (Sears & Davis, 2003; West
et al., 1995). Further, universities often emphasize that training in CES provides
Counselor Educators with a wide array of counseling and leadership skills. For example,
the University of North Carolina Greensboro’s (2018) CES program website features the
following statement: “The majority of those leadership positions are intended for future
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employment as Counselor Educators and supervisors for colleges and universities, where
graduates can use their exceptional abilities in research, clinical supervision, teaching,
advanced clinical work and consulting as educators” (University of North Carolina
Greensboro, 2018). CACREP reinforces a similar notion, distinguishing CES doctoral
programs as preparing “graduates to work as Counselor Educators, supervisors,
researchers, and practitioners in academic and clinical settings” (CACREP, 2016, p. 38).
The important difference being noted is that CACREP emphasizes preparation for
clinical settings as well as academic.
Counselor Educators are tasked with providing counselors-in-training (CITs) with
a framework of counseling theories and techniques that emphasizes effective counseling
interventions for future clients (Kreider, 2017). Therefore, clinical experience and
knowledge serve a vital and foundational role for a Counselor Educator. While training as
a Counselor Educator is focused on how to teach and lead the next generation of
practitioners, graduates must also demonstrate knowledge and skills across the
curriculum, as well as professional dispositions. CES students are encouraged to develop
their expertise in counseling theories and techniques in order to improve their ability to
train a versatile group of Master's students. Compliance with CACREP also means that
further specialization within a doctoral program should reflect the student's professional
goals and interests. Therefore, opportunities for further training for clinical specialization
are often offered through CES programs. A common goal for counseling programs is to
“design specialization areas to be flexible to meet the objectives of individual students’
and the needs of various work settings, and to maintain the integrity of particular fields of
practice” (Kent State University, 2018).
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In addition, training specialization is offered through most CES programs
accredited by CACREP, including school counseling, clinical counseling, couples and
family counseling, counseling with children and adolescents, and counseling
gerontological populations. Graduates may be employed in sites outside of academia. For
instance, they may be administrators for counseling clinics, clinical researchers, or
counselors for professional counseling organizations, schools, major health insurance
companies, or private practices (University of Northern Colorado, 2018). CACREP is
committed to the development of standards and procedures that reflect the needs of a
dynamic, diverse, and complex society. CACREP-accreditation criteria set these
standards for excellence and promote uniformity across training programs. However,
there is leeway in terms of how Counselor Educators and programs meet these standards
(Goodrich, Shin, & Smith, 2011).
As is evident in the above explanation about counselor education training,
CACREP accreditation sets specific standards for programs, but CES programs have the
latitude to offer specialization options. Such options provide CES students with
opportunities to develop their professional counseling identity. Notably, this option to
specialize allows emerging Counselor Educators to improve in self-selected areas and
creates a plethora of opportunities for graduates to design the career they view as the
most fulfilling. Although the majority of CES students train for the role of Counselor
Educator, many train to improve their clinical and leadership skills, thus better preparing
them for roles as private practitioner and as a leader in private clinical settings. Although
training as a Counselor Educator allows for several future employment opportunities,
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little is known about the professional development that occurs for Counselor Educators
who choose non-academic platforms.
The goals of this study were (a) to better understand the professional identity
development of those who obtained a degree in CES who now work full-time in a private
group counseling practice setting and hold leadership positions in the counseling field
and (b) to better understand how these individuals utilize their CES training in their
current occupational setting, as well as how they conceptualize and manage their
experiences and expression of leadership in the counseling field. To better understand
how to answer these questions on professional identity and leadership in group private
practice settings, it is important to first explore existing research on the professional
identity of counselors and Counselor Educators as well as the roles of the Counselor
Educator.
Leadership
For researchers, establishing a definition of ‘leadership’ has been a complicated
process. In a review of leadership research, Stogdill (1974) found that there were almost
as many definitions of leadership as there were people who have tried to define it.
Stogdill posited that the term ‘leadership’ is similar to words such as ‘democracy,’ ‘love,’
and ‘peace.’ Although individuals are intuitively aware of what such words mean, the
words can have different meanings for different people. One could argue such is the case
for the term ‘leadership’ in counseling. Just as with the words ‘counsel’ and ‘counseling,’
numerous meanings could be attributed to it. Northouse (2012) defined ‘leadership’ as a
“process by which an individual influence a group of individuals to achieve a common
goal” (p. 3). Northouse encapsulated several variables when describing leadership:
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process, influence, groups, and common goals. Northouse also emphasized that
leadership is a process rather than a single trait; he also stated that it is an interactional
event that occurs between a leader and followers. In this case, leadership is not
conceptualized as a linear one-way event but rather as an interactive event. Leadership
therefore, is being viewed as an interactional process event that allows for involvement
from everyone within a group; it is not restricted to the formally designated leader of a
group. Influence is conceptualized as how the leader affects followers; without influence,
leadership does not exist. Groups, where leadership takes place, allow a leader to
influence individuals who have the same purpose. Leaders and individuals within a group
are focused on common goals and share a mutual purpose.
In the counseling profession, the terms ‘counseling’ and ‘leadership’ may also
have specific meanings beyond general definitions. Lyons (2013) indicated that
leadership in the counseling profession is often paired with other domains. For instance,
‘scholarship and advocacy’ or ‘scholarship and leadership’ has multiple definitions, and
its identification and cultivation are not always clear. Calley and Hawley (2008)
described Counselor Educators as leading the future direction of the counseling
profession through publication, self-proclaimed identity, and professional advocacy
efforts. Leadership training is part of counselor education programs, and many
professionals describe engagement through leadership as a core aspect of professional
identity (Myers, Sweeney, & White, 2002). Moreover, Lyons (2013) focused his research
on how leadership is defined and implemented in CACREP-accredited CES programs.
According to the results, participants defined ‘leadership’ as the ability to cast a vision
and generate movement. Participants upheld the value of skills such as communication
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and listening. Lyons (2013) noted that participants’ overwhelmingly agreed that the
personal qualities of a leader were considered more important than a particular skill set.
Participants shared reports of consistently developing their role as leaders in an informal
manner by using mentoring and experiential curricula. Although the role of a Counselor
Educator involves several components, leadership is often interwoven throughout and is
vital for the survival and continued success of the profession (Myers et al., 2002).
For the purpose of this proposal, Sears and Davis’ (2003) and Osborn et al.’s
(2003) stated roles of leadership counselor education training programs in preparing
students for a career as a counselor will be used to further clarify the domains of
leadership. These domains include professional clinical counseling, research, teaching,
supervision, writing and publication, and professional advocacy. Moreover, Osborn et
al.’s (2003) development of the “leadergram” will be utilized to explain the main foci of
leadership training and roles in counselor education. The first focus is scholarship (e.g.,
books/articles, presentations, grants); the second focus is service (e.g., organizations,
editorial board/licensure boards); and the third focus of practice (e.g., counseling,
teaching and supervising).
Theoretical Framework
Social Cognitive Career Theory
Social cognitive career theory (SCCT) was developed by Lent, Brown and
Hackett (1994) and is based on Bandura’s (1986) social cognitive theory (SCT). To
clearly explain SCCT, I will first discuss the general tenants of SCT on which SCCT is
founded. The foundation of SCT focuses on the interaction of the environment and
personal factors, including memories, beliefs, preferences, self-perceptions, and one’s
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actual behavior. The interaction of these factors is known as the triadic reciprocal
interaction system, and any one factor within this system will always affect the other two
factors. Another larger concept of SCT that is highly correlated with SCCT is selfefficacy. ‘Self-efficacy’ refers to an individual's view of her/his ability to plan, organize,
and take action in order to achieve the results she/he desires (Bandura, 1986).
The triadic reciprocal interaction system of the environment, personal factors, and
behaviors influences the career development process. SCT incorporates three central
variables when conceptualizing an individual's experiences: (a) self-efficacy, (b) outcome
expectations, and (c) personal goals. Lent et al. (1994) postulated that these three
variables impact how individuals perceive their capabilities and expectations for
achievement. Particular attention is given to how these three variables interact and impact
decision-making. Cognitive processes like self-efficacy shape an individual's belief
system about her/himself, which can vary depending on context. Self-efficacy and the
estimated outcome expectation influence an individual's behavior. Next, I will indicate
how these three concepts are applied in SCCT.
‘Self-efficacy’ is described as “people’s judgment of their capabilities to organize
and execute courses of action required to attain designed types of performances” (Lent et
al., 1994 p. 391). It is a set of beliefs about oneself that changes given the context of a
situation. Some factors that influence self-efficacy include the nature of the task, the
people and the surroundings, and the feeling of competence when performing similar
tasks. According to Lent et al. (1994), self-contributes to an individual's choice of
activities, environments, thought patterns, levels of expenditure, persistence, and
emotional responses to obstacles (Lent et al., 1994).

38

39
The second important variable in SCCT is an individual’s outcome expectations.
This is described as the estimation of probability that an outcome will occur (Sharf,
2010). Outcome expectations are different than self-efficacy in that individuals are
estimating what might happen, whereas self-efficacy is concerned with estimates of one’s
ability to accomplish a specific task. Bandura (1986) described various types of
outcomes, such as physical, social, and self-evaluative. An example of a physical
outcome is payment for a task, while a social outcome could include approval from a
family member. A self-evaluative outcome could include self-satisfaction. When making
judgments, individuals combine outcome expectations (“If I do this activity, what can
happen?”) and self-efficacy (“Can I do this activity?”) (Sharf, 2010, p. 397).
The third central variable in SCCT is personal goals, which help individuals
organize their behavior and guide their actions. Goals are described as self-motivating
and personal and therefore are highly significant (Lent et al., 1994). Goals are different
from outcome expectations in that individuals are not merely estimating an outcome;
instead, they are self-evaluating and asking themselves how much and how well they
would like to accomplish a certain goal. Goals, self-efficacy, and outcome expectations
are interrelated and affect each other in various ways.
SCCT is a helpful theoretical framework to further one’s understanding of an
individual's self-efficacious beliefs, outcome expectations, and personal goals and of how
these factors influence behavior, choices, and, ultimately, professional identity
development. For the purpose of this study, I gathered information on how Counselor
Educators in a private group counseling practice have experienced their professional
identity development and, on the experiences, and expression of their counseling
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leadership role(s). Constructs of self-efficacy, outcome expectations, and personal goals
informed my interview protocol with participants in an attempt to learn more about their
experiences.
Application of Social Cognitive
Career Theory to Counselor
Education
Counselor Educators are encouraged to be leaders in the profession of counseling
(Sears & Davis, 2003; West et al., 1995). Graduates of CES can use their skills in
research, clinical supervision, teaching, advanced clinical work, and consulting as
educators (University of North Carolina Greensboro, 2018). Emerging Counselor
Educators learn through conceptual and experiential learning experiences within all five
CES domains. According to SCCT, students of counselor education use experiences and
a reflection of their self-efficacy, outcome expectations, and personal goals with each
role. For example, a counselor education student may feel and enjoy a sense of selfefficacy when discussing counseling topics with other students. This student might start
to visualize teaching counseling topics to students and might then, in turn, start setting
goals that align with her/his desire to be a Counselor Educator.
The learning does not stop for Counselor Educators once they finish school.
Through continued career experiences, Counselor Educators can explore their selfefficacy as it relates to their Counselor Educator roles. Post-graduation, students can
process what they would like their professional experiences to be based on self-efficacy
preferences. After having a more solid idea of what they feel confident about, and their
unique preferences for each role, students can then establish personal goals. Through
reflection on these experiences, Counselor Educators can choose the roles they favor and
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thrive in and can prioritize which role they prefer as predominant in their career. This
creativity allows for freedom and flexibility when constructing their professional identity.
In this way, SCCT can be applied to Counselor Educators’ professional identity
development and construction.
Professional Identity
Construction
To add to the breadth and depth of the theoretical framework of this study, Caza
and Creary’s (2016) research on the construction of professional identity will be
integrated with the constructs of SCCT. This application bolsters the use of the triadic
reciprocal interaction system and provides a stronger framework for the development of
Counselor Educators’ professional identity. More specifically, Caza and Creary’s (2016)
research on the construction of professional identity focuses not only on identity
development but also on how individuals manage multiple professional roles. They
explore the potential plurality of identities and how this intersects with professional
identity development.
Professional identity construction, introduced by Caza and Creary (2016),
indicates that there are five ways individuals manage and identify their professional roles.
These roles are on a continuum, from simplistic management to more complex role
management. They are intersection, dominance, compartmentalization, holism, and
augmentation (co-activation).
The intersection professional identity structure refers to individuals defining
themselves at the intersection of two professional identities. An example of this could be
a counselor education student, navigating the intersection of her/his role as a counselor
and her/his role as a student. Students may be more comfortable with their role as a

41

42
counselor, despite being a doctoral student in counseling education and supervision.
Intersection identity structure is considered the lowest level of cognitive complexity, and
roles are integrated.
The dominance professional identity structure is described as individuals defining
themselves by one primary professional identity to which all others are subordinated.
Researchers indicate that the profession at the top of the hierarchy is typically the most
valued identity. An example of this could be an individual who identifies herself as a
doctoral student in counseling education and supervision first and as a counselor second.
Dominance professional identity structure is considered to have a low level of cognitive
complexity, and roles are distinct from one another.
The compartmentalization professional identity structure involves individuals
defining themselves in more than one professional role but identifying with each
profession at a different point in time. Individuals choose a particular identity given
specific contexts or situations. Compartmentalization professional identity structure is
considered a medium level of cognitive complexity. When compartmentalizing
professional identities, the roles are distinct and separate. An example could be a
professional counselor who has several roles in the counseling practice she works in and
identifies as a supervisor only when engaging in the supervision of counseling interns.
According to Caza and Creary (2016), the professional identity structures that
require the highest level of cognitive complexity are holism and augmentation. Holism as
a professional identity structure refers to individuals identifying with a holistic
professional identity that encompasses all other professional identities. An example of
holism could be a Counselor Educator, who works in a variety of roles and contexts and
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identifies holistically as a Counselor Educator. At this level, roles are integrated, which
requires a high level of cognitive complexity.
The augmentation professional identity structure refers to how individuals define
themselves with multiple professional identities that are co-activated, and complement,
extend, and enhance one another. Augmentation requires the highest level of cognitive
complexity. The augmentation professional identity structure includes roles that are
distinct and complementary of one another. An example of this could be a Counselor
Educator: All of the roles of a Counselor Educator are complimentary, just as they are
distinct and separate. A Counselor Educator, when working with students in a teacher
role, may explain her/his research from a researcher’s role and how it contributes to the
understanding of a specific topic related to her/his counselor role.
The Integration of Social Cognitive
Career Theory and Professional
Identity Construction
Counselor Educators work in many different roles, as indicated by their training.
Due to the management and conceptualization of these various roles of CES, Caza and
Creary’s (2016) approach to professional identity construction is highly applicable
Counselor Educators’ professional identity development. Together, SCCT and Caza and
Creary’s (2016) research on professional identity construction and engagement in
multiple roles can bolster our knowledge about the professional identity development of
Counselor Educators who lead group-counseling practices. To demonstrate these
applications, I will again present the main concepts of SCCT; however, this time I will
integrate Caza and Creary’s (2016) research to show how these constructs were
interwoven in the present study.
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Self-efficacy is a concept that many professional counselors are familiar with, and
it can be a powerful and determining force for individuals. The meaning attributed to
experiences influences one’s self-efficacy and can either inhibit or promote future
behaviors and choices. Caza and Creary (2016) posited that professional identity
development is on a continuum from simple to more complex. This relates to selfefficacy because the more effective people feel in their roles, the more likely their
professional identity development will shift on the continuum. Self-efficacy can fluctuate
given the context, role, and social interactions, which impacts professional identity
development. Therefore, Counselor Educators’ self-efficacy can vary across roles and can
influence the role each prefers. Typically, individuals prioritize the role in which they
feel the most efficacious.
Outcome expectation is described as one’s estimation of an outcome; it is not a
fixed variable. Outcomes can be physical, monetary, social, and self-evaluative (Bandura,
1986). Modern occupational settings and roles shift over the years, and with the change in
times, a change in professional identity has occurred. Caza and Creary (2016) offered the
following explanation:
Furthermore, in today’s workplace, which is burgeoning with independent
knowledge workers, the term ‘profession’ is often used as adjective rather than a
noun, describing how individuals carry out their work with knowledge and skill
rather than a specific type of work they do. Related to these changes has been the
increasing complexity and plurality of professional work roles. Many professions
are becoming multifaceted in nature, bridging several formerly distinct
occupational roles...Additionally, some professional workers are finding
themselves drawn to multiple professions and refusing to settle for just one. (p.
2)
If one were to connect the evolving nature of the professional landscape and Caza
and Creary’s (2016) perspectives on engagement in multiple roles, one could assume that
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many Counselor Educators are drawn to the profession because of the variability and
multifaceted nature of being trained in multiple roles. Perhaps Counselor Educators who
are involved in full-time private group counseling practices and hold leadership role(s)
inside or outside of the group counseling practice estimate different outcomes than those
who choose to be in university settings. Outcomes expectations for the leaders of group
counseling practices could include the ability to assert creativity when choosing to
prioritize certain roles over others and/or autonomy over changes in one’s roles, salary,
and schedule.
Personal goals are the third concept of the triadic reciprocal system of SCCT.
Goals help organize and guide behavior and are self-motivating, personal, and highly
significant (Lent et al., 1994). Personal goals include the self-evaluation of desire and the
willingness to accomplish a goal. For example, a goal of a Counselor Educator leading a
private practice may be to utilize roles that are fulfilling while setting her/his own multirole balance. This Counselor Educator could be involved in the following roles: leading a
private practice, seeing clients, actively engaging in the supervision of supervisees,
adjunct teaching as it fits in with her/his schedule, and participating in scholarly activity
by attending conferences or pursuing the publication of her/his research. This example
showcases a Counselor Educator who creates a fulfilling work-life balance that feels
achievable due to her/his awareness of her/his self-efficacy and personal goals in
managing multiple roles. The theoretical framework of this study is based on the SCCT
variables of self-efficacy, outcome expectations, and goals. My additional focus on the
constructs of Caza and Creary’s (2016) approach to the professional identity construction
of multiple roles strengthened this framework.
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Caza and Creary (2016) discussed the organization of professional identity
structures across professions. In addition, the counseling profession has identified
professional identity development and leadership as critical components of one’s
learning. The purpose of this study was to address the gap in the literature on Counselor
Educators in clinical and/or private practice settings as well as Counselor Educators’
leadership roles. This study also furthered the field’s understanding of established
Counselor Educators’ training and experiences. Moreover, it added to the literature about
the lived experiences and professional identity development of Counselor Educators
employed in full-time group private practices, as well as the training development and
expression of their leadership role(s) in the field of counseling.
Stages and Process of Counselor Educators’
Professional Identity Development
In this section, I will focus on research literature that is relevant to the stages and
process of Counselor Educator professional identity development. First, an overview of
the current literature on professional identity of the profession or system that counselors
and Counselor Educators are situated within will be provided. It will offer an explanation
of the context of professional identity development of counselors and Counselor
Educators. Second, the literature on professional identity development across counselors’
lifespan will be explored, and salient themes will be discussed. Third, the literature on the
professional identity development of counselor education students will be reviewed.
Fourth, the literature on the professional identity of Counselor Educators in private
practice will be explored. Lastly, the literature on Counselor Educators and leadership
will be presented. The focus on the current literature on professional development will
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include the developmental lifespan, Counselor Educators, private practice, and
leadership, which will aid in a better understanding of the purpose of this study.
Counselor Educator Professional
Identity Development
Ibarra (1999) described professional identity in any professional context as one’s
professional self-concept, attributes, beliefs, values, motives, and experiences. Much of
the existing professional identification literature, in general, has assumed a variance in
how important and salient individuals’ profession is to their overall self-concept (Caza &
Creary, 2016). However, in counseling, one could argue that professional counselors’
self-concept and their role as a counselor are highly correlated, since the role of counselor
includes several personal dimensions. Awareness of the importance of our professional
identity as counselors and as a field is crucial. Notably, Dollarhide, et al., (2013),
proclaimed that professional identity is part of being a counselor and that professional
counselor identity encapsulates the idea of continuous growth within a certified context.
The concept of professional identity for counselors, at any developmental level, is
strongly rooted in the counseling accrediting bodies and professional organizations’
mission statements. CACREP encourages strong professional identity and has indicated
that in order to do this, counselors must actively identify with the counseling system or
profession. Counselors can do so by participating in professional counseling
organizations, seminars, workshops, and other activities that contribute to the profession
as a whole and to the professional growth of individual participants.
As counselor education history has progressed, many Counselor Educators have
defined counselor professional identity in terms of what sets counselors apart from other
helping practitioners (Gale & Austin, 2003; Hanna & Bemak, 1997). As Gazzola and
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Smith (2007) explained, professional identity development begins to emerge as soon as
individuals enter counseling training programs. However, others may argue that
professional development begins as soon as prospective students research and begin the
application process for graduate training programs. Once admitted and enrolled,
counselors begin their conceptual training. Theoretical perspectives and philosophies are
taught to the students, and they begin to learn information about client and system
conceptualizations. Often, the professional conceptualizations formulate a unique
framework that aligns with a counselor’s personal worldview. The process of building
this framework begins in a counselor’s training and continues to develop through her/his
lifetime.
This conceptual framework intertwines both personal and professional
experiences and perceptions across the lifespan and is directly linked to a counselor's
professional identity. Corey, Corey, and Callanan (2015) expanded on this idea:
Counselors acquire an extensive theoretical and practical knowledge as a basis for
their practice, but they always bring their human qualities and life experiences to
every therapeutic session. Professionals can be well versed in psychological
theory and can learn diagnostic and interview skills and still be ineffective
helpers. If counselors are able to promote growth in their clients, they must be
willing to promote growth in their own lives. This willingness to live in
accordance with what they teach is what makes counselors therapeutic persons.
(p. 37)
The balancing of continuous integration of personal and professional reflections, as
alluded to by Corey et al. (2015), is the key of being a counselor. Being an effective
helper requires dedication to a never-ending process of integrating conceptual knowledge
and wisdom about the self and those served.
Counselor Educators have multiple roles that inform their professional identity
development. According to Caza and Creary (2016), individuals who engage in multiple
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professional roles may be externally driven (by an organization or profession) or take the
self-initiative to involve themselves in more than one role. Externally driven
professionalism may create dual or hybrid roles to help bridge boundaries and tasks. For
example, a leader of a group counseling practice may have a dual role as a counselor and
as a director. This leader can maintain an active caseload as a counselor while also
managing directing, and leading a group of counselors in terms of the day-to-day
business and administrative tasks. Self-initiated professionalism includes an individual
choosing to simultaneously engage in multiple roles.
Caza and Creary (2016) discussed the management of multiple professional roles
but insist that individuals must first define themselves in relationship to their professional
identity. Individuals often possess multiple and conflicting ways of conceptualizing
themselves and can differ in how they organize their multiple roles. Caza and Creary
(2016) recommended for organizations and programs to elicit a welcoming of
individuals’ whole selves into the work/practices. This encourages individuals to engage
in the roles they prefer and to feel more self-efficacious, all the while celebrating a
diversity of interests and backgrounds. As Caza and Creary (2016) stated, “People will
then be able to practice being both in the workplace, and not checking certain identities at
the door to only inhabit one ‘professional’ cloak’” (p. 30). This encouragement allows
Counselor Educators to pursue the role arrangement that corresponds with who they are
and who they want to become. Moreover, such encouragement to bring one’s whole self
to work may allow Counselor Educators to align their self-efficacy, outcome
expectations, and goals with the occupational setting of their choice.
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Counselor Professional Identity
Research
Rønnestad and Skovholt (2003) investigated the stages of the development of
counselors/therapists and published their findings and perspectives on professional
development. For the purpose of this study on professional identity development of
counselors, I used the term “counselors” in instances where the authors used
“counselors/therapists.”
Rønnestad and Skovholt (2003) performed a cross-sectional and longitudinal
study that included 100 counselor participants. The researchers identified a phase model
that featured six distinct phases of counselor development. The phases are as follows:
phase 1 (the lay helper), phase 2 (the beginning student), phase 3 (the advanced student),
phase 4 (the novice professional), phase 5 (the experienced professional), and phase 6
(senior professional phase).
The phases Rønnestad and Skovholt (2003) identified act as a baseline for
development time periods. The researchers also identified fourteen themes that occur
throughout these development phases, and, I viewed each of these themes as salient to the
purpose of this study and will thus briefly describe them. These themes may be relevant
to the professional identity development of Counselor Educators in full-time private
practice as well as those Counselor Educators who are leaders of group counseling
practices.
The first theme is as follows: Professional development involves an increasing
higher order integration of the professional self and the personal self. Two central
expressions emerged from the integration process of the personal and professional. First,
Rønnestad and Skovholt (2003) found an increasing consistency between counselor
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personality and theoretical/conceptual affinities. Second, there is a selection and
formation that exists that encourages counselors to freely and naturally apply their chosen
techniques and methods in their work. Participants shared that this process involves
shedding values, beliefs, and the use of certain methods that no longer fit the personality
and the self of the counselor.
The second theme is as follows: The focus on functioning shifts dramatically over
time, from internal to external to internal. The researchers found it helpful to further
categorize this process of focus shifting into three distinct steps. Further categorization
was used to showcase developmental phases. These phases are the pre-training period of
the lay helper, the external and rigid mode of the training period, the post-training mode
of the loosing, and the internal mode.
The pre-training mode: The conventional helper. Individuals from this phase
utilize common sense and are more conventional than professional. Some examples of
the conventional helper in the pre-training mode are defining the problem too quickly,
providing strong emotional support, offering sympathy rather than empathy, and giving
advice to others based on personal experience. The lack of training in the theories,
concepts, and principles of professional helping is evident. There is an internal focus
since there is a personal motive for helping, and the helping is perceived as authentic and
natural.
Training: The external and rigid mode. This mode is described as individuals
having a distinctive shift in attention and behavior after becoming a counselor in training.
Attention toward theoretical perspective and concepts begins to alter development and
provide a Forge for professionally based conceptions of counseling methods and
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techniques. The external driven focus develops as students begin to suppress more of
their own characteristic ways of functioning. Their behavior comes across as less natural
and loose and as more rigid.
Post-training/experienced: The internal and flexible mode. This phase occurs after
professional experience has been established; counselors in this phase hold a renewed
internal focus. The researchers described this experience as feeling disillusionment
toward training after being confronted with the realities and hardships of practicing. This
disillusionment may be a Forge for the exploration of assets and strengths as well as
weakness and liabilities. Although it is a difficult time, this phase can assist in the
manifestation of a more confident and flexible professional counselor.
The third theme is as follows: Continuous reflection is a prerequisite for optimal
learning and professional development at all levels of experience. Reflection is the largest
theme identified; it involves “searching for a more comprehensive, nuanced and in-depth
understanding of oneself and others, and of the processes and phenomena that the
practitioner meets in his/her work” (Rønnestad & Skovholt, 2003, p. 29). The ability and
willingness to reflect on the professional experience—particularly negative or
uncomfortable experiences—is vital to avoid a stagnant process. The researchers
encourage a stimulating and supportive work environment, informal dialogues and formal
supervision, indicating that these impact the continuous reflection process.
The fourth theme is as follows: An intense commitment to learn propels the
developmental process. The researchers found that all levels of development in
counseling hold an attitude of reflective awareness and an eagerness to learn and develop.
Improvements to professional functioning are the result of a commitment to learn, a
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willingness to take risks and be open to new experiences, and the courage to face barriers
within ethical boundaries. When discussing this theme, the researchers also identified a
period of moratorium, which encouraged stagnation and the decline of the developmental
process. However, these unfortunate periods were few and far between the reports of
worldviews of urgency, commitment, and intensity for motivation for professional
development.
Theme five is as follows: The cognitive map changes; beginning practitioners
rely on external expertise, while seasoned practitioners rely on internal expertise. The
researchers found that experienced practitioners showcased a variance in their preference
toward being self-directed rather than wanting demonstrations from more experienced
mentors. Moreover, the researchers determined that a shift occurs in participants as
experience is gained. With increased experiences, participants began to self-direct what
and how they would learn. Various types of continued education were discussed, from
traditional professional sources such as mentors of group supervision and professional
literature to other knowledge domains such as movies, biographies, philosophy, and
anthropology.
The sixth theme is as follows: Professional development is a long, slow,
continuous process that can also be erratic. According to Rønnestad and Skovholt (2003)
“Professional development is generally an experience of a continual increase in a sense of
competence and mastery. Reports indicate that this process may at any point in time be
barely noticeable but appear retrospectively as substantial” (p. 32). Individuals
experience a lack of self-confidence, which repeatedly occurs throughout the career
lifespan as new challenges are encountered. Repeated cycles involving
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enthusiasm/experienced hardship, self-doubt, dejection, exploration/processing (new
learning), and integration (mastery) also transpire.
The seventh theme is as follows: Professional development is a lifelong process.
The researchers highlighted that as of the publication of their research, little is known
about the counselor that has graduated and is practicing. They urged researchers to
conduct more studies to provide a better understanding of counselor development across
the professional lifespan. The researchers’ interviews with participants who were
postgraduates informed them of major changes in many aspects of their professional
identities over the years. Some of these changes included an increased feeling of
competence, the regulation of responsibilities, and competency over adversity.
Participants reported that the involvement of oneself as a professional elder in the
capacity of a mentor, supervisor, teacher, or consultant offered experiences that fueled
professional growth.
The eighth theme is as follows: Many beginning practitioners experience
considerable anxiety in their professional work. Over time, anxiety is mastered by most.
Most experienced counselors, when reflecting on their experience as a CIT, will recall
feeling anxious when meeting with a client for the first time. High standards, unrealistic
expectations, the fear of being underprepared for counseling, and the lack of professional
knowledge are all anxiety provoking themes for counselors in training. With increased
experience, a sense of mastery significantly decreases anxiety levels.
The ninth theme is as follows: Clients serve as a major source of influence and
serve as primary teachers. The researchers noted that counselors at all levels of education
viewed interactions with clients as a powerful source of their learning and development.
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When counselors listen to clients’ stories of distress, coping styles, and developmental
histories, counselors are not only helping clients with their struggles but are also
gathering information on human distress. This knowledge supplements, extends, and
brings depth to the theoretical knowledge obtained during their training programs.
The tenth theme is as follows: One’s personal life influences one’s professional
functioning and development throughout the professional lifespan. Similar to both
Savickas’ (1997) career construction theory of life themes and Adler’s (Sharf, 2010) life
tasks, Rønnestad and Skovhold’s tenth theme highlights the importance of earlier
childhood interactions and how they impact counselors’ narratives of their chosen career.
However, Rønnestad and Skovholt (2003) acknowledged that interactions during
adolescence and adulthood also impact professional functioning and development.
Personal relationships with friends and family, a crisis within the family, or counselors’
own struggles influence current practices and long-term professional identity
development in positive and adverse ways.
The eleventh theme is as follows: Interpersonal sources of influence propel
professional developmental more than ‘impersonal’ sources of influence. Meaningful
connection with clients, professional elders, professional peers, friends, family members,
and younger colleagues was noted as a Forge for professional growth. First, participants
stated that interactions with clients furthered their professional development.
Additionally, they rated supervision, personal counseling, and personal life experiences
as other top factors that aided their development.
The twelfth theme is as follows: New members of the field have strong affective
reactions to professional elders and graduate training. The researchers noted that the
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participants often shared stories of the beginning of their counseling careers and that
negative reactions to professional elders were common and often intense. The
participants also shared that most counselors experience disillusionment regarding their
education and training and expect specific and concrete teachings on how to perform
counseling, though this expectation is not often met. Moreover, the participants expressed
frustration about not being more effectively trained. Further, the researchers found that
quality supervision buffered against student confusion and stress. The intensity of the
negative reactions was similar to the intensity of idealizing their professional elders. In
time, similar to how adolescents’ opinions about their parents change as they get older,
these professionals experienced a similar transition in their views as well, ultimately
coming to view professional elders as people with all of the ordinary humanness of
people in general. The researchers noted that after graduate school, the idealization of
elders decreased, and that with a more experienced lens, counselors were able to better
appreciate the ordinariness, strengths/weaknesses, and uniqueness of professional elders.
The thirteenth theme is as follows: Extensive experience with suffering
contributes to heightened recognition, acceptance, and appreciation of human variability.
As the researchers pointed out, “There seems to be a parallel and interactive development
of wisdom and aging. Contributing to both is the awareness of the unpredictability of life,
uncertainties as the best way to handle difficult life situations” (Rønnestad & Skovholt
2003, p. 37). This notion makes sense—i.e., with more time, and more personal and
professional experience, counselors have a strong sense of the variability of humans and
life.
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The final and fourteenth theme is as follows: For the practitioner, there is
realignment from the self as a hero to the client as a hero. An interwoven theme was
present throughout Rønnestad and Skovholt’s (2003) research: With time and experience
comes wisdom. This wisdom enables the counselor to be better aware of limitations and
boundaries. The researchers acknowledged that as counselors’ experiences increase and
include with a variety of clients as well as failures and success, with time counselors
often times feel more confident and understand more about their limitations in terms of
what they can accomplish.
Counselors continually learn and are enriched by their past, current, and potential
relationships and experiences. According to Rønnestad and Skovholt (2003), counselors’
impactful relationships not only involve their loved ones and the various roles they play
in those relationships but also involve their clients and professional colleagues.
Continuous engagement in reflection, personal and professional relationships, and a
desire for continued learning assist counselors in preventing stagnation and with
continuing to nourish a flourishing professional counselor identity across their lifespan.
Rønnestead and Skovholt’s (2003) research lays the foundation for the counseling
profession in terms of addressing the intricacies of CIT and professional counselors’
professional development. However, while such research offers a detailed account of the
concepts and themes that occur during professional development, it does not discuss the
importance of professional identity and identifying as a counselor. Additionally, while
there is emerging literature and a growing understanding of the professional identity of
counselors in training and practice (e.g., Auxier, Hughes, & Kline, 2003; Moss, Gibson,
& Dollarhide, 2014; Gale & Austin, 2003; Hanna & Bemak, 1997), there are fewer
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resources about the professional identity development of counselor education doctoral
students and Counselor Educators (Choate, Smith, & Spruill, 2005; Dollarhide, et al.,
2013; Lamar & Helm, 2017).
The professional identity development of emerging Counselor Educators.
Calley and Hawley (2008) called for more research on the topic of Counselor Educators’
professional identity development to further enrich our field. As they explained,
“Because Counselor Educators are in a pivotal position of influencing the next generation
of counselors, it is necessary that any research involving professional identity of
counselors begin with an examination of the professional identity of Counselor
Educators” (Calley & Hawley, 2008, p. 4). Counselor Educators who have been educated
in CACREP-accredited programs are made aware of the CACREP standards and their
relevance. CES students are also informed about the importance of counselors-in-training
developing a strong professional identity associated with the counseling profession. CES
students are also encouraged to understand the significance of students graduating with a
strong counselor identity so they can advocate for the field and differentiate themselves
from other mental health professions. It is necessary to understand the history of
counseling and counselor education to forge a robust future. These standards apply not
only to Master’s-level counselors in training but also to Counselor Educators in training.
Because the counselor education profession is based on training advanced
counselors and leaders for the field of counseling, Counselor Educators’ professional
identity becomes more complex. As CACREP (2016) explained, “Counselor Educators'
professional identity develops from a foundational knowledge which is addressed in
professional roles in five core areas in their doctoral training: counseling, supervision,
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teaching, research and scholarship, and leadership and advocacy” (p. 38). This includes
developing counseling expertise, engaging in collaborative relationships, and active
involvement in scholarly research.
Dollarhide, et al., (2013) described Counselor Educators’ professional identity as
a layered and diverse set of behaviors that extend beyond membership to a professional
association. As a Ph.D. in CES is a terminal degree, graduates’ professional identity
continually matures throughout their career lifespan after completion of training. This
lengthy development process culminates in individuals becoming aware their
professional identity in conjunction with their self-concept. This discovery, in turn,
enables the articulation of a professional role, philosophy, and professional approach
within and outside of the individuals’ chosen field (Brott & Myers, 1999; Smith &
Robinson, 1995).
The process of becoming a Counselor Educator is complex and exhaustive.
Developing a professional identity as a Counselor Educator is multifaceted, and
professional and personal reflections and relationships are vital to success (Calley &
Hawley, 2008; Choate et al., 2005; Dollarhide, et al., 2013; Lamar & Helm, 2017;
Swickert, 1997). To add further complexity, in addition to the internal process of
professional development being complicated, the system Counselor Educators’ work
within also appears to be caught between competing visions of practice for the mental
health field. As with all systems, they interact with one another; these interactions have
impacts on other systems and can be positive or negative. In this case, the systemic issue
involves mental health practitioners competing for visions of the mental health field.
Choate et al. (2005) posited that such issues lead to difficulties in distinguishing among
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related mental health professionals and negatively impact interdisciplinary consultation
within the mental health delivery system. If mental health professionals are perplexed and
unaware of the distinctions between disciplines, this can lead to confusion among the
public, potential clients seeking services, and other members of the helping profession
(Gazzola & Smith, 2007). How are Counselor Educators to advocate for the field within
the external systemic forces that impact their profession if Counselor Educators are
unaware of their own professional identity development in multiple occupational settings
and contexts? Literature has substantiated the necessary and demanding nature of the
process to become a counselor, and it stands to reason this would be even truer for a
Counselor Educator. The importance of possessing a strong professional identity as a
Counselor Educator has been echoed throughout the literature, and more research is
necessary to gain a better understanding of Counselor Educators’ experiences in a variety
of settings (Calley & Hawley, 2008; Choate et al., 2005; Dollarhide, et al., 2013; Lamar
& Helm, 2017; Swickert, 1997). Understanding one’s identity as a Counselor Educator
and how this identity developed is crucial as Counselor Educators are influencing the
next generation of counselors. Previous literature has discussed the external forces related
to developmental issues and how they continue to impact the profession of counseling
despite previous advocacy efforts. Ongoing external forces such as licensure
portability/mobility issues, the continued need for widespread recognition of counseling
licensure by third-party payers of mental health services, and the need for national
recognition of mental health parity are all significant (Calley & Hawley, 2008; Gale &
Austin, 2003; Hanna & Bemak, 1997). These external forces systemically impact the
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field of counseling as well as Counselor Educators’ career choices, salary, job
satisfaction, and other aspects.
It is judicious to review the theorists and researchers who have addressed the
foundational professional identities that exist for Counselor Educators. Here I will review
the predominant counseling theories on professional identity that are specific to counselor
education. I will also review the predominant literature that focuses on Counselor
Educators in private practice and Counselor Educators in leadership positions.
Dollarhide et al. (2013) conducted a one-year study of 23 participants, who were
interviewed at nodal points in their doctoral programs to answer questions about the
professional identity development of counselor education doctoral students. Ten of the
participants were first-year students, five participants were second-year students, two
participants had completed their comprehensive exams but were pre-dissertation
proposal, and six participants had completed their dissertation. The self-identified
ethnicity of participants included 14 participants or 60% who were White, eight or 34%
of participants who were African American/Black, and one or 4% who were multiracial.
The mean age of participants was 32 (range = 24-54 years, SD = 5.34). Of the 23
participants, the majority had family members with graduate level education. Five had
family members who held doctorates, and 13 had family members with Master’s degrees.
Participants had specialty areas that included school counseling, community/clinical
counseling, marriage and family counseling, rehabilitation counseling, and pastoral
counseling. Twelve participants expressed a desire to work full-time as a Counselor
Educator, and 11 participants expressed a desire to work as a Counselor Educator and
have some form of professional counseling practice.
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Dollarhide et al. (2013) utilized semi-structured interviews, focus groups, and
face-to-face and phone interviews to develop their theory of professional identity
transformations during doctoral training in counselor education. The topics explored
included the definition of counselor education and any changes over time, professional
identity, factors that influence professional identity, what is needed to progress in their
professional identity, and the prioritization of Counselor Educator roles.
The results related to the research questions on how professional identity
development transforms over time for counselor education doctoral students
demonstrated that students face multiple challenges in their professional identity
development. Dollarhide et al. (2013) identified three themes or transformational tasks
that occur during the developmental process at specific time points: a) external validation
(from peers, professors, supervisors, counselors), b) experience (teaching, supervision,
research, advising, mentoring), and c) self-validation (commitment to lifelong learning,
integrated counselor, Ph.D. student and CE identities, integrating internal and external
validation).
The first theme was the integration of multiple identities, specifically
counselor/clinician, Ph.D. student, and new Counselor Educator. The second theme was
evolving legitimacy, which included success in Master’s-level classes and clinical
experiences as evaluated by faculty, success in doctoral classes, teaching and research,
and success in all the activities of a Counselor Educator, as evaluated by self, peers, and
faculty. Finally, the third theme was the acceptance of responsibility, which included
citing others as experts, the self as an expert, creating new knowledge, and an
internalized sense of responsibility for training counselors.
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Participants who were at the beginning stages of their training identified feelings
of dissonance; they expressed confidence in their professional role as a clinician but also
felt as though they were in their infancy in their development as Counselor Educators.
Participants who were in the second year of their training programs fully embraced the
identity of being a doctoral student, which indicated that it was a professional identity
within itself. Participants near the end of their program described their development
process as cumulative, realizing that the identities of counselor and doctoral students are
integrated into their identity as early Counselor Educators.
Dollarhide et al. (2013) concluded that the process of being an emerging
Counselor Educator is a time of intense transition, involving research identity,
supervisory identity, educator identity, practitioner identity, and student identity. They
determined the following; Confidence, legitimacy, relationships, responsibilities - all of
these various elements of self are explored and, hopefully, integrated into the doctoral
student experience. Understanding the difficult [and] often-painful work of integrating
these elements into a coherent whole can help Counselor Educators shepherd the next
generation of Counselor Educators into the profession. (Dollarhide et al., 2013, p. 149)
Further, Dollarhide et al. (2013) requested for the profession to provide more
information on the various roles and professional identities of Counselor Educators in
training as a means to better inform the teaching, supervision, and mentorship of future
Counselor Educators. Although Dollarhide et al.’s (2013) study focused on the doctorallevel counselor education student, a gap in the literature remains regarding practicing
Counselor Educators and their professional identity development.
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Professional Identity of Counselor
Educators in Private Practice
As previous research has shown, Counselor Educators need to possess a strong
professional identity, as this is an important part of being a Counselor Educator.
Counselor Educators are trained to work in a variety of settings and have various workrelated roles: counselor, educator, supervisor, researcher, and leader. Research from the
early 1990s showed Counselor Educators sought for the field to focus on the real-life
status of doctoral program graduates (Zimpfer, 1996). Unfortunately, such requests have
not been attended to in the past 20 years. A gap in the literature remains regarding the
professional identity of Counselor Educators who are not full-time in academic settings—
more specifically, those in private practice and leaders of group counseling practices.
Brown (1990) advocated for the profession of counseling education and recommended a
shift in focus. Notably, he called for discontinuing the adoption of a Master’s-level
standard for entry into the profession, as there were no clearly defined roles for persons
with a doctorate in counselor education in clinical practices. Although Master’s-level
professional counselors are competent, continued education in counseling requires more
training and supervision, and doctoral graduates in counselor education should be
respected and reimbursed at doctoral-level rates. The field of counselor education needs
to advocate for our profession and clearly define the role of doctoral level practitioners in
a clinical realm.
The literature on Counselor Educators in private practice is sparse. Swickert
(1997) presented the most recent research on the topic in her dissertation entitled
“Perceptions Regarding the Professional Identity of Counselor Education Doctoral
Graduates in Private Practice: A Qualitative Study”. Swickert (1997) engaged in a case
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study analysis with 10 participants: six women and four men. All were graduates from
CACREP-accredited doctoral programs within the last 11 years. ‘Private practice’ was
defined as not being employed by another and as in an independent practice of one’s
profession. Participants identified as being in a full-time private practice with varied
years of experiences in such a practice. Specifically, three participants had been
practicing for 14 years, one had been practicing for 10 years, one had been practicing for
nine years, two for four years, one had been practicing for five years, and one had been
practicing for a little over a year. Eight participants identified as licensed professional
counselors, two participants also held licensure as psychologists, one identified as a
nationally certified counselor, and two were unlicensed. Three participants were from the
Midwest, one participant was from the Mid-Atlantic region, one participant was from the
southeast, three participants were from the south, and two participants were from the
northwest.
Interviews were completed in person and on the phone to gather data for ten
separate case studies. Seven themes were identified, and due to the salience of this
research to this study, I will review each theme and share quotes from the participants.
The seven significant themes are (a) uniqueness of counselors, (b) career development
issues, (c) dislike of research, (d) group for support, (e) dislike of managed care, (f) anger
over turf wars with professional psychologists, and (g) an affinity with holistic and
preventive medicine.
The uniqueness of counselors was the first theme identified through participant
interviews. Most participants shared they were doing pro bono work or were working for
reduced rates. Most chose their counselor education program as a way to continue their
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education. One participant stated, “My counseling degree, as contracted to a psychology
degree, has allowed me to do it my way, to think my theories, to my interventions, in a
way that psychology would not have allowed.” Another commented, “We think in terms
of wellness and look at the right kinds of environments and support systems.” (p. 336).
Swickert found that participants believed so strongly in the uniqueness of the professional
identity of counselors that many dedicated hours a week to advocating for the profession.
These advocacy efforts took the form of lobbying legislators, writing to insurance
companies, and educating the public about the uniqueness of counselors. As one
participant shared, “We’ve been struggling to form an identity and much of my work and
energy is spent trying to educate people, insurance companies, legislators and who we are
and what we do” (p. 336). In this excerpt, it is difficult to specify whom “we” is referring
to, though one could infer that this pronoun was used to signify the counselor education
professional identity. This statement also alludes to private practicing Counselor
Educators feeling frustrated with the lack of external systems’ recognition or knowledge
of the profession and of how counselor education differs from other training.
The second theme identified in Swickert’s research was career development
issues. Swickert (1997) found that several participants did not begin their professional
experiences in the field of counseling. Four participants had previously worked in the
education field, four were previously employed in business settings, one was from
nursing, and one was previously involved in welfare work. All participants shared that
their change of a career focus was due to a lack of fulfillment in their previous jobs.
Several expressed their desire to give back and provide a service to others after having
their own successful experiences in the counseling process. Participants shared that they
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loved their work in private practice but also held ambivalent feelings about it. For
instance, at times, they felt joy, but at other times they felt frustration.
Dislike of research was the third identified theme for these Counselor Educators
in private practice. Swickert (1997) recognized that most of the participants disliked
research. However, it was notable that areas of specialization for these counselors
stemmed from the research associated with their dissertations. Only one participant
continued to participate in research, while others considered engaging in research to be
less important than other aspects of their work. Participants shared that doing research
alone was difficult. However, they valued being actively engaged in other scholarly
pursuits such as the reading of professional journals, belonging to professional
associations, and attending professional meetings. Moreover, one participant shared that
he did not see how engaging in research in a private practice setting was beneficial for
him.
Grouping for support was the fourth identified theme. Five of the participants
reported engaging in loose-knit associations with other counselors and finding support
through these groupings. The other five participants were in solo practices; however, they
utilized networking with other professionals to ensure they were providing quality
service. One participant shared that she worked for a statewide commission on substance
abuse. Another participant trained group facilitators and worked part-time in a parochial
school. Additionally, a participant shared intention of starting a group practice with
colleagues until the idea ultimately fell through. Yet another participant shared frustration
with the mental health system and worked on training others and lobbying the legislature
to benefit counselor who wanted to practice. Moreover, one participant was the regional
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coordinator for a spiritual network, and another was the president of his state counseling
association. In addition to these efforts of grouping for support, participants shared they
were also highly involved in training, advocacy, and mentorship. Nine participants
belonged to ACA, and six belonged to their state counseling associations. The results of
this study indicated that through participation in professional counseling associations and
involvement in training, advocacy, and mentorship, Counselor Educators in private
practice were highly engaged with the profession, despite feeling frustrated about the lack
of professional identity for Counselor Educators outside of academia.
The fifth theme identified was the dislike of managed care. This theme pertained
to the struggles of working outside of academia and working with systems that were
uneducated about the profession of counseling education. Participants shared that it took
strength and a sense of purpose to survive in private practice after being repeatedly told
they were not qualified providers. A key theme that emerged from the results was
participants’ frustration with having to prove that their credentials were valid, as
conveyed in the following statements:
If we don’t get our identity issues straight, then the legislatures certainly can’t get
our identity straight. We’re the ones who are providing the care. We get people
better, quickly, and prevent medical problems. I wish that managed care
understood what we do and its benefit. (as cited in Swickert, 1997, p. 338)
Evan a doctoral LPC won’t do it until insurance companies start to recognize it…
So often because of the educational background, people think that I’m working
with schools, and I think that is true with third-party payment providers. (as cited
in Swickert, 1997, p. 338)
One participant commented that he has never had issues with the verification or
validation of his EdD for the purposes of working with faculty members and that the only
issue has been with mental health officials. Most of the participants chose to bypass
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managed care and, rather than continually fighting with third-party payers, took a risk
and operated on a sliding scale basis. One participant share that he had to really believe in
himself and hoped clients would believe he was providing competent services and would
pay reasonable rates. Participants shared frustrations with insurance companies and
expressed that they perceived them as intrusive when they requested information about
their clients and sessions. According to the participants, of the most prominent
frustrations concerned the lack of a Counselor Educator professional identity, specifically
with third party payers. These other systems impact mental health treatment and the
proper reimbursement of counselors’ time.
Anger at the turf wars with professional psychologists was identified as the sixth
theme. Half of the participants shared stories of tensions with psychologists. All 10 of the
participants viewed psychologists as having a power position in their state. Although
several participants described an overlap in the practices of counselors and psychologists,
most felt that psychologists were attempting to discredit them. For instance, one
participant shared that “counselors are discriminated against and undervalued” (p. 338).
However, two participants shared they obtained dual licensure as counselors and
psychologists and did so because it was easily available. Both of these dual licensurecarrying participants identified as counselors. One participant with dual licensure did not
associate with APA and did not want to be identified as a psychologist. However, this
participant admitted to an appreciation of the “power and prestige” that came with a
licensure as a psychologist. One participant shared a story of unintentionally completing
the appropriate coursework to qualify as the limited license psychologist (LLP). He stated
that one day he was an LPC and the next day he was an LLP and commented that he felt
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shut out of managed care until his LLP was received. This feeling of being shut out of
managed care highlights third party payers’ confusion about LPC competence and quality
care.
The final and seventh theme identified was the affinity with holistic and
preventive medicine. Swickert (1997) shared that most counselors viewed psychiatry as
open to preventive and holistic approaches, similar to counselors. Six participants sought
supervision with psychiatrists and appreciated how they used terms such as
developmental, holistic, relational, preventative, and health orientated when
conceptualizing clients. Participants expressed that they felt more connected to
psychiatrists and valued a holistic approach.
Swickert (1997) stated that participants were recruited through CACREPaccreditation resources. Purposive sampling took place as well. Specifically, the
researcher asked selected universities’ doctoral training program faculty to identify
qualifying participants whom they would describe as exemplary. It is notable that in spite
of participants being identified through mentor and professor opinions that they were
exemplary, participants found that their education and credentials were not respected.
Challenges were identified in regard to reimbursable services and rates and in the form of
fellow mental health practitioners who lobbied against them. Swickert (1997) determined
that the 10 participants were providing quality services in a climate of devaluation. She
offered this conclusion:
Although this study had only ten graduates of counseling education doctoral
programs, their voices from around the world were united in frustration and anger.
As a qualitative research, I ask, what can we learn from the shared feelings and
experiences of these ten people? Perhaps they are going through a developmental
stage in the growth of the progression. If that is the case, can we do anything to
help ease the pain? Should we base our services on the medical model to level the
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playing field for professional counselors? Would we be in danger of losing the
developmental, preventive models that keep people healthy if we did? Are the
services that most clients request the same services that are covered by insurance
companies? The frustration and anger of these counselors [educators] deserve a
thoughtful response from Counselor Educators. That response might come
through discussion on these questions and others in appropriate forums such as
this professional journal. (Swickert, 1997, p. 340)
Unfortunately, despite Swickert’s (1997) research efforts, studies have still only
minimally considered Counselor Educators in private practice.
Swickert’s (1997) research on Counselor Educators’ professional identity in
private practice has contributed to the literature by illustrating the experiences of
Counselor Educators outside of academia. The purpose of this study is to do the same—
i.e., to further our understanding of these important experiences. The profession must
actively and routinely contribute to the literature to stay current within the context of an
ever-changing and dynamic society (CACREP, 2016). Although Swickert’s research
strongly relates to the intent of the present study, the leadership of group counseling
practice was not addressed.
Leadership in the Counseling
Profession
Leadership and advocacy are central roles of Counselor Educators, and CACREPaccredited programs standardize the curricula to include the development of leadership
knowledge skills (CACREP, 2016). Several contributions to the literature have occurred
to aid in the better understanding of leadership and the counseling profession (MeanyWalen, Carnes-Holt, Barrio Minton, Purswell, & Pronchenko-Jain, 2013; Myers et al.
2002; West, Bubenzer, Osborn, Paez, & Desmond, 2006; Black & Magnuson, 2005).
Findings from this research have identified that well respected individuals who are
leaders in the field use their foundational counseling skills, professional identity,
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confidence, and stamina to successfully manage leadership positions (Black &
Magnuson, 2005).
Meany-Walen et al.’s (2013) research focused on the personal and professional
profiles of leaders as well as leadership development experiences. The majority of
participants in this study held doctoral degrees in CES. The researchers asked participants
to share what advice they had for students in counseling training programs in regard to
their professional leadership development.
Meany-Walen et al. (2013) asked participants to offer advice to students, and they
identified four themes. Take initiative was the most prominent theme discovered, as 78%
of participants suggested for students to seek and seize opportunities and involvement in
professional organizations. Be selective was another subtheme that urged individuals to
partake in leadership experiences that align with their passion, interests, and skills. In
addition, their call for professional responsibility demonstrated that they viewed
leadership as essential to the counseling profession and to professional identity
development. Self-care was the final theme, with participants emphasizing the
importance of finding balance. Participants encouraged future or practicing counselors to
pace themselves and avoid burnout by establishing healthy boundaries.
In addition, when Meany-Walen et al. (2013) asked participants to share advice
for counseling programs, three subthemes emerged. One was create a culture of
leadership, as the participants encouraged programs to develop an atmosphere of
leadership and mentorship and to invest in, and encourage student leaders. The second
subtheme, create and provide opportunities, related to being intentional and engaging
student leaders in opportunities beyond the standard curriculum. The third subtheme,
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teach leadership, corresponded with encouraging the inclusion of formal leadership
training in graduate programs. Meany-Walen et al. (2013) also noted the following:
Respondents tended to provide details of their experiences during their master's
program of study. Little attention was given specifically to respondents’
experiences after they graduated from a masters program, during doctoral-level
training, or after they graduated from a doctoral program. (p. 213)
Meany-Walen et al. (2013) contributed to the literature due to their focus on the
leadership experiences of counselors and CES graduates across the developmental
lifespan. The lack of experiences after the completion of a Master’s program, doctorallevel training, and the completion of a doctoral program is concerning. These results from
respondents illustrate certain needs in our training programs and also demonstrate that
continued research is necessary to better understand the professional leadership
development of counselors and Counselor Educators.
Woo, Storlie, and Baltrinic (2016) engaged in research on perceptions of
professional identity development from Counselor Educators in leadership positions.
Participants in their study had or were currently holding high leadership positions in the
counseling profession. All of the participants were Counselor Educators, and 10
participants identified as former/current presidents of the ACA or ACES between 1992
and 2012. Five male and five female participants ranged from 40 to 65 years of age.
Seven participants had earned counselor education doctoral degrees (six were CACREPaccredited), two of the participants had a doctorate in counseling psychology, and one of
the participants had a doctorate in family studies with a cognate in counselor education.
The major domains were as follows: mentorship, goodness of fit, professional
engagement, and contribution roles in addition to clinical practice, development and
holistic identity, and leading as a part of the job.
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Mentorship was identified as having an important role in professional identity
development. Mentorship was described as enhancing and refining the Counselor
Educators’ professional identity, which impacted their successful development in the
position and therefore helped them go on to mentor future generations. Nine of the
participants referred to goodness of fit and identified congruence between their own
values and their chosen graduate program. Some participants described elements of their
character strongly aligning with counselor education and expressed an appreciation for a
wellness-based approach to counseling and teaching. Others described valuing the
dedication toward the development of educators and supervisors and humanistic ideals.
Professional engagement and contribution described how engagement outside of
academia was instrumental to their professional growth. For instance, the participants
referred to the value of professional counseling associations and scholarly publications
for the profession and for them as counselors. Participants also referred to the
significance of having roles in addition to a clinical role, included a strong background in
pedagogy/education, clinical supervision, research, and service. Advocacy with state
license boards promoted national advocacy. Participants felt responsible for
demonstrating strong expert knowledge and skills in the various roles of Counselor
Educators, and this responsibility was well embraced within the formation of their
professional identity.
Development and holistic identity integrated two categories that emerged from
this domain. All respondents expressed that their professional identity development
existed on a continuum. Collectively, participants expressed awareness that their
professional identity in counselor education did instantly occur upon acceptance into their
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programs. Paying respect to the development on a continuum, professional identity
developed for the leaders with ongoing orientation into the program and profession. A
process of solidification occurred in collaboration with professionals and service for the
profession and public. The complex, multifaceted, and holistic aspect of the professional
identity of Counselor Educators encompassed the second category. Membership in the
field was highlighted as having a substantial impact on identity development, which is
congruent with the philosophy of the profession. One participant shared hopes for the
profession to focus on inclusion rather than dividing:
I support the idea of building bridges rather than walls. The clients that my
students see and those I saw when practicing just want help. They don’t care or
want to create a staff of different helping professionals. They need someone who
will help them navigate through the troubled waters and find resources they need.
Increasing the division between counseling professions does not seem to be in the
best interest. Understanding scope of practice and competence does, but
increasing divisions does not. (as cited in Woo et al. 2016, p. 287)
Participants shared that despite differences in training backgrounds, their professional
identity holistically embraced and represented counseling. The final concept identified
was leading is part of the job. Participants reflected on their roles as nationally and
internationally recognized leaders, taking pride in their leadership, contributions to, and
deeper understanding of the needs and future of the counseling community. Woo et al.,
(2016) concluded their research by recommended for future contributions to the literature
on various topics. An aspect of their request was for a deeper understanding of
perceptions of professional identity development for those who choose to be in less
visible leadership roles. The researchers posited that measuring professional identity and
leadership effectiveness could enrich the understanding of how intentions are transmitted
into actual performance at work as well.

75

76
Woo et al.’s (2016) findings illuminated the experiences of strong leaders of the
counseling profession. Themes from this research showcase leadership as an important
aspect of being a Counselor Educator, demonstrating a strong alliance with and
allegiance to the profession. Although this research contributed to a deeper understanding
of Counselor Educators in leadership roles, it focused on leaders who are/were in highly
visible leadership positions. As indicated previously, Counselor Educators are trained
leaders, regardless of the visibility of their particular position.
Counselor Educators have the capacity to lead in a variety of platforms, settings,
and ways. However, the literature has yet to explore the experiences of leaders trained in
counselor education and the leadership training, development, and expression of those
employed full-time in group counseling practices. The profession of counselor education
needs further research on the professional identity development and leadership role(s) of
Counselor Educators in group practice to increase the professions understanding of
experiences, gaps in training, and current occupational trends and to bolster the
profession as a whole.
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CHAPTER III
METHODOLOGY
The previous chapters introduced the history of counselor education and
employment settings. Research regarding professional identity development for both
Master’s and Doctoral level professional counselors as well as counselors’ experiences
across the career lifespan was also explored. Through a thorough literature review, I
provided evidence for the justification of this proposed study. The current literature
salient to this study of professional identity development, counselor education students,
Counselor Educators in private practice, and Counselor Educator leaders was discussed to
frame previous research and explore the field’s development thus far on the topic.
However, the literature review revealed the sparse empirical data about Counselor
Educators who have graduated and their professional identity development, Counselor
Educators who are employed in private practice settings, and Counselor Educators in
leadership roles and their professional identity development. Through this study, I added
to the existing literature by increasing the field’s understanding of the lived experiences
of Counselor Educators with regard to their professional identity development and
leadership role(s) in the counseling field. Specific emphasis was placed on Counselor
Educators who hold leadership positions while also working full-time in a private group
counseling practices. In this chapter, I will describe the research paradigm, methodology,
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and epistemology for this study. The procedures for recruitment, data collection, and data
analysis will also be detailed.
Research Paradigm: Narrative Inquiry
For this study, I employed narrative inquiry with a qualitative methodology.
Crotty (1998) defined ‘research methodology’ as “the strategy, plan of action, process or
design lying behind the choice and use of particular methods and linking the choice and
use of methods to the desired outcomes” (p. 3). In addition, Creswell (2007) defined
‘qualitative research’ as “an emerging qualitative approach to inquiry, the collection of
data in a natural setting sensitive to the people and places under study, and data analysis
that is inductive and establishes patterns or themes” (p. 37). Merriam (2009) explained
that qualitative researchers maintain a specific focus on understanding the meaning
people have constructed, on how they make sense of their world, and on the experiences,
they have in the world. Qualitative research attempts to understand the complexity of life
by examining individuals’ perspectives in context (Heppner, Kivlighan, & Wampold,
2008). As Sheperis, Young, and Daniels (2010) stated, “Because counselors are
particularly interested in identity formation, narrative research is a prime method through
which counseling researchers may study this phenomenon” (p. 169). Specifically, a
narrative methodology was chosen as it allows for a detailed account of participants’
experiences in terms of how their identities are shaped by their stories.
Narrative research has been described as highly applicable when intending to
capture the detailed stories or life experiences of a single life or a small group of people
(Clandinin & Connelly, 2000; Creswell, 2007). According to Hays and Singh (2012),
narrative research demonstrates that individuals’ identities are shaped by the stories they
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recount and share with others. The intent of this study was to focus on Counselor
Educators whom are full-time private practitioners in group practices and capture their
articulation of their experiences that have contributed to their professional identity
development as well as their training for, development of, and expression of their
leadership role(s). As Merriam (2009) explained, “First person accounts of experience
constitute the narrative ‘text’ of this research approach” (p. 32). Clandinin and Connelly
(2000) described narrative methodology as a collection of information about the context
of participants’ stories. These individual stories are situated within participants’ personal
experiences (their jobs), their culture (racial or ethnic), and their historical context (time
and place). Sheperis et al. (2010) referred to four clarifying terms that are used in
narrative inquiry, highlighting that making meaning through language is the basis of
narrative inquiry. The specific linguistic terms related to narrative research include story,
narrative, plot, and retelling. Story is described as a narrative told orally that describes
recalled events and the experiences about people in a setting who are doing something for
a purpose. Narrative is both the methodology the researchers engage in and the texts they
create (Clandinin & Connelly, 2000). The plot is described as the narrative structure that
is used to help people understand and explain the relationships between the events and
choices in their lives. Finally, restorying is defined as the retelling of stories that are
organized around literary elements such as dilemma, characters, setting, actions, and
resolution.
To further explain the narrative inquiry process, Clandinin and Connelly (2000)
utilized a concept known as the three-dimensional narrative inquiry space to encapsulate
and strengthen one’s understanding of participants’ experiences. The narrative elements
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of personal and social (interaction) and past, present, and future (continuity) combined
with the notion of place (situation) create the three-dimensional narrative inquiry space.
Temporality encompasses the notion that when individuals experience an event,
individuals think of this event not only as something happening in the moment but also
as an expression of something happening over time. Clandinin and Connelly (2000)
situated the three-dimensional narrative inquiry concepts in a temporal fashion so that
they are concerned with life in the here and now but are also focused in what is
experienced on a continuum of the past, present, and the implied future. Therefore, a
concept such as temporality is an important element for the use of narrative inquiry for
this study In order to fully understand the professional development of Counselor
Educators in group private practices, one must first understand the temporal nature of the
participants’ storytelling and the meaning they construct from these experiences.
Clandinin and Connelly (2000) discussed the benefits of utilizing the threedimensional narrative inquiry space as a way for researchers to view themselves in
relation to participants:
As we work within a three-dimensional narrative inquiry space, we learned we
see ourselves as always in the midst located somewhere along the dimensions of
time, place, the personal, and the social. But, we see ourselves in the midst in
another sense as well that is, we see ourselves as in the middle of a nested set of
stories-ours and theirs. (p. 63)
Counselor Educators, in general, have experienced several years of varied professional
experiences that contribute to their professional identity development. According to
Clandinin and Connelly (2000), “Thinking about an inquiry in narrative terms allows us
to conceptualize the inquiry experience as a storied one on several levels” (p. 71).
Therefore, narrative methodology provides a unique framework for the researcher to

80

81
begin to uncover the narratives of Counselor Educators in full-time group counseling
private practices, inclusive of their lived experiences concerning their professional
identity development while acknowledging the layered experiences that compose their
professional identity.
Similar to counseling, in narrative research, the relationship between the
researcher and a participant is essential and must be acknowledged. Narrative
methodology is unique due to its incorporation of the researcher and participants in a
relationship. Similar to how professionals navigate the boundaries and address “being in
it” with clients, narrative researchers must also become fully involved with their
participants, while also stepping back to see their own stories in the inquiry, the stories of
the participants, as well as the broader landscape in which all exist.
Clandinin and Connelly (2000) argued that narrative researchers are not
disembodied recorders of someone else’s experience: “The narrative researcher’s
experience is always a dual one, always the inquirer experiencing the experience and also
being a part of the experience itself” (p. 81). In other words, the researchers themselves
are also having an experience—i.e., the experience of their inquiry of what they are
setting out to understand more about. As a result, this study’s narrative methodological
approach yielded a rich description. This description will in turn influence the
understanding of how past and present professional development experiences contribute
to the professional identity of Counselor Educators in private practice. This reflective
narrative understanding can then influence the present and future professional identity
development of counselors regarding their role as a leader in a group counseling practice.
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Epistemology
An important part of the researcher experience involves knowing how the
researcher is conceptualizing knowledge. Heppner et al. (2008) stated that our
foundational assumptions guide our understanding of the world but also impact
researchers’ decisions to pursue research that is relevant for the counseling profession.
Epistemology is a basic assumption that involves the relationship between the inquirer
and the known. Crotty (1998) defined ‘epistemology’ as the theory of knowledge that is
embedded in the theoretical perspective and thereby in the methodology. I chose a
constructivist epistemological lens for this study for reasons I will explain below.
Constructivism is an epistemological framework that posits that individuals’
ideas about their world(s), particularly the social world, are constructed within the
individuals’ minds as they interact with their physical and social environments and their
cultures (Heppner et al., 2008). The world and the culture in which we live are everchanging and dynamic; therefore, one’s interactions and constructions can be described
as simple or complex. However, this does not mean that constructions are representations
of truth and cannot be proven true or false. As individuals experience more interactions,
constructions may change over time as a result of education, increased experience with
the environment, and maturation. With a constructivist framework, researchers posit that
individuals create meaning in their lives rather than discover meaning.
Constructionism, as an epistemological framework, should be delineated from
constructivism. Although both terms are similar, Crotty (1998) warned researchers to be
mindful when utilizing either term to ensure the intended meaning is construed.:
Constructivism suggests that each one’s way of making sense of the world is valid
and worthy of respect as any other, thereby tending to scotch any hint of a critical
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sprity. On the other hand, social constructionism emphasizes the hold our culture
has on us: it shapes the way we in which we see things (even the way in which we
feel things!) and gives us a quite definite view of the world. This shaping our
minds by culture is to be welcomed as what makes us human and endows us with
the freedom we enjoy. For all of that, there are social constructionists aplenty who
recognise that it is limiting as well as liberating and warn that, while welcome, it
must also be called into question. On these terms, it can be said that
constructivism tends to resist the critical spirit, while constructionism tends to
foster it. (p. 58)
Heppner et al. (2008) elaborated on the difference between constructionism and
constructivism, explaining that researchers respect that events occur in an individual's life
that shape their worldview but that it is the meaning that is attributed to that event that is
important socially. My hope is to conduct individual interviews with Counselor
Educators who lead group private practices. Through a constructivist lens, I examined the
meaning participants have constructed through their experiences of their professional
identity development. I also analyzed how participants experience and made meaning of
their leadership role as a Counselor Educator in a group counseling setting. The focus of
this study is on the meaning participants construct from their personal and professional
developmental experiences that led up to their role as a Counselor Educator leader in a
group counseling practice. An additional focus was on how Counselor Educators
experience, conceptualize, and manage multiple professional roles. Therefore,
constructivism was appropriate due to my goal of better understanding the meanings
Counselor Educators associate with their professional identity development experiences.
The research questions of this study were as follows: How is professional identity
lived, experienced, articulated, and felt by Counselor Educators in a full-time group
practice? In addition, how is leadership lived, experienced, articulated, and felt by
Counselor Educators who work full-time in a private group practice? These questions
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were best answered by using a narrative methodology to capture the lived experiences of
Counselor Educators. I selected this methodology to provide a rich account of
participants’ lived internal experiences of professional identity development, in
conjunction with working full-time in a private group counseling practice and the
Counselor Educators’ role as a leader(s) in the counseling field.
The three-dimensional inquiry space includes narrative elements of individuals’
experiences of personal occurrences, social occurrences, and situations. Temporal
chronology is an important concept in narrative research. This concept provides language
to the ongoing change that individuals can experience over time as they discuss their past,
present, and future (Clandinin & Connelly, 2000). In SCCT, Lent et al. (1994) confirmed
that self-efficacy, outcome expectations, and goals influence career choices. These
variables interact with one another in what is known as the triadic reciprocal interaction
system. By using the three-dimensional inquiry space in narrative research, we can better
understand the ongoing changes and developments in a participant’s reciprocal
interaction system.
This study will align with the narrative approach; as Clandinin and Connelly
(2000) noted, narrative researchers “experience the experience” (p. 80). This process of
‘experiencing participants’ experiences’ will allow for a thorough understanding of the
personal and professional experiences associated with Counselor Educators’ development
as well as the meaning they derive from these experiences. A ‘rich description’ is an
essential intent of qualitative research and is defined as using words and pictures rather
than numbers to capture what the researcher has learned about a phenomenon (Merriam,
2009).
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Caza and Creary’s (2016) research on the construction of professional identity
focused not only on identity development but also on how individuals manage and
structure multiple professional roles. They explored the potential plurality of identities
and how this intersects with professional identity development. As discussed previously,
Counselor Educators are highly trained in five roles: counselor, educator, supervisor,
researcher, and leader. Once they have graduated, Counselor Educators work in a variety
of these conceptualized roles. Through narrative inquiry, my goal is to develop an
understanding of how Counselor Educators conceptualize and manage their multiple roles
throughout their professional identity development and in relation to their past, present,
and future goals.
In addition to increasing our understanding of how self-efficacy, outcome
expectations, and goals contribute to the development of professional identities, the
framework of professional identity development and the management of multiple roles
will further enhance comprehension of the professional identity development of the
participants. Together, SCCT and Caza and Creary’s (2016) research on professional
identity construction and engagement in multiple roles can provide a foundation from
which the present study bolstered knowledge about the professional identity development
of Counselor Educators who lead group counseling practices.
Methods
The following section will introduce the methods intended for the proposed study.
In this section, I will describe how I attempted to gain a better understanding of the
experience of Counselor Educators in a group counseling practice and of their role(s) as
leaders in the counseling field. The purpose of this research was to include participants
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who trained and graduated from CACREP-accredited counselor education doctoral
programs, who now work full-time in a group practice, and who identify as a leader in the
counseling field. The following sections will discuss general methodological
considerations related to qualitative and narrative research and will include overview of
how these considerations are addressed in the study.
Narrative Methods
Crotty (1998) defined ‘methods’ as the techniques or procedures that are used to
gather and analyze data related to research questions or hypotheses. Merriam (2009)
described ‘qualitative’ as data conveyed through words, and ‘quantitative’ as data
presented in number form. Merriam (2009) further explained that qualitative data can
consist of a variety of forms, including direct quotations from people and their
experiences, opinions, feelings, and knowledge. Moreover, according to Creswell (2007),
interviews can capture detailed information regarding people's activities and behaviors.
The data collection will include asking participants about their experiences, hearing
and/or watching them retell their story, and reviewing the transcriptions to capture
themes and the details of the participants’ narratives. Data collection procedures will
include observation, interviews, focus groups, as well as artifacts such as audio/visual
materials.
Narrative methodology utilizes field texts as a data collection method (Clandinin
& Connelly, 2000). Researchers have indicated that records in qualitative research are
usually called ‘data’; however, they noted their preference for the term ‘field texts’
because “[such texts] are created, neither found nor discovered, by participants and
researchers in order to represent aspects of field experience” (p. 92). There are a variety
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of field texts: autobiographical writing, journal writing, field notes, letters, conversation,
research interviews, family stories, documents, photographs, memory boxes, other
personal-family-social artifacts, and life experiences.
There are two methods of data collection in this study: semi-structured interviews
and an inter-woven photo-elicitation component. According to Hays and Singh (2012),
individual interviews are the most widely used qualitative data collection method and
guided many of the early theories in education and mental health settings. Researchers
have indicated that interviewing continues to be a preferred option for unexplored and
underexplored social phenomena, while semi-structured interviews are typically the sole
data source in qualitative data (Hays & Singh, 2012; Merriam, 2009). Semi-structured
interviews include a mix of more and less structured interview questions that are used
flexibly. There is usually specific data required from all participants, and the majority of
the interview is guided by a list of questions to explore, without a predetermined order or
specific wording (Merriam, 2009). Photo-elicitation can be a powerful tool that gathers
data and triggers meaning for the interviewee. The photo-elicitation method will be
discussed further in the data collection section.
For this study, I utilized an interview protocol that served as a guide and starting
point for the interview experience. Once the interview process began, the interviewee was
able to guide and structure the process. Hays and Singh (2012) noted that the sequence
and pace of the interview questions can change, some questions may be omitted, and
other questions may be added. These alterations assist in creating an interview that is
aimed at fully describing the interviewee’s experience.

87

88
By utilizing semi-structured interviews for data collection, my goal was to
encourage participants to gain insight on how they have constructed and created meaning
from their professional development experiences, leadership, and multiple role
management. I intended to engage each participant in an individual semi-structured
interview. This individual interview permitted the inclusion of the elements of the threedimensional inquiry space, as encouraged by Clandinin and Connelly (2000). The
interviews focused on the participants’ constructed meanings from their professional
identity developmental experiences and how these have led to their choice to be in a
group practice as well as on their training for, development of, and expression of their
leadership role(s). Participants were also asked about how they presently conceptualize,
make meaning of, and experience their professional development as a Counselor
Educator in a group practice and about their future goals for their professional identity
development.
These questions are congruent with the three-dimensional inquiry space of
narrative interview questions, as well as with the theoretical constructs of SCCT and
Caza and Creary’s (2016) approach to the conceptualization of multiple roles. Aspects of
temporality, personal and social interactions, and place were considered in the interviews,
as well as the aspects of the triple interaction reciprocal system of self-efficacy, outcome
expectations, and goals. In the interviews, I also inquired about how participants
constructed meaning and experienced the management of multiple roles in a group
counseling practice. The questions were based on the focus on participants, who retold
and relived their lived experiences to gain insight and construct meaning for themselves
as well as for the researcher. I hoped to elicit a reflection for participants that generates
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emotion, as they remembered their past in one place to a present moment in another, that
will contribute to a clearer understanding of their professional identity development plans
for the future. Interview questions were loosely based on similar themes identified from
the reviewed literature on Counselor Educators’ professional identity development. To
better illustrate the types of questions, I have included some examples of questions in the
methods section (See Appendix E).
Participants
After gaining approval from the University of Northern Colorado’s Institutional
Review Board (IRB), I began recruiting participants. In my study, I recruited participants
who have a terminal degree in Counselor Education from a CACREP-accredited program
or have completed all necessary coursework and are at the dissertation phase of their
program. The participants also were employed full-time in a group private practice for
one or more years and engaged in a leadership role specific to counseling. A ‘group
counseling practice’ is specified as working within a private group practice of three or
more practitioners. ‘Full-time’ is defined as participants spending the majority of their
work-life in the group practice, or they must have gained the majority of their personal
income from their work in the group practice. Leadership roles were expressed inside or
outside of their role in the group practice. Leadership roles were clearly defined
according to Osborn et al.’s (2003) visual depiction of leadership in the “leadergram,”
which included the three foci of leadership in Counselor Educator roles: scholarship (e.g.,
books/articles, presentations, grants) service (e.g., organizations, editorial boards,
licensure boards) and practice (e.g., counseling, teaching, supervision). There was
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flexibility within the three foci so that there is an opportunity for new forms of leadership
engagement participants identify with, as long as such forms clearly relate to counseling.
Finally, I did not exclude people based on the following demographic criteria:
age, gender, race/ethnicity, sexual orientation, religion, or any other personal
characteristic. Participants also had to have access to an internet connection to engage in
video conferencing interviews.
Recruitment Strategy
Due to the narrow focus of my study, i.e. Counselor Educators who work fulltime in a private group practice who also identify has having leadership role(s) in the
counseling field, I used snowball sampling, which is also known as chain or network
sampling. Merriam (2009) described this sampling technique as the most common form
of purposeful sampling; it typically includes locating a few key participants who can
easily meet the established criteria. As researchers interview participants, they ask the
participants if they happen to have someone they can refer for potential participation.
Hays and Singh (2012) cautioned that when researchers utilize snowball sampling, it is
important for researchers to select participants who are information-rich, meaning that
they exemplify the phenomenon on which the researcher is focused.
Recruitment strategies began with contacting potential participants through my
professional contacts, where I informed my colleagues of my research and inclusion
criteria. Contacts where contacted via email, in which a description of participant
qualifications and details about the study was provided (See Appendix B). Study details
included confidentiality, the informed consent form, a brief description of the interview
process including the photo-elicitation component, and member checking. When
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communicating with participants, I explained the explicit criteria that will need to be met
for the purposes of inclusion in this study. If participants did have someone in mind, they
believe would meet these requirements and would be interested in contributing to the
research, I then asked participants to pass along a printed or digital copy of my original
recruitment letter. (Appendix B) This method of forwarding on my requirement
information rather than contacting these potential participants aided in maintaining
confidentially and avoiding the invasion of privacy.
In addition, I engaged in a nationwide request for participants through the
CESNet (Counselor Education and Supervision Network) listserv was pursued. A
sufficient sample was not gained by recruiting through the CESNet listserv, and I
proceeded to post to research requirement forums to members of the Association for
Counselor Education and Supervision (ACES) as well as to the Colorado Counselor
Association. Although narrative research studies may utilize as few as one to two
participants (Creswell, 2007), my goal was to gather data from at least eight-10
participants in my attempt to gather a wider range of experiences and years established in
a group practice. For those who replied, I sent out the demographic questionnaire. If
participants fit criteria, I then began coordinating via e-mail an interview time, and
included the informed consent documentation.
Demographic Questionnaire
Screening procedures ensured the proposed study’s use of appropriate participants
and included a demographic questionnaire (See Appendix C). This questionnaire
informed potential participants of the framework and purpose of the study as well as the
estimated time participants were to be engaged in the research process. Contact with
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participants was explained as the one 60 to 90-minute semi-structured interview and
photo-elicitation component. In addition, once the interviews and their transcription and
auditing were complete, I was again in contact with all participants and shared a written
restoried narrative of the participants’ narratives in the form of poetry. Participants were
encouraged to read through the document and share any discrepancies or experiences
they would like to add or delete from their original interview.
In addition, the following demographic information was gathered from the
questionnaire: name, gender, ethnicity, year CES terminal degree was earned, and
CACREP accreditation status. The questionnaire also required participants to report the
number of years they have worked in a group private practice, the number of practitioners
in the group counseling practice, and the approximate number of hours per week that they
worked within their group counseling private practice. Participants’ leadership role(s) in
the counseling field were also assessed based on these criteria: scholarship (e.g.,
book/articles, presentations, grants), service (e.g., organizations, editorial boards,
licensure boards) practice (e.g., counseling, teaching, supervising) Participants were
asked to briefly describe the leadership role(s) they held in the counseling field to ensure
they met the eligibility requirements.
Setting
The request for participants was nationwide due to the potential variety in
participant locations via sampling through CESNET and ACES. I utilized phone and/or
video conferencing interviews. The video conferencing software Google Meet was used
because it is user-friendly and highly accessible for anyone with an Internet connection. I
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hoped to have had some interviews face-to-face; however, I was unable to do this with
any participants.
Narrative research requires a strong collaborative relationship between a
researcher and participants (Clandinin & Connelly, 2000). Due to this importance of
capturing verbal and non-verbal communication, I prioritized the utilization of video
conferencing over phone interviews unless absolutely impossible. I was mindful of
communicating both verbally and non-verbally to build relationships with participants.
When using video conferencing or phone interviews, I was mindful of any potential
relationship barriers that can be created due to the use of technology and recorded these
experiences in my researcher journal.
Data Collection
Semi-structured interview and photo-elicitation. As the researcher, I
approached the semi-structured interviews and photo-elicitation component with the aim
to elicit a narrative method-supported environment in which two active participants
jointly construct narrative and meaning (Riessman, 2008). Similar to the importance of
rapport in the therapeutic relationship, narrative inquiry suggests that the specific
wording of a question is less important than the researcher’s emotional attentiveness and
engagement in the conversation (Riessman, 2008). One of the key underlying
assumptions in narrative inquiry involves the notion that the stories individuals’ recount
and share with others shape their identities (Hays & Singh, 2012). My goal was to
encourage participants to gain insight into how they constructed meanings from their
professional identity developmental experiences as well as how such experiences have
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led to their choice to be in a group practice and their training for, development of, and
expression of their leadership roles.
Qualitative researchers have encouraged the use of gathering several types of data
to aid in creating a richer description (Clandinin & Connelly, 2000; Creswell, 2007;
Merriam, 2009). Researchers have utilized photo-elicitation as a creative data collection
tool to give a voice to participants’ experiences (Stutey, Helm, LoSasso, & Kreider,
2016). Photo-elicitation can be a powerful tool that simultaneously gathers data and
triggers meaning for the interviewee. Photo-elicitation fits with the narrative inquiry
process as it can be used as a way to build a relationship between the researcher and
participants. In addition, photo-elicitation fits with a constructivist epistemological
framework as the photo can offer further insight into how participants construct meaning
through their experiences. When I connected with interested participants, I sent out a
demographic questionnaire (see Appendix C) that also explained the nature of the semistructured interview and the use of photo-elicitation.
Once the demographic questionnaire was completed, I ensured that potential
participants meet the eligibility requirements as listed. If participants meet the criteria, I
arranged a 60- to 90-minute interview with each participant that conducted through
videoconferencing, or conducted on the phone, and all interviews will be digitally
recorded. Interviews included semi-structured interview questions (See Appendix E).
Photo-elicitation in this study included using stock archival photos that consisted
of a several black and white images that included people, objects, and nature. As
indicated by Harper (2002), black and white photography elicits a faster onrush of
memories because less information through color has been given, therefore providing an
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opportunity for observers to input their own meaning or memories. Additionally,
memories are easily triggered when photographs have fewer details. The stock archival
photos were uploaded to Dropbox and numbered, and participants were emailed a link the
evening prior to our interview with instructions on how to access the photos during our
interview. In hopes to encourage a natural response to first seeing the photography. I
preferred for the interviewees to not have too much exposure to the photos before the
interview.
Sheperis et al. (2010) cautioned narrative researchers about the phrasing of
questions to participants. To avoid the type of question that may elicit a report rather than
a story, researchers can begin by explaining the issue the researcher is interested and then
prompt each participant for responses. Sheperis et al. (2010) explained that this “...allows
the research process to begin together by attending to those particular life events they
found meaningful and communicating those and interpretation. Broad-based, open-ended
eliciting questions allows for themes to truly emerge as stories are collected, analyzed,
and interpreted” (p. 157).
According to Clandinin and Connelly (2000), narrative inquiry tells the
chronological story of participants’ experiences that are set within their personal, social,
and historical contexts, which include important themes of those lived experiences. There
were three sets of inquiry that were intended to capture the meaning participants
construct and the temporal nature of the three-dimensional inquiry space. The interview
was focused on two areas of participants’ experiences, professional identity and
leadership. A group of questions that focused on professional identity experiences were
explored; another group of questions on expressions of leadership in the field of
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counseling followed. I aspired to maintain my commitment to the semi-structured
interview format and allowed for deviation from the interview questions to allow for the
possibility of extended narration. I aimed for participants to feel comfortable when
engaging in and exploring their own narratives. Moreover, the photo-elicitation process
enabled them to establish a deeper connection to their stories and to how they have
created meaning from their lived experiences. I used the photo-elicitation process as a
way to build a relationship between the participants and me. I sought to elicit reflections
from participants that generated emotions when they remembered their past in one place
to a present moment in another. This method contributed to a clearer understanding of
their professional identity development plans for the future.
Participants were asked questions in regard to the topics of professional identity
development and leadership role(s) and were prompted to choose a photo that elicits their
experiences (Appendix E). The interview questions were semi-structured and
incorporated dimensions of their personal, social, and place (situational) interactions that
have contributed to their professional identity development and leadership role(s). The
participants and I engaged in a dialogue about the process, experience, and meaning
behind each photograph. This process was repeated for the “present photo” and for the
“hopeful future photo.” According to Clark-Ibáñez (2004), using photography during
interviews can assist in making an abstract idea more tangible and easier to construct, and
therefore easier to verbally explain.
The first set of questions were based on participants’ meanings constructed from
their past, personal, and professional identity developmental experiences. The second set
of questions were based on how participants currently conceptualize, make meaning, and
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experience their professional development as a Counselor Educator in a group practice.
The third set of questions were based on how participants make future goals in regard to
their professional identity development.
The first set of questions was focused on how participants have derived meaning
from their past, personal, and professional leadership experiences. The second set of
questions addressed participants’ current conceptualization of leadership and focused on
how meaning is made and experienced in their current leadership role(s) in the
counseling field. The third and final set of questions pertained to the Counselor
Educators’ future goals and plans in regard to their leadership role(s). These sets of
questions are based on narrative inquiry and the three-dimensional inquiry space, as well
on the SCCT’s use of the triadic reciprocal interaction system and Caza and Creary’s
(2016) approach to multiple professional role management. The first set of questions for
both professional identity development and leadership addressed how participants
construct meaning of their past, personal, and professional experiences in regard to their
professional identity development and their leadership role(s). An example of this is as
follows: “Choose a photo that best describes how you see your personal or professional
experiences that led up to your choice to be a Counselor Educator or holding a leadership
role(s) in the counseling field. Tell me about your photo, and how this relates to your
story.” Participants’ responses allowed for insight into the meaning constructed from
these experiences while participants retold and relived these experiences with the
researcher.
The second set of questions for both professional identity development
experiences and leadership sought to further understand how participants conceptualize,
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make meaning of, and experience their current professional development as a Counselor
Educator in a group practice or in current leadership role(s) in the counseling field. An
example of this is as follows: “Please choose a photo that best described how you see
your training as a Counselor Educator and how it informs your work in your group
private practice. Tell me about your photo, and how this related to your story.”
During this set of questions on the expression of leadership, participants were
asked to choose a photo that best represents how they manage and conceptualize their
multiple roles as a Counselor Educator. Moreover, in this stage of questioning on
leadership, participants were asked to recollect their training and to identify their
development and experiences associated with management of multiple roles in CES. In
addition, this question was not asked during the set of questions on professional identity
development as an attempt to hold off on leadership questions and multiple role
management until the second set of questions.
Participant responses allowed for a deeper understanding of how they presently
conceptualize their training as a Counselor Educator, the integration of CES training in
their current setting, and how they manage their multiple professional roles.
The third set of questions focused on how participants make future professional
development goals. For example, one question reads as follows: “Choose a photo that
best describes how you see your future goals and plans in regard to your professional
identity development or role(s) as a leader.” The third set of questions aligns with
SCCT’s goal setting and outcome expectation constructs. These questions encourage
participants to check in with themselves and develop insight into how their self-efficacy
positively informs their goals. I also hoped to elicit feelings of reflection and leadership
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while participants momentarily tune in to their leadership role and encourage emerging
Counselor Educators.
Member checking. Member checking is used to enhance trustworthiness and
rigor in qualitative research (Creswell, 2007; Hays & Singh, 2012; Heppner et al., 2008).
This engagement in member checking and clarifying can also be a relationship- building
tool. Participants often do not present their stories in a chronological sequence, but
through the process of restorying, the researcher can provide a causal link among ideas.
One of the crucial factors in narrative research is the process of analyzing participants’
stories and then restorying them into a framework that makes sense (Creswell, 2007).
Narrative researchers point out that participants’ stories may be similar to basic elements
found in novels that include time, place, and scene. The plot may be similar to the threedimensional narrative inquiry space described by Clandinin and Connelly (2000): the
personal and social (the interaction); the past, present, and future (continuity); and the
place. Participants may identify themes from their story, which adds more detail to the
experience. Creswell (2007) explained that qualitative data analysis includes the
description of participants’ stories as well as the themes that emerge from these stories.
As Creswell (2007) stated, “Active collaboration with the participant is
necessary, and researchers need to discuss the participant’s stories as well as be reflective
about their own personal and political background, which shapes they ‘restory’ their
account” (p. 57). After the interviews were completed, I connected with each participant
and shared a written document inclusive of a restoried account of their narratives that was
developed as a result of our interviews. At that time, I asked participants to inform me of
any discrepancies. They were also given the opportunity to add or delete any experiences
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from their interviews (See Appendix D). Utilizing member checking allowed participants
to clarify any information that was already given and to add additional information if
necessary.
Research journal. Creswell (2007) recommended the use of a research journal,
which can serve as another data source. Throughout the entire data collection process, I
maintained my own research journal that included direct reflections after the interview
experiences, such as my impressions of and reactions to the participants and their
responses, as well as the number identifiers for the stock archival photos participants
chose as part of their photo-elicitation component. The use of a research journal can aid
in capturing more details about interview experiences, beyond the verbal exchanges
between a researcher and participants. Moreover, maintaining a research journal
supported future audit trails and data analysis.
Data-handling procedures. Participants choose their own pseudonyms and was
referenced as such throughout the interview and the research journal. Data gathered from
the interviews were digitally recorded via handheld recorder. The files from interviews,
were not identifiable and were uploaded to a password-protected personal computer.
These files were sent to a private company that transcribed the interviews. The consent
forms were kept in my personal office, behind two locks inside a filing cabinet. The stock
archival photos do not have any identifying information and are numbered in an online
database. After the interviews were transcribed, the audio files were deleted from the
digital recorder and the computer. During the member checking process, participants
engaged in communication with me through email addresses that are password protected.
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Trustworthiness and Rigor
Trustworthiness and rigor maintain standards for qualitative research to ensure
that the following criteria are being met: validity, credibility, and believability of the
research (Hays & Singh, 2012). To establish the authenticity and trustworthiness of
qualitative research, Merriam (2009) suggested utilizing methods that are congruent with
the philosophical assumptions. Furthermore, Creswell (2007) indicated that for a
narrative study, many aspects contribute to a researcher’s conducting of a quality study.
He stated that a quality narrative researcher does the following:
o Collects stories about significant issues related to this individual's life and
develops a chronology that connects different phases or aspects of a story.
o Tells a story that restories the story of the participant in the study.
o Tells a persuasive story told in a literary way.
o Possibly reports themes that build from the story to tell a broader analysis.
o Reflexively brings himself or herself into the study. (p. 215)
In addition to these criteria, Creswell (2007) included verisimilitude as a criterion
for a good literary study. This refers to writing that seems real and alive and thus
transports the reader directly to the world of the study. To meet these criteria, credibility,
transferability, and dependability were assessed.
Credibility
Credibility in qualitative research is a way to assess internal validity and considers
the notion of plausibility. Generally, it addresses whether findings are credible given the
data presented and how congruent are the findings are with reality. However, as Merriam
(2009) noted, reality is subjective and relates to individuals’ perspectives and meanings
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they have constructed through their experiences. Therefore, qualitative researchers assess
if the findings are credible given the data presented.
Triangulation was used to assist in the process of credibility. Merriam (2009)
described triangulation as comparing and cross-checking multiple different sources of
data, as well as using interviews collected from people with different perspectives.
Triangulation for this study occurred after analyzing several participants’ interviews and
identifying themes across participants, as well as by triangulating the photo-elicitation
experience and individual interviews.
Member checking was also used to increase the credibility of the proposed study.
Lincoln and Guba (1985) posited that conducting a member check is the most important
method for researchers to create credibility. Moreover, Clandinin and Connelly (2000)
urged narrative researchers to actively involve participants in every phase of the inquiry
process and to work with participants to analyze information and interpret their narrative.
I presented participants with a written document, in the form of poetry of a restoried
account of their narratives from my perspective. I incorporated any feedback from
participants to better articulate and increase the credibility of the restorying account.
Field texts were utilized in addition to the oral storytelling of participants.
Examples of field texts are researcher interviews, journals, field notes, and photography
(Sheperis et al., 2010). In narrative inquiry, there are two levels of validity. The story the
research participant tells and the story the researcher tells (Riessman, 2008). My
participation in the narrative process influenced the plot (i.e., story) as well as my
analysis of the results. To be mindful of my own bias and influence, I used a researcher’s
journal to create ongoing reflexivity and for critical self-awareness. For the purpose of
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this study, field texts included research interviews, researcher journals, and any field
notes. The research journal included the field notes recorded during interviews, a written
description of the participant-driven photo-elicitation experience, my reflections after
each interview, and an audit trail, which provided a rationale for decisions made
throughout the study.
To strengthen the coding and auditing process, an independent auditor with no
connection with the study was also used. The auditor has had training in qualitative
research and also are in the dissertation stage of their program in Counselor Education
and Supervision. The independent auditor reviewed my coding and looked for any
discrepancies to ensure it was true to the participants’ meaning. During my debriefing
sessions with my external auditor, I was transparent about my own and approach to and
feelings and thoughts about the research. We discussed the literary elements of the
restorying process, such a dilemma, characters, setting, actions, and resolution. During
and after our debriefings, I included feedback in my audit trail as a means to strengthen
trustworthiness of the study. In addition, narrative inquiry encourages researchers to be
mindful when coding and using quotes from participants to provide context to limit
misinterpretations of the participants’ narratives.
Reflexivity involves the researcher’s self-examination and was applied in the
research journal. As Clandinin and Connelly (2000) noted, the researcher is the primary
instrument in gathering participants’ stories. I reflected upon my own narrative through
my researcher stance to ensure I was mindful of how my own perspectives and
experiences may impact the lens from which I understood the participants. If there were
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areas of concern or discrepancies, I utilized the independent auditor to aid in the
transparency of the research.
Transferability
Similar to external validity, ‘transferability’ refers to the generalizability of the
findings of a particular study and how well they can be applied to other contexts.
Researchers can utilize several techniques to increase transferability (Merriam, 2009).
One of these techniques involves using thick descriptions of the findings. I incorporated
such descriptions of the settings and of the participants, and I also used clear contextual
information about aspects of the research process. Thick descriptions and a transparent
research process will aid in other researchers’ attempts to assess similarities between their
contexts and this study.
Dependability
Dependability relates to the ability of other researchers to replicate a research
study. Utilizing well-known and accepted research methods in qualitative and narrative
inquiry will aid in the dependability of this study. Merriam (2009) noted that in the social
sciences, reliability is problematic as human behavior is never static, and the number of
individuals who experience it in a similar way does not increase the reliability of an
experience. As Merriam (2009) explained, “The most important question of qualitative
research is whether the results are consistent with the data collected” (p. 221). Thus, the
use of an audit trail and researcher journal increased the dependability of this study.
Ethics
The validity and reliability of a study depends on the above constructs, as well as
on the ethics of the investigator (Merriam, 2009). I upheld all ethical principles related to
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the Institutional Review Board guideline and, American Counseling Association's code of
ethics (2014) Section G: Research and Publication. As the primary researcher, I utilized
measures to uphold the credibility and dependability of this study, as explained above.
Additionally, Sheperis et al. (2010) referred to specific ethical considerations for
narrative researchers. Per their suggestions, I negotiated and established informed consent
with the participants; this was a mutually negotiated process that goes on throughout the
duration of the research. I explained to participants that their narrative will be re-narrated
by the researcher throughout the analysis process. I assumed the responsibility to protect
individuals and any third-party individuals who are included in participants’ narratives
from undue exploitation that occurs during the process of sharing their personal and
professional stories. I only chose participants for this research that were suitable for the
envisioned research, per my sampling criteria. I upheld my professional integrity and
commitment to research excellence by using an informed consent form and educating
prospective participants on the risks and benefits.
Data Analysis
Multiple methods can be used to analyze narratives, including the examination of
the poetic features of a story (Hays & Singh, 2012). Creswell (2007) referred to
verisimilitude, which pertains to writing that seems real and alive and thus transports the
reader directly to the world of the study. I choose to use poetry as the medium in which I
restoried participants’ narratives. I regarded the creative process of photo-elicitation and
poetry as it would blend well and create a piece of art that allows for verisimilitude in a
co-created restoried narrative. The restorying process included the transparency of and
the external auditor’s access to my research journal, the coding of each individually
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transcribed narrative, which resulted in several identified themes that existed across the
narratives continuum. I then continued the coding process by utilizing the constant
comparative method, through which I identified patterns and differences in the data,
alongside triangulation with the participants’ narratives and the chosen photo-elicitation
photography. The choruses included in each restoried narrative were chosen from
bounded excerpts from their narratives to create the main theme from each interview. The
themes that created the choruses in the poetry derived from the story to establish a
broader analysis of participants’ restoried narratives. During the debriefing sessions with
my external auditor, I determined the bounded excerpt that would serve as the main
theme in a chorus. We discussed the triangulation of the photo-elicitation photography
alongside the questions and responses.
After the restoried narrative was created, I utilized member-checking to share the
document with participants and ask for any thoughts, feelings, suggestions, or
discrepancies. The member-checking process allowed participants to clarify any
information that was already given and to also experience their narratives as witnessed by
me, as the researcher. The reflexivity on my end through communication and reflection
with my external auditor as well as participants’ reflexivity of their restoried narratives
brought both the participants and me into the study. This collaboration of their stories,
narratives, and my restorying resulted in the co-creation of restoried poetry that focused
on their lived experiences concerning professional identity and leadership development.
Paired alongside the photo-elicitation photography participants had chosen, this made for
a powerful work of art. In addition to enjoying taking part in the process, I was further
immersed in the data and understanding participants’ worlds. According to Riessman
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(2008), narrative inquiries should offer creative ways to restory participants’ narratives
and should stay away from academic language that can feel distant and formulaic. I found
that the poetic restoried narrative, when alongside the photo-elicitation photography,
resulted in a personal and artistic creation.
Qualitative research design is emergent, and data collection and analysis should
be co-occurring. According to Merriam (2009), simultaneous data collection and data
analysis create parsimonious and illuminating data. Although the researcher knows the
problem to be addressed and has utilized purposive sampling for participant recruitment,
the researcher was unaware of the developments that will occur throughout the course of
the research. Additionally, it was unknown as to which events and people the results of
the research may focus.
Creswell (2007) explained that qualitative analysis consists of organizing the data
for analysis, then reducing the data into themes. Several themes were created through the
coding process, which were then condensed into a smaller number of themes that
represent the data. Merriam (2009) described the goal of data analysis as the process of
making sense of the data. Researchers must consolidate, reduce, and interpret what has
been said as well as what the researcher has seen and read to make sense of the data.
Merriam (2009) warned researchers about the complex and lengthy process of data
analysis. To ensure organization and simultaneous data collection and analysis, Merriam
(2009) recommended for researchers to begin data analysis as soon as the data is
collected. I used data analysis methods as recommended by qualitative researchers; data
analysis in this study included the following elements in the sequence described.
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First, I had the interviews transcribed after each interview was completed, and
data analysis continued throughout the duration of the data collection process. Clandinin
and Connelly (2000) encouraged researchers to read and reread field texts to ensure they
are coding the data specific to narrative inquiry. To maintain organization and a thorough
narrative data analysis, I read each of the transcriptions at least twice. Thus, I read the
transcriptions as they are written, followed by a second reading with the audio recordings
to ensure accuracy.
Second, I began the process of open coding the data collected from the transcripts.
As described by Creswell (2007), open coding takes data such as interview transcriptions
and begins to categorize the information. Creswell (2007) stated that researchers should
try to develop a small set of categories to focus and organize the data analysis. These
categories emerged from the data.
Third, I began the process of axial coding the interviews and participant-driven
photo-elicitation project. Axial coding follows the open coding process and involves
building on the categories from the open coding process and sorting information to begin
to identify recurring themes in the data (Creswell, 2007). Merriam (2009) indicated that
axial coding is a process of interpreting and reflecting on the previously coded data from
the researcher's perspective. Axial coding aided in the further organization and
consolidation of the previous categories that emerged during open coding.
Lastly, I utilized the constant comparative method, as recommended by Merriam
(2009). The constant comparative method involves the process of identifying patterns of
similarities and differences in the data. These identified patterns can be organized based
on their other strongest relationship with other segments of data.
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Narrative Data Analysis
The previous plans for data analysis are congruent with qualitative data analysis
procedures. These plans served as the foundation for a specific narrative data analysis
that included elements that are particularly salient for a narrative study. As previously
mentioned, Clandinin and Connelly (2000) expressed support for ‘field texts’ as opposed
to ‘narrative data,’ as field texts are created rather than found or discovered. This notion
of field texts is similar to the epistemological constructivist view, which states that
meaning is constructed and not to be proven right or wrong; it involves a deeper
understanding of how individuals make meaning of their constructions. Narrative inquiry
is interested in developing a richer understanding of how individuals experience their
worlds, meanings, and identities. Field texts may take many forms to help develop a
richer understanding of participants’ experiences; for the purpose of this study, field texts
will include research interviews, the photo-elicitation project, and the researcher’s
journal.
The process of restorying is one of the foundational elements of narrative inquiry.
Creswell (2007) described the process as a retelling of stories collected through narrative
research in an organized manner. To properly restory participants’ narratives, I used
narrative elements to better aid in the organization and focus of the narratives. Clandinin
and Connelly’s (2000) three-dimensional inquiry space provides a direction for inquiry as
well as a way to conceptualize client narratives. I used the three-dimensional inquiry
space concepts of the temporal dimension, personal and social dimension, and the
dimension of the place or context in which events take place.
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In terms of the organization of the interview questions (Appendix D), I first
inquired about professional identity development experiences and then addressed the
expression of leadership experiences in the field of counseling. The temporal dimension
encompasses the continuum and concept of events unfolding over time and also aids in
creating a chronological order for participants’ narratives. The use of the dimensions of
personal and social experiences provides a better understanding of participants’
interactions that encapsulate their experience. Lastly, the use of the place or context
dimension creates a deeper understanding of where the events take place and of the
participants’ experiences. By using the three-dimensional inquiry space, a rich
description of participants’ stories will be created, and provided a guide for the
researcher’s inquiries.
Similar to the constant comparative data analysis process, narrative coding
elements include the triangulation of stories. Triangulation occurred by using
participants’ interview transcripts and the photo-elicitation component and will aided in
providing a detailed account of participants’ professional identity development and
leadership experiences. Sheperis et al. (2010) explained that during the triangulation of
stories, findings related to convergence, inconsistency, and even contradictions can be
understood and explained.
Narrative research incorporates close collaboration between the researcher and
participants. Sheperis et al., (2010; Clandinin and Connelly (2000) encouraged
researchers to involve their participants throughout the phases of the inquiry process.
This includes working with participants when analyzing information, as well as
interpreting their own narratives. I shared my completed rewriting and restorying process
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with participants through member checking. Member checking included involving the
participant in the restorying process, while clarifying and integrating feedback from
participants. In narrative inquiry, the relationship between the researcher and participants
involves continual negotiation as well as reflection on how meaning is constructed,
analyzed, interpreted, and reported. Sheperis et al. (2010) reminded researchers that
participants are often greatly impacted by the experience of participating in a study. In
narrative inquiry, the relationship between the researcher and participants creates
vulnerability, and the relationship can make the research process satisfying and impactful
for both the researcher and the participants.
Summary
This narrative study focused on Counselor Educator who are full-time private
practitioners in group counseling practices. I sought to capture their articulation of their
experiences that have contributed to their professional identity development as well as
their training for, development of, and expression of their leadership role(s). Sheperis et
al. (2010) referred to four clarifying terms that are used in narrative inquiry and
highlighted that making meaning through language is the basis of narrative inquiry.
Narrative inquiry reminds researchers that it is important for participants to use more than
verbal articulation to narrate their experience (Riessman, 2008). Therefore, I included
photo-elicitation in the interview process as well as in the restoried narrative I created. As
the researcher, I approached the semi-structured interviews and photo-elicitation
component with the aim to elicit a narrative method-supported environment in which two
active participants jointly construct narrative and meaning (Riessman, 2008). Similar to
the importance of rapport in the therapeutic relationship, narrative inquiry suggests that
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the specific wording of a question is less important than the researcher’s emotional
attentiveness and engagement in the conversation (Riessman, 2008). One of the key
underlying assumptions in narrative inquiry involves the notion that the stories
individuals’ recount and share with others shape their identities (Hays & Singh, 2012).
My goal was to encourage participants to gain insight into how they constructed
meanings from their professional identity developmental experiences as well as how such
experiences have led to their choice to be in a group practice and their training for,
development of, and expression of their leadership roles.
The findings of this study reflected the professional identity development of
Counselor Educators who are leaders of group practices. My goal was to explore
participants’ personal and professional experiences and create a better understanding of
the process of professional identity development and leadership role(s) for Counselor
Educators in group private practice settings. Through the use of narrative methodology,
these experiences may be better understood.
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CHAPTER IV
ANALYSIS AND RESULTS
Introduction
In this chapter, I present the results of the study. I first reintroduce the readers to
the narrative inquiry and the methodological approach. Thereafter, I provide details about
the eight participants who were recruited for and participated in the study. Specifically, I
present the participants’ demographics and their restoried narratives from the interviews
regarding their professional identity development and leadership development in the past,
present, and foreseeable future. In addition, I include notable feedback from the
participants that they provided during the member check process. In this chapter, I also
discuss the 11 narrative element themes that emerged from the data. Staying true to
narrative inquiry, and in consideration of the value of showcasing bounded texts to ensure
readers’ understanding of the context, I include direct quotations from participants that
derived from the semi-structured interviews and the photo-elicitation component to
highlight each category. Finally, I present results of the steps that were taken to promote
researcher reflexivity.
The 11 narrative element categories that emerged included information that
addressed the two overarching research questions.
Q1

How is professional identity experienced and articulated for Counselor
Educators in full-time private group practices?
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Q2

How are leadership role(s) experienced and articulated by Counselor
Educators in private group practices?

A total of 10 themes were established that represent participants’ shared attitudes and
beliefs: (a) authenticity, boundaries and burnout, (c) conceptualization and management
of work flow and roles, (d) exploration of professional identity in past and present
experiences, (e) self-efficacy, (f) future career plans, (g) professional loneliness, (h) pain
and discomfort, (i) courage, risk, and growth, (j) support systems, and (k) ambivalence
toward training and being a leader.
Participants
Five Counselor Educators and three emerging Counselor Educators participated in
the study. At the time of the study, the three emerging Counselor Educators had
completed all coursework and internship requirements and were in the dissertation phase
of their doctoral programs. All eight participants completed all of the research process
steps, which included a semi-structured interview with a photo-elicitation component and
a member-checking process that involved participants’ reading of their restoried narrative
poetry that I created based on our interview transcriptions. Six of the participants
identified as female, and two participants identified as male. Six participants identified as
White/non-Hispanic or Caucasian, and two participants identified as African American.
(Appendix F)
In this section, each participant will be introduced with the pseudonym he/she
chose. I also include the participants’ demographic information, which I obtained from
the demographic questionnaire: a) ethnicity; b) gender; c) year of graduation from a
CACREP-accredited doctoral program in Counselor Education and Supervision; d) the
number of hours they worked each week in their group private practice; e) the number of
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years they have worked in their private group counseling practice or at another group
counseling practice; f) the number of practitioners in their group practice; and g) how
they identified as a leader in the counseling field.
Additionally, in order to best represent the restoried poetry narratives of each
participant, results are presented in Appendix G .I will now describe the overall structure
and organization of the data that is represented in restoried poetry form. To stay true to
the narrative inquiry format, the restoried poetry narratives are lyrically identical to how
they were represented in their entirety during the member checking process, excluding
the photo-elicitation.
Kesha
Kesha, an African American woman, graduated from her CACREP-accredited
Counselor Education and Supervision doctoral program in 2016. Kesha noted that she
works 40+ hours a week in her private group counseling practice that she has owned for
the past five years. In her practice, there are five practitioners in total. Kesha identified as
a leader in scholarship, service, and practice. In Appendix G, I include the restoried
poetry narrative regarding her professional identity development as well as her leadership
development in the past, present, and foreseeable future.
Margaret
Margaret is a Caucasian woman who graduated from her CACREP-accredited
Counselor Education and Supervision doctoral program in 2015. She noted that her work
hours in her private group counseling practice fluctuate depending on what is going on in
the practice. She typically works between 20 and 60 hours per week. Margaret also owns
her group counseling practice, which was established 10 years ago and has a total of
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seven practitioners. Margaret identifies as a leader in scholarship, service and practice. In
Appendix H, I include the restoried poetry narrative regarding her professional identity
development and leadership development in the past, present, and foreseeable future.
Karl
Karl is a Caucasian male who graduated from his CACREP-accredited Counselor
Education and Supervision doctoral program in 2018. He shared that he works between
40 and 50 hours per work in his private group counseling practice. Karl also owns his
group counseling practice, which was established three years ago and has a total of four
practitioners. Karl identifies as a leader in scholarship and practice. In Appendix I, I
include the restoried poetry narrative regarding his professional identity development and
leadership development in the past, present, and foreseeable future.
Eve
Eve is a Caucasian female who identified as being southern with German and
French ancestral roots. She graduated from her CACREP-accredited doctoral program in
Counselor Education and Supervision in 2017. Eve shared that she works an average of
50 hours per week in her private group counseling practice. For the past two years, Eve
has worked in her current practice. However, in total, she has worked in private practice
for the past 12 years. The practice team includes four medical practitioners, three
therapists and three interns. Eve identified as a leader in scholarship, service, and
practice. In Appendix J, I include the restoried poetry narrative regarding her professional
identity development and leadership development over the past, present, and foreseeable
future.
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Carol
Carol, who identified as a White/non-Hispanic female, graduated from her
CACREP-accredited Counselor Education and Supervision doctoral program in 2016.
She has been with her current practice for two years and works 40+ hours a week on
average. The practice team consists of three therapists. Carol identified as a leader in
scholarship and practice. In Appendix K, I include the restoried poetry narrative
regarding her professional identity development and leadership development over the
past, present, and foreseeable future.
Hank
Hank is an African American male with an anticipated graduation date of fall
2019 from his CACREP-accredited Counselor Education and Supervision doctoral
program. Hank has been a part of his family- owned group counseling practice for the
past 10 years and works an average of 40+ hours a week. He currently holds a leadership
role on his team of 10 therapists. Hank identifies as a leader in scholarship and practice.
In Appendix L, I include the restoried poetry narrative regarding his professional identity
development and leadership development over the past, present, and foreseeable future.
Riley
Riley is a White female who anticipates graduating from her CACREP-accredited
in Counselor Education and Supervision doctoral program in 2019. For the past four
years, Riley has worked in a private group counseling practice: two years at a previous
practice and two years at her current practice. Riley works an estimated 25+ hours per
week. Currently, there are five full-time counselors and four intern/externs in the
practice. Riley identifies as a leader in service and practice. In Appendix M, I include the
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restoried poetry narrative regarding her professional identity development and leadership
development over the past, present, and foreseeable future.
Sara
Sara is a Caucasian female who, at the time of the study, anticipated graduating
from her CACREP doctoral program in Counselor Education and Supervision at some
point, but identified as “All but Dissertation” (ABD). For the past two years, Sara has
worked in current private group counseling practice an average of 50 to 60+ hours per
work. Seventeen counselors work in her group counseling practice. Sara identified as a
leader in scholarship, service, and practice. In Appendix N, I include the restoried poetry
narrative regarding her professional identity development and leadership development
over the past, present, and foreseeable future.
Results
These restoried poetry narratives (Appendices G – N) emerged as the result of
many steps of analysis, which I will explain in more detail here. In line with Creswell’s
(2007) suggestion, narrative categories and segments within the interviews were isolated,
thus creating larger patterns and meaning. From this first open coding process, 40
narrative categories emerged from the initial stages of data analysis. Through the axial
coding process, I was then able to interconnect and reduce the categories to the final 11
emergent categories. A list of the original categories can be found in Appendix F.
According to Clandinin and Connelly (2000), narrative inquiry is interested in
developing a richer understanding of how individuals experience their worlds, meanings,
and identities. Field texts may take many forms to help develop a richer understanding of
participants’ experiences. For the purpose of this study, field texts included research
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interviews, the photo-elicitation project, and the researcher’s journal. All field texts were
thoroughly read, open coded, and axial coded according to the procedures that were
detailed in Chapter III. The emergent narrative categories were then organized, combined
as appropriate, and sorted according to which themes were salient across a majority of
participants. The final narrative categories that represented a majority of participants’
experiences were examined to assess the relationships between the concepts of
professional identity development and leadership development. The final 11 themes are
defined and described in detail alongside participant quotes to support each theme.
Emergent Narrative Categories
In this section, I provide an in-depth description of the 11 narrative categories that
emerged from the data collected from the semi-structured interviews and photo-elicitation
component. The summary will be followed by specific data that emerged from the
participants’ experiences within each category using direct quotations form the
participants. The emergent narrative categories are organized by categories that describe
participants’ shared attitudes and beliefs across all 10 themes: (a) authenticity, boundaries
and burnout, (c) conceptualization and management of work flow and roles, (d)
exploration of professional identity in past and present experiences, (e) self-efficacy, (f)
future career plans, (g) professional loneliness, (h) pain and discomfort, (i) courage, risk,
and growth, (j) support systems, and (k) ambivalence toward training and being a leader.
Photo-elicitation photography was used in the semi-structured interview process. As
indicated earlier, I was not granted permission to print the photography in these chapters.
However, all participants chose photography throughout their interviews, and I have
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included references to the photography in the following themes to provide more context
for the reader.
Authenticity, Boundaries
and Burnout
Authenticity. All eight participants endorsed this subcategory in their interview.
Oftentimes, participants shared ways in which they experienced roles or responsibilities
that felt more authentic or aligned with their desires, wishes, or personalities. Hank spoke
about his previous supervisor’s role in helping him find his authentic self:
She really gave me permission to be myself, and I really struggled with that, and
what that looked like being a counselor. She also helped me find a way that I
could give myself permission to be myself in the counseling room and understand
how that shows up in my interactions with clients and with other counselors as
well.
Karl talked about his previous career experiences during which he specialized in working
with offenders. He discussed feeling conflicted about how others choose to approach
their work with these clients. Over time and due to his training in counselor education,
Karl was able to develop his own style that fit with theory and research as well:
I learned to do things sort of my way and approach therapeutic relationships
maybe differently than other people there did because it felt like everybody was
just very confrontational… But that really never worked for me and I had a
more… I didn’t really know how to do a lot of things. There were just a lot of
natural instincts. I think coming into the doc program . . . a lot of what I learned
about how to be as a clinician, as a supervisor, as a teacher, went really well with
just who I am. It allowed me to bring that side of me into my work. I had
knowledge about it, I had training about it, I had a better idea of how that actually
could be effective, and that’s based on research and theory rather than my gut
feeling.
Riley shared ways in which she ensures that she remains grounded and aware of the
systems around her, and this helps her feel connected to others as well as with herself.
So, now I see these trees [photo-elicitation reference] here as reminder to stay
grounded in communities, and, to me, these trees are . . . solid in the ground; they
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have a root system connected to so many other trees. So, as a leader …as a
professional, I want to be grounded in that root system and ground where I can
receive nutrients from the earth…and be in touch with what’s around me and not
be in isolation.
In addition, Riley shared, “I think just being me is enough…like as far as
managing the different roles, it’s like as long as I just be me, then I can manage
whichever role.” Moreover, Carol explained that her career experiences helped her find
work that fits with who she is: “I just found it, the part I loved was helping them create a
community where they could make music and still feel safe to express themselves.”
During these times of exploration and discovery of authenticity, there appears to be a
powerful sense of knowing that there is a fit. Carol commented that she realizes that she
has the self-efficacy, training, and freedom in terms of choosing how she expresses her
Counselor Educator role. Below, Carol demonstrates how having a strong efficacy in her
training. She values being aligned with herself and feeling aligned with her profession:
I feel confident that if I wanted to be full-time at a university in a clinical type [of]
position, I could do that. I feel skilled enough to do [the] tenure track. I certainly
have the publication experience and I have the research experience. It’s just not
what I want to do. And that kind of goes back to my whole move to this career,
like “life is too short, I don’t want to work in a job that isn’t meaningful to me,”
and so the tenure track piece never really was. There [are] a lot of politics in that
as well. I see my colleagues that are building their careers in that and, to me, it’s
not what I want to do.
Sara also expressed that she was curious when she explored the various roles of a
Counselor Educator:
I feel like I’m always going to have different paths [photo-elicitation reference]—
some that are kind of on their own, some that are being worked together, [and]
some that are drifting away. That’s just kind of who I am as an individual and
definitely professionally, too. I feel like every day I’m kind of thinking, “Oh,
maybe I can do this. Maybe I can try this.” And honestly, that’s probably why I
did CES because it has such an eclectic way of kind of informing our knowledge.
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Narrative inquiry focuses on what is being said as well as how and why incidents
are storied. (Riessman, 2008). In this category of authenticity, participants explored
feelings of being in or out of alignment with their authentic self, when they were in
certain settings, roles, or had responsibilities. In other words, they addressed what “fits”
with what they want to be doing, or how they want to be doing it. This theme of
authenticity speaks to how Counselor Educators in group counseling practices value
being in settings and roles and having responsibilities that feel authentic to them. It
appears that these participants care deeply about the how and why of their roles.
Boundaries and Burnout. This category represents participants’ experiences
with and understanding of the importance of having and setting boundaries in their
personal and professional roles. All participants endorsed this theme. I noticed that when
I asked participants to discuss how they navigate and manage their multiple roles; the
importance of boundaries was a repetitive category throughout this dialogue.
Eve discussed how overwhelming it can feel to take on all the roles of a
Counselor Educator. “I think part of it is also recognizing that we can’t do it all, or all at
once, and giving ourselves the grace and humor to be able to recognize we can’t be
everything to everybody all the time.” Over time, Eve has learned the importance of
setting boundaries to decrease the chance of her burning out. Moreover, Carol said that
balance and boundaries are what she finds necessary “so that I don’t end up like this guy
in the desert again [photo-elicitation reference].” She also explained how she tries to be
diligent in scheduling her time in each role: “Okay, this is time that I’ve allotting to the
university where I teach, this over here is time that I’m allotting to the private practice,
and this over is the time I’m allotting to me.” Additionally, Carol shared how a popular
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author’s book on female leadership inspired her. It caused her to feel empowered to set
boundaries and listen to her instincts:
...this guideline for hiring people, she’s like, “If I don’t want to run into you at
three o’clock in the morning then I’m not going to hire you” (laughs). And that’s
part of how I…I want to work with people. . . even if I’m cranky at three o’clock
in the morning, I’m not going to be frustrated about seeing them. And that’s a lot
of how I choose my working partners and colleagues and writing partners. If I’m
looking forward, if I’m doing research at their university, that’s probably how I’d
want to choose students [to supervise] that love what we do.
Kesha also shared how a popular researcher encouraged her to look into several aspects
of her life, such as vulnerability, authenticity, and boundaries in her work:
Boundaries. Have very clear boundaries. Being very clear in my identity as far as
who I am. Being authentic, as a practitioner, as an educator, as a leader, as a
scholar. And even with decision making it helps to make informed decisions and
to say ‘no’ and to walk away from different things that aren’t a fit into who I am
authentically…I think the biggest thing for me is my ability to be resilient, my
ability to establish very clear boundaries…and my ability to be able to walk away
from things that I don’t want to do. If I don’t want to do it, I’m not going to do it,
and it’s okay.
In addition to the category of authenticity, participants discussed the importance of
boundaries to maintain authenticity and to ensure that their roles and responsibilities do
not lead to burnout.
Conceptualization and Management
of Workflow and Roles
Six of the participants, with the exception of Margaret and Riley, endorsed this
subcategory. The subcategory describes how participants theorize and manage their
workflow. Karl discussed the pressure he feels when trying to keep intentional flow with
all of his personal and professional roles and responsibilities:
There are a lot of different tracks I guess that I’m on, and to try to have them
come together in a single tightrope [photo-elicitation reference] where I’m
balancing…it’s very hard. My clinical work, running my practice, supervising,
and actually practicing and seeing clients. Trying to keep my business going,
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which is very important, probably the most important thing because it is
financial—that’s what pays the bills, keeps a roof over our heads.
The photo-elicitation reference of a tightrope illuminates the precision that is required in
braiding the rope together for strength and stability. Karl’s description conveyed the
importance of creating one’s own tightrope as well as the strength and execution involved
in walking on it.
Carol shared what she has learned over time, including an ideal conceptualization
and management of her various roles and responsibilities:
Yeah, so the person surfing…[photo-elicitation reference]... I just have been more
of a ‘go with it’ kind of person. To surf, you [need] to have the fundamentals,
you’ve got to know how to swim, [and] you’ve got to have balance, and that’s
always been really important to me in my personal and professional way of being.
Carol also explained how she tries to set boundaries and establish balance in her various
roles as a Counselor Educator: “It’s never really the stressors; it’s about how we handle
them. And so that’s how I try to see myself now, whether I’m sitting in my office with a
client or running my business or in my classroom.” By learning a better way to handle
things as they come, Carol has felt increased self-efficacy when taking on challenges in a
variety of roles and responsibilities.
Kesha shared her perspective about managing her roles and self-efficacy:
So, this is that winding staircase [photo-elicitation reference], and I’m wondering
why I felt connected to that one. . . . the winding staircase is kind of what this
journey looks like (laughs). It’s one step at a time; sometimes you’re going up the
steps, and sometimes you’re going down the steps. There are railings so you’re
not going to fall but…you just don’t know. It’s up, it’s down, it’s sideways, it’s in
a circle. It’s either stay on the level or we can move through this thing. It depends
how you choose to look at it; it’s about perspective.
In this excerpt, Kesha explained the importance of reminding oneself, when on the
professional identity journey, that it is important to keep things in perspective. In

124

125
addition, Sara commented that she has encountered barriers to her “flow” and has “found
it parallel to things in my personal life when I’m able to kind of get out of my own way,
or move out of my own way, or work through something, juggle things. It gives me more
confidence in other parts.” As these excerpts indicate, participants discussed how they
conceptualize and manage their workflow. They shared how they have learned to get
back in sync after feeling dysregulated, not having good boundaries, or being burned out.
Exploration of Professional Identity
in Past and Present Experiences
All participants endorsed this narrative subcategory and discussed how they have
made meaning of their past and current professional experiences. In this section, I include
some excerpts from participants that convey their hopes for their future professional
identity development and experiences.
For instance, Carol chose to change careers and become a counselor after a
significant transformation in her life. She explained how she has made meaning of her
professional identity as a Counselor Educator:
I see this bridge [photo-elicitation reference] connecting to separate pieces of land
and that’s kind of how I felt before I was a counselor…before I was a counselor, I
was a teacher, I taught for 10 years. ...I just always felt like there was more in me,
like I had more to offer them [students] as a human, but I couldn’t do that in that
setting. And they needed more than I could offer them in that setting and so that
was really…to be honest, in that year my dad died and I was like, “I am not happy
in this job, and life is too short,” and so I started looking for programs, and at first
I thought I wanted to be a school counselor and the school counselors where I
worked were kind enough to let me shadow them during my planning periods for
a week, and I was like, “No, I don’t want to do that.”
After some exploration of the job of a school counselor, Carol realized that it was not
necessarily in alignment with her interest in offering more to students.

Karl reflected

on his earlier years in this profession and recognized that identifying and knowing the
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difference between counseling and other training programs is an important part of being a
Counselor Educator:
During that time, I didn’t identify as a counselor. The Master’s program that I
went to was not a counseling program. It was a psych program. It had a much
different focus than counseling, I think. But I didn’t really even identify that way
at the time and didn’t really know the difference.
Moreover, Kesha explained her experiences of choosing to do things differently and
discussed how this ultimately shaped her professional identity:
[Photo-elicitation reference] This is more of like the drought season, it’s more
kind of coming in [to the doctoral program], I’m not doing anything, I don’t know
anybody, I’m not interested in knowing anybody and my campus was a nontraditional campus, so you don’t have that cohort, you don’t have the camaraderie,
so to speak. And then you kind of come out of that, meet different people, and
have different experiences. So, I would say around that time is where my identity
started to shift a little bit, and I made the decision to get more involved and do
different things and step out.
Kesha discussed choosing to not actively engage in her program and commented that the
lack of relationships she had in her program may have amplified her perspective of a
“drought” existing. When Kesha choose to start engaging in more relationships, her
professional identity started to shift, as did her choice to engage more in the profession.
Sara explored a deep struggle she had with her identity, as she previously strongly
identified as a Counselor Educator. As time has passed and Sara has had time away from
academia, she noted that in the private practice or clinical world, “No one even knows
what CES is,” and expressed feeling tired and frustrated. Sara said she has had to “sell it”
(i.e., CES) to colleagues and seeks to have a more well-known identity that comes with
advantages in private practice settings:
Yeah. Well, you know, just to be really transparent, ... I can’t believe this because
this is so opposing to where I was a few years ago. I would’ve [never] even
thought of doing this. But I’ve actually looked at what the equivalent of it [is] for
[a] psychologist. “Can I take the EPPP exam?” because first of all, I want to be
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reimbursed under the Ph.D. rate and I’m not sure that I can. Our billing director is
like, “I don’t know.” So, it’s just not…I feel like I’m constantly trying to . . . keep
up with something. I should feel my own equality with but now I’m actually
thinking, “Well, should I just adopt that identity that’s more well-known?”
Actually, to make a living …
In addition to feeling frustrated about the lack of awareness of the CES degree in
the private sector, Sara also took issue with not being reimbursed for doctoral level
training. Sara explored more of her earlier feelings and choices that led to her counseling
education program:
So, that definitely informed my choice to go into CES, particularly because I
thought I could actually do things; I could do research to influence decisions. I
feel like I could have a greater influence and more credibility in order to extend
that influence on what I feel really needs to happen.
Sara explained that she thought that a degree in CES would empower her to have the
professional identity and role with which she felt more aligned. However, Sara has felt
discouraged and frustrated with not being in alignment with where she would like to be at
this stage of her professional identity journey.
Hank also explored his choice to become a Counselor Educator:
When I was in my Master’s program, I really felt like there was something that
was missing. A lot of things were missing, and one that spoke specifically to my
heart and to my interests was the multicultural piece. I really felt like that was a
hole that was missing in the educational program component. Part of my decision
to go with the counselor education supervision was to fulfill that hole, not only
personally but just in the counselor education supervision field in general. The
best way that I saw for it at that time was to, in part, continue my education so
that I could have a more active voice.
Hank chose to be active in the field of counseling to fill a void that he believed existed.
Hank’s role as a Counselor Educator has enabled him to have an active voice in the field,
and he has been able to continue to advocate for multiculturalism education in the
counseling profession.
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In summary, some of the participants were conflicted about their professional
identity, while others came across as more secure.
Self-Efficacy
This category emerged during each participant’s interview. Participants discussed
their feelings of struggling and/or confidence when having multiple roles as a Counselor
Educator. For instance, Margaret shared the parallels she can see in her professional
identity journey. She focused on her experiences related to becoming a counselor, being a
Counselor Educator, and, specifically, her role as an owner of a private group counseling
practice:
As a professional counselor, [self] efficacy really was developed through years of
experience, working with clients, getting advanced training and different
evidence-based approaches, affirming the work that I was doing, and having
success in the work that I was doing. As a Counselor Educator, similarly so, but in
particular having success in writing and publication or at least some success and
having success as an instructor and a teacher and a supervisor, I guess would
be…just over time…I mean, I think there is probably some kind of comparison of
myself to maybe social standards of what it means to be a Counselor Educator,
and [I] feel like I’m doing those things each day.
Moreover, as Karl explained, “I knew I was going to have to learn how to teach,
but I was terrified of it. Never in a million years would I be a teacher because I was so
scared of it.” Karl also shared that that things have shifted, and he has had more training
and experience in his role as a teacher. He now views being a teacher as a large part of
his identity. During the member-check process I shared with Karl the restoried poetry
after our interview. Karl wanted to integrate a newer shift that had occurred in his identity
since the time of his interview. Specifically, his self-efficacy in teaching had shifted in a
more secure way since we had last spoke.
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Most of the participants chose the same photo from the photo-elicitation
photography when discussing self-efficacy. This black and white photo was of a small
boy walking along a dirt road. The boy is looking down, while trying to walk in a grown
man’s work boots. He appears to be confident in his ability to do so, dispute the clunky
nature of the oversized boots. Karl utilized this photo to describe how he felt about
teaching. Eve pointed out this picture when describing the pressure she felt as a
Counselor Educator: “Those were big shoes to fill.” However, Eve now can see and
believes that there are always opportunities to learn and grow as a Counselor Educator.
Like so many other participants, Riley also shared that she struggled with selfefficacy: “I struggled with my belief in intelligence and [my] ability in the Master's
program.” She continued, stating, “I went into school counseling instead of clinical
counseling because for some reason…and that’s one thing they skewed…I’m not saying
this [is] by any stretch of the imagination accurate, but I was thinking you wouldn’t have
to be so intelligent as a school counselor as you do as a clinical counselor.” Riley
realized that perhaps there was a part of her that wanted to hide in role as a school
counselor. Now, it seems that Riley can see her lack of self-efficacy in her intelligence is
why she wanted to hide. In addition, Sara reflected on the struggle she encountered in her
doctoral program. Sara felt as though she received negative messages in regard to her
desire to be more clinically focused rather than academia focused: “I wasn’t ‘fitting in’.
To me, academia just sounds like something that we should just slide right into and we’re
done. It never felt that way to me. The way that it is kind of presented is, ‘This is
[academia] the best opportunity for you.’” I asked how these messages were conveyed—
covertly or overtly? Sara laughed when she said, “Oh, definitely both!”
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Advisors certainly have played that part when you’re sort of going through
decisions to choose [a] course direction. The tone was always there that “you’re
going to have more opportunity if you decide to go into academia as opposed to
private practice” or something outside of academia which you could just do with a
Master’s degree. It’s sort of like you’re not using the CES degree to the fullest if
you don’t go into academia. (Sara)
In her interview, Sara conveyed that she had felt disheartened when getting these
messages. At times, it seemed that Sara was close to tears and often times looked away
when describing these painful memories.
Future Career Plans
This category was discussed in all of the participant interviews. Participants
explored their hopes and goals for their future career plans that encompass their
navigation of alignment with their professional identity. Kesha shared the following:
The water represents those infinite possibilities... kind of that infinity thought and
that’s kind of how I see myself in this field. There are infinite possibilities; there’s
not just one way to do this. And there is also pain; there is evidence of pain. So,
that’s kind of what that means for me... we have a guide but…we can create our
own rules.
Kesha came across as hopeful when thinking about all the possibilities and control she
has in creating the professional life she would like to live.
Hank explored his current role as he contemplated how he plans to integrate roles
that he enjoys as he completes his doctoral journey:
When I think about my identity, I’ve always had a passion to teach. I was doing
more teaching prior to getting knee deep into my writing, and as I close this
chapter, I’m just excited about not only teaching, but teaching what I’m most
passionate about. So, when I look at these next couple of chapters, I see myself
not only getting back into teaching but [also] being free to choose my own path.
[That is] part of the doctoral journey, I think, which is awesome, but the path is
very much guided for you. I don’t think that would it would feel genuine for me
to just totally walk away from this practice, though.
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Similar to Kesha, Hank conveyed his excitement toward being able to create a
professional life that feels exciting and more genuine.
Professional Loneliness
All of the participants endorsed this category in the interview process. This category
represents participants’ experiences of feeling alone and/or different in their role as a
Counselor Educator in a group counseling private practice. I noticed that there were quite
a few times that participants would discuss professional loneliness when discussing their
role as a Counselor Educator in a private group counseling practice. This category is
differentiated by participants’ feelings of loneliness in a variety of ways and contexts.
For example, one could feel well aligned with her/himself, her/his professional
identity, and the field while also feeling alone. As Margaret expressed, “When I tell
people about my degree, I have to explain what it is. And even to counselors I have to
explain what it is.” She then explained why she feels lonely professionally:
I don’t have a friend or a colleague necessarily doing what I’m doing that I can
call and say, “How are you handling this in your practice? How are you dealing
with this?” And so because of that…and there is really not a lot of written
material directly related to the field and so because of that, I’m kind of in a
similar position today where I make a lot of decisions individually.
Karl shared a story from his past when he was a supervisee who was hoping to
build a relationship with his supervisor: “Just like a lot of…gossip and surfing the
Internet. She was just not very present and really the majority of the time, even when
she did provide supervision it was all…administrative type stuff.” Eve shared that she
has felt lonely in a variety of ways over the years, such as in regard to her excitement
for the field, as she saw others burn out and lose interest:
So, one of the challenges that I’ve had in the past is there are times when I feel a
little bit isolated in my approach [and] the vision that I have for counseling and
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the excitement quite honestly that I have still after nearly 30 years as a counselor,
still for the field. And I guess part of it is that I was really emerging in that
leadership role [while] a lot of my peers seemed to be burned out and feeling
doubt and [were] not as, quite honestly, in love with the idea of being a counselor
anymore. So, there were times that I kind of felt a little bit isolated in the
excitement that I had for the field and the vision that I had.
Sara also shared feeling frustrated about the isolation she encountered in her role as a
Counselor Educator in her own group practice:
I am one of three from the world of CES in my group practice, and it took me
months to even discover that they were CES. It was sort of something I didn’t
know and they’re both men, which is interesting. There are only a few men in the
practice, but I felt really alone, especially when I went and met with the owner of
the group…nobody knows what CES is. I was just explaining to one of the LPCs
that joined the practice recently—she’s a play therapist and she’s like, “CES?
What is that?” . . . I feel like I’m constantly like having to explain my degree.
Hank shared his moments of connectedness juxtaposed with feelings of professional
loneliness, and how he tries to meet his need of feeling connected:
There are times when I want to connect and pull from, where I can consult with
peers. I know I struggle to even find a supervisor where I feel I can feel
understood and can understand my experience and that’s been a struggle to find
somebody with the knowledge and experience in that capacity. So, at the same
time, where I see it as a gift and a blessing, sometimes it is a lonely journey. And
I think speaking to the picture [photo-elicitation reference], those trees that line
the railroad, I see the trees that other CES peers and other pioneers…I’m always
reminded that they’re close by sometimes [and] they feel distant, too. And so, like
I mentioned that (colleague's name), for instance, is in my town, and sometimes
we connect. Or like (professor/mentors name) I also try to connect with her. I am
now reading text[s] and general articles from folks that I’ve been able to connect
with over the years and for those trees that I feel supported with just knowing that
there are people that I can draw on, and they continue to line this path and guide
my path . . . but at times they can feel distant, too.
Riley focused on the benefits of staying connected with others:
Whether you’re a Counselor Educator or a Master’s-level clinician, I think it’s so
important to not be in isolation like so many people I talk to [that are] in private
practice, [describe] how lonely it is and how unsupported they feel and how it’s
not really working in some ways for them. [I think that when] in your [own]
practice, [it is crucial to stay] connected, relevant, and healthy and [to take] in the
information.
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As Kesha stated, “It’s a lonely road, but you can’t do it alone. You have to have
somebody that you can kind of bounce stuff off of and therapy—a whole of therapy.”
Moreover, Karl shared, “I have a lot of fear around pushing the envelope in the way that I
really want to. One, because of my sanity—am I taking on too much? Am I capable? I
have a family to support.” This category of professional loneliness emerged in each
participant interview and was often times mentioned throughout the interview.
Participants shared several vulnerable moments of feeling lonely and isolated and how
they try to meet their need to feel connected with other colleagues and other Counselor
Educators.
Pain and Discomfort
All of the participants also endorsed this category throughout the interview
process. The category represents participants’ experiencing of vulnerability in moments
that were uncomfortable and painful in their training and professional identity
development. Such experiences held significance for participants and often times
influenced future decisions. Participants shared how they navigated through moments
of discomfort. For instance, Karl conveyed that he felt lonely in a past job as a counselor;
he also di not feel cared about or respected:
There was very little personal care or bond that mattered. It was more of like, “Just
do your work and make the money for the company,” and as long as you’re doing
that, then everything is fine... very high caseloads—very, very high. I was
expected to eventually work a minimum of 40 hours a week... Getting paid a very
[low] salary.
Carol commented on her previous training as a counselor when she was given
unfavorable feedback about lacking in insight and reflection in her training:
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I’ll never forget she looked at me and was like, “Well, that’s a problem” (laughs).
And I was super taken aback by her response. We talked about it later, [and] she
was absolutely right . . .I hadn’t been taking [the] time to experience the
experience or reflect on the experience or even apply what I have learned
Carol explained that she is thankful for the negative feedback and saw it as a pivotal
moment in her training. Kesha shared her fear and resistance related to being asked to do
new things: “Here’s what you’re going to do…No, ma’am. I’m not doing that.” Kesha
stated that once she chose to start accepting feedback and relationships, she began to feel
more connected and inspired to take risks.
Eve expressed her fear and hope in regard to seeing other professionals become
burned out: “It was very concerning of course, seeing the people that came before me [
who were burned out] who were responsible for training the next generation of
counselors.” Further, Hank commented on how he has made meaning of uncomfortable
experiences in his past professional identity development: “I had experiences in my
counselor education program that were painful experiences. I had to make meaning and
make sense of those. Now, when I look back, those were experiences that I wouldn’t
change. They helped shape and mold me.” Hank also referred to moments when he felt
high levels of discomfort early on in his training. He shared his struggle with moving
from one role or identity to the next:
I’d leave practice where I had to show up as a leader in a different way where it
wasn’t okay on the football field to talk about your feelings—you had to be a
man’s man. And then I’d literally go to one building, literally shed my helmet and
shoulder pads, change my identity, and go to a different building and show up and
talk to a bunch of nice White people about my feelings. But something felt
disingenuous to me that I had to kind of remold who I was as I was running from
one building to the next.
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Hank realized that this discomfort also led to his feeling disingenuousness. He now views
these moments of discomfort during which he felt awkward or disingenuous as pivotal
aspects of his training.
Riley shared the difficulties she experienced earlier on in her training as a
counselor “with my belief in intelligence and ability in the Master’s program.” She
commented that she did not have “a lot of trust in my ability to be a strong counselor and
some of that is developmental... but I didn’t have faith or trust that I was going to be
strong counselor.” Riley explained that these painful moments of low self-efficacy kept
her from taking risks. All of the participants shared experiences during which pain and
discomfort were felt to varying degrees. They typically reflected back on these times as
pivotal moments in their careers.
Courage, Risk, and Growth
All eight participants also endorsed this category during the interview process.
This category represents participants’ experiences with choosing courage over comfort.
The participants chose to take risks, which ultimately led to growth. During the data
collection, I noticed that participants would often go through a period of feeling
discomfort and pain. They would then move through these uncomfortable feelings by
choosing to be courageous and to take risks, which ultimately led to their growth. For
example, individuals could feel discomfort when asked to be a teacher, particularly when
they did not feel competent in their ability to teach. They could choose to avoid this
request, or they could choose to lean into the experience. When choosing to be
courageous and lean in, this risk will ultimately lead to personal growth.
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Kesha reflected on her journey of wanting to finish her program but not really
wanting to connect with others or push herself out of her comfort zone: “As time went
by, I wanted more in terms of wanting to learn more, which led the opportunities that I
would seek out. The longer I was in the program, the more I wanted to craft my
experience.” Kesha offered encouragement to peers and those feeling afraid: “Just do it.
Jump out of the plane [photo-elicitation reference]. Do it anyway; nothing is stopping
you.” Kesha realized that during her times of resistance and fear, she kept herself from
experiencing and growing as a person and in her career.
Karl shared his excitement toward and willingness to take risks in future
adventures: “I should take this even bigger leap. Metaphorically, jumping out of a plane
[photo-elicitation reference]—just a big leap and pushing myself.” He also stated, “I have
so many ideas, and I want to push even more, really challenge myself more, just take this
bigger leap.” Karl conveyed an interest in taking risks and in the fruition of his ideas.
Moreover, Eve shared that despite seeing peers and colleagues burned out, she
“was encouraged by other people who were burned out, like my peers.” She explained
that she felt a sense of responsibility in terms of teaching future counselors: “What
happens to our profession if our leaders are burned out? What message are they sending
to up-and-coming counselors?”
Carol explained that when entering the counseling field after switching careers,
she felt that she was at a disadvantage because her peers had a longer history in
psychology or counseling. However, she considered that this period of discomfort was a
choice to take a risk, which ultimately led to growth: “Once we were out of school, and
now practicing, I realized that all of those things that I thought were a disadvantage were
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an advantage to keep me …because you go back to the surfing picture [photo-elicitation
reference] and it kept me afloat.” Carol also commented that her previous years of
experience working as a teacher kept her stable through the waves of her training
program.
In addition, Sara stated that she welcomes change and challenges: “I don’t want to
get bored. I like the idea of kind of pushing myself personally. I’ve definitely been able to
work through things personally through this experience [current professionally identity
struggles].” Sara also expressed that she felt optimistic about future growth:
I feel really lucky; I feel really fortunate. Even though I mentioned some of the
challenges that I had, I feel overall like, ‘Okay, I’m at a place in my life where
I’m doing what I really want to be doing.’ I’m so fortunate that if I change my
mind in the future... It gives me some freedom, and I feel like I could always kind
of venture into a new realm of training where maybe I’m spending more time as a
supervisor, I’m teaching…I feel like there are opportunities that are sort of there
in the wings if I want them.
Hank shared that his work within the community sometimes results in sadness.
However, he also realized the following:“[My education] allows me to use my area of
privilege to impact the community...when I finish my doctorate, to continue to swim
[photo-elicitation reference] and just find ways to continue to impact not only this
community but [also] other communities in areas that I know I’m most needed.” Hank
finds adventure in taking risks to try impact his community and the field.
Further, Riley stated that over time, as she has reflected on her professional identity
development, she has chosen to no longer hide and doubt her ability and intelligence:
This person surfing [photo-elicitation reference] I get to stand out, like you’re on
top of the water, you’re on the water, but it’s okay. I don’t have to be invisible
anymore or go under the radar. In fact, I should be noticed. It’s safe, it is self-led,
like I get to choose what job I jump on; I get to choose how long I stay on the
ride.

137

138
The participants conveyed feelings of excitement and curiosity when describing moments
during which they chose courage over comfort. When they chose to take risks in an area,
they felt passionate about it and ultimately grew as a result of taking such risks.
Support System
All eight participants endorsed this category in the interview process. The
category represents participants’ experiences with feeling connected or disconnected
from a solid support system. These important relationships shaped participants’
perspectives and experiences. For example, one could feel strongly supported by a
cohort, family, mentors, community, or friends. In stark contrast, one could feel
disconnected from these potential support systems. Similar to all relationships, the close
connections one feels to others strongly impacts them. In her interview, Kesha
continually discussed the importance of having a support system:
A tribe is what I kind of call it…and it’s different people. So, there is a group of
educators that I can talk to about the ups and downs of being an educator. It’s a
group of counselors that go to for the practice piece. A personal group that
encompasses kind of both sides of that especially on the personal side of being a
mother and a wife and having had all of that together.
Kesha described a tribe of people from all areas in her life that have helped her feel
connected to others as well as in the roles she holds.
Margaret explained that in addition to peers, mentors have also influenced her.
She referred to the special influence her mentors have had on furthering her career. These
relationships seem to affect her in a deeper way than receiving recognition in the forms of
grades.
Moreover, Eve shared how impactful her supervisor was in her development:
One of the greatest influences I guess [on] my overall confidence in being a
therapist was I had an incredible mentor that I worked with that was always
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very…I want to say very gracious and always very helpful, and rather than telling
me the answers, which, of course, is what a lot of us are looking for when we’re
just getting started in the profession, [they] really helped me develop my
questioning, my own decision making, and really feeling much more solid in my
training and in my orientation to the work that I was doing [as] a counselor.
The relational aspect of a support system seemed to strengthen participants’ selfefficacy and encouraged them to take risks. Carol explained that she experienced selfdoubt related to her ability and intelligence until mentors encouraged her: “How they
invested in me, invested in their relationship with me and to encouraged me, coupled with
the investments of some peers—that’s what encouraged me to be a Counselor Educator.”
Carol felt the inspired by others’ investment in their relationship with her. In addition,
Riley shared, “I felt sort of like a child, [which] also led [to] looking back [photoelicitation reference – a little girl is holding the hand of an older woman. They are
crossing the road, and the little girl is looking back over her shoulder at the camera] Oh I
don’ know... I felt really supported and encouraged. Otherwise, I wouldn’t have done it.”
Riley explained that she deeply felt the guidance and support from her mentor. This
feeling of being led was a safe feeling that encouraged her to keep going even though it
was scary and hard.
At times, the participants also shared that they felt disconnected from their
support systems. According to Karl, there was a lack of mentorship in his previous career
experiences: “no real personal development of my own or personal growth—that was
never really a focus.” Karl described the isolation and emotional pain he felt due to being
disconnected from mentors. Because of how he felt, Karl now makes he is reflective
about his role in supervision.
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Others outside the profession sometimes influenced the participants. Eve shared
that even though she felt strongly supported in the profession, she also experienced the
following: “I was influenced most by outside of the profession quite honestly,
experiences, learning opportunities that I had outside of the profession that I then
translated into my role as a counselor as a Counselor Educator.” The powerful
combination of feeling connected and supported by those in and out of the counseling
field encouraged Eve to be mindful of how she works with mentees. Eve referenced the
importance of relationships and the power mentors have in terms of influencing future
generations.
Hank explored the personal support system of family and how powerful this
influence has been to him throughout his journey:
I was raised by a ton of powerful African American women, and so when I see
that little girl in that picture [photo-elicitation response – a little girl being led by
another woman across the street as she looks back] I see my mom, I see my aunt,
I see my cousins. All who have a role in allowing me to sit in the seat that I am in
now, which is having the privilege to be in education and being close to finishing
my doctoral program. They didn’t have the privilege to be able to sit in this seat.
I’m able to truly carry the family tradition forward in terms of achieving a
doctoral degree and making a difference. And so, it’s carrying the torch forward
for my family.
Hank conveyed that his family had an influence on his current position. He expressed his
awareness of the power and privilege of his education. He also shared that he was proud
of changing his family tree and sought to continue to make a difference in his community
and in the field of counseling.
Ambivalent Feelings Related to
Training and Being a Leader
All participants endorsed this category during the interview process. The category
represents their feelings regarding their training and identification as a leader. Often
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times, when describing the role of being trained as a leader or holding leadership
positions, participants conveyed mixed feelings. In addition, participants explored
outcome expectations they had during their training or holding of a leadership position as
a Counselor Educator. I noticed that participants often times did not have any outcome
expectations related to being trained as a leader. I found this interesting given my
perspective that the positions of counselor, teacher, researcher and supervisor all seem to
imply leadership. Sometimes participants had puzzling responses when I asked about
leadership. For example, when I read participants their demographic questionnaire
responses regarding how they identified as a leader, I witnessed hesitation at times.
Participants explained how they struggled with identifying as a leader per se in those
roles. They stated that they fit the criteria that was described in the leader-gram during
the screening process, but yet did not feel comfortable with the label of ‘leader’. Other
times, participants appeared to have little to no hesitation when identifying as a leader
and were proud to discuss their leadership roles. I received a lot of feedback regarding
leadership from participants throughout the interviews, as well as in the closing
discussion portion. Comments included further questions and conversations about
leadership, identifying that the discussion of leadership with CES is a newer topic of
research, thinking about their roles in a new way, and intrigue about the possibility of
more research on CES in leadership.
Some participants referred to outcome expectations about being trained as a
leader. Eve had a specific list of leadership training she was hoping to gain while in her
doctorate program:
I wanted to learn the hardcore essentials of operating a team, running meetings,
balancing budgets, advocacy training—all of those things that I would argue

141

142
leaders in counseling need to be able to do. But I feel like I grew up in that era
where there was a gap in those services—certainly in the counseling profession.
Eve also shared that she felt frustrated that she did not directly receive leadership
training through her doctoral program. Because of this gap in training, Eve looked for
training and experiences outside of the counseling profession. In contrast, Carol
expressed that she did not have many outcome expectations as a leader. However, Carol
reflected upon her experiences working with a professor of hers that had co-authored a
well-known book on leadership in the counseling field: “So, her chapter on leadership,
about what leadership looks like, it’s not always the person on the stage; it’s not always
the first author …like that isn’t what leadership has to be.” Carol discussed realizing that
this mentor had influenced her perspectives about leadership more than she had originally
thought. In addition, Sara expressed that she wanted to have a voice in the field and that
is why she was drawn to counselor education. However, during our conversation, Sara
realized that she did not view having a voice and being a leader as the same thing. She
continued to share her experiences and previous perceptions of what leadership means:
I’ve always worked in [a] super male dominated field. I mean, healthcare was
certainly more female; I always had a boss or a supervisor or someone kind of
calling the shots as far as what I able to do, and that has not always been the best
experience. So, moving into . . . a leadership capacity, I feel like…I had kind of a
strong reaction to that just because I feel like I’m able to figure how to be a leader
in my own way. I don’t have to adopt the masculine ways of being domineering
and overbearing in order to be an effective leader. I can be a leader in a quiet,
nurturing, compassionate but strong way. Having this career has given me the
ability to do that.
Sara has discovered a way to identify and act as a leader that is more congruent with who
she is personally.
Hank conveyed that while he felt comfortable with his role in leadership at times,
at other times he felt uncomfortable with the label and responsibilities. He stated that he

142

143
always felt like a natural leader, which was exemplified in his holding of a leadership
position while on his collegiate football team. Hank explained the stark contrast of
feeling like a leader on the field, and being a leader in the counseling profession:
That’s hard for me [reference to question of his training as a leader in CES]
because I struggle to pinpoint any former training other than…and I really do feel
like in the counseling profession that’s one area that we’re lacking is the
leadership development and what it means to be a leader in our profession, not
only as counselors but [also] counselor education supervision. As a matter of fact,
I think that’s one of the areas that detracts people away from counselor education
supervision and also pushes people away from going into the counseling professor
as a whole.
Hank continued to comment on his training in counselor education and leadership: “We
did talk about leadership in our program, but maybe not enough where I remember or was
moved by the conversation.” Hank noted feeling frustrated with the lack of specific
content related to Counselor Educators’ roles as leaders in training programs.
Riley shared the following:
There was something about “you are a leader as a counselor”—I think that’s very
much why I didn’t feel like…for some reason I had this feeling in my head that
[when] being a school counselor, you’re going to have to be in the background. I
didn’t have to help people heal to the same extent—maybe was my belief.
Riley also mentioned that the term “’leader’ is often associated with power , ego, and/or
control. And I know that’s not accurate.” Riley expressed her own dissonance with
identifying as a leader, despite holding leadership roles. Moreover, Carol explained that
she had previously regarded leadership as an official position: “Leadership is…can just
be an act of doing service…it’s modeling. Leadership can be the day in and the day out, it
doesn’t have to be holding office and all the things.” Additionally, Carol explained that
her perspectives of the roles of a Counselor Educator are inherent in leadership. As
previously mentioned, Hank expressed frustration toward the lack of leadership training
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as a Counselor Educator. He also connected the dichotomy of feeling confident as a
leader in his practice and in the community while struggling with his self-efficacy when
identifying as a leader in the greater field:
I can’t fathom what it would [be] like to walk into a room, whether it [is] prior to
a presentation or even a room in your doctoral cohort and call yourself a leader
even if you were doing the work. The struggle to answer your question here … I
don’t necessarily know that I’m comfortable calling myself a leader yet even
though I’ve received awards and things. People down here identify me as a leader,
but there is a stigma attached to it.
As Hank continued to explore and explain his feelings regarding leadership. He noted a
multicultural piece that has strongly influenced his perception:
I feel like I walk around with that responsibility 24/7, 365, so it’s not [anything]
new, but then that burden feels even [heavier] because of the limited [number] of
people that have been in a position to earn a doctoral degree in counselor
education. So, there is an article that’s called, “Brother, Where Art Thou?” One of
my peers, responded to that in his dissertation, and it talks about somewhere in the
realm of one in 50 African American men at the time of the article was published
were counselors, and so that really opened my eyes. If you’re going to be one in
50 or one in however many, then you really have got to get it right and what better
way to do that than to be a leader.
Hank described the pressure of responsibility he feels because of holding a leadership
position as a male and as a person of color. He came across as fluctuating in his
confidence about his ability to identify and hold leadership positions. Hank explained that
an influencing variable in his self-efficacy in a leadership role is the awareness of the
power a leadership positions holds.
Riley shared her struggle with self-efficacy in being a leader. She referenced a
photo that depicts a woman crossing a wooden bridge, and there are a few people
following her lead. The woman looks tentative as she holds onto the ropes along the side
for stability. Riley shared that being a leader is similar to this photo. She would be ‘the
woman in the front’ and stated that “it’s a little bit shaky with the bridge, [as it] doesn’t
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look [very] stable.” Riley explained that she tries to encourage herself to continue
crossing the bridge: “Okay, you made it to take the lead—like being front at the bridge
and you took the risk, [but] I still want my hands out because I’m going to be very
cautious.” In this metaphor, Riley assessed that she still needs reassurance from the
support systems around her while being a leader. Participants expressed a variety of
feelings related to being trained and holding leadership positions. Several participants
expressed that there was a lack of training in leadership. Some participants were able to
connect meaningful times or mentors that helped strengthen their role as a leader. Others
shared they they felt disconnected in terms having a leadership role and being
comfortable identifying as a leader.
Researcher Reflexivity
Several steps were taken to promote researcher reflexivity, as outlined in detail in
Chapter III. In summary, a researcher’s journal was used pre- and post-interviews with
participants. Debriefing sessions with an external auditor assisted in double-checking the
emergent themes and to ensure categories were coded in an accurate fashion. The notes
from the debriefing sessions were kept in an audit trail for self-reflection. The debriefing
sessions were very helpful for me to process my various feelings and thoughts throughout
this journey with someone else. Finally, member-checking aided in ensuring that the
restoried poetry was congruent with participants’ interview experiences. In the following
section, I will describe the role of the auditor in more detail.
Role of the Auditor
As described in Chapter III, an external auditor provided an additional audit of the
field texts, which include the axial coding of all eight participants, as well as a
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researcher’s journal, audit trail, and restoried narratives in poetry form. The purpose of
the auditor was to review my coding and look for any discrepancies to ensure the field
texts were true to the participants’ meaning. It is important to note that the auditor is an
emerging Counselor Educator and has completed coursework in qualitative research.
During the restoried narrative creation, the external auditor contributed to the discussion
of the “hows” and “whys” of the narratives. We discussed the literary elements of the
restorying process, such a dilemma, characters, setting, actions, and resolution. The
auditor focused her attention on the emergent narrative elements. She first read my
researcher’s stance, researcher’s journal, and audit trail and then reviewed the axial
coding of all eight participants. After reading all of the field texts, the auditor concluded
that there had not been any occasions during the interviews where my personal bias had
significantly impacted the data collected. The auditor included a couple of valid points in
her notes. For instance, she stated that participants' responses could also be coded in
another way—i.e., as pain, discomfort, or professional loneliness. In conversations during
our debriefing sessions, the auditor challenged me to find more descriptive titles for the
emerging categories and also challenged the overlapping categories. This process was
extremely helpful to review with someone; I was able to reflect on my choices, thoughts,
and feelings regarding the coding. However, the auditor did not provide feedback
regarding where she felt I had inaccurately coded or was far off from the coding she
would have used. Overall, the external auditor debriefing sessions helped me solidify and
strengthen the organization of the emergent categories. Based on feedback I received
from the external auditor, the emergent categories, patterns, and restoried narratives
answered the research questions of this study.
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Conclusion
Per Riessman’s (2008) suggestion, I followed a methodical path throughout the
documentation process and practiced reflexivity, which in turn strengthened the case for
validity. Data analysis procedures yielded several categories, which were described in
previous sections. Utilizing bounded participant quotes and photo-elicitation photography
provided more context from the readers. The inclusion of the restoried poetry illuminated
themes, spoke to a narrative element, created verisimilitude within the poetry. These
restoried narratives provided readers with a deeper understanding of participants’
experiences of professional identity development and the leadership roles of Counselor
Educators in private group counseling practices. Findings were organized into the
following 10 themes: (a) authenticity, boundaries and burnout, (c) conceptualization and
management of work flow and roles, (d) exploration of professional identity in past and
present experiences, (e) self-efficacy, (f) future career plans, (g) professional loneliness,
(h) pain and discomfort, (i) courage, risk, and growth, (j) support systems, and (k)
ambivalence toward training and being a leader. These emergent categories add to
existing literature within the counseling field as well as to the field of Counselor
Education and Supervision. In the next chapter, I will discuss these findings and
demonstrate how the data have implications for the field of counselor education, areas of
future research, and the limitations of this study.
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CHAPTER V
DISCUSSION
Introduction
In this chapter, I discuss the results of the study, starting with an overview of the
data structure. The purpose of this narrative research study was to examine how
Counselor Educators in group private practice experience and articulate their professional
identity and leadership. In Chapter IV, I identified the following narrative categories that
emerged from each participant’s narrative: 10 themes: (a) authenticity, boundaries and
burnout, (c) conceptualization and management of work flow and roles, (d) exploration of
professional identity in past and present experiences, (e) self-efficacy, (f) future career
plans, (g) professional loneliness, (h) pain and discomfort, (i) courage, risk, and growth,
(j) support systems, and (k) ambivalence toward training and being a leader. I provide
data that responds to each of the research questions, which is followed by a detailed
discussion of the findings. I also discuss how these findings can be applied to the field of
counselor education, while also addressing limitations and future research.
The Results in a Metaphor
As I processed the emergent themes, I realized that a parallel process was
occurring for participants. Oftentimes, participants experienced themes personally as well
as professionally. This did not come as too much of a surprise, given the personal nature
of being trained and being a counselor. However, I started to notice the parallel process
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of the personal nature of being a Counselor Educator. I found that the more in tune a
counselor or Counselor Educator is with her or his own inner well-being and/or the self
of the therapist, the more effective she or he can be in the room with clients and students.
Over time, a metaphor of an internal compass emerged and appeared to reflect the
structure of the data. Here, I will explain the metaphor, with the aim to enrich readers’
comprehension of the data as well as the possible implications of this research for the
field of Counselor Education and Supervision.
The metaphor of an internal compass represents participants’ attempts to be in
alignment with their inner self in the three overarching categories: (a) authenticity,
boundaries and burnout, (c) conceptualization and management of work flow and roles,
(d) exploration of professional identity in past and present experiences, (e) self-efficacy,
(f) future career plans, (g) professional loneliness, (h) pain and discomfort, (i) courage,
risk, and growth, (j) support systems, and (k) ambivalence toward training and being a
leader.

Figure 1. Visual Representation of Results
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If you could visualize one large compass that had three different sensors or dials
that depicted the various aspects of the self, these would represent: 1.) navigation of
alignment with the self, 2.) navigation of alignment with professional identity, and 3.)
navigation of alignment with the field and being a Counselor Educator in a group
counseling practice. If you could further visualize that the factors influencing how
aligned participants feel are: 10 themes: (a) authenticity, boundaries and burnout, (c)
conceptualization and management of work flow and roles, (d) exploration of
professional identity in past and present experiences, (e) self-efficacy, (f) future career
plans, (g) professional loneliness, (h) pain and discomfort, (i) courage, risk, and growth,
(j) support systems, and (k) ambivalence toward training and being a leader. Each
participant had her or his own unique experiences, counselor training, and perception and
articulation of her or his experiences. Therefore, while all participants have a compass
that navigates their alignment within three areas of themselves, each compass responds
and looks different over various points in time.
Research Questions
In this section, I discuss how the findings of this study are applicable to the field
of counselor education, as well as how they relate to literature on the topics of
professional identity, the leadership experiences of Counselor Educators, and Counselor
Educators in private practice. Within each section, I also address the findings’ potential
implications for the field of Counselor Education and Supervision. The findings were
illustrated in Chapter IV; in this chapter, I connect the findings with the existing
literature.
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This chapter contains a discussion of how the data that emerged from this
research helped answer the following research questions:
Q1

How is professional identity experienced and articulated for Counselor
Educators in full-time private group practices?

Q2

How are leadership role(s) experienced and articulated by Counselor
Educators in private group practices?

In response to these research questions, the interpretation of the themes and the
restoried poetry suggested that when participants are more aligned with themselves and
their roles as a Counselor Educator, the more likely they are to feel aligned with their
professional identity. However, Counselor Educators’ feeling of alignment with the field
of counselor education appears to be dependent on professional isolation from the larger
field and role conceptualization. The overarching categories of 1.) navigation of
alignment with the self and 2.) navigation of alignment with professional identity provide
answers to the first research question (Q1). The final overarching category, i.e. 3.)
navigation of alignment with the field and being a Counselor Educator in a group
counseling practice, provides an answer for the second research question (Q2). In the
next section, I address each aspect of the findings in relation to current literature.
Discussion
It was an honor to hear eight Counselor Educators’ stories of their personal and
professional experiences. It is an experience I will never forget. I felt a responsibility to
do their stories and experiences justice. Throughout the restoried narrative process, I was
fully immersed in the data. This process enabled me to fully hear and understand the
participants’ statements. The art of trying to craft a fitting chorus to each narrative was a
daunting task. Would participants feel that I eloquently articulated their personal career
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journey? However, I soon realized that this process was an enjoyable one. The photoelicitation element amplified the restoried poetry, and their narratives came to life. By
choosing poetry and photo elicitation as the restoried narrative of participants’
experiences, I was gradually constructing and analyzing the interviews. During the
member-checking process, I was quickly reassured that the participants felt witnessed and
heard. Moreover, seeing their experiences documented in such a way touched them. I
found this to be encouraging, and it increased my personal connection to the participants.
This immersion in the data aided in my ability to tell the grand narrative.
In the following section, I introduce several major elements that emerged from the
narrative categories that are noteworthy. I also connect each part of the findings to
current literature. The findings are organized into larger implications for the field of
counseling education and supervision.
Navigating Alignment with the Self
As discussed in Chapter IV, several themes emerged that reflected the notion that
Counselor Educators in group practices are continually assessing their alignment with
themselves in relation to their roles, responsibilities, and choice of professional setting.
Authenticity and burnout. Authenticity has been a construct researched in the
field of counseling over the past several decades. Carol Rogers (1961) emphasized the
importance of having a feeling of congruence between one’s self-expression and in the
moment of experiences. Kernis and Goldman (2006) defined authenticity as the
enactment of one’s true self, derived from inner experiences, need, and preferences. The
findings in the study highlight the importance participant placed on feeling authentic in
their work. Participants explored their feelings of authenticity in their roles,

152

153
responsibilities, professional relationships, training experiences, and professional
settings. Participants emphasized the significance of being in touch with oneself through
self-reflection prior to making choices in their work life.
Boundaries to Ensure Self-Care
Nelson, Hall, Anderson, Birtles, & Hemming (2018) posited that an essential
characteristic for counselors is to have a general deposition of care and concern for their
clients. Counselors must also learn to turn that care and concern towards themselves often
known as having self-care. The lack of self-compassion and or self-care can lead to stress
and strain on personal and professional lives, and often times leads to burnout.
Oftentimes while participants discussed authenticity, the topic of boundaries shortly
followed. Similar to Meany-Walen et al.’s (2013) research findings, participants from this
study encouraged future or practicing counselors to pace themselves and avoid burnout
by establishing healthy boundaries. It seems that being authentic may also mean being
true to oneself. As several participants shared, this could be in forms of reflection—
setting aside time to listen what one’s instincts or body is trying to tell her or him, and
sometimes that means setting boundaries for self-preservation. Savicki & Cooley (1982)
defined burnout as “a syndrome of behavior that may affect people in any of the service
professions, especially those people who have continuing contract with others who are in
trouble or have problems” (p. 415). Several participants discussed the impact of watching
colleagues or mentors burn out and mentioned how influential this was in their own
boundary setting and self-care.
Researchers have explored the difficulties in creating time for stress reduction
with the demands of graduate programs (Rosenzweig, Reibel, Greeson, Brainard, &
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Hojat, 2003). However, in recent years, counselor training programs have implemented
more awareness about the importance of self-care (Nelson et al., 2018). In this study,
participants highlighted that part of self-care as a Counselor Educator in a group
counseling private practice involves valuing authenticity and boundaries in personal and
professional experiences. This resulting data are strongly correlated with previous
research on Counselor Educators finding their way as new faculty members. Niles, Akos,
& Cutler, (2001) conducted a study on strategies for Counselor Educators’ success that
was focused on managing a career in academia. This research revealed that their
participants encouraged Counselor Educators to make decisions on what excites them
rather than giving into pressure. Participants conveyed the importance of focusing on
professional activities to create a professional life that has meaning and depth. In
addition, these participants expressed the importance of having an internal compass “that
keeps you pointed in a direction” (p. 40). Self-care is important for stress reduction; it is
also crucial to set limits by learning how to say no— participants supported these ideas as
well. It appears that Counselor Educators in academic or private practice settings have
learned the value of being in alignment themselves; to do this, they must be authentic,
engaged in self-care, and willing to set boundaries.
Navigating Alignment with
Professional Identity
Counselor Educators are unique in that they are trained in five major areas of
counseling: teaching, counseling, research, supervision, and leadership. Despite
possessing several professional roles, their professional identity is a that of a Counselor
Educator. The importance of possessing a strong professional identity as a Counselor
Educator has been echoed throughout the literature (Calley & Hawley, 2008; Choate et
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al., 2005; Dollarhide, et al., 2013; Lamar & Helm, 2017; Swickert, 1997). Participants
shared experiences of times when they felt in alignment with or out of alignment with
their professional identity.
To provide more in-depth context for how navigating alignment with their
professional identity varies for these Counselor Educators, I provide the examples of
Margaret, Sara, and Eve. Margaret shared that she feels she is living the roles and
responsibilities of a Counselor Educator in her group counseling practice on a daily basis:
“I mean, I think there is probably some kind of comparison of myself to maybe social
standards of what it means to be a Counselor Educator, and [I] feel like I’m doing those
things each day.” In turn, Margaret stated that she strongly identifies with being a
Counselor Educator; however, she often times feels isolated in the field. Sara discussed
the pain regarding intentionally choosing to be a Counselor Educator and her struggle to
identify professionally as one. Participants’ awareness of how closely they are aligned
with their professional identity may vary. For instance, during the interview, Eve
mentioned she noticed that researchers focus on what it means to be a Counselor
Educator. She pointed out my continual use of the title of Counselor Educator and similar
language. She discussed realizing that the field may have changed over the years, but she
was surprised to hear so much focus on the professional identity of a Counselor Educator.
Later, during the member-checking process, Eve asked me to change the restoried poetry
from “Counselor Educator” to “Teacher,” despite her discussion of the many professional
roles and responsibilities of a Counselor Educator. In these examples, one can see that
Margaret identifies as a Counselor Educator despite feeling isolated from the field of
counseling education. Through Sara’s pain and contemplation, she is aware of the
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importance of possessing a strong professional identity, therefore making her struggle
that much harder. Further, it appears that Eve, although being trained in and holding the
roles of a Counselor Educator, identifies her roles separately.
Counselor Educators in private group counseling practices appear to vary in terms
of how closely aligned they are with their professional identity. The majority of
participants discussed their specific training in the various roles and responsibilities they
currently hold. However, I was surprised that participants did not more strongly align
with their professional identity. I heard about all of the roles and responsibilities of a
Counselor Educator, yet then, often times, did not hear them identify explicitly as a
Counselor Educator. For example, I asked participants to “Choose a photo that best
describes how you see your training as a Counselor Educator and how it informs your
work in a private group counseling practice.” As to be expected, I received several
different responses. After reflection, I realized that I may have anticipated participants’
use of distinct phrases, such as “as a Counselor Educator, I intentionally have made the
following choices” and “my training as a counselor informed my value on . . ..” I started
to notice that although I found that participants were identifying their roles as Counselor
Educator, they were not as clearly or succinctly identifying as a Counselor Educator. As
previous researchers have indicated, it is important for Counselor Educators to possess a
strong professional identity as Counselor Educators (Calley & Hawley, 2008; Choate et
al., 2005; Dollarhide, et al., 2013; Lamar & Helm, 2017; Swickert, 1997). For these eight
participants in a private group counseling practice, it appears that despite holding the
roles and responsibilities of a Counselor Educator, they may not possess an overall strong
professional identity. Participants noted that they are aware of the importance of
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possessing a strong professional identity. Yet, it appears that there may be barriers for
those in private group counseling practices to not strongly identify as a Counselor
Educator in clear and succinct ways.
The Conceptualization of
Multiple Roles
Participants from this research showed similar struggles of transition in their
professional identity, to Dollarhide et al.’s (2013) research on emerging Counselor
Educators. Dollarhide et al.’s (2013) research concluded that the process of being an
emerging Counselor Educator is a time of intense transition, involving research identity,
supervisory identity, educator identity, practitioner identity, and student identity. They
determined the following; Confidence, legitimacy, relationships, responsibilities - all of
these various elements of self are explored and, hopefully, integrated into the doctoral
student experience. Understanding the difficult [and] often-painful work of integrating
these elements into a coherent whole can help Counselor Educators shepherd the next
generation of Counselor Educators into the profession. (Dollarhide et al., 2013, p. 149)
Although Dollarhide et al.’s (2013) study focused on the doctoral-level counselor
education student. The data from this study suggest that practicing Counselor Educators
in private group counseling settings also explore the various elements of the self, roles,
and identities and actively try to navigate their alignment with their professional identity.
As indicated, Counselor Educators manage multiple roles, which, at times, can
feel demanding. Many Counselor Educators experience significant stress when
attempting to cope with role demands (Niles et al., 2001). The data from this study
indicated that Counselor Educators conceptualize their multiple roles in a sophisticated
manner in order to be effective and authentic and to establish boundaries in their work.
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As discussed in Chapter III, Caza and Creary (2016) examined individuals’ professional
identities when they have multiple roles. One way they suggested that people
conceptualize these roles is through augmentation, which requires the highest level of
cognitive complexity. The augmentation professional identity structure refers to how
individuals define themselves with multiple professional identities. These identities are
co-activated, complimentary, enhance one another, and also include roles that are distinct
as well as complementary to one another. The augmentation professional identity
structure closely aligns with the roles of a Counselor Educator.
Participants articulated their various roles and responsibilities as a Counselor
Educator in their interview—often in an augmented way. For example, Eve explained
that “[the] blend of working in a private practice... it affords better teaching, and I think
we need to do that more in the field of counseling.” Eve clearly believes that engaging in
the role of a counselor enhances her role as a teacher. I noticed that when participants
were conceptualizing their various roles in an augmented way, they appeared to have a
sense of confidence in their ability to flow from one role to another, often times
articulating how each role is co-activated and enhances the others. For example, Kesha
referred to her roles in various settings. She sits on the board of several committees, is
involved with school systems, is the owner of a group practice, and is a clinical
supervisor, counselor, teacher, and a researcher. As she explained, “Between those things
[roles and responsibilities], it has allowed me to do more within my writing and research,
which is geared towards emerging clinicians.” In this example, Kesha explored the
multiple roles she holds and recognized that these roles are complimentary to one another
and allow her to enhance her role as a researcher and teacher.
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Another form of role conceptualization, which Caza and Creary (2016)
developed, is the process of compartmentalization. This medium level complexity of
conceptualization involves individuals defining themselves in more than one professional
role, but they identify with each profession at a different point in time. Individuals choose
a particular identity given specific contexts or situations. For example, Eve asked to be
titled as a teacher in the restoried poetry when she described her experiences of teaching.
Moreover, Margaret stated, “As a Counselor Educator, similarly so [comparing her
development as a Counselor Educator, to her development as a counselor], but in
particular having success in writing and publication or at least some success and having
success as an instructor and a teacher and a supervisor,” It is clear that Margaret identifies
as a Counselor Educator but compartmentalizes her roles as researcher, teacher, and
supervisor.
Navigating Alignment As a Counselor
Educator in Private Practice
and in the Field
As mentioned previously, the data suggest that Counselor Educators in private
group counseling settings do not always strongly identify with being a Counselor
Educator. It is possible that the way Counselor Educators conceptualize their multiple
roles impacts how strong their professional identity is. For those that conceptualize their
multiple roles in an augmented way, perhaps they see their identities as co-activated,
complimentary, and as enhancing one another. When Counselor Educators
compartmentalize their roles, they define themselves in more than one professional role
but identify with each profession at a different point in time. It was during the process of
analyzing the way that Counselor Educators in private group counseling practice
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conceptualize their professional identity that I started to see the impact of how aligned
they feel with the field. In the following section, I discuss how professional loneliness
may impact how closely aligned Counselor Educators in private group counseling
practices feel with the field.
Professional loneliness while training. Participants explored the support they
experienced during their doctoral training. They discussed the importance of feeling
connected to strong support systems as well as how painful it can feel when this
connection is not present. Dollarhide et al. (2013) concluded that the process of being an
emerging Counselor Educator is a time of intense transition that involves research
identity, supervisory identity, educator identity, practitioner identity, and student identity.
These intense transitions can be amplified by what participants described as a lonely
feeling throughout their training. Traditionally, one may think of loneliness as lacking in
support systems that consist of friends, colleagues, mentors, family members, and loved
ones. Participants did describe the powerful impact of a having a support system as well
as how it feels to not have such a connection to these systems. However, participants also
described a type of professional loneliness when their training programs were not
inclusive of clinical settings. Counselor Educators are trained to work in a variety of
settings and have various work-related roles: counselor, educator, supervisor, researcher,
and leader (CACREP, 2016). As Kesha explained, “Infinite possibilities, they’re never
ending, kind of that infinity thought—that’s how I see myself in this field. There are
infinite possibilities; there’s not just one way to do this.” CACREP (2016) distinguished
CES doctoral programs as preparing “graduates to work as Counselor Educators,
supervisors, researchers, and practitioners in academic and clinical settings” (p. 38).

160

161
Despite being trained to work in academic and clinical settings and in a variety of roles,
most of the counselor education literature has focused on Counselor Educators in
academic settings in educator roles.
A strong theme emerged from the data that echoed this scarcity in the literature;
this scarcity in participants’ training was also noted. Sara mentioned that she intentionally
researched CACREP standards prior to applying to her doctoral program in CES.
Through her research, she identified that the standard was that she would be trained to be
in both academic and clinical settings. Sara continued to express her frustration with
messages she received from faculty while in training in her doctoral program. She felt
they were urging her away from clinical work; they sent telling advice, such as
“academic work would be the smartest choice.” In addition, several participants
described elements of feeling lonely in their profession due to not receiving training in
topics of interest to them, such as specific business management skills or leading a team
of individuals. Moreover, Margaret shared that she wanted to use her training as a
Counselor Educator in private practice, but while attending her program, she felt as
though the only track she was being taught was an academic track. After finishing her
program, Margaret realized that despite being taught “an academic blueprint,” she could
find ways to adapt other training to help her build her own private practice blueprint.
Despite ACA (2014) statistics regarding the common clinical role of a Counselor
Educator and CACREP (2016) standards to teach students to lead in a variety of settings,
the participants in this study were frustrated with their training program due to the lack of
a blueprint for a predominately clinical role. Feelings of professional isolation typically
begin in doctoral training programs and continue in their careers. This professional
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isolation impacts how strongly connected Counselor Educators are to their professional
identity and to the field.
Professional loneliness while practicing. In 2014, the American Counseling
Association (ACA) published the first comprehensive guide to counselor compensation
for the profession. The survey confirmed that 57% of Counselor Educator respondents
held a secondary position. The researchers found that private practice was the most
commonly held secondary position. They also determined that Counselor Educators are
more likely than other identified counselors to be employed in private practice. However,
the data from this research suggested that Counselor Educators in private group
counseling practices often feel lonely in terms of their professional identity and settings.
Professional loneliness was mentioned throughout participants’ interviews. It was
something they experienced in their doctoral programs and in their current professional
settings. For example, Margaret shared that she felt frustrated and isolated at regional
counselor education conferences; she often found that she was the only Counselor
Educator in a group counseling practice who was in attendance. Although she regards
such conference presentations as stimulating and helpful, Margaret commented that she
would love to connect with other “like-minded individuals” when attending these
conferences. Margaret seemed to be referring to Counselor Educators in private practice
settings when she discussed being at a regional Counselor Educator conference and
feeling alone.
Hank shared his experiences related to feeling connected to colleagues, although
all of these colleagues are in academia: “I feel supported with just knowing that there are
people that I can draw on, and they continue to line this path and guide my path still, but
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at times they can feel distant.” Hank also shared that he is thankful he has a team of
strong counselors with which he is able to connect with. However, he feels as though he
is speaking the same language when he is talking to a Counselor Educator. Riley offered
the following explanation:
Whether you’re a Counselor Educator or a Master’s-level clinician, I think it’s so
important to not be in isolation. So many people I talk to in private practice are.
[They talk about] how lonely it is and how unsupported they feel and how it’s not
really working in some ways for them.
It appears that Counselor Educators in group private practice settings feel lonely
professionally given their setting. When I was in the process of concluding our
interviews, in an effort to use snowball sampling, I asked participants if they knew of any
potential participants for this research. Out of the eight participants, only one participant
knew of another Counselor Educator in a group practice setting that would fit the criteria
for participation. The question brought up several interesting comments from
participants. For instance, Margaret shared her frustration with not knowing any other
Counselor Educators in her setting. She also expressed that she felt less lonely due to
engaging in this research. Eve was stumped when I asked her about other potential
participants. She said, “Oh, I’m sure a know quite a few. Just give me a second here...”
She then realized that the individuals she thought would qualify were not Counselor
Educators or worked only part-time in private practice. In addition, Sara mentioned that
she did know of three men who were Counselor Educators in her own practice, but she
did not know them well enough to volunteer them for research. Hank at first thought he
had a woman in mind but then realized that she was part-time in academia and only parttime in private practice. As research from the early 1990s showed, Counselor Educators
sought for the field to focus on the real-life status of doctoral program graduates
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(Zimpfer, 1996). In addition, Swickert’s (1997) research on the professional identity of
Counselor Educators in private practices echoes the need more for research on these
populations. Unfortunately, such requests have not been attended to in the past 20 years.
The data suggest that there is scare literature and research for Counselor Educators in
private practice, thus causing those practicing in these settings to feel an elevated sense of
professional loneliness and isolation from their field.
The data suggest that simply having other Counselor Educators who are doing
similar work would help decrease this professional isolation. In these examples, one can
see that loneliness or uniqueness can affect how strongly one identifies in her or his
profession. This feeling of professional loneliness is concerning for the field of
counseling education.
Implications
As this data showcased, those Counselor Educators in private group practices
navigate their alignment to their self, professional identity and the field. One may
challenge, that it may not be those Counselor Educators in these settings that are out of
alignment, but perhaps the field that needs to better align with those Counselor Educators
in other settings. The following are suggestions in my best attempts to capture
implications across the field of Counselor Education (Practicing Counselor Educators in a
clinical setting, those who are tasked with teaching, supervisors, leaders, researchers. As
well as at the systemic level; graduate training programs, accrediting bodies, and
professional organizations).
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Navigating Alignment with the Self:
Maintaining Authenticity
and Boundaries
It appears that Counselor Educators in academic or private practice settings have
learned the value of being in alignment themselves; to do this, they must be authentic,
and they need to engage in self-care and set boundaries. Counselor training programs are
putting more emphasis on the importance of self-care and boundaries (Niles et al., 2001).
This is parallel to the Counselor Educators who train students and clients on the
importance of self-reflection, boundaries, and self-care. It is crucial to engage in these
behaviors to avoid burnout. Future research for Counselor Educators in private practice
and academic settings could be fruitful to explore barriers for those in practice who need
to engage in these behaviors.
Navigating Alignment with Professional
Identity and the Conceptualization
of Roles
As Caza and Creary (2016) indicated, augmentation conceptualization of one’s
professional identity structure is the highest level of cognitive complexity. The
compartmentalizing of one’s professional identity structure is a medium level of
cognitive complexity. The findings suggest that for Counselor Educators in group
counseling practices, the way they conceptualize their multiples roles influences their
professional identity. It is important for practicing Counselor Educators and those tasked
with teaching emerging Counselor Educators to not only address the importance of
having a strong professional identity but also encourage the use of putting language to the
sophisticated conceptualization of our professional identity. If Counselor Educators
conceptualize their professional identity in an augmented way, one can more clearly and
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succinctly identify with and advocate for the field. However, one can see that the
compartmentalization of roles also clearly identifies someone’s role, such as sitting with
a client and being the counselor. The ways that Counselor Educators in academic and
private practice settings identify and conceptualize their professional roles are important.
If there was more intentional language and future research regarding the uniqueness and
complexity of conceptualizing such roles, perhaps Counselor Educators can better
advocate for the profession.
Navigating Alignment as a Counselor
Educator in Private Practice
and the Field
In the following section, I will present how professional loneliness may impact
how closely aligned Counselor Educators in private group practices feel with the field.
Professional loneliness while training. The participants in this study discussed
frustration and loneliness related to not having a blueprint for a predominately clinical
role and not knowing other Counselor Educators who have a similar conceptualization of
their work. In 2014, the American Counseling Association (ACA) completed the first
comprehensive guide to counselor compensation published for the profession. The survey
confirmed that 57% of counselor educator respondents hold a secondary position. The
researchers found that private practice was the most commonly held secondary position.
They also determined that counselor educators are more likely than other identified
counselors to be employed in private practice. However, the data from this research
suggests that counselor educators in private group practices often feel lonely in their
professional identity and settings. Even though there may not be a specific blueprint for
Counselor Educators in private practice settings, Counselor Educators in academic
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settings need to be intentional and clear about their messages they send students
regarding the settings in which Counselor Educators can work and might work
throughout their professional lifespan. Communicating a diversity of practice settings
will echo CACREP (2016) standards concerning leadership in the field in both academic
and clinical settings.
Professional loneliness while practicing. The data suggest that simply having
other Counselor Educators who are doing similar work, would help decrease this
professional isolation. In these examples, one can see that loneliness or uniqueness may
affect how strongly one identifies in her or his profession. This feeling of professional
loneliness is concerning for the field of counseling education. The field must find ways to
create opportunities to connect these Counselor Educators in group practices with the
field. For example, Margaret shared frustration and feelings of isolation when discussing
experiences at regional counselor education conferences and finding she was perhaps the
only counselor educator in a group practice in attendance. That although she finds the
presentations stimulating and helpful, she would love to connect with other “like-minded
individuals” when attending these conferences. It appears in this reference Margaret is
referring to Counselor Educators in private practice settings when she is discussing being
at a regional counselor educator conference and feeling alone.
The data suggests that simply having other Counselor Educators who are doing
similar work, would help decrease this professional isolation. There is concern if the field
does not work toward addressing or acknowledging this gap. There is a chance that these
Counselor Educators who have invested time, money, and emotions into their training
and professional identity may drift away or choose other professional identities. Whether

167

168
Counselor Educators are employed full- time or part-time in counseling practice, the data
indicate counselor education training programs could implement intentional language and
training for more advanced clinical work as well as for the business management and
conceptualization of private practice and even group practices.
In addition to looking for support through colleagues, practicing Counselor
Educators can engage in self-directed learning. Rønnestad and Skovholt (2003) conveyed
support for this idea. They examined counselor identity over time, and their research
showcased that seasoned counselors exhibited more self-directed learning in terms of
what and how they learned. One can look into literature and professional conferences for
feelings of connection and inspiration in addition to opportunities for continued
education. The data suggest participants are feeling professional lonely while practicing.
Do Counselor Educators in academic settings feel less lonely? If so, how influential is
their self-directed learning with colleagues in similar settings on their feelings of
loneliness? Given their professional setting, do Counselor Educators engage differently
in self-directed learning? For those Counselor Educators in academic settings, there may
be funds set aside by their university for conference presentations and attendance.
However, for those that are in private practice and self-employed settings, attendance at
professional conferences is a greater financial and time investment. Due to this disparity,
one wonders how frequently those Counselor Educators in private practice settings are
engaging in and attending regional and national conferences in the field of counselor
education. Perhaps factors such as not being self-employed and not being salaried create
a larger barrier for these individuals to engage in more costly and time-intensive selfdirected learning opportunities.
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Researchers have urged the profession to continue research on counselors across
the professional lifespan (Meany-Walen et al., 2013; Rønnestad & Skovholt, 2003). The
data show that all participants, with the exception of Riley, discussed currently or
previously engaging in research while also being in their private practice settings. Are
these Counselor Educators presenting or attending at counselor education conferences?
Are these Counselor Educators publishing research? Are these Counselor Educators
connected to larger counselor education networks? When Counselor Educators like
Margaret are attending counselor education conferences and feel lonely, it is possible that
the likelihood that she will choose to continue to engage in these conferences will
decrease over time.
I engaged in research, looking for less time and costly ways for Counselor
Educators to engage in self-directed learning. Traditional forms of self-directed learning
such as publications, conferences, and committees may be not as maintainable for those
in clinical settings. Perhaps these individuals found other ways to connect that are less
formal; if so, I was interested in learning more about them. I found myself getting excited
at the possibility of finding a connection for myself as well as for the research. I came
across several published books—authored by a variety of mental health professionals—
that focused on private practices. However, I did not find any publications authored by a
Counselor Educator. When researching potential opportunities to recruit participants in
2018, I discovered that ACA had listed private practice as an interest network for ACA
members. However, as of 2019, this Internet network was discontinued without a clear
reason as to why. Was there not enough interest from members to maintain this interest
network’s existence? Perhaps there was some social media platform, a newer form of
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connection, for these individuals? I came up empty-handed. I found myself confused and
frustrated, but this outcome also confirmed that my research is important. If the 2014
ACA research indicated that private practice is a common way for Counselor Educators
to earn an income in some capacity, why is there not more evidence of this?
As referenced throughout Chapter II, there has been scarce research on
established Counselor Educators and even less research on those in private group or
individual practices. The data support the notion that the field would benefit from being
more inclusive of private practice Counselor Educators in research and conferences. In
addition, less traditional forms of interest and support could also have a positive
contribution to the field. Having support networks could connect these Counselor
Educators. The field could start engaging in discussion and research exploring the abovementioned questions. If this does not occur, I feel that we are in danger of losing
Counselor Educators’ investment and identification. The field could fill this gap at the
training level by ensuring there are blueprints for clinical settings. These blueprints need
to serve as outlines for all students so that emerging Counselor Educators are being
consistently taught and mentored that there is room and tracks for both settings. For
emerging and practicing Counselor Educators, the field could fill the gap by creating
more of a professional presence in the literature and networks. As Margaret, Eve, and
Sara discussed, professional anchors of support, such as the CESNET listserv or the
Counselor Education and Supervision journal, are extremely helpful.
In summary, the results of this study have many implications for Counselor
Educators and supervisors in both academic and clinical settings. Based on the data, it
appears that professional isolation is felt in training programs as well as for those
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practicing. It seems Counselor Educators in private group practices feel isolated from the
larger field and from colleagues of counselor education. The results indicated that
participants routinely sought ways to connect to the larger field and feel represented in
their setting. Perhaps Counselor Educators in private practice could forge more of an
identity in creating similar anchors within the context of counselor education. Further
research could attempt to identify any barriers that exist for the inclusion of Counselor
Educators in private practice settings in training, research, and networks of support.
The Quest to Have an Identity as a
Doctoral Level Clinician
Outside of Academia
The process of becoming a Counselor Educator is a time and financial investment;
it requires complex and exhaustive trainings. The existential development of a
professional identity as a Counselor Educator is multifaceted, and professional and
personal reflections and relationships are vital to success (Calley & Hawley, 2008;
Choate et al., 2005; Dollarhide, et al., 2013; Lamar & Helm, 2017; Swickert, 1997). As
discussed earlier, Counselor Educators in private practice settings may have a greater
chance of losing their professional association and connection to the field, and perhaps
even their professional identity.
Several participants shared frustration regarding colleagues with different
professional identities and even Master's level counselors who are often unfamiliar with
the training and position of a Counselor Educator. Sara expressed caring greatly about the
importance of advocating for the professional identity of a Counselor Educator to other
professionals. As Sara clarified, “…[N]obody knows what CES is. I was just explaining
to one of the LPCs that joined the practice recently--she’s a play therapist--and she’s like,
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‘CES? What is that?’ I feel like I’m constantly like having to explain my degree.” It
bothered Sara to have to continually do this in a variety of settings. In fact, she has slowly
given up on trying to advocate for the profession in such interactions. If Counselor
Educators have to explain their degree to other mental health professionals, this can call
into question why one would continue to advocate and identify with this profession.
Choate et al. (2005) urged the profession to have a clearer professional identity. If there
are competing visions of practice, this leads to difficulties in distinguishing among
related mental health professionals and negatively impacts interdisciplinary consultation
within the mental health delivery system. It is important that the professional identity of a
Counselor Educators is known in clinical settings. Gazola and Smith (2007) posited that
if mental health professionals are perplexed about and unaware of the distinctions
between disciplines, this can lead to confusion among the public, potential clients seeking
services, and other members of the profession.
The Association for Counselor Education and Supervision (ACES) created
standards to define and identify professionals during the 1960s—years before CACREP
developed accreditation standards. Many individuals in the counseling profession have
realized the vital role of a doctorate in counselor education on the successful
professionalization of counseling (Lloyd, Feit, & Nelson, 2010). In 2013, Urofsky
addressed the progress the field of counseling has forged over the past several decades.
Advocacy and leadership efforts throughout the history of professional counseling have
led to the successful nation-wide representation and recognition of the profession. This
has, in turn, encouraged a strong professional identity for the profession in academic
settings. Previous literature has discussed the external forces related to developmental
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issues and how they continue to impact the profession of counseling despite previous
advocacy efforts. Ongoing external forces such as licensure portability/mobility issues,
the continued need for widespread recognition of counseling licensure by third-party
payers of mental health services, and the need for national recognition of mental health
parity are all significant (Calley & Hawley, 2008; Gale & Austin, 2003; Hanna & Bemak,
1997). These external forces systemically impact the field of counseling as well as
Counselor Educators’ career choices, salary, job satisfaction, and other aspects. The field
of counselor education has made tremendous progress in past advocacy efforts, and yet
there is still a lot of work to be done for those Counselor Educators in private practice
settings. Counselor Education and Supervision (CES) is a terminal degree in the field of
counseling (West, Bubenzer, Brooks, & Hackney, 1995), and our training extends greatly
beyond Master’s-level clinicians. Perhaps Counselor Educators can start to consider
differentiating a doctoral level licensure, while still maintaining our loyalty and
connection with the counseling field.
Literature from the 1990s echoed the concern with Master’s level licensure with
doctoral level training and investments nearly 30 years later. Brown (1990) advocated for
the profession of counseling education and recommended a shift in focus. Notably, he
called for discontinuing the adoption of a Master’s-level standard for entry into the
profession, as there were no clearly defined roles for persons with a doctorate in
counselor education in clinical practices. In 1997, Swickert’s research on private practice
and Counselor Educators indicated that her participants felt frustrated with the lack of
professional awareness related to being a Counselor Educator. Swickert’s research
revealed that nearly thirty years ago Counselor Educators felt frustrated with navigating
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third-party payers and being reimbursed at a Master’s-level rate due to the lack of
advocacy and awareness of a doctoral level counselor. According to Swickert (1997),
“We’ve been struggling to form an identity and much of my work and energy is spent
trying to educate people, insurance companies, legislators and who we are and what we
do” (p. 336). Unfortunately, the research from this study also indicates we are still
working on trying to educate people, colleagues, and third-party payers about who we are
and what we do.
Despite these earlier advocacy efforts throughout the past thirty years, the
profession has more work to do. Although each state has various licensure requirements,
a doctorate in counselor education licensure is not differentiated from Master’s-level
licensure. For those Counselor Educators who work or depend on third party payers, this
means doctoral level clinicians are being reimbursed at Master’s-level rates. If our fellow
mental health professionals are unfamiliar with our training, how can we advocate on
larger systemic levels to ensure that we receive proper reimbursement? Participants
expressed frustration with the lack of awareness and how this impacts not only their
professional identity, but also their income. Similar to Swickert’s (1997) research
participants, Sara was also frustrated when explaining that the biller for her practice
shared with her that given her Licensed Professional Counselor (LPC) licensure, third
party payers would reimburse her at Master’s level rates. Sara expressed irritation about
the time and financial investment she made in her training, only to be reimbursed at
Master’s-level rates: “Can I take the EPPP exam? Because first of all, I want to be
reimbursed under the Ph.D. rate” Sara is contemplating pursuing another professional
identity as a psychologist to be reimbursed at a higher rate.
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Counselor Educators are trained to be leaders of the counseling profession.
Leadership for the field includes advocacy efforts for the profession. This advocacy work
must include the work of Counselor Educators in all settings. The 2014 ACA
comprehensive guide indicated that the majority of Counselor Educators who were
surveyed work in academic settings. However, a large percentage of Counselor Educators
identified working within a private practice setting in some capacity. How can Counselor
Educators advocate for themselves within the external systemic forces that impact their
profession if they are unaware of their own professional identity development in multiple
occupational settings and contexts? Literature has substantiated the necessary and
demanding nature of the process to become a Counselor Educator (Sears & Davis, 2003;
West et al., 1995). Previous research has conveyed the importance of possessing a strong
professional identity as a Counselor Educator. However, more research is necessary to
gain a better understanding of Counselor Educators’ experiences in a variety of settings
(Calley & Hawley, 2008; Choate et al., 2005; Dollarhide, et al., 2013; Lamar & Helm,
2017; Swickert, 1997). Advocacy efforts could include articulating the high-level
cognitive complexity of their professional identity and working to maintain the wonderful
individuals in the field to help meet their needs of inclusion and support. Advocacy
efforts for Counselor Educators in clinical and academic settings should discuss,
research, and advocate for the licensure representations for doctoral level counselors.
These efforts are necessary to ensure that Counselor Educators' energy, time, and
financial investments in their profession lead to feeling supported and respected.
Counselor Educators can support one another in both settings to connect, contribute, and
extend the fields knowledge of practicing Counselor Educators. Counselor Educators in
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both settings need to remember that it is important to study counselors in training as well
as those who are practicing. It is possible that if more Counselor Educators in private
practice, irrespective of their full- or part-time status, felt connected to other Counselor
Educators and the larger field of counseling education, larger advocacy efforts for
licensure and third-party payers would be underway.
The Walk, the Talk… but Not the
Name of Leadership
The Association for Counselor Education and Supervision (ACES) first
showcased the importance of leadership in their 1978 publication of the ACES guidelines
for doctoral students (Smith, 2004). In these guidelines, the primary objective of doctoral
training for counselor education was conveyed as the preparation of leaders for the
profession. In addition, several years later, CACREP (2016) added leadership and
advocacy as the primary foci of the training of future Counselor Educators. The standards
for leadership training and development include theories and skills of leadership,
leadership development in professional organizations, strategies of leadership in
consultation, and ethical and culturally relevant leadership and advocacy practices
(CACREP, 2016). These CACREP (2016) standards ensure that emerging Counselor
Educators are well prepared for leadership roles in the profession (West et al., 2006).
In this research, the Osborn et al. (2003) “leadergram,” was used in the
demographic questionnaire when recruiting clients to ensure they met the needed criteria.
The leadergram serves as a visual depiction of leadership in counselor education with the
intention to convey the essence of leadership. The three areas of leadership include
practice, service and scholarship. Although participants clearly identified as a leader and
holding leadership roles in the demographic interview, participants presented various
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ambiguous feeling in regard to their title as a leader in the field of counseling.
Participants in this research showcased struggles with identifying as a leader, despite
holding various responsibilities or clearly defined roles of leadership. Participants
identified not having a particularly strong recollection of leadership focused classes or
conversations while in their doctoral programs. Similar to Lockard et al. (2014) research
participants conveyed that the most important factors of their leadership development
included observation learning, teaching, prior learning experience, and mentorship. Only
31% of participants indicated that their leadership-oriented class during their doctoral
training effectively contributed to their leadership development. Some participants from
this research shared frustration with not having more specific leadership training that
would focus on business and team management. These frustrations are similar to the
results in Schwitzer, Gonzales, and Curl (2001) research that yield results that although
leadership is an important aspect of being a Counselor Educator, being a leader in the
context of overseeing an organization is not traditionally taught. Therefore, students are
unaware of how to navigate these roles and contexts when they graduate. In addition,
Lockard et al. (2014) urged for future researchers to help eliminate this gap in counselor
education programs “so the profession can produce leaders more capable of handling the
day-to-day tasks of leadership in the context of leading people and organization” (p. 237).
Participants like Riley, Sarah and Hank all discussed their struggles with specifically
identifying as a leader. These participants explored the connotations they have with this
title, previous experiences or other leaders in their life and how these may impact their
identify as a leader. Participants explored barriers to feeling confident or safe in
identifying as a leader. Although participants clearly identified as a leader and holding
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leadership roles in the demographic interview, participants conceptually struggled with
this identity. Osborn et al. (2003) highlighted the importance of counselors’ and the
profession understanding of and maintaining of a strong professional identity as well as
the significance of their leadership as a guide and model for future leaders. CACREP
(2016) standards have been set to ensure emerging Counselor Educators will be well
prepared to be leaders in the profession. The research from this study indicate there is a
gap in doctoral training programs and the literature on the importance of Counselor
Educators identifying as leaders in the field of counseling. By conducing this research, I
hoped to better understand the professional identity experiences of private practitioners in
group practice and their leadership roles and provide more of a voice to these
professionals in our field. In doing so, the field could greatly benefit by exploring more in
regard to leadership training, identifying, roles and responsibilities of leadership.
The most essential implications of the current research study are for emerging
Counselor Educators and practicing Counselor Educators, regardless of the setting, and
the field of counselor education. Through pedagogy, curriculum design, research,
professional journals, and organizations, there are formal and informal opportunities for
professional connection. Ultimately, the findings in the current research study imply that
Counselor Educators in private group practice often feel professional isolation. Feelings
of professional isolation start as early as their doctoral training programs and continue
into their professional lifespan. This professional isolation impacts how strongly
connected Counselor Educators feel to their professional identity and to the field. The
multiple roles and demands of Counselor Educators require a high-level of cognitive
complexity. The way Counselor Educators conceptualize their roles influences their
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conceptualization of their professional identity. The data showcase frustration and
disappointment with other mental health professionals’ lack of knowledge about
counselor education. There is also frustration for those individuals who receive a doctoral
level education and are possessing a Master’s-level license. This licensure level not only
differentiates Master’s-level from doctoral-level clinicians but also factors into thirdparty reimbursement rates. Finally, despite CACREP (2016) standards for training,
Counselor Educators in a group private practice setting have varied experiences, feelings,
barriers, and perceptions related to identifying as a leader.
In order to start addressing these areas of concern in the field of counselor
education, training, pedagogy and curriculum must adequately reflect that CACREP
(2016) distinguishes CES doctoral programs as preparing “graduates to work as
Counselor Educators, supervisors, researchers, and practitioners in academic and clinical
settings” (p. 38). From formal to informal, overt and covert messages to emerging and
practice, Counselor Educators should be mindful of this standard. The counselor
education profession should be more inclusive of private practice settings in research,
professional journals, and organizations and should offer informal opportunities for
professional connection. Future research is needed to further realize the barriers to
participation and inclusion.
Limitations
Though rigorous methodological and analytical procedures were used throughout
this study, it had several limitations. First, it was difficult to find participants that
matched the criteria needed to participate in this research. Several factors could
contribute to why this was the case. As discussed earlier, there is currently no established

179

180
network for Counselor Educators who are in part-time or full-time private practice or
clinical settings. I utilized the established larger context of counselor education to recruit
participants, though I encountered low response rates. Snowball sampling attempts were
also minimally successful with only one participant knowing of a colleague who could
participate. All other participants mentioned that they did not know anyone in a full-time
group counseling setting. However, some participants were able to identify some
Counselor Educators that were either full-time in a solo private practice or part-time in a
group or solo private practice. Second, there were only two male identified and two
African American identified participants; the remaining six participants identified as
White females. Greater diversity in terms of race and gender identity would have been
beneficial, especially regarding professional identity and leadership development and
experience. All participants had completed or are in the process of completing their
doctoral training in a CACREP-accredited program. I believe it would be interesting to
hear about professional and leadership identities and experiences from CACREP and
non-CACREP participants to see if there are any significant differences in responses.
Additionally, since all participants were in a private group practice, further identification
of participants who worked in a solo full-time practice or part-time would have been
useful.
The use of video conferencing was beneficial in some ways, such as toward the
end of my work with participants. As I became more comfortable, I was able to
discontinue my attempts to use Skype or Google hangouts as videoconferencing
platforms as there were several issues for participants in terms of figuring out how to
utilize the software. Five participants’ interviews resorted to the use of a telephone for
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time purposes. For the following three participants, I utilized an HIPAA-compliant video
conference software available through Google Suite. I simply sent participants a link to
join the meeting. It was an extremely helpful method. In addition, video conferencing vs.
phone interview provided another layer of intimacy in the interview. I wish I had been
able to do this with all of the participants.
An additional limitation to the study is the nature of the interview questions. The
interview structure enabled the participants to focus on the photo-elicitation photography
while I read a question aloud. There were several times that participants asked me to reread the questions while they were looking at the photography. Participants would also
ask whether they were supposed to choose a photo when they were not directed to do so.
Now having conducted all eight interviews, I would perhaps simplify my questions and
provide a document for participants to look over to read the questions themselves. Doing
so would aid in their comprehension.
An additional limitation for the readers of this study relates to not having
permission to showcase the photo-elicitation photography that participants selected
alongside their restoried narrative poetry. I believe these images were powerful and
served as beautiful visual expressions that helped capture participants’ feelings regarding
their professional and leadership identity development and experiences. For several
participants, utilizing photo-elicitation photography was a new engagement; they shared
that they had never heard of or engaged in this type of research. The participants provided
feedback throughout the interview, and they read their restoried poetry alongside the
photos they chose. It is unfortunate that readers of this research are unable to experience
this important element.
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Future Research
Swickert’s (1997) research from over 20 years ago urged the field of counselor
education to understand more about those Counselor Educators in private practice
settings. In addition, previous research on the importance of possessing a strong
professional identity as a Counselor Educator has been echoed throughout the literature,
and more research is necessary to gain a better understanding of Counselor Educators’
experiences in a variety of settings (Calley & Hawley, 2008; Choate et al., 2005;
Dollarhide, et al., 2013; Lamar & Helm, 2017; Swickert, 1997).
CACREP (2016) standards have indicated that Counselor Educators are leaders in
the field of counseling for both academic and clinical settings. In addition, CACREP
(2016) standards have presented leadership and advocacy as the primary foci of the
training of future Counselor Educators. The results from this research showcase that
participants have not felt directly supported in their choice to work in private practice
settings and have not been provided strong leadership training. There are several
opportunities for future research to address the gap in the literature. Below, I explore
several areas in which I believe future research is needed.
Future research is needed to further understand practicing Counselor Educators in
general. Regardless of the setting, we need to better understand Counselor Educators who
have graduated and are practicing their roles every day. Research should aim to learn
more about Counselor Educators across the professional lifespan. Studying emerging
Counselor Educators and counselors in training is important to better understand and
shape our pedagogy; however, we also need to understand ourselves. What experiences
and needs do those in full-time academic settings have that can be addressed? The entire
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system of counselor education, within and outside of the university setting, could benefit
from understanding these experiences and needs. Becoming more knowledgeable about
Counselor Educators across the lifespan can provide us with great perspective on the felt
effects of the progress of our profession as well as insight into where professionals feel
gaps exist. We can then start to concentrate on these gaps and advocate for our
profession.
The notion that Counselor Educators are solely in academic settings or solely in
clinical settings is simply not true. ACA’s (2014) research strongly suggested that
Counselor Educators are utilizing their diverse training to work in a variety of settings
and ways, either full-time or part-time, in clinical or academic practice. Those tasked
with training Counselor Educators can be mindful of this and be intentional in overt or
covert messages that are being sent to their students about Counselor Educators in a
variety of settings. We can better shape our pedagogy to provide more of a blueprint for
those who would like to practice in these settings, either full-time or part-time. Counselor
Educators that are in private practice settings can contribute to the gap in the literature by
sharing more about their experiences and the gaps they perceive as needing to be filled.
Future research on how to connect and meet the needs of those in private practice settings
would be beneficial not only for those in private practice settings but also for those who
teach Counselor Educators so they can better provide support and referrals.
As mentioned previously, I fear that many Counselor Educators who have
invested time, energy, and financial resources in their development of their professional
training as a Counselor Educator have drifted from their professional identity and are
feeling professional loneliness or isolation. It is possible we may have lost them
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completely to other professional identities. By understanding more about those who have
drifted from counselor education or adopted other professional identities, we can be sure
to maintain the quality professionals that once strongly believed in counselor education.
We can address the gaps and triggers that leave these professionals feeling untethered.
As mentioned in several previous studies, (e.g., Calley & Hawley, 2008; Gale &
Austin, 2003; Hanna & Bemak, 1997), we are still searching for widespread recognition
for counseling as well as for doctoral- level training and licensure from third-party payers
of mental health services. I believe that third-party payers inadequately reimburse
Master’s-level counselors and do not consider their investment of time, training, and
finances. They are often reimbursed at a low rate, thus resulting in a low rate of return for
these counselors. Furthermore, the fact that doctoral-level counselors are reimbursed at
the already low-level pay rate of Master's level counselors is absurd. Despite previous
counselors and Counselor Educators’ significant push and progress regarding nationwide
licensure, we need to continue this push and progress in our profession. More research
and advocacy are needed for all Counselor Educators to re-evaluate the appropriateness
and applicability of our current licensure. Counselor Educators who are familiar with
clinical practices and with navigating third party payers can guide us as we rally around
ways to meet the greater need of our field and professionals.
As described throughout this chapter, Counselor Educators are leaders in the field
of counseling. In addition to understanding more about Counselor Educators across the
lifespan in clinical and academic settings, we must further understand their roles as
leaders. More research is needed to better understand the variety of ways Counselor
Educators lead as well how to teach those coming into the profession about the CACREP
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(2016) standards. The doctoral standards for leadership training and development include
theories and skills of leadership, leadership development in professional organization,
strategies of leadership in consultation, and ethical and culturally relevant leadership and
advocacy practices (CACREP, 2016). These CACREP (2016) standards ensure that
emerging Counselor Educators are well prepared for leadership roles in the profession
(West et al., 2006). Several participants showcased their interest in and reflection on the
leadership questions and stated that there needs to be an increased focus on leadership
In addition to understanding more about professional identity development across
the professional career span for Counselor Educators in a variety of settings, as well as
the leadership training and roles, I believe it is important to better understand how
Counselor Educators conceptualize and manage their various roles. Once we better
understand this cognitive complexity, we will be better equipped to understand
professional identity development for Counselor Educators across the lifespan. This may
help bridge some gaps of disconnection for those who are in clinical settings, and those in
academic and clinical settings may reach out and extend a hand to one another more
frequently.
Moreover, the methodological approach of narrative inquiry and the sample size
present potential limitations. As Creswell (2007) noted, narrative inquiry is a challenging
approach: “The researcher needs to collective extensive information about the participant
and needs to have a clear understanding of the context of the individual’s life” (p.57 ). He
went to explain that the multilayered context of a life is difficult but important to
uncover. Given my larger sample size for the narrative inquiry, I could have perhaps gone
more in depth with fewer participants. A difficult aspect of narrative inquiry includes
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these important questions: Who owns the story? Who can tell it? Who can change it?
(Creswell, 2007). I attempted to engage in member-checking procedures and was granted
permission from the participants. Who can own and retell, shift, or restory someone’s
narrative, and in what ways is this a limitation? Are these results generalizable? Some
may argue that narrative inquiry may not be the best methodology for generalizability.
However, Riessman (2008) posited that just because narrative inquiry focuses on cases
rather than a broader population, it does not mean the results cannot be generalized. Case
studies can generate knowledge that, over time, can become the basis for other work,
which is the ultimate test of generalizability.
A unique approach of narrative inquiry is the collaborative relationship between
researcher and participant in the co-constructing of the restoried narratives. Both parties
learn in the encounter (Creswell, 2007). As Huber and Whelan (1999) posits that the
participants story may also be an interwoven story of the researcher gaining insight into
her or his own life. As included earlier in my researcher’s stance, I have my own personal
history with my own professional identity development as a counselor, emerging
Counselor Educator, and leader, as well as involvement in my own group practice.
Despite my best attempts to be transparent through my researcher’s journal, audit trail,
and various external auditor-debriefing sessions, my own bias and experience are
interwoven throughout the restoried narratives. The researcher’s involvement is
encouraged in narrative inquiry; however, other methodological approaches may be
useful for future research.
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Conclusion
Through this narrative exploration of the experiences of the eight Counselor
Educators who are full-time in a group practice and who identify as leaders in the
profession, we have a better understanding of this population. This study found that
Counselor Educators who are full-time in a private group counseling practice often feel
professional loneliness and disconnection from colleagues and the field of counselor
education. This disconnection can lead to Counselor Educators feeling less aligned with
their professional identity and the field. Growth can occur during these moments;
however, support and opportunities for connection for these Counselor Educators are
greatly needed. Participants discussed their connectedness to colleagues and the field as
well as their lack of connectedness.
Participants identified as a leader in the field according to the three foci of
scholarship, service, and practice. However, it became clear that participants either had
strong mentorship and training in leadership skills and development or had training that
was indirect or not met. In addition, it appeared that some participants felt comfortable
holding the title of ‘leader’ as long as it aligned with who they are as a person. Others
struggled with the title of ‘leader’ for a variety of reasons, including multiculturalism,
safety, stereotypes or pre-conceived notions of what leadership titles mean, and a lack of
training or self-efficacy.
This study provided information about the professional identity development of
Counselor Educators in a full-time private group practice. In addition, this study offered
insight into the leadership roles of Counselor Educators in a full-time private group
practice. In both cases, study participants’ experiences, views, and emotions were
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considered. This information can be used to improve individuals’ awareness and
understanding about the gaps and needs in training programs, support networks, and
professional development opportunities.
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Dear Colleague,
I hope you are well. I am seeking participants for a qualitative narrative inquiry
study that explores Counselor Educators’ professional identity development. I am
specifically seeking Counselor Educators who work full-time in a group counseling
private practice and who identify as leaders in the field of counseling through
scholarship, service, and/or practice.
Criteria for participation:
• Access to videoconferencing software such as Skype or Google Hangouts.
• Hold a doctorate in CES from a CACREP-accredited program.
• Work full-time in a group counseling practice of three or more practitioners for a
duration of one year or longer.
• Must identify as having one or more leadership roles in the field of counseling
within or outside the group counseling practice. (please see more detailed
information on leadership criteria below).
Participants’ involvement:
o Participants will be asked to participate in one 60-90-minute interview conducted
face-to-face, through online video conferencing, or on the phone that includes a
photo-elicitation component.
o I will connect with participants after the interviews as a member-checking effort.
o Involvement in the study will require no more than three hours of participants’
time.
o Participants will receive a $15 gift card to Starbucks or Amazon upon completion
of the study.
Leadership criteria:
Osborn, West, Bubenzer, Duba, and Olson (2003) developed the criteria of leadership in
counselor education, depicted as the ‘leadergram’ of leadership in counseling.
o Scholarship: book/articles, presentations, grants, etc.
o Service: organizations, editorial boards, licensure boards, etc.
o Practice: counseling, teaching, supervising, etc.
Osborn et al. (2003) noted that the leadergram is a helpful tool to convey leadership in
the field of counseling education. However, it does not encapsulate all of the possible
expressions of leadership. If you meet the research requirements and have a leadership
role that you believe is applicable to the field of counseling, please do not hesitate to
reach out and inquire if your role is applicable to this study.
If you are interested in participating, or if you have any questions, please contact the
primary investigator, Jessica Hopkins, at Jhopkin3@gmail.com or 303-319-6510.
Additionally, please feel free to forward this email to any individuals whom you think
may be a good fit for this study.
Thank you in advance for your assistance in furthering the knowledge base of Counselor
Education and Supervision!
Sincerely,
Jessica Hopkins
Osborn, C., West, J. D., Bubenzer-Duba, J. O., & Olson S., (2003). Dimensions of leaderships. In J. D. West, C. J. Osborn, & D. J.
Bubenzer (Eds.), Leaders and legacies: Contributions to the profession of counseling (pp. 293-308). New York, NY, US:
Brunner-Routledge.
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Appendix B: Participant Demographic Questionnaire
Thank you for your interest in participating in this study. Participants will be
asked to participate in one 60-90-minute interview. The interview will take place face-toface, via online video conferencing, or on the phone. Participants will be asked to engage
in a photo-elicitation experience that will involve selecting archival photographs from an
online database during the interview. Once the interview is completed, the researcher will
then contact participants and share a written restoried summary of the participants’
narratives as part of a member-checking effort. Participants will be encouraged to read
through the document to share any discrepancies with the researcher to allow for
feedback integration. Participants are encouraged to share newly recalled experiences
they would like to add and to inform the researcher if they would like to delete any
experiences they shared in the original interview. Research participants will be involved
in the study for no more than three hours. The interviews will be conducted in-person if
the researcher and participant are closely located; otherwise, the interviews will be
conducted via videoconferencing or on the phone.
The purpose of this study is to develop a greater understanding of the professional
identity development of Counselor Educators in full-time group counseling practices and
their expression of leadership in the field of counseling. Please answer the following
questions and email your responses to me. I will contact you to let you know your status
regarding your participation in the study. Please contact me if you have questions or need
assistance.
Name:
Gender:
204
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Ethnicity:
Year you graduated with a CES terminal degree and whether it was CACREP-accredited:
How many estimated hours per week do you work at your group counseling private
practice?
How many years have you been in a group counseling private practice?
How many practitioners are in your group counseling private practice?
How do you identify as having a leadership role(s) in the counseling field?
§

___ Scholarship (book/articles, presentations, grants, etc.)

§

___ Service (organizations, editorial boards, licensure boards, etc.)

§

___ Practice (counseling, teaching, supervising, etc.)

Please briefly describe the leadership role(s) you hold in the counseling field.
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
Project Title: Counselor Educators’ Professional Identity Development and Leadership
Roles in Full-Time Group Counseling Practices
Principal Investigator: Jessica Hopkins MA, LPC Counselor Education and Supervision
Phone: 303-319-6510
Email: Jhopkin3@gmail.com
Research Advisor: Natalie Stipanovic, Ph.D., LPC
Phone: 970-351-3922
Email: Natalie.Stipanovic@unco.edu
UNC Institutional Review Board Approval Date: _____________________
I am researching the professional identity development and leadership of
Counselor Educators in full-time group counseling practices. As a participant of this
research, you will be asked to participate in one 60-90-minute interview conducted faceto-face, through videoconferencing, or on the phone. You will be asked to participate in a
photo-elicitation experience during the interview, where participants will choose from
stock archival photos to further identify their experiences. Your research participation
will require no more than three hours of your time. Upon completion of the study, you
will receive a $15 gift card to Starbucks or Amazon.
The only anticipated risk to participants is that you may experience some
discomfort associated with the evoking of strong emotions when recalling your
experiences of professional identity development. The only known inconvenience is the
time that it will take to complete the study. You could benefit from participating by
learning more about yourself and your experiences as a Counselor Educator. Your
participation may also benefit the field of counselor education. Specifically, the
exploration of established Counselor Educators’ training and developmental experiences
(including your own) that led to the decision to work full-time in non-academic settings,
especially in private group counseling practices, will add to the field’s knowledge of
these experiences. In addition, Counselor Educators’ experiences and expressions of
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leadership in non-academic settings will also further the field’s knowledge and
potentially aid in further training developments for training programs.
All possible efforts will be made to keep your identity and information you share
confidential. Your name will not be included in the report of the data, as you will choose
a pseudonym to be used instead. The individual interview will be audio recorded for
transcription purposes using a digital recorder. Your recorded answers will not be
identified with your name and will be erased after my analysis. The names of participants
will not appear in any professional report of this research, and no information from the
interviews such as workplaces and hometowns/states will be included. The data will be
stored in a locked file cabinet in my work office.
Your participation is voluntary. You may decide not to participate in this study. If
you do decide to participate, you may withdraw at any time. Your decision will not result
in the loss of benefits to which you are otherwise entitled. Having read the above and
having had the opportunity to ask any questions, please sign below if you would like to
participate in this research. A copy of this form will be given to you to retain for future
reference. If you have any concerns about your selection or treatment as research
participant, please contact the Office of Sponsored Programs, Kepner Hall, University of
Northern Colorado Greeley, CO 80639; 970-351-2161

_____________________________________
Participant’s Signature
Date
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_____________________________
Researcher’s Signature
Date
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Appendix D: Protocol for Semi-Structured Interview and Questions
Time Needed: 60-90 minutes
Initial Steps:
•

Ensure participants complete the demographic questionnaire and meet eligibility
requirements

•

Give a brief overview of the structure of interview and the photo elicitation
component

•

Answer any questions participants may have

•

Have participants sign the informed consent forms

•

Have participants select a pseudonym

Brief Overview of the Study: For the purpose of this study, I want to tell the story of the
experiences of Counselor Educators who work full-time in a group counseling practice,
and of their leadership role(s) in the field of counseling. In this interview, I hope to
understand your unique story, with a focus on how you experience professional identity
and the expression of leadership in scholarship, service, and/or practice for the field of
counseling.
Interview Structure:
Professional Identity Development
1.) Meaning constructed from past, personal, and professional identity developmental
experiences.
A. Choose a photo that best describes how you see your personal or professional
experiences that influenced your decision to be a Counselor Educator.
B. Tell me about your photo and how it relates to your story.
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C. Share your self-efficacy as a counselor in your past personal and professional
development experiences.
D. What outcome expectations did you have in regard to your training as a Counselor
Educator?
2.) Current conceptualization of professional identity, how meaning is made and
experienced in regard to professional development as a Counselor Educator in a group
counseling practice.
A. Choose a photo that best describes how you see your training as a Counselor
Educator and how it informs your work in a private group counseling practice.
B. Tell me about your photo, and how this relates to your story.
3.) Future goals and plans in regard to professional identity development.
A. Choose a photo that best describes how you see your future goals and plans in
regard to your professional identity development.
B. Tell me about your photo and how it relates to your story.
Expression of Leadership in the field of Counseling
4.) Meaning constructed from past, personal, and professional leadership experiences.
A. Choose a photo that best describes how you see your personal or professional
experiences that led up to holding a leadership role (or leadership roles) in the
counseling field.
B. Tell me about your photo and how it relates to your story.
C. Share your self-efficacy as a training as a leader in your past personal and
professional development experiences.
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D. What outcome expectations did you have in your training as a leader in the
counseling field?
5.) You shared in your demographic questionnaire that you identify as being a leader in
the field of counseling as ___________________________. What are your current
conceptualizations of leadership, and how is meaning made and experienced in current
leadership role(s) in the counseling field?
A. Choose a photo that best describes how you see your experiences or incidents
connected with being/developing into a leader.
B. Tell me about your photo and how it relates to your story.
6.) Management and conceptualization of multiple roles as a Counselor Educator
A. Choose a photo that best describes how you view your managing of multiple roles
as a Counselor Educator?
B. Tell me about your photo and how this relates to your story.
7.) Future goals and plans in regard to leadership role(s).
A. Choose a photo that best describes how you would like to see yourself as a leader
in the future.
B. Tell me about your photo and how it relates to your story.
Final Questions:
o What other thoughts, feelings, or beliefs do you have about your professional
identity as a Counselor Educator in a private group counseling practice?
o What thoughts or questions stood out to you today?
o Is there anything else you would like to share with me in regard to your
professional identity or leadership role(s)?
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o Are there other Counselor Educators in group counseling practices who have
leadership roles that could speak to these experiences and contribute to this
research?
Follow-up questions and/or prompts related to the photo-elicitation
o Please explain how this photo represents your story.
o What about this photo caught your attention?
o What questions emerged for you when you think about this topic now?
Wrap up
o I will email you a written summary of our interview today. I will utilize the email
you used to originally correspond with me for this study. Would you like me to
send the written summary to that email, or perhaps a different account?
o When reading the written summary, please look through this document and ensure
that the themes and codes match your experience. If you find that are any themes
that do not fit for you, please let me know so we can further discuss, and I will
integrate your feedback.
o If you remember any experience you want to add, please type them in the
document. In addition, if there are any experiences you would like to remove, it is
your right, and I can remove them.
1. What about those experiences encouraged you to be in a group practice and to
currently serve as a leader?
2. How have you experienced leadership prior to your current role?
3. How does your training as a Counselor Educator inform your work as a leader in
your group private practice?
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4. CACREP indicates that Counselor Educators and supervisors have five main
roles: counselor, educator, supervisor, researcher, and leaders. Could you talk
about 1) whether you currently experience those multiple roles in your work and
2) how you experience those multiple roles in your work?
.

Tell me about your sense of self-efficacy in terms of being a leader in this
unique setting.

5. Tell me about your photo and how it relates to the current aspects of your story.
6. How do you foresee your future professional development unfolding?
.

How does your self-efficacy inform your future goals?

7. What advice would you give to emerging Counselor Educators in relation to their
professional identity development?
8. Is there anything that I did not ask about that is an important part of your story?
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The following categories or themes are listed in alphabetic order
1. Authentic
2. Blazing own trail
3. Boundaries
4. Burn out
5. CES in general
6. Courage & Risk
7. Creativity
8. Development of private practice
9. Family Role
10. Fear
11. Feeling Stuck
12. Financial
13. Future Career Plans
14. Grace
15. Humor
16. Lifelong learning
17. Managing Multiple Roles
18. Mentors
19. Multicultural
20. Outcome Expectations
21. Pain & Discomfort
22. Past Career Goals
23. Present Perceptions
24. Private Practice
25. Professional Identity
26. Counselor
27. Leadership
28. Licensure
29. Researcher
30. Supervisor
31. Teacher
32. Reflection
33. Relational
34. Self-Efficacy
35. Support System
36. Time
37. Training & Influence
38. Vision of working
39. Vulnerability
40. Why CES

216

217

APPENDIX G
RESTORIED POETRY NARRATIVE: KESHA

217

218
Infinite Pathways of Possibilities
Walking Alongside My Tribe
Professional Identity Development:
Meaning Constructed from Past, Personal, and Professional Experiences
This path is not just mine; it is my students’ as well
We all have our own stories
Each limb of a tree represents one of these stories
These stories are mine
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
Boundaries
Being clear about who I am
Authentic
Authentic as a practitioner, as an educator, as a leader, as a scholar
That is who I am
YESTERDAY
When I walked into my program
no expectations
just finish
Time passes, I wanted more
The longer I was in the program, the more I wanted to craft my experience
I had no intentions of being in a leadership position
NOTHING outside of coursework and dissertation
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
Drought season
Doctoral work
I’m not doing anything
I don’t know anybody
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I’m not interested in knowing anybody
When you don’t have a cohort
You don’t have the camaraderie
Then you come out of that drought
meet people and have different experiences
Around this time is when my identity began to shift
I made a decision….
Get more involved
Do different things
Step out
TODAY
Someone kind of walking this path now, but clearly not alone
Walking the path in someone else’s shoes or on the path of someone’s else’s footprints
That guide was not necessarily in my program
but other people outside of my program
Mentors and different people who were involved in my journey
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
TOMORROW
I still go back to infinite possibilities
It is about the next generation
The beach and ocean as my happy space
I can be a leader
The water offers infinite possibilities
The water is never ending
There is not just one way to do this
And there is also pain; there is evidence of pain
We have a guide, but we can create our own rules
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
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Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
As a Leader
Definitely having mentors
Mentors were the key
A saving grace, having that tribe
You cannot do this alone
It’s a lonely road—you can’t do it alone
You have to have somebody to bounce stuff off of
And therapy
A whole lot of therapy
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
YESTERDAY
Coming into the program, I had no expectations
I didn’t want to do it
Even when my mentor said, “Here is what you are going to do”
I said, No ma’am. I am not doing that
And it just kind of moved from there
It shifted
It shifted… the way I look at things
It shifted my… desire to get more involved
To thrive and do things differently
It changed my expectations, and now I push my students to do the same
Who are you outside of this class?
What does this mean for you?
What does this look like for you?
This has painted the way I look at counselors overall
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
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TODAY
My role requires more involvement
More activity in the community
It allows me to do more
More with my writing and my research
Geared toward newer and emerging clinicians
Wellness and self-care
Being authentic in our work
Being okay with who you are as a clinician
This fuels involvement in professional organizations
I want to start this process earlier for the students I mentor
You can start at the beginning of a program
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
Have that confidence
Just do it
Do it anyway
Nothing is stopping you
We’re our biggest limitation
One step at a time
Sometimes you are going up some steps
Sometimes you are going down the steps
There are railings
You are not going to fall
You can stay on the same floor
or you can move through this thing
I am a support for emerging counselors
I am a mentor
I am part of their tribe
It is full of different people
I support all sides of them—the personal and the professional
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TOMORROW
Eventually retirement
I have left the building
It’s what you make it
It can be exciting
It can be rewarding
Or it can be the worst thing since sliced bread
It’s what you make it
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
In private practice
My ability to be resilient
Ability to establish clear boundaries
Ability to walk away from things that I don’t want to do
If I don’t want to do it, I’m not going to do it
And that is okay
Having the training allowed me to have confidence within myself—to be able to say no
and to walk away without feeling guilty—and it is okay
I have a group of support
My mentors
My tribe is what I call them
It is full of different people
They support all sides of me—the personal and the professional
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Paving the Unpaved Road
Affirming the Work
Professional Identity Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
Distinction
I wanted to pursue a Ph.D.
“You should really consider counselor education instead, and here’s why”
Just the road of developing a professional identity
Professional counselor
My self-efficacy was developed through years of experience, working with clients,
training….
Time
Affirming the work that I was doing - having the success in the work I was doing
As a Counselor Educator, efficacy was developed through success in writing and
publication
or at least some success and having success as an instructor and a teacher and a
supervisor
I expected to be more successful in my role as a supervisor – in my group practice
Training and developing advanced clinicians
Well versed in research
Simultaneously
Creating a practice – Training as a Counselor Educator
I really wanted to understand
Building a practice
Theoretically, Conceptually, Practically for success
There is no model for CES in private practice
But there are lots of other models for academia
I have the bare bones of how I understand CES in other contexts
Apply to the context I want...
When I think about experiences related to being trained as a Counselor Educator and
how I use it today
…...when I see the unpaved road….
I learned how to pave a road.
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TODAY
Literally... I know no one else who does what I do each day
This research excites me, encourages me
Loneliness – professional loneliness
Time
Affirming the work that I was doing – achieving success in the work I was doing
TOMORROW
The unpaved road—I hope that I can help create a path and a model for Counselor
Educators so that they can not only move into the private sector but also carry with them
the training in supervision, scholarship, and research
Counselor Educators are educators
Transfer knowledge
Tasked with creating knowledge
Create a path for CES in private practice – all sides of our identity, research, training
development, clinical, and publication.
Decreased professional loneliness
When I think about experiences related to being trained as a Counselor Educator and
how I use it today…when I see the unpaved road…...I learned how to pave a road.
YESTERDAY
I’ve had to think through things, making decisions on my own from an early age
Those experiences, professionally and personally, set me up with a set of skills and
maybe a disposition to be in a leadership role
Paving my own road – professional loneliness
Time
Affirming the work that I was doing – achieving success in the work I was doing
I don’t have a friend or a colleague necessarily doing what I’m doing who I can call and
ask, “How are you handling this in your practice? How are you dealing with this?”
not a lot of written material directly related to the field
and now I make a lot of decisions individually.
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Sure, I have people I can consult with and processes that I go through to make those
decisions, but, ultimately, I kind of have to go with what I think is right and not based on
what’s worked in the past.
When I think about experiences related to being trained as a Counselor Educator and
how I use it today…when I see the unpaved road…...I learned how to pave a road.
Experiences during youth and overcoming those
Having a Type, A, take charge kind of personality,
I think those things probably contribute the most to my self-efficacy in leadership.
Early success in building a caseload
Time
Affirming the work that I was doing – achieving success in the work I was doing
The power of mentors
Encouragement – Reinforcement
Paving a new road for continued education and networking for counselors
When I think about experiences related to being trained as a Counselor Educator and
how I use it today…when I see the unpaved road…...I learned how to pave a road.
Little to no understanding of leadership training and development prior to Ph.D. program
I had expectations that I would lead my practice but didn’t expect any other leadership
roles
With time, I soon gathered expectations of leadership in the field
Time
Affirming the work that I was doing – achieving success in the work I was doing
Leadership Development: Meaning Constructed from Past, Personal, and
Professional Experiences
TODAY
Sometimes being a leader is similar to raising my kids
Sometimes they don’t understand why or the way I need them to do something
Developmental process
Sometimes I just hit myself on the forehead a bit
When I think about experiences related to being trained as a Counselor Educator and
how I use it today…when I see the unpaved road…...I learned how to pave a road.
Helping my team manage their anxiety is also similar to raising my kids
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figuring out a way to get them to do the tasks that I need them to do while also honoring
where they are.
Time
Affirming the work that I was doing – achieving success in the work I was doing
TOMORROW
When I think about surfing
There are these periods during which you’re gliding and it’s exhilarating
but the surfer is also frequently knocked around by the waves,
The waves being the various roles of CES in a group private practice and how they clash
and collide with one another
There is a lot of treading water, getting back up on the board, getting your balance again
and then trying to get into those tides where you are balanced, and you are riding the
wave
When I think about experiences related to being trained as a Counselor Educator and
how I use it today…when I see the unpaved road…...I learned how to pave a road.
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Choosing to Jump from the Plane
Professional Identity Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
‘gone fishing’
my supervisor.
She was ‘checked out’
Surfing the Internet, gossiping with the team
Not present
Administrative supervision, no relational focus
I was …overworked and underpaid
I felt like I was drowning while she was fishing
Now I can see this experience was damaging to my professional identity
Stunted development
Training up to this point had a very different focus – no identification as a counselor
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
No formal supervision or consultation
(what is that supposed to look like...)
Alone
Young and green
No direction
Learning through observation
didn’t agree with a lot of things
WANTED MORE
Disgust
I had to adhere to the culture to survive
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
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Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
Not a lot of counseling – demand for more interventions
I started to engage and focus more on relationships.
Focus on what I wasn’t receiving in my supervision
parallel process
I started to become more confident as a whole as a therapist/counselor
DO BETTER
Taking things in my own direction
Develop relationships
Focus on rapport
Doing what felt right to me
No oversight
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
More continued to pile on
An on-going demand for testing
Not counseling
Consulting with probation officers
Now I’m an LPC
I’ve been given responsibility
Now I supervise interns
Now I’m in charge of the internship program
I wasn’t trained in a quality way…
I liked what I was doing
I look back… I had no idea what I was doing
But I liked supervision
Agency burnout
Overwhelmed
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
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Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
I actually didn’t know a lot about counselor education
I think my thought process was…I mean, really, part of my reason for going back to
school was just to get out of my job, to have an excuse to do that.
But here, I could really focus on supervision
What the theory behind supervision was
How you actually structure supervision
Provide me with all the things I wasn’t given in supervision
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
TODAY
My training as a Counselor Educator
greatly influences my work in a private group counseling practice
Previous training and career experiences working with offenders
Heavy research focus
CES training balanced me out with being more relational side of things
I learned to do things sort of my way and approach therapeutic relationships
Establishing a rapport
This fit with my natural instincts
When in the doctoral program, I think that a lot of what I learned strengthened my roles
as a clinician, as a supervisor, and as a teacher
Stronger framework
Stronger because it was authentic
I didn’t just have to trust my instincts anymore
I merged instincts and research
This is effective
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
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Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
I knew I’d have to teach
never in a million years would I be a teacher ...I was so scared of it
But I learned it
Now teaching is a huge part of my identity
I can use my relational focus in how I teach
It is different from supervision, but I value and incorporate this dynamic
Now I have interns in my practice
I continue to focus on the relationship
My role is a guide to those who are new to the field
They need guidance
They need support
I never really received this
I like to provide this to them in the relational framework
This has really solidified my identity
If I wanted more, to do better - I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes It feels scary again, that’s part of jumping from the plane...facing your
fear, and jumping anyway
I work with offenders
I work with those that have developmental disabilities
Now I train other counselors
On how to infuse the relational focus in working with this population
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
TOMORROW
I have lots of ideas about the future
How should I take an even bigger leap?
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Training
Support
These are the ideas that I have. I want to push it even more
Really challenge them and myself even more
Take a bigger leap
Teach play therapy classes
Ideas on how to help the school districts in my community
Provide a service
Pro bono work
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
These ideas are kind of scary to me
Fear of pushing the envelope
My own sanity
Taking on too much
I’m a father of four
My plate is full
Still some doubt
Pushing myself to be assertive enough
Leadership capacity to actually do these things
It feels scary again
That's part of jumping from the plane
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
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Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
It’s weird
I started my practice at the same time as I started the doctoral program
It’s grown exponentially
Part of me questions why I endured the Ph.D. program
I’m doing the same thing as before
Talking about it now
Puts things in perspective
Fusing the story together
Reminds me why I did it and how I changed my approach
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
I never really saw myself as a leader when I was done with school
Most of my cohort went to academia
Publishing research
They were fully immersed in that identity
I haven’t been aligned with my research of those for years
I don't know if I fit the CES mold, per say
I still am in leadership
Going against the grain of what most people typically do
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
TODAY
These shoes are clunky—I don't know how to walk around
That's where I am at this point
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I’m trying to do this, still trying to fill these shoes
Know how to walk the walk as a leader in the field
In my practice
And as a Counselor Educator
I haven't filled those shoes yet
However, my self-doubt has decreased
I’m starting to feel like I’m filling those shoes
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
TOMORROW
Research
I just don’t have time for it
I want to try to publish my dissertation
Finding time is hard
Doesn’t fit the mold on the academic side
Managing my multiple roles
I have to find the balance in all of these roles
Lots of different tracks
They all have to come together in this single rope
This is very hard
Clinical work
Running my practice
Supervision
Teaching
Maintaining my business—
This is the most important
It is what pays the bills
and keeps a roof over our heads
Sole provider for a family of six
Trained to teach
But I can make a lot more money doing what I’m doing
Research doesn’t really pay the bills, per se
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Perhaps teaching would be better for my family, but not as much money
It would be nice in theory
Back of my mind
Pursue it someday
Get the practice running where it doesn’t need as much of my energy and I can teach
I don't think I’d ever fully give up the clinical work
I like pro bono work
Giving back to the community
I have this push
I want to do it
I want to see myself grow
Even try new things that are scary for me
If I wanted more, to do better, I had to really seek it out.
I want to support others and focus on building relationships.
I always want to push myself professionally
Sometimes it feels scary again—that’s part of jumping from the plane...facing your
fear, and jumping anyway
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Helping Others Help
Professional Identity Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
It really is part of what prompted me to decide to focus on educating
Helping educate
Helping a broader number of people get back to joy and satisfaction in their lives.
1:1 helping is powerful
I want to reach a broader group
I had a powerful mentor
Allowing grace
Encouraging that I explore my own questions
Manifested solid training and self-reliance
Encouraged a strong identity as a counselor
I felt effective and secure in my role as a counselor
Stages of uncertainty – he instilled the confidence
Saw growth, helped me focus on the process
All the nuances that come up
Each situation is different
I had what I needed to figure out what I needed to do
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
Craving skills, tools, and knowledge to lead and support others
Formal training left me needing and wanting more
Informal training gave this to me
It’s been 30 years
CES looks very different
Counseling looks very different
Evolving field
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Advocacy efforts
We are training counselors differently now
We’ve bridged a lot of gaps
The environment is changing constantly
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
TODAY
Big shoes to fill
Helping train counselors to understand where the client is
Helping train counselors to navigate through the nuances
Walking a mile in someone else's shoes
Changes the work
Changes the message
Parallel
Honored to have worked with my mentors, but these are big shoes to fill
Today, I still feel this urge to fill these shoes
Teaching others the importance of the journey for others
Working with clients
Informs my teaching
We need more of this in CES
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
TOMORROW
Lifelong learning
Such a true characteristic of counselors and healers
There is no end to our learning
Always opportunities from which to grow and learn
Personally, and professionally
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It’s an encouraging future
Optimistic
Excited about our future
It motivates me
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
Yesterday I felt isolated in my approach
I felt isolated in my vision that I had for the field
All these years later, I still have for this excitement and enthusiasm for the field
I was really emerging in my leadership role
Lot of my peers... were burned out
Doubting, they were choosing not to be a counselor anymore
I felt lonely in my excitement
Mentors – burned out
What was going to happen to our field?
Who will shape our progression?
This is discouraging
But… wait. This inspires me!
I looked outside the field to be a leader
I brought those experiences over
In my role as a counselor
Then in my role as a teacher
I looked outside the profession for that support and guidance
Learning and mentoring
Steady quiet presence
Powerful
Mentor
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Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
I refused the burnout
I was passionate about the field
If it isn’t here
I need to find an alternative path
I need to find alternative resources
CES
I wanted to be trained as a leader
I didn’t receive the training I wanted in hardcore essentials
Operating a team
Running meetings
Balancing budgets
Advocacy training
Leaders in the counseling need to be able to do that
I grew up in the era – there was a gap
Especially in the counseling field
I found those resources elsewhere
Learned how to create a strategic plan
Learned how to motivate members
A vision – state organizations
I was intent on having a leadership role
Assumed a little leadership would be in my training
More was verbalized than structured
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
TODAY
Lean on each other
In the end, it’s all of us, all together
Trying to figure out advocacy efforts
We're figuring things out
Quality between them
Managing my roles
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Grace
Humor
Don’t take yourself or things too seriously
Important things happen but you gotta...
Balance it all out
Humor grounds you
I’ve got to focus on humor and grace, or I’ll burn out like the rest
It can be very overwhelming
Recognize
We can’t do it all or at once
We can’t be everything to everybody all of the time
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
TOMORROW
Making sure we are all heading together
Same goal
Same direction
Not working against each other for the changes
Steady quiet presence
Powerful
Mentor
Shaped Me – Moved Me – Inspired Me
Now I move with grace and humor, mentoring and supporting others
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Living My Life in Spirals
Professional Identity Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
I see this bridge connecting to separate pieces of land
How I felt before I was a counselor
I was a teacher; I taught for 10 years
I wanted to include the mental health piece.
I went for my Master’s
I also wanted to be a Counselor Educator because that’s just part of who I am
Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycles.
I was teaching middle school
I was a music teacher, a choir director, and a general music education teacher
I actually got to see the kiddos
I was one of the few teachers in the school that got to see kiddos every day
I loved helping them create a community where they could make music and still feel safe
to express themselves
I always felt like there was more in me
I had more to offer them as a human, but I couldn’t do that in that setting
That year my dad died, and I was like, “I am not happy in this job, and life is too short”
The school counselors where I worked were kind enough to let me shadow them during
my planning periods for a week…
and I was like, “Nope, I don’t want to do that. I appreciate what y’all do but that’s not
what I want to do”
“…well, whatever you do, the best advice anybody ever gave me, you need to do a
CACREP program”
“What even is that?”
I just started looking
Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycles.
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TODAY
I just have been more of a ‘go with it’ kind of person
To surf, you need to have the fundamentals
You’ve got to know how to swim; you’ve got to have a balance
That’s always been really important to me in my personal and professional life
A way of being is to have balance
I’m not always successful, but I strive for that, and I believe this about myself, about my
clients, and about my students.
It’s never really the stressors—it’s about how we handle them
how I try to see myself now
Whether I’m sitting in my office with a client or running my business
or in my classroom,
We roll with whatever comes,
Yeah, there’s a plan, the plan is to ride out the waves ...
but you never know what you don’t know,
You don’t know what coming underneath that, so you need to be able to roll with it.
I don’t know that I’ve given myself a lot grace in the past; I think do more now. I think,
in the past, I experienced imposter syndrome a lot more–
Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes
we set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycles.
When I started the program, I actually had the outcome that I’m living right now.
I wanted to be either part-time or full-time at a practice, and I wanted to be either a parttime or adjunct professor.
My program was, and still is, split down the middle
Clinical hours, management of the clinic, scholarship, and research
The campus clinic—the management of this—was so significant for me
I’ve lost count of the conferences attended and papers presented but had the opportunity
to travel with my mentor
This broadened my perspective of what it means to be a leader in the counseling field
ACA is really important, but, to me, ACA is also a small bubble of what we can do as
counselors
There are politics involved in that, which I’m not super interested in
It’s probably the same reason I’m not super interested in tenure.
I enjoy the work that I do
I was really intentional about the things that I chose to do
I wanted to choose things that were meaningful to me
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that didn’t always set up my CV to get full-time tenure track positions.
For a while, that worried me
But I remembered, “Oh, right. That is not what I wanted anyway.”
I feel confident that if I wanted to be full-time at a university in a clinical type position, I
could do that
I feel skilled enough to do the tenure track; I certainly have the publication experience
and I have the research experience,
It’s just not what I want to do.
Life is too short
I don’t want to work in a job that isn’t meaningful to me
Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before I’m going to know the
way ... things are always…. happening in cycles.
The importance of relationships in our work
Not just as counselors in practice but as Counselor Educators
My students are not my clients
My ability to attune to them is going to directly affect how they learn from me.
Attunement
And that’s a piece of me as a counselor and also a piece of me as a Counselor Educator.
I need to be reflective about where I’ve been and where we’re going, as a human and also
within the context of the learning community
TOMORROW
I work in spirals a lot
My general guiding theory is around developmental constructivism
Life is just a series of personal revelations
We have these different iterations of very similar things and patterns—sometimes we set
those into motion
Other times, they’ve already been set into motion by other things
Having a baby
Losing a job
All things that could be a personal revelation
That throws us for a loop
Sometimes even the ones that we want can really disrupt and dysregulate us
Here are different layers so I can choose to go backwards or forward
I’m taking everything with me that I learned at the previous levels
I’m going either forward or backwards depending on where I’m going
No matter what my future goals are (and I do have some ideas)
whatever they are, I think about taking with me whatever I’ve picked up along the way.
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Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things.
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycle
I feel like I’m building those connections now
To be able to do private practice dreams
I’d love to be able to bring my dreams together.
Professional Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
I think my past experiences that have led me to this place are just the relationships that
I’ve built with people, starting back in my Master’s program…
We had kind of created our own cohort; it wasn’t a cohort program
I started to form relationships with them
I never would’ve gone…it just never occurred to me to get a Ph.D. until two of the
professors in my Master’s program were like, “Yeah, you could totally do that.” …I just
never thought that was a thing I could do at all, like that I was capable of doing
They invested in me
Invested in their relationship with me and to encourage me
Coupled with the investments of these peers
That was really what kind of moved me forward into the counselor education program
and, even there, I maintained this same picture.
It was the relationships with my professors and with my cohort
not only did they spur me on to do things,
they encouraged me to think bigger than I had previously thought
supported me when those things were really hard.
The things that I choose to do in leadership are solely based on relationships and
expertise in something
Really making me feel like a leader, I co-edited a book with my mentor that was
published
Putting my name out there on something
Gave me more confidence in my role as a leader in counselor education
That all stemmed from building a relationship with that person.
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Honestly, I didn’t have many expectations about being trained as a leader
I didn’t think I was a leader
I didn’t think I was going to be a leader.
TODAY
My mentors' chapter on leadership, about what leadership looks like
it’s not always the person on the stage
it’s not always the first author, and it’s not always … that isn’t what leadership has to be.
Leadership is…can just be an act of doing service…it’s modeling.
Leadership can be the day in and the day out
It doesn’t have to be holding office and all the things
I didn’t think I’d be a leader because I wasn’t interested in those things
What I am interested in is helping people and helping teach people to help people.
That has kind of expanded into a leadership role of people asking me to come and present
at places, and my name is on the stage; I like doing those things but it didn’t start with
those thoughts in mind
Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycles.
Managing my multiple roles ...it means not looking like that. Just having an awareness
without managing those roles and finding balance in the activities in which I engage can
look like that.
I’ve burned out before
I don’t want to do that.
I’m trying to keep things on the rails.
a lot of color-coded calendars
Without self-care, I’d be in the desert
That’s what I find necessary so that I don’t end up in the desert
That’s not helpful for anyone, for my clients, for my family, for my students, so I think
that’s part of it. So, a lot of…my natural tendency is to be more of a type B person…I’d
much rather not wear a watch and much rather not have a schedule, but my chosen career
requires me to look a lot more type A than I am and I’m okay with that. I just have to
give myself that type B time sometimes.
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Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycles.
TOMORROW
Taking a measured risk.
I want to expand our practice
Incorporate these other aspects of training, local supervision, and being an internship site
for universities up here
that’s a measured risk because this is also my business and it’s a livelihood and so it’s
important to do it well
I have everything that I need; I think I have all of the tools that I need to take that next
step as a leader, but it’s also a risk
I want people to be able to relax in the learning space that I create or that we create
together.
That’s where ideas flow—that’s where learning and integration can happen
when people are relaxed and regulated
As a Counselor Educator, I can create a space that feels more like that
l as a leader/supervisor…even collaborator on scholarship. I’d much prefer to work in
that type of vibe than in an ivory tower somewhere.
I don’t believe I’m responsible for students’ learning. I believe they are responsible for
that, but I am responsible for bringing the meat to the party and not burning it and not
letting them burn it.
Same thing in my private practice…
The guideline for hiring people is “If I don’t want to run into you at three o’clock in the
morning, then I’m not going to hire you”
And that’s part of how I…I want to work with people who... even if I’m cranky at three
o’clock in the morning, I’m not going to be frustrated about seeing them. And that’s how
I choose my working partners and colleagues and writing partners. If I’m looking forward
to seeing you, if I’m doing research at their university, that’s probably how I’d want to
choose students that love what we do.
I definitely feel some pressure about…moving that field forward and being a leader and
making sure that I am a good model for that type of practice.

249

250
Life is just a series of personal revolutions
We have these different iterations of very similar things and patterns—sometimes we
set those into motion
and, other times, they’ve already been set into motion by other things
Even though I maybe haven’t had this exact experience before
I’m going to know the way ... things are always…. happening in cycles.

250

251

APPENDIX L
RESTORIED POETRY NARRATIVE: HANK

251

252
Tied to My Heart
Carrying This Mission Forward
Professional Identity Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
A person holding hands with what looks to be a little girl, and I also assume that the little
girl is a person of color.
My story and my decision to be a Counselor Educator
I can identify with both people in the picture
In my Master’s program... I really felt like something was missing
A missing piece tied to my heart and to my interests was the multicultural piece.
I really felt like that was a hole that was missing in the educational component
Part of my decision to go into Counselor Education and Supervision was to fulfill that
hole
Not only personally, but just in the counselor education supervision field
I continued my education so that I could have a more active voice
I really felt blessed to be given a gift to be put in the position of privilege to continue my
education
Several powerful African American women raised me
when I see that little girl in that picture
I see my mom,
I see my aunt,
I see my cousins,
All who have a role in allowing me to sit in the seat that I am in now
Having the privilege to be in education so close to the completion of my doctoral
program
They didn’t have the privilege
I’m able to truly carry the family tradition forward in terms of achieving a doctoral
degree and making a difference.
This is carrying the torch forward for my family.
This person in the picture reaching down and holding a hand of a young girl
I can also connect with people who have helped me get to this point but also wanting to
be that person, too
That’s the next leg of my journey: How can I help other people?
Not only the next generation of counselors
But also other people that maybe identify as similar to me,
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Minorities in the counseling field
Wanting to make a difference and impact our communities.
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
When I started, self-efficacy was kind of just my belief in self,
That was nourished due to having good people around me.
My identity was formed because of having a good supervisor
She laid the foundation for what a strong counselor identity looked like
How this aligned with who I was as a person and how those are closely connected.
She really gave me permission to be myself
I really struggled with this
How does this look …being a counselor?
How does this look in my interactions with clients and as a counselor as well?
Confidence
I had some experiences in my counselor education program that were painful experiences
I had to make meaning and make sense of those
When I look back, those were experiences that I wouldn’t change.
It helped shape and mold me
Just knowing who I am in the counselor’s room…
This is my biggest area of growth
‘empowering’ my clients to do the same.
Embracing them and challenging them to be who they are.
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
My expectations
becoming a better educator and facilitator
What does it mean to be a professor? What does it mean to be a Counselor Educator?
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Curiosity
Thirsty to have whatever knowledge
Cohort and professors
It’s almost the education that you don’t sign up for.
I was a sponge
Learning as much as I could
I wanted to feel more comfortable being a clinician
I wanted to confidently take the challenge to teach in whatever capacity I was called on
I trusted my faculty
“what you see is what you get”
They had the willingness to sit and share
to answer my curiosity questions regarding the faculty life of a Counselor Educator
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
TODAY
I can see a clear path ahead
it’s lined with trees and has some rocks
My story
Where I am sitting now
My education – it has prepared me for this role
My own caseload of clients,
Supervision
I work in the community in terms of service and service-learning projects.
This picture looks a bit lonely
I’m the only male in our private practice
The only counselor who has a background in counselor education
A lot of things get tossed in my lap because of my training
People want to learn from me
This comes with a unique set of challenges
The strain
The pull
I’ve been trained well
I know I’ve got what it takes to handle what’s been asked of me
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But...
There are times …. loneliness,
I urge to pull and connect more with others
I struggle to find a supervisor
I want them to be able to understand my experience
Still I wait.
A gift and a blessing
Sometimes it is a lonely journey.
The trees that line that railroad,
The trees are CES peers and other pioneers…
I’m always reminded that they’re close, but sometimes they feel distant, too
Reading publications from those I’ve connected with over the years
They are the trees that I feel supported by just knowing that there are people that I can
draw on
and they continue to line this path and guide my path
but at times they can feel distant, too.
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
TOMORROW
People from different cultural backgrounds
dancing
enjoying themselves
free-spirited
Relates to me
Finishing my dissertation
Excited about getting back into the classroom
Strong passion to teach
Had to step away to complete this leg in my journey
I will get back
Teaching
Teaching what I am most passionate about
I will be free to choose my own path
I will be dancing freely
holding hands with people who come from different cultural backgrounds
learning about myself
continuing to find my counselor identity within the framework.
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My peers further along in their journey
Their dancing
Their freedom
This excited me
I just know that I want to be in that jam, dancing, having a good time, making an impact
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
Professional Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
He has a little swagger to him
He’s been out in the middle of a group
Confident.
Myself in the past
I went through the program with confidence.
I was a natural leader.
I played in sports
held a Captain position at the collegiate level
I would shed my shoulder pads and helmet and sprint off the schools practice field
I’d sprint
I’d run
across the field to change clothes in the locker room
I would take my sweaty behind over to the school of education
There I’d sit in front of a bunch of nice white women who wanted to know about my
feelings.
I emerged as a leader in that building in a very different way
I’d leave the field – where I knew how to show up in a different way
You don’t talk about your feelings
You had to be a man’s man
This was disingenuous to me
Remolding who I was...
As I ran from one building to the next
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Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
Young in my leadership ability,
I could speak well,
I could move crowds,
Help change people’s hearts
Encourage my team to make the right decisions
This definition of leadership was shifting
Started to look in the mirror and reflect on who I was.
I see this boy
Confident
I could stand out in a crowd
This doesn’t mean I knew who I was inside
The program encourages the inside to be just as known as the outside
Introspection
I started to uncap my feelings
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
Leadership development
This is missing in our field
what it means to be a leader in our profession
not only as counselors
but also as Counselor Educators.
I think that’s one of the areas that detracts people’s interest in CES
It pushes people away from going into the counseling field
Horror stories
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Clients tell me stories about sitting across from a counselor that they had a terrible
experience with.
We’re lacking in leadership development
what it means to be a leader
It all has an impact
Inside
Outside
The counseling room.
No formal leadership training
Did we discuss leadership identity?
Seminar courses that tapped into what leadership specifically is
I started to hone in on how leadership intersects with my counselor identity
and the impact that has on the counselor education profession.
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
A stigma about referring to yourself as leader.
I can’t fathom what it would be like to walk into a room, whether it is prior to a
presentation
or in your doctoral cohort, and call yourself a leader, even if you were doing the work.
Not comfortable calling myself a leader yet
I’ve received awards and things; people identify me as a leader
There is a stigma attached to it.
I think there is a cultural piece
dynamics that play out within our profession
These need to get worked out and addressed
This presents challenges
It starts with the notion that… ‘leadership’ is a dirty word.
We don’t talk about what it is and what it isn’t
It becomes this hierarchy
Only room for a few leaders, and then there is the rest.
I don’t think that can be further from the truth.
Did we talk about leadership?
Not enough where I remember being moved
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Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
The expectation that I am an African American male
one of the few African American males in counselor education or in counseling
My expectations.
One of the only few when I walk into a conference
or when I walk into an institution
I’m going to be placed into a position of leadership
whether or not I choose to be.
The expectation is excellence.
I’m going to have people of color first and foremost looking at me and everything that I
do
I’m going to have people who come from places of privilege, looking at me and assessing
what I do in my position
I want to leave this place better than I found it for the next person...
there is no better way to do that than to show up and be a leader
TODAY
This boy is excited and so am I (photo elicitation reference)
Feels grounded and situated
in a very good place in my leadership role
I have a ton of freedom to impact not only the practice but also the community in a
genuine way
I’m excited about some of the things I get to be a part of.
Community work has engaged me in work in ways that I never thought would be
possible,
Seeing the city through the lens …sometimes is incredibly sad – allows me to use my
privilege to make an impact
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
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Managing my multiple roles is like a merry-go-round
I’m Type A, so my schedule is organized—that’s how I thrive and survive.
We do crisis work here and so things get thrown off schedule and things come up and
take on new responsibilities
I’m pretty good at taking things in stride
It’s stressful, too
All of the hats that I wear
the responsibility of the job
a call to action that’s necessary in order to hopefully do this job well.
This merry-go-round has a lot of seats
There are good quality people
That I am on the ride with
I’m blessed
I wouldn’t want to do this job with anyone other than the 10 to 12 people that we have
here.
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
TOMORROW
I just really want to set sail or just take off…
just go in it and go, kind of let the glide take me where it wants to, have no limits.
Possibilities for leadership roles are limitless.
Minorities in CES have reminded me that I have to be careful, we have to protect
ourselves.
Those in CES in leadership roles have to protect themselves—especially those who
identify as people of color.
Leadership roles
Limitless
Excited
to be a professor and see where this lands me
I’m passionate,
I can’t deny it,
PASSION for multiculturalism,
teaching, and leadership roles
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Leadership roles ...
How I show up …How I model good pedagogy
How I show up and structure a class that reflects this
excited to…within limits, just take on a leadership role in multiculturalism.
Tied to my heart...
Educating and advocating for multiculturalism in counseling
I’m able to truly carry this mission forward
Love and support surrounding me from my family and peers
Sometimes it can be a lonely or painful experience
Looking back... Those experiences have nourished me
Refocused my drive… to have an active voice
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APPENDIX M
RESTORIED POETRY NARRATIVE: RILEY

262

263
Standing Out in the Water
And It’s Okay
Professional Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
I didn’t know anything about counselor education.
Struggling with my beliefs, my intelligence, and my ability
Choosing school counseling
I thought maybe I could hide
Clinical work seemed much more intelligent
I know this isn’t true
Struggling in my trust in my ability to be a strong counselor
Mentors encouraged me
“You should do this; let me answer questions; let me talk to you about it”
I felt sort of like this child
Just led
I wasn’t really sure if it was a good thing for me
Does it make sense?
Does it fit?
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact, I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
I felt really encouraged,
someone was holding my hand throughout that process
The ability to teach,
the ability to supervise,
the ability to do research
To be a better counselor as well
I just thought about it very practically—this will just give me more options.
I don't want to get bored
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I need more choices
Then I started to really enjoy clinical work
Then I started to really enjoy supervising
… but the struggle to trust in my ability crept back in
Oh, I’m going to be a terrible teacher,
I don’t have any business teaching
It shifted quickly
Oh, wait, I really love teaching
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
TODAY
CES prepared me in so many ways
Helping me know how to work with lots of people
To work within a group, unlike any other experience I’ve ever had
CES helped me be a better counselor
It helped me work through my struggles related to trusting my ability
Impacts
Impacts work with clients
Impacts work with colleagues
Impacts work with students
I worked through my G. A. with multiple departments
POLITICS
Difficult personalities
Discouragement related to a faculty position
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
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TOMORROW
learning these skills…I don’t know how to surf…
but also taking risks and being courageous
The past
Internal building up of my own self-worth and ability
NOW
I have a foundation
I can look forward to the future
PUSHING MYSELF
Ten years ago, …
I couldn’t even imagine doing what I’m doing now
I yearn to teach more
to do more trainings
Maybe even….
Become a voice in the field
I get to stand out
On top of the water
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
A child sort of being held and supported
This is what led me to be a leader
Even more
Feeling like a leader
This kid is being held in such a fun and secure way
Allowing the child to explore ...laughing so freely
Professors in the past held me this way
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I’ve been able to hold clients
Continuous supervision
Being observed when practicing – counseling, teaching, supervising, researching
I was continually supported
There’s something here, you’re not just an average Joe,
you have the capacity to do these things
Somewhere along the way, I started to believe other people’s perspective
Absorb this information … these opinions
This woman really sees this child
Holding this child
At times, I didn’t feel held
but, for the most part,
I felt really supported, and it helped
Developing a secure base
I do have a natural capacity
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
My self-efficacy as a leader in the past was non-existent.
I didn’t foresee being a leader…
I just didn’t have a lot of hope or expectation of myself to be a leader
“You are a leader as a counselor”
I think this is very much why I didn’t want to be clinical
I had this notion that as a school counselor,
you didn't have to help heal people to some extent
Vulnerability has never been too big of a problem.
You have to be smart about it.
I struggled with my ability to be intelligent enough
You’re out in the water
But it’s okay
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I don't have to be invisible anymore
In fact
I should be noticed
It’s safe… it is self-led, I get to choose what job I jump on
I get to choose how long I stay on the ride
A leader
to me
often comes with
Ego
Power
Control
This isn’t accurate
I won some leadership awards
“She’s very quiet... and yet a leader”
Hmmm… challenged me
Leadership can mean a lot of things
In my Ph.D. program
I started to feel like I had some opinions
I wanted people to listen to them
I continue to redefine what that means
or what that can mean for me
I lead today
through encouraging a deeper emotional conceptualization of our clients
Being a leader
A more seasoned clinician
Supervision... As a supervisor
Supervision is where I discovered a big part of my
VOICE
I grew
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
TODAY
The bridge is shaky
I’m in front
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This doesn’t look stable
This is where I still am with being a leader
“Okay, you made it to take the lead”
Being in front at the bridge, and you took a risk
I still want my hands out, and I’m going to be very cautious
This will continue to be a long journey for me
Standing
Smiling
Hand on hips
All of those roles are different, and, ultimately, they are all the same
Counselor
Supervisor
Leader
Researcher
Teacher
They all overlap
Tasks. Outcomes a bit different
I manage this by being who I am... Being authentically me in those roles
Shifting energies when necessary
You’re out in the water
But it’s okay
I don't’ have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
TOMORROW
I feel grounded in communities
The trees are firmly in the ground
They have a root system
So many trees together
Being a leader
Being a professional
Being grounded
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Receiving nutrients from the earth… from the universe
Being in touch with what's around me
Not being in isolation
Giving back
Collaborating
Creating
To not be in isolation
You’re out in the water
But it’s okay
I don't have to be invisible anymore
In fact,
I should be noticed
It’s safe… it is self-led; I get to choose what job I jump on
I get to choose how long I stay on the ride
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Finding My Identities
Professional Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
I wanted to be a counselor
I wanted to find my voice
I wanted to help those who didn’t have a strong voice
Worked in several settings before
Poverty
Homelessness
Lack of access
Significant impact on chronic illness
They had a spirit despite these barriers
Resilience in the human experience
CES
This could help me have the platform to influence
Credibility
Extend the influence
Things don’t have to be the way they are
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
Going into CES
I visualized doing what I am doing now
I was on the fence
Was this program right for me?
This is the terminal degree for counselors
Others challenged and questioned me
I always wanted to be a more advanced counselor
Felt strong about my identity
Felt good about my profession
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Academia...
Maybe not the right fit for me
I was open
Let it evolve
Let me be exposed to it
I concluded that I didn’t enjoy it much
We are supposed to slide right into this?
Everyone says. This was the best opportunity for me
I never felt that I slide into it
Mentors
Everyone
Everyone says.
This was the best opportunity for me
Going into academia
Opposed to private practice
Challenged
Why would I do that when I could do that with a Master’s?
Message:
You’re not using your CES degree to the fullest
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
Not subtle messages
Overt messages
Directed encouragement and direction
This wasn’t helping me feel like I was sliding into a role the program was designed for
I looked at the standards before applying
They told me that I could do what I want…
I could be trained to be more clinical
A more advanced clinician
I felt strong about being a counselor
I was opposed to becoming a psychologist
This has been hard
Hard to reconcile
The past few years
I have had regrets
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I have thought
It could have looked different if I went a different direction
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
Why couldn’t I create a class
Beginning to end
While being supported in my program?
Why was this my only access to the experience?
Basically
A presentation
This isn’t enough
I wanted to feel what it feels like to be in the classroom
What it really feels like
TODAY
I am one of three ...today
One of three in my group practice from CES
The other two are male
I found this out six months into my position
Applying for this position
Nobody knows what CES is
Talking to the owner about CES
She reminded me, I don’t have to sell it
This isn’t a job interview
Okay...
You don’t understand where I am coming from
I need to sell this
She has such a strong identity as a Clinical Psychologist
The majority of my colleagues... Psychology... Social work
Alone
Alone… with 17 other colleagues
My actual counseling work
This has always been comfortable for me
Outside of the room

273

274
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
A new LPC joined our group
My identity
Trauma
Systems
CES?
“CES? What is that?”
I’m constantly having to explain…
Honestly
I don’t care anymore
I care about my identity
I’m settling into the fact
“Okay, we’re all just kind of doing our own thing”
We eventually have to settle
Let it be
I’m working harder than it has to be
I don’t have the energy that I really want to put into it anymore
It really doesn't matter
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
A few years ago
I couldn’t imagine….
Private practice
Low reimbursement rates for LPC
Nothing distinguishes
Master’s
Doctoral
LPC
Do I take the exam?
Do I change my identity?
To become a psychologist so I get reimbursed a doctoral rate
Constantly trying
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Constantly trying to keep up with something
I should feel my equality
Should I just adopt an identity that more well-known?
To make a living
In a way that I should
I’ve invested so much
Energy
Time
Money
Into my identity as a Counselor Educator
I’m alone
I feel stuck
I was trained
I could be clinical OR academic
The foundation starts with us
The work that we are doing in clinical work
We provide the foundation for academics to teach
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
TOMORROW
I will always have different paths
Some are on their own
Some are together
Some are driving away
This is who I am
Personally
Professionally
Maybe I can do this
Maybe I can try this
This is why CES
Such a selective way
Informing our knowledge
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I have to have my hands in a few things
To feel fulfilled
Community investment
Research
Definitely
I’m trying to figure out how to connect
In a way that fits for me professionally
But also, because I love it
I’d like to feel more connected,
and for people to be connected to me.
Leadership Development:
Meaning Constructed from Past, Personal, and Professional Experiences
YESTERDAY
Most fields I’ve worked in have been male-dominated
I haven’t had the best experience with those that were calling the shots
Me in leadership...
I’ve always had a strong reaction
I have found out how to be a leader in my own way
Not adopting the masculine ways
Domineering
Overbearing
I can be a leader who is quiet, nurturing, and compassionate but also strong
My career has given me the ability to do that
I can support those around me
I don’t have to be in the forefront
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
Why CES?
I wanted to have the highest level of training for my field
I wanted to be a leader
Just wasn’t sure how that would look
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I received this
Despite some thing
This just could be the way things needed to be
TODAY
A leap of faith
Creating my own barriers
Having to get out of my own way
In a lot of ways
Always in motion
When I have my footing
I’m ready for another jump
I don’t want to get bored
I like the idea
Pushing myself
I’ve been able to work through a lot of things
My actual counseling work
This has always been comfortable for me
Outside of the room
The other identities.
That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
My roles
I see the roles
There is an overlap with them
I have a bit of control
I know how to lasso things in
I know how to blend them in a way that feels manageable
I can herd them in to deal with them
I can choose
I have freedom
I have creativity
I can work in a way that is fulfilling to me
My actual counseling work
This has always been comfortable for me
Outside of the room
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The other identities. That can sometimes feel a bit shaky
My confidence in my counselor identity helps me get through the shake
TOMORROW
Peaceful
Risk
Adventure
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FIGURE 1
VISUAL REPRESENTATION OF RESULTS
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If you could visualize one large compass that had three different sensors or dials that
depicted the various aspects of the self, these would represent
1.) Navigation of alignment with the self
2.) Navigation of alignment with professional identity,
3.) Navigation of alignment with the field and being a Counselor Educator in a
group counseling practice.
If you could further visualize that the factors influencing how aligned participants feel
are:
(a) authenticity, boundaries and burnout, (c) conceptualization and management of work
flow and roles, (d) exploration of professional identity in past and present experiences,
(e) self-efficacy, (f) future career plans, (g) professional loneliness, (h) pain and
discomfort, (i) courage, risk, and growth, (j) support systems, and (k) ambivalence
toward training and being a leader. Each participant had her or his own unique
experiences, counselor training, and perception and articulation of her or his experiences.
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Therefore, while all participants have a compass that navigates their alignment within
three areas of themselves, each compass responds and looks different over various points
in time.
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TABLE 1
BRIEF PARTICIPANT DESCRIPTIONS
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Demographic
questionnaire

Gender

Ethnicity

CES Grad
status

Hours
Per
week

Years
in PP

#
Practioners

Leadergram

Participant 1 Kehsa

F

African
American

2016

40+

5

5

Scholarship,
Service,
Practice

Participant 2 Margret

F

Caucasian

2015

20-60

10

7

Scholarship,
Service,
Practice

Participant 3 Karl

M

Caucasian

2018

40-50

3

4

Scholarship
Practice

Participant 4 Eve

F

Caucasian.
Southern
(German /
French

2017

50

4 medical
3 therapist
3 interns

Scholarship,
Service,
Practice

Participant 5 Carol

F

White/NonHispanic

2016

40+

2 years
this
practice
overall
12 years
2

3

Scholarship
Practice

Participant 6 Hank

M

African
American

Anticipated
2019

40+

10 years

10

Scholarship
Practice

Participant 7 Riley

F

White

Anticipated
2019

25

5 full time
2 interns
2 externs

Service
Practice

Participant 8 Sara

F

Caucasian

ABD

50-60

2
current
2@
another
2

17
practioners

Scholarship,
Service,
Practice
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