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research project proved helpful and supportive to the participants as they implemented an action 

research study for the first time. This perspective is supported by researchers who study teacher 

identity who argue that due to the complexity of identity construction within intersecting activity 

systems, action research can be “destabilizing, leading to an unpredictable shift in identity as 

teachers encounter research, often for the first time” (Banegas & Cad, 2019, p. 25). Therefore, it 

is crucial for teachers to begin constructing their identity as a researcher in teacher education 

programs with the encouragement of their professors and classmates as well as the support of the 

course structure and course texts.  

My participants’ divergent experiences in forming a teacher-researcher identity are 

suggestive of the importance of community regarding the successful application of action 

research for the desired identity development. Rosie’s journey demonstrates that it is possible for 

teachers to become teacher-researchers within supportive teacher education experiences that 

promote a supportive research community and provide content that guides teachers in conducting 

action research. Rosie’s development of a teacher-researcher identity demonstrates the shift in 

identity due to the connection between activity and consciousness as argued by cultural-historical 

activity theorists (Jonassen & Rohrer-Murphy, 1999). Ally’s negative self-perception as a 

researcher and her struggle to critically reflect on her teaching demonstrates that a teacher’s 

identity as a researcher may impact their ability to accept pedagogical responsibility therefore 

impacting their understanding and implementation of action research as well as the impact action 

research is able to have on their teaching practice. Action research is meant to be a practice 

through which teachers critically reflect on and improve their teaching therefore, conversations 

about pedagogy must occur alongside the implementation of action research to support teachers 

in correctly conducting action research. Pedagogy is research. 
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My study illuminates the complexity of utilizing action research in teacher education 

programs as a method to cultivate teacher-researcher identities and ultimately support teachers in 

taking pedagogical responsibility through critical responsiveness. The emergence of a teacher-

researcher identity is directly connected to the acceptance of pedagogical responsibility. When a 

teacher takes ownership of research and truly integrates it into their practice, it transforms their 

identity, turning them into a teacher-researcher. This ownership leads to an acceptance of 

pedagogical responsibility, an acceptance of their duty as a teacher to critically respond to the 

needs of their students and to critically self-evaluate their own pedagogy as a social practice for 

improving their teaching. Participation in action research is a method to support teachers in 

developing a teacher-researcher identity though it does not guarantee this outcome, as seen in the 

case of Ally. As argued by activity theorists, identity transforms when one participates in 

“legitimate activity” or a social practice (Roth & Lee, 2007). Action research is a social practice 

that has an objective and a process; however, action research does not necessarily implicate 

teachers in having responsibility. The personal ownership of research that comes with the 

development of a teacher-researcher identity directly implicates teachers in being personally 

responsible for their pedagogical decisions. For teachers who do not take on a teacher-researcher 

identity, action research may just be an activity they do in a course or the professional learning 

community at the school they teach at. This study demonstrates that action research is not just 

another box to check on the path towards becoming a “good teacher.” The possibility of 

developing a teacher-researcher identity and the cultivation of pedagogical responsibility that 

action research provides addresses a gap in our educational community. There is a gap between 

the agency teachers feel they have, given the external pressures of neoliberal policies, and the 

massive responsibility that is placed on them to help students learn and be successful. The 
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development of a teacher-researcher identity-- developed through the social practice of action 

research-- can support teachers in navigating this political educational landscape by supporting 

them in accepting pedagogical responsibility. 

Cultivating Pedagogical Responsibility  

for Social Justice 

Throughout my study, it was evident that Rosie and Ally envisioned themselves as 

professional teachers. Both participants value growth and learning, and independently seek out 

professional development and research to better themselves as teachers. In addition, Rosie and 

Ally seek leadership opportunities in their work environment and are advocates for social justice 

issues and causes they believe in. Although both participants see themselves as professional 

teachers, only one participant, Rosie, accepts pedagogical responsibility. Rosie magnifies her 

voice as a teacher by accepting pedagogical responsibility through critical responsiveness. 

Rosie’s acceptance of pedagogical responsibility allows her to positively contribute to social 

justice through her use of teacher voice and the humanizing pedagogical practice of critical 

responsiveness. 

Although Ally also seeks to support and advocate for social justice through her teaching, 

her rejection of pedagogical responsibility limits her ability to do so. Ally’s reliance on the 

curriculum aspect of pedagogy such as lesson planning and text selection to do the work of social 

justice is inadequate. While diversification of texts is crucial in promoting the realities and 

histories of people of color, this is a small step toward social justice. Text diversification, like 

culturally responsive teaching, does not require teachers to change how they teach, nor does it 

require them to critically self-examine their own perceptions about students, educational 

institutions, and learning communities. Changes to curriculum do not personally implicate 

teachers in accepting the responsibility of personal change through critical reflection that is truly 
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necessary for social justice. Given Ally’s goal to promote diversity and equity, her strong belief 

in advocacy for marginalized communities, and her desire to take responsibility for her 

whiteness, it is clear she seeks to be an ally. Ally’s rejection of pedagogical responsibility 

prevents her from critically reflecting on her teaching practice and responding to her students as 

complex individuals even though she has good intentions in wanting her teaching to support 

social justice movements such as Black Lives Matter. It is essential for educational research 

communities to support teachers like Ally in accepting pedagogical responsibility, so they can 

use their teaching voice to advocate for the social justice causes they care about. 

Future Research 

This study illuminates connections between research and pedagogy as well as teachers’ 

experience with research and their perception as a teacher-researcher. This study demonstrated 

how teachers’ teacher-researcher identity is connected to their feelings about research as well as 

their perceptions of their research community. This study also revealed how a rejection of 

pedagogical responsibility might prevent some teachers from being responsive to their students 

as individuals and from critically reflecting on their teaching practice and research. This rejection 

of pedagogical responsibility is also connected to teachers’ ability to correctly implement action 

research due to the overlapping goals and purpose of action research and critical responsiveness. 

And finally, we followed the journey of a teacher who grew to have a positive perception of 

research, is becoming a teacher-researcher through the implementation of action research in 

community and became more critically responsive to the needs of her students.  

Future researchers might investigate teachers’ perceptions of pedagogy and their ability 

to critically reflect on themselves as well as the content they select and their students. Further 

exploration into the teacher research communities formed during action research courses could 



174 

 

provide teacher educators with information on how to support teachers as researchers in 

community and as independent researchers and may provide insight into their critical reflection 

of research earlier in the course. Additionally, a theoretical lens of care could provide an 

interesting method of discussing pedagogical responsibility and the use of critical 

responsiveness. And finally, to bring teacher voice to the forefront, it would be interesting to 

work with teachers in community and collaboration to understand how we, as researchers and 

teacher educators, can better guide and support them to bridge the theory practice divide. 

Humanizing Research 

The personal is political (K.-Y. Taylor, 2017, p. 9). 

Teaching is kind of political (Ally Adams, participant). 

Research does not occur in isolation. My own independently conducted dissertation 

research was crafted within intersecting activity systems that included: my doctoral program, my 

doctoral cohort, my dissertation committee, the school I teach at, my personal experiences and 

history with school and with research, etc. In this section, I argue three key methods in which I 

humanize my dissertation research study and advocate for a more humanistic perspective of 

research moving forward. 

1. Being a researcher in community. 

2. Being critically responsive to participants. 

3. Acknowledging the participant-researcher connection and collaboration. 

Being a Researcher in Community 

Research can be competitive, stressful, and exclusionary in one’s pursuit of 

transformative knowledge and ideas. In moving to a decolonized, humanizing vision of research, 

I believe it is important to think of “researchers moving beyond doing work for a purpose or for 
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people to researchers doing work with and alongside others.” (Kinloch & San Pedro, 2014, p. 

24). This perception of a research community is reflected in Vygotsky’s (1978) assertions 

regarding human activity, specifically that “humans act collectively” and that “community is 

central to the process of making and interpreting meaning— and thus to all forms of learning, 

communicating, and acting.” As a doctoral candidate conducting my dissertation, I found my 

community in my doctoral cohort. My cohort’s GroupMe text chat kept me sane and provided 

consistent support for my emotions about research and resources for conducting research. I have 

received and given constructive feedback within my cohort community in the forms of written 

and verbal feedback as well as mock dissertation defenses.  

Engaging with research in community was discussed by both participants of my study. 

Rosie and Ally commented that it was important for them to see the ideas and presentations of 

the other teachers in their graduate course for them to better understand how to do their own 

project. Ally elaborated on her perspective on researching and learning in community with the 

comment, “I feel like I'm a person that like needs to talk to people to like, make sure like my 

ideas — they're like good, they're on track. Like, what am I doing? Um, so I think the 

community part is important for me, but also, it's just so hard when you're like fully in an online 

programs. Like, to feel like you have a sense of community with the people that are in there.” 

Perhaps, if Ally had felt a better sense of community in her graduate course, even though the 

course was online, she might have held more positive perceptions about research and herself as a 

researcher.  

Being Critically Responsive  

to Participants 

In Paris and Winn’s (2014) edited text of Humanizing Research: Decolonizing 

Qualitative Inquiry with Youth and Communities, I read a conversation between two researchers:  
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A participant in my pilot research told me that he looked up to me and thought of me as 

an advocate, as someone who pushed him to do better. I wonder what I had done up to 

that point to become that person to him. “Perhaps you listened,” Valerie said. A silence 

falls between us, filled by reflections on a simple statement. …I have often thought about 

the power of listening. Often what we want as human beings is to have someone hear our 

stories, connect with us, pay attention to us. I wonder if by listening to his stories and 

asking follow-up questions that further the conversation, I had become something more 

than just a researcher. …Simply offering verbal and nonverbal cues…and nodding your 

head give me confidence to continue my train of thought because you are listening. You 

are showing me that you are connecting with me. We need others to reflect back onto us 

who we are. (Kinloch & San Pedro, 2014, pp. 23-24) 

This passage on active listening best describes the moments I shared with Rosie when she 

described her experiences growing up in a fundamentalist Baptist congregation. I was honored 

that she trusted me with her story, and I hope she felt that I was truly listening. 

After reading this statement on active listening, I felt a shift occur in how I perceived and 

wanted to conduct my interactions with participants. Beyond acknowledging them as people, I 

had to be responsive to who they are as individuals. I tried to empathize with them, teachers who 

had never been a part of a research study and knew that if I expected them to share themselves 

with me, I would have to share myself with them. After a few email exchanges with Rosie, I 

knew she was extremely nervous about our first interview, so I decided to send her the interview 

questions in advance to calm her nerves. She expressed her appreciation. Although Ally did not 

seem nervous about the research study, I also sent her the first research questions in advance 

since I had done so with Rosie. Throughout our time together, Ally responded best to genuine 
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bonding over shared interests, so I took the time to allow conversations that drifted from our 

research questions. Ally and I made an immediate connection talking about her Bernie meme 

sweatshirt and shared a love of books and buying books, a separate addiction. Prior to asking 

Rosie and Ally about their intersectional identities, I shared mine; a Black-biracial woman, who 

is non-religious though technically Jewish, and politically progressive. Rosie shared that she 

appreciated hearing who I am and reflected that this is something she models for students when 

she asks something of them. 

I remained conscious that I had an agenda as a researcher and that I could not talk too in-

depth about my study before collecting data. When asked by Rosie and Ally about my study, I 

provided as much information as I could and then honestly told them I could not share more until 

after I had completed my data collection and analysis. I will conclude this section with a 

conversation between Rosie and me during our first interview, after Rosie’s discussion of her 

dislike of quantitative research in education due to its focus on numbers instead of students. 

Rosie: Did you have any other questions about anything I said or that you can think of 

now? I don't know. I, I feel like I kind of go off onto a tangent, and I'm sorry if I do that. 

Yeah, I'm also really nervous. I'm sorry. 

 

Meagan: No, no. Don’t be I figured you would be. That's why I sent you that email 

earlier. I was like, she's going to be, she's going to be so nervous.  

 

Rosie: I know. I'm just, and I'm just like naturally a nervous person too, so yeah. I'm 

sorry.  

 

Meagan: Oh no, no. I, what I actually found was you were so thorough in your responses. 

I didn't have many follow-up questions to be honest because I felt like, you know, things, 

ideas, or tangents that I might have had you most likely already addressed them. And I 

don't think of them necessarily as random tangents. I really see them as you making 

connections. And I feel like that is, that's what I'm really looking for. I'm looking at 

“What kinds of connections are you making?” and “How do you see yourself and your 

study and your teaching?” It's all about you. Like, literally, it's all about you; it’s called a 

case study. And so, I'm just interested in what does this one person think and feel and do 

and believe and how does that affect their teaching and their research and all of those 

things. So, there is no wrong way to be here, in this kind of study. And just to let you 
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know, you know, the, the type of research that you do, that you did during your class, is a 

qualitative study. And that's exactly what I'm doing. I don't have any numbers hiding 

anywhere. There's no, you're not going to be a number to me in any way.  

 

What I hope is that this conversation demonstrates authentic responsiveness and my genuine 

desire to comfort Rosie and alleviate her nervousness in participating in my research study. 

Acknowledging the Participant- 

Researcher Connection and  

Collaboration 

In acknowledging that the personal is political and education is political, I acknowledge 

the relationships I built with my participants as we navigated the politics of our lives and our 

profession. Ally, Rosie, and I are all politically progressive, and while that does not mean we 

agree on everything, it did create a sense of an overlapping reality. In addition, I was able to talk 

to both of my participants about our struggle with the pandemic and teaching during the 

pandemic. The other ways in which I connected with Rosie and Ally were different as our 

relationships are based on our shared interests, beliefs, and personal experiences.  

Since Ally and I share a love of books, we discussed the authors and books she enjoys 

extensively. Ally recommended several books to me and mentioned she would be interested in 

reading any books or texts I suggested for her to read. I promised that after the study, I would be 

sure to provide her with some recommendations for teaching and for personal enjoyment. In 

addition to our shared love of books, Ally and I bonded over the struggle to connect to 

conservative members of our family we do not agree with.  

Ally: Like it's like all these things are coming to the surface. Um, now, which, you know, 

I obviously care about a lot. Um, like I even get in arguments with my dad and my mom 

about it. And I'm like, I don't know why I keep like picking fights, but I'm like, mom, 

you're half Mexican. Like you should, you should know where I'm coming from. And she 

was like, I came here legally, and I'm like, okay. I'm like, I don't get where your 

perspective comes from, but I guess I don't have to.  
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Meagan: Yeah, no, those are, those are hard conversations. . . definitely, I got to the point 

I can't talk to them [some family members] about almost any current event because it's 

quite contentious. Yeah. That's frustrating. Very frustrating. So, I definitely get that. 

 

Ally: Especially when you're not that way. And you're like, I feel very strongly about 

these things because that's who I am. And then someone else is like, you don't even care 

about this.  

 

Rosie and I bonded over teaching and research. I had to be especially careful in my 

conversations with Rosie to refrain from sharing my perspectives on teaching practice as we 

share many similar views. Given Rosie’s authentic interest in pursuing research and maybe even 

a doctoral degree, I offered to collaborate with her on a research project after I completed data 

collection and analysis, and she had completed her member check. As a doctoral student, I have 

had wonderful research opportunities to work with other students who have more experience in 

the field as well as professors and have gained immense knowledge and confidence in my 

research practice from these experiences. I wanted to pass an opportunity to research in 

community to Rosie, and I was excited she said, “Yes!” and I am looking forward to the way in 

which our relationship will evolve as we conduct research together. 

Closing Reflections 

This research study was not the dissertation I imagined for the majority of doctoral 

studies. As recently as February 2020, my interests centered around aesthetic education, place-

conscious education, multimodality, and care theory, all with the lens of critical theory. 

However, as social tensions surrounding ideas of social justice seemed to reach their peak, I 

began to realize I wanted to pursue a different kind of dissertation study, in response to the times 

and in response to the students, the little humans who are caught in the wave. When the crest 

became a hill in comparison to the movement that was the summer of 2020, I knew I had made 

the right choice in my new topic. My intention was to investigate a way to support our teachers 
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to learn to see the reality of their students’ lives and beings and to respond to them humanely and 

responsibly. I believe that action research has the potential to support teachers in developing a 

teacher-researcher identity and cultivating pedagogical responsibility through engagement with 

critically responsive practices that meet this goal. I argue that action research should be taught in 

teacher education programs in order to support teachers in navigating their teacher-researcher 

identity and accepting pedagogical responsibility in community. 

When entering a new wave of civil rights advocacy, everything seems to matter both 

more and less than it used to. While this study is just one small slice of the research I hope to 

conduct, I wanted it to speak to those in the movement of education reform who I believe are 

well intentioned but tend to create checklists that reduce who we are, as people of color, to a 

trend. I believe my study articulates the blend of thought and action as an essential requirement 

for humane teaching. In seeking to support teachers in humanizing their teaching and research, I 

simultaneously sought to humanize my own research and feel pride in the relationships I built 

with my participants and the work we did in community. I recognize that this study is the braided 

reality of us, three teachers at various stages in their teaching practice, who hope to make a 

positive change in education.  
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Hi ____, 

 

I hope you enjoyed this graduate course, I know I enjoyed being the teacher assistant and reading 

the course readings alongside all of you students.  

 

I wanted to reach out to see if you would be interested in being a participant for my dissertation 

study. I am interested in teachers who engage in action research, such as the project you 

completed at the end of this class, teachers’ perspectives about teaching, and their own teaching 

identity. 

 

I think you did excellent work in your inquiry and action research project, and I would love to 

learn more about the decisions you made during this project and how it has impacted you and 

your teaching.  

 

If you agree to be a participant, here is what I will ask you to do: 

 

• three virtual interviews 

• two-three virtual observations of you teaching 

• documents about your inquiry and action research project and any curriculum/ lessons 

plans you developed that are related. 

• potentially a short survey (decided not to include) 

 

I will be providing a small gift card as a thank you to my participants.  

 

Participating in my dissertation study could be an opportunity for you to actively participate in 

research, reflect on your own teaching, and become more involved in the education research 

community. 

 

If you have any questions, feel free to email me: meagan.brown@unco.edu 

 

Thank you! 

Meagan Brown Varona, M.S. 

Graduate Teacher Assistant 

Doctoral Candidate 
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH 

University of Northern Colorado 

Study Title:  Pedagogy is Research: Investigating the Teacher-Researcher Identity & Pedagogy of 

Teachers Who Have Completed an Action Research Project 

 

Researcher: 

Meagan Brown Varona, M.S., Doctoral Candidate, brow9623@bears.unco.edu 

 

Research Advisor: Derek Gottlieb, Ph.D., Educational Foundations & Curriculum Studies 

Phone: 503-568-2004     Email: derekgottlieb@unco.edu  

 

Purpose and Background: 

This study explores the relationship of teacher-researcher identity development and in-context 

pedagogical decision making of teachers in an action research course. The purpose of this study is to 

explore the development of teacher-researcher identity as a method of improving teacher practice through 

the braiding of thought and action, as well as intelligence and morality, as described in pragmatist theory 

and bell hook s practical wisdom. The researcher plans to investigate how action research might provide 

teachers a structure with which to critically reflect upon their practice as educators and improve their in-

context pedagogical judgments and decisions.   

Data will be collected for analysis using three methods: one-on-one interviews, virtual classroom 

observations, and gathering of documents. The interviews will be audio recorded, transcribed, and 

analyzed to develop themes for understanding and evaluating the construction of a teacher-researcher 

identity and the practice of critically responsive teaching. Interviews will be approximately 50 minutes 

long. In addition, there will be two 30 minute virtual observations that will take place in the participants’ 

classrooms. The final type of data collection will include the documents that may include, but are not 

limited to assignments for the action research course, lessons plans, emails to professors, and teacher 

selected curriculum. 

Participants and researchers will mutually agree to a pseudonym before the research study takes 

place, for all analysis and reporting purposes. Transcripts of interviews will be kept in a locked file in the 

Research Advisor s office for three years. 

If you agree to participate in this research study, the following will occur:  

●You will be observed two times in 30 minute increments during classroom instruction. 

●You will be asked questions about your teacher identity, research practices, and pedagogical 

decisions during three 50 minute interviews. 

●You will be asked to provide documents of your teaching and action research course work. 

_____________ 

                   (Participant Initials) 

Page 1 of 2 
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Confidentiality: By participating in this study, you have given the researcher permission to release 

information to the research team. Although confidentiality cannot be guaranteed, every effort will be 

made to maintain confidentiality. Confidentiality will be maintained through the use of pseudonyms for 

the participants. The notes from the observations will be kept in a password protected Google file. In 

addition, the interview audio recordings and transcripts will be kept in a password protected Google file. 

Audio recordings will be deleted once transcripts have been written and analyzed. When in use, all 

original recordings will be kept in a password protected file in the respective researcher s home office. 

The results of this study may be published in professional literature however, no publication will contain 

information that will identify you. After transcription, identifying information will be removed. All files 

related to participant interviews will be kept for three years and then deleted. Any paper documentation 

will be shredded at the three year mark. 

 

Risks: The foreseeable risks in this study include possible stress as participants are being observed by 

researchers and audio recorded during interviews. If emotional distress occurs, the UNC Counseling 

Center may be contacted for free counseling services. Contact information is listed below. 

UNC Counseling Center 

1901 10th Ave., Greeley, CO 80639 

970-351-2496 

Benefits: The foreseeable benefits of participating in this study include the opportunity to discuss and 

reflect on your own teaching practices and the possibility of forming new perceptions of your own 

approaches to teaching. By participating in this study, you are helping build a professional teaching 

database in this area of study. 

 

Costs: The cost of participating in this study is the time invested to participate in the interviews and send 

documents to the researcher via email.  Compensation will include a gift card. 

 

Questions: If you have any questions about the study, you may contact the researcher by phone or email. 

You may also contact the research advisor, Dr. Derek Gottlieb, by phone or email. 

 

Participation is voluntary. You may decide not to participate in this study and if you begin participation 

you may still decide to stop and withdraw at any time. Your decision will be respected and will not result 

in loss of benefits to which you are otherwise entitled. Having read the above and having had an 

opportunity to ask any questions, please sign below if you would like to participate in this research. A 

copy of this form will be given to you to retain for future reference. If you have any concerns about your 

selection or treatment as a research participant, If you have any concerns about your selection or 

treatment as a research participant, please contact Nicole Morse, Office of Research & Sponsored 

Programs, University of Northern Colorado, Greeley, CO; 970-351-1910 or nicole.morse@unco.edu. 

Participant s Signature __________________________________________Date___________ 

Researcher s Signature__________________________________________Date___________ 

Page 2 of 2 
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RESEARCH SITE PERMISSION LETTER for the UNIVERSITY OF NORTHERN COLORADO 

 

School Name 

Address 

 

____________ , 2020 

 

 

Dear University of Northern Colorado IRB, 

 

Based on our review of the proposed research by Meagan Brown Varona under the supervision of Dr. 

Derek Gottlieb, Ph.D. I give my permission for the researcher to conduct the study Pedagogy is 

Research: Investigating the Teacher-Researcher Identity & Pedagogy of Teachers Who Have Completed 

an Action Research Project” within _____________ School. I authorize the researcher to conduct virtual 

classroom observations as well as virtual interviews with one faculty member. Individuals participation 

will be voluntary and at their own discretion. 

 

I understand that our organization s only responsibility includes providing available personnel for 

observation and interviewing purposes. A pseudonym will be used when reporting for both the participant 

and the school site. I reserve the right to withdraw from the study at any time if circumstances change. 

 

I understand that the research will include two observations and three interviews with one teacher about 

her/his teacher-researcher identity and pedagogical decision making.  

 

This authorization covers the time period of February 2020 through June 2021.  

 

I confirm that I am authorized to approve research in this setting.  

 

I understand that the data collected will remain entirely confidential and may not be provided to anyone 

outside of the research team without permission from the University of Northern Colorado Institutional 

Review Board. 

 

Sincerely, 

 

 

Site Coordinator/ Principal 

Email address 
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Interview Questions: Interview #1 

1. Can you describe your social identities and other factors that contribute to your identity? These can 

include aspects such as your race, ethnicity, religion, gender, etc. 

2. What led you to pursue a career in education?  

3. Could you give me a brief description of your professional career?  

a. Years of experience teaching. 

b. Subject matter and grade level. 

c. Types of communities. 

4. Where do you see yourself in the next 5 years? What are your future career goals? 

5. Could you give me a brief history of your professional development experiences prior to this action 

research course? 

 a. Degrees held and areas of study. 

 b.  Conferences, professional organization affiliations, and inservice programs. 

 c.  Independent reading and research. 

6. Would you describe the context of your current teaching position?  

 a.  Grade level and subjects taught. 

 b.  Description of the community and school. 

 c.  Description of the classroom context. 

7. What inspired you to pursue a master s degree? 

8. How did you feel about conducting research prior to completing your action research project? 
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Rosie’s Interview Questions: Interview #2 

Follow up questions regarding observation. 

1. What was the age group/ grade of students? How many in the class? Class demographics, 

race, language, and gender? 

2. Do you teach this class for more than one period? This grade level? 

3. Had you taught that lesson before? This objective? This exact activity and structure of the 

lesson? 

4. What did you consider when designing/ planning this lesson? 

5. What do you think went well? 

6. What would you do differently next time? 

 

Questions regarding Inquiry and Action Research Project. 

7. Could you describe how you came to your research question/topic?  

a. Had you thought about the question/topic prior to your project?  

b. To what extent did your course work (class discussions, activities, or required 

readings) help you to formulate your question? 

c. To what extent did your experience at your current teaching position help you to 

formulate your question? 

8.     Why is this topic important to you?  

9.     Please describe your action research project.  

10.     Prior to conducting your research, what did you hope to gain personally and/or 

professionally?  

11.     What did you learn from conducting your research study?  

a. How has this knowledge impacted your teaching practice?  
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b. How might this knowledge impact your educational community or the greater 

educational research community?  

12.     What did you find most helpful as you did your action research project? Most 

challenging? Most confusing? Most rewarding? Most surprising? 

13.     If you could redo your action research project, is there anything you would change or 

alter? Why? 

14.     Is there anything else you would like to share about your action research project? 

 

Follow-up Questions Regarding Documents 

15. Can you explain the slides in your PowerPoint presentation you did not have a chance to 

describe during your video? 

16. Can you explain your preplanning document? Your project overview document? 
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Ally’s Interview Questions: Interview #2 

Observation Follow Up Questions: 

1. Number of students and demographics. 

2. How many days a week do you have this class?  

3. Are students usually online? 

4. Did you tell students I would be there to observe? What was their reaction? 

5. How did you set up the seminar? 

6. What type of planning and preparation goes into preparing students for a good seminar- 

especially for such a complex text? 

7. Prior to the seminar, how had students interacted with the play Hamlet? 

8. Did students have a list of questions they had to come prepared to answer? 

9. How successful did you think this seminar was in comparison to others? 

10. Would you say this is a pretty typical class in terms of it being student led? 

11. Why do you have students engage in seminars? 

 

Questions regarding action research project: 

1.   Could you describe how you came to your research question/topic?  

a. Had you thought about the question/topic prior to your project?  

b. To what extent did your course work (class discussions, activities, or required 

readings) help you to formulate your question? 

c. To what extent did your experience at your current teaching position help you to 

formulate your question? 

2.     Why is this topic important to you?  

3.     Please describe your action research project.  



211 
 

4.     Prior to conducting your research, what did you hope to gain personally and/or 

professionally?  

5.     What did you learn from conducting your research study?  

a. How has this knowledge impacted your teaching practice?  

b. How might this knowledge impact your educational community or the greater 

educational research community?  

6.     What did you find most helpful as you did your action research project? Most 

challenging? Most confusing? Most rewarding? Most surprising? 

7. During your presentation, you talked a lot about student engagement- why is student 

engagement important to you? 

8. During your presentation, you talked a lot about advocacy- what does advocacy mean to 

you? What is the place of advocacy in education? For you as a teacher? For you as an 

individual? 

9. Project update- You had mentioned in your presentation that you wanted to continue this 

work throughout the next semester. How were you able to incorporate this better union 

project into the spring semester?  

10.     If you could redo your action research project, is there anything you would change or 

alter? Why? 

11.     Is there anything else you would like to share about your action research project? 
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ROSIE’S INTERVIEW QUESTIONS: INTERVIEW #3 
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Rosie’s Interview Questions: Interview #3 

Observation Follow Up Questions: 

1. Can you send me the PowerPoints from each of the lessons I watched? 

2. How do you approach the two classes I observed pedagogically? Do you approach them 

in the same way? If not, how is your teaching and/or planning different? 

3. What are the demographics of the class I observed during the second observation? 

 

Teaching and Research: 

1.     How would you describe your beliefs about teaching and pedagogy before beginning 

your action research project? Have these beliefs changed in any way? Please explain. 

2.     How do you feel about conducting research after having participated in an action 

research project?  

3.     How would you describe the relationship between your teaching and your research?  

4.     How has your knowledge and experience with action research impacted your self 

perception as a teacher? 

5.     Could you imagine yourself conducting another action research study? If so, what topic 

might you explore?  

6.     Critical reflection in education is described by bell hooks (2010) as an exploration of the 

connections between pedagogy and issues of race, gender, and class. Please critically reflect 

on the findings of your study. 

7.     In your opinion, what types of pedagogical skills should an effective teacher have? Of 

the skills you mentioned, which are the most important to you? Why? Do you think you 

possess these skills? Why or why not? 
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8.     How do you think your personal identity and professional teaching identity impact your 

teaching practice?  
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ALLY’S INTERVIEW QUESTIONS: INTERVIEW #3 
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Ally’s Interview Questions: Interview #3 

Observation Follow Up Questions  

1.How long is SSR? How often and why do you have older students do SSR? 

2.Why do you read during SSR? 

3. Are the students online expected to do everything that students in the classroom do? For 

example, SSR? Why or why not? How do you evaluate them? 

4. I noticed that your tattoos were visible. Do your students ask you about them? How do you 

handle that? What do they think about them? How do you think that impacts their perception of 

you? 

5.Can you explain what a quote sandwich is and how students make one? 

6. Can you explain what Padlet is and how you use it?  

7. I noticed that you shared your potential lesson plans with your students. You let them know 

you were considering having them write an essay with the critical approaches they were using 

for the Padlet activity. Why did you share this information with them? 

 

Teaching and Research: 

1.     How would you describe your beliefs about teaching and pedagogy before beginning 

your action research project? Have these beliefs changed in any way? Please explain. 

2.     How do you feel about conducting research after having participated in an action 

research project?  

3.     How would you describe the relationship between your teaching and your research?  

4.     How has your knowledge and experience with action research impacted your self 

perception as a teacher? 
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5.     Could you imagine yourself conducting another action research study? If so, what topic 

might you explore?  

6.     Critical reflection in education is described by bell hooks (2010) as an exploration of the 

connections between pedagogy and issues of race, gender, and class. Please critically reflect 

on the findings of your study. 

7.     In your opinion, what types of pedagogical skills should an effective teacher have? Of 

the skills you mentioned, which are the most important to you? Why? Do you think you 

possess these skills? Why or why not? 

8.     How do you think your personal identity and professional teaching identity impact your 

teaching practice?  

9. Is there anything else you would like to share with me? 
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Observation Protocol 

Merriam & Tisdell s Six-Factor Observation Checklist (2016) 

 Activities Reflective Notes 

Physical Setting Time of day/class being taught 
Desk set-up 

Lighting 
Technology 

Anchor charts 
Student samples 

 

Participants Number of students 
Demographic of class 

Grade level 
Organization of students 

Teacher/support/other 

 

Activities & Interactions Student-Student interactions 
Student- teacher interactions 
Structure of activity 

Demonstration of learning 

 

Conversation Content of student-student 

interaction 

Content of teacher-student 

interaction 

Who speaks to whom? 
Who is listening? 
Note direct quotes, silences, and 

non-verbal communication 

 

Subtle Factors Informal or unplanned activities 
Nonverbal communication 
What is not happening that should 

be? 

 

Observer’s Behavior Role in the room? 
How does this role affect the scene? 

Thoughts during observation 

 

 

 
 


