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transcripts (Merriam & Tisdell, 2016). Open coding supports the notion of RTA that generation 

of initial codes are not prescriptive in meaning but focus on capturing the depth of information 

from the entire data set (Braun & Clarke, 2021; Byrne, 2022).  

Open Coding  

Open coding consisted of me highlighting verbatim words or statements from 

participants, which represent semantic codes within RTA (Braun & Clarke, 2022; Byrne, 2022; 

Creswell & Poth, 2018). Concurrent to open coding, I documented memos in the margins to 

identify patterns of semantic codes within and between interviews (Merriam & Tisdell, 2016). 

Memos enhanced my ability to deepen and pro-long my deliberation on the patterns I identified 

within and between participants that had the potential to answer the research questions (Braun & 

Clarke, 2021; Byrne, 2022). Upon concluding open coding, I created a master list of semantic 

codes in an excel file. The master list was organized across three pages in a single excel file.  

Each page of the Microsoft Excel file contained semantic codes I derived from each set 

of interview questions that corresponded to each of the three research questions. The three pages 

in the excel file organized semantic codes according to the participant ID, PHB clip, the specific 

interview question each code came from within each of the three sets of interview questions that 

corresponded to the three research questions, and memos I documented to identify patterns 

within and across participants. The purpose of creating a master list of semantic codes in an 

excel file was to create an audit trail to ease my retrieval of codes across the multiple iterations 

of RTA (Creswell & Poth, 2018; Merriam & Tisdell, 2016). Each of the three Microsoft excel 

pages were color coded according to semantic codes I identified that corresponded to each of the 

three interview questions. 
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Phase 3: Generating Themes 

Generation of initial themes commenced after all data were semantically coded and 

organized across all four interview transcripts. Preliminary review of codes was conducted 

according to the recommendations of Lincoln and Guba (1985) to ensure all identified codes met 

two criteria: (a) codes addressed the purpose of the study and entice the readers deliberation 

beyond the code itself, and (b) each code was interpretable by itself. The analytical focus of this 

phase of RTA shifted from focusing on individual data items to a broad focus to combine 

semantic codes similar in meaning and identify patterns in the data across participants (Braun & 

Clarke, 2021, 2022; Byrne, 2022; Sparkes & Smith, 2014).  

First, I transformed the master list Microsoft Excel file into three Microsoft Word 

documents that contained all the semantic codes. Each Microsoft Word document consisted of a 

table that contained semantic codes in rows and four columns according to (1) participant ID and 

PHB clip, (2) semantic code, (3) interview question the code was derived from, and (4) memos 

documented in the generation of initial codes phase for each unit of data. Each Microsoft Word 

document was then printed out and each code was cut horizontally across rows so that I could 

physically work with and see all of the semantic codes. The process of physically placing codes 

into groups on a large table was engaged in to ensure a broad approach was adhered to while 

reviewing the entire data set to generate initial themes for each of the three research questions. 

Each semantic code was color coded according to the set of interview questions that 

corresponded to each of the three research questions. More specifically, all columns for codes 

derived from the first set of interview questions that had the potential to answer the first research 

question were yellow. The same approach was implemented for the second set of interview 

questions (i.e., green), and third set of interview questions (i.e., blue). The analytical procedure 
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of axial coding was implemented to generate initial themes, which is the process of grouping 

similar semantic codes together that I interpreted to be similar in meaning (Creswell & Poth, 

2018; Merriam & Tisdell, 2016). 

Axial Coding 

Color coded semantic codes were physically sorted and grouped to present participants’ 

moral acculturation experiences specific to their engagement in PHBs within hockey culture for 

each of the three research questions (Merriam & Tisdell, 2016). Axial coding consisted of 

iterative cycles of physically placing similar codes together to capture what was experienced and 

how athletes experienced moral acculturation in hockey (Creswell & Poth, 2018). Axial coding 

consisted of multiple iterations of analysis and interpretation to create themes by physically 

placing semantic codes into groups while I questioned the similarity of my interpretation of the 

semantic codes I placed together (Merriam & Tisdell, 2016). After multiple iterations of axial 

coding to generate initial themes for each of the three research questions, I revisited the 

assumptions of RTA to ensure I adhered to a reflexive analytical process (Braun & Clarke, 2021, 

2022).  

 Generation of initial themes through RTA required me to persistently question the 

subjectivity of my interpretations of the data throughout subsequent iterations of axial coding 

(Braun & Clarke, 2021, 2022; Byrne, 2022). Specifically, the reflexive practice of RTA requires 

more than an acknowledgement of the researcher’s identities and experiences related to the 

phenomena of interest (Braun & Clarke, 2022). In contrast, rigorous reflexive practice requires 

persistent interrogation of the researcher’s own assumptions and methodological practices 

(Braun & Clarke, 2022). Adoption of a phenomenological approach required additional 

consideration of my subjective interpretation of semantic codes to generate themes to ensure 
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participants’ lived experiences were presented authentically (Creswell & Poth, 2018; Merriam & 

Tisdell, 2016). Furthermore, social constructivism assumes multiple realities are socially 

constructed and values are developed through interactions (Creswell & Poth, 2018). Informed by 

the transcendental phenomenology and social constructivism assumptions, subsequent iterations 

of axial coding were guided by my interpretation of both the semantic and latent meanings of 

codes to generate initial themes. My immersion in the context of competitive hockey games over 

the course of three months coupled with the interactive process of co-constructing knowledge 

through SRIs enhanced my reflexive insight of the data throughout the phase of generating 

themes (Braun & Clarke, 2022).  

Semantic coding assumes the language used by participants reflects their lived reality and 

truth (Braun & Clarke, 2022; Byrne, 2022). Latent coding is concerned with utilizing the 

researcher’s subjectivity to interpret the deeper, or underlying, meanings of semantic codes 

presented by participants (Braun & Clarke, 2022; Byrne, 2022). I engaged in multiple iterations 

of inductive axial coding to interpret the semantic and latent meanings of codes to generate 

initial themes for each of the three research questions (Braun & Clarke, 2022; Byrne, 2022). 

Specifically, I reviewed the themes comprised of semantic codes to interpret the latent meaning 

underlying each theme. During this process, I wrote down latent meanings I interpreted to 

emerge from the semantic codes I grouped together on sticky notes to present how participants 

experienced their moral acculturation processes relevant to each research question. I then 

physically placed these next to each theme I initially generated for each of the three research 

questions. In the following sections, how I interpreted the latent meaning underlying semantic 

codes through physically writing on sticky notes and placing them next to themes is described.  
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The first iteration consisted of me reviewing and revising my interpretation of semantic 

codes within the themes I generated in previous iterations to answer the first research question, 

“Who do hockey athletes anticipate to receive the consequences of their PHBs (e.g., themselves, 

their team and/or their opponent or opponent’s team)?”. During this iteration, I engaged in axial 

coding to identify and interpret subjective textural descriptions of what participants experienced 

to anticipate who would receive the consequences of their PHBs (Creswell & Poth, 2018). 

Specifically, I combined semantic codes that consisted of similarities in participants’ language to 

generate initial themes to answer the first research question. Following iterations of combining 

semantic codes, I interrogated the individual codes to examine the latent meanings of each 

semantic code for the themes I initially generated (Braun & Clarke, 2022; Creswell & Poth, 

2018; Merriam & Tisdell, 2016).  Analyzation of the latent nature of semantic codes allowed me 

to subjectively interpret participants’ assumptions, ideologies, and ideas underlying the semantic 

codes to present how they determined who they anticipated to receive the consequences of their 

PHBs (Byrne, 2022; Creswell & Poth, 2018). Interpretation of the latent meaning of semantic 

codes enabled me to alter, adjust, and revise the codes within themes I initially generated to 

present what and how participants determined who they anticipated to receive the consequences 

of their PHBs (Creswell & Poth, 2018).  

The second iteration of axial coding consisted of me reviewing the semantic codes I 

combined to generate initial themes to answer the second research question ‘How do hockey 

athletes develop expectations of their PHBs to produce positive and/or negative consequences 

within hockey culture?’. In the first iteration, I sought to sort out and combine similar semantic 

codes to generate initial themes to present what participants experienced to develop expectations 

of their PHBs to produce positive and/or negative consequences (Braun & Clarke, 2022; 
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Creswell & Poth, 2018). Next, I interpreted the latent meaning underlying the semantic codes 

within each theme I generated (Braun & Clarke, 2021; Byrne, 2022). The additional iterations of 

analysis allowed me to refine themes and codes within each theme initially generated to present 

what participants experienced as evidenced in the semantic codes and my subjective 

interpretation of how participants developed expectations of their PHBs to produce positive 

and/or negative consequences in hockey culture (Braun & Clarke, 2021; Creswell & Poth, 2018). 

The third iteration of axial coding was implemented to review and revise the initial 

themes I generated to answer the third research question ‘How does controlling coaching style, 

competence and relatedness needs frustration, and moral disengagement strategies explain 

athletes’ anticipation of their PHBs to produce positive and/or negative consequences?’. First, I 

sought to collate semantic codes similar in language into themes to present what participants 

experienced to anticipate their PHBs to produce positive and/or negative consequences (Creswell 

& Poth, 2018). Next, I reviewed and interpreted the latent meaning underlying each semantic 

code within the themes I initially generated to present how controlling coaching, basic 

psychological needs of competence and relatedness, and moral disengagement were used by 

participants to anticipate their PHBs to produce positive and/or negative consequences. 

Following numerous iterations of initial theme generation for all three research questions, I 

engaged in the phase of reviewing potential themes (Braun & Clarke, 2021; Byrne, 2022; 

Merriam & Tisdell, 2016; Sparkes & Smith, 2014).  

Phase 4: Reviewing Potential Themes 

 

 Phase three consisted of me physically placing codes together that were printed out and 

cut out from the three Microsoft Word documents created in Phase two. Specifically, having all 

of the semantic codes to work with on a large table assisted me with my review of themes in 
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relation to the entire data set (Braun & Clarke, 2021; Byrne, 2022). During this phase, I aimed to 

ensure the codes and themes were representative of the most meaningful interpretation and 

presentation of participants lived experiences relevant to each research question (Creswell & 

Poth, 2018). The process of reviewing potential themes consisted of two iterations of analysis 

across two levels as proposed by Patton (1990). The first level consisted of reviewing codes 

within potential themes to ensure all the semantic codes and my subjective interpretation of 

latent meanings were appropriate to each theme, known as internal homogeneity (Braun & 

Clarke, 2021; Byrne, 2022; Patton, 1990). The second level of review consisted of analyzing all 

of the potential themes generated across the entire data set to ensure themes contained a thick 

description of participants’ multiple realities and lived experiences, known as external 

heterogeneity (Braun & Clarke, 2021; Byrne, 2022; Patton, 1990).  

Following multiple iterations of level one and two reviews, numerous adaptations were 

made to the initial themes generated for each of the three research questions. Specifically, 

numerous themes were transformed into sub-themes according to each research question 

throughout my iterations of level two analyses. Sub-themes were implemented to present a more 

accurate narrative of the reciprocal relationships between themes initially generated to answer 

each of the three research questions (Braun & Clarke, 2021). Sub-themes were more precisely 

created to present the relational link between themes and sub-themes that comprised the multiple 

realities of participants’ lived experiences and my interpretations of their subjective meanings 

(Creswell & Poth, 2018; Merriam & Tisdell, 2016). The phase of defining and naming themes 

was engaged in following my review of initial themes for each of the three research questions. 
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Phase 5: Defining and Naming Themes 

 The final phase of RTA consisted of defining and naming the themes (Braun & Clarke, 

2022; Merriam & Tisdell, 2016). Names of themes and sub-themes were guided by the 

recommendations of Merriam and Tisdell (2016). Names of themes and sub-themes can be 

derived by the researcher and/or the participants’ exact words (Merriam & Tisdell, 2016). RTA 

emphasizes the utility of the researcher’s subjective interpretations of the data to produce 

information rich themes centered around a shared experience (Braun & Clarke, 2021, 2022). 

Transcendental phenomenology is focused on the production of accurate descriptions of what 

participants experience and how participants ascribe meaning to their experiences with a 

phenomenon (Creswell & Poth, 2018; Moustakas, 1994). The iterations of RTA implemented to 

generate themes from semantic codes and my subjective interpretations of latent meanings 

informed my process of naming and defining each theme and sub-theme (Braun & Clarke, 2022; 

Creswell & Poth, 2018; Merriam & Tisdell, 2016).  

First, I reviewed the latent meaning I interpreted from the semantic codes through 

interpretation of the semantic codes subsumed within each theme and sub-theme in relation to 

the latent meaning I wrote on sticky notes. Specifically, I named themes according to my 

summative interpretation of all the latent meanings I wrote down for each of the three research 

questions. Themes were named according to my interpretation of the underlying essence of my 

subjective interpretation of participants experiences for each of the three research questions. 

Next, I reviewed the content of the semantic codes subsumed within each sub-theme I originally 

labeled with sticky notes to identify a specific code, or portion of a code, to name each sub-

theme. I elected to name sub-themes according to participants’ language to present the multiple 

realities interconnected to the themes I named from my subjective interpretations. 
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Implementation of my latent interpretations to name themes and participants’ exact words to 

name sub-themes allowed for the presentation of how each sub-theme was linked to my 

subjective interpretation of the emergent themes (Braun & Clarke, 2022; Byrne, 2022; Creswell 

& Poth, 2018).  

Trustworthiness 

 The assumptions of qualitative approaches and interpretive frameworks that multiple 

realities are socially constructed through interactions and experiences are pivotal to the adoption 

of RTA (Braun & Clarke, 2021). Social constructivism was adopted in the current study and 

assumes the epistemological belief that knowledge is co-constructed between the participant and 

the researcher, whereas positivistic orientations assume knowledge is derived from statistics and 

validity is established through peers (Creswell & Poth, 2018). The six phases of RTA are 

positioned more towards a social constructivism epistemological assumption that knowledge 

generation is co-constructed between the researcher and participants (Braun & Clarke, 2021; 

Creswell & Poth, 2018). Trustworthiness of data analytical procedures were established through 

reflection on the assumptions of social constructivism and the contentions of RTA (Braun & 

Clarke, 2021; Creswell & Poth, 2018).  

Four procedures and decisions were implemented to enhance trustworthiness and 

establish rigor of the RTA procedures (Creswell & Poth, 2018; Merriam & Tisdell, 2016). First, 

it is paramount to acknowledge that I was intimately engaged in the co-construction of themes 

and codes to present the multiple realities of participants moral acculturation experiences (Braun 

& Clarke, 2021). Second, trustworthiness was established by not implementing any criteria to 

achieve data saturation due to the assumption that multiple realities are socially constructed 

through interactions and experiences (Creswell & Poth, 2018). Braun and Clarke (2022) 
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suggested researchers should refrain from implementing data saturation criteria to sustain 

accurate presentation of participants experiences when the focus of the study is narrow and 

unique to a specified context and population. Third, RTA allowed for me to engage in an 

iterative, pro-longed, engagement with the data to present a ‘thick’ description of participants’ 

moral acculturation experiences (Braun & Clarke, 2021). Finally, an external expert check was 

not implemented to establish reliability of codes within themes because multiple realities are 

assumed to be constructed through interactions and experiences with others (Creswell & Poth, 

2018). Implementation of an external expert check, or coder, would inhibit the accurate 

presentation of participants’ lived realities of moral acculturation (Braun & Clarke, 2022).  
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Only two participants requested to see any of their PHB clips again to savor their engagement in 

PHBs as exemplified in the following two quotes:  

Oh yeah. Why, why not? (P19, Clip #2, requested before set 2 questions) 

Yeah, sure! (P8, Clip #1, requested before set 2 questions).  

A detailed description of how often participants re-watched their PHB clips throughout each SRI 

can be found in Table 4.  

Table 4  

Detailed Description of Poor Hockey Behavior Clips Presented throughout Each Stimulated 
Recall Interview  

Participant 
ID 

PHB Clips Set 1 
Interview 

Questions 

Set 2 
Interview 

Questions 

Set 3 
Interview 

Questions 

Total  Length 
of SRI 

P20 #1 2 0 0 2 38.41 

 #2 1 0 0 1  

P19 #1 2 0 1 3 79.11 

 #2 1 1 0 2  

 #3* 1 0 0 1  

P12 #1 2 0 0 2 32.56 

 #2 1 0 0 1  

P8 #1 2 1 0 3 56.14 

 #2 2 0 0 2  

Note. The table includes how many times participants requested to watch their PHB clips before 
asking each of the three sets of interview questions that correspond to the three research 

questions and the length of each SRI in minutes.  
* = behavior was determined a penalty in the game. Participant ID = each participants’ jersey 
number. NFHS = National Federation of State High School Association. SRI = Stimulated Recall 

Interview. PHB = Poor Hockey Behaviors. 

 



 

 

 

102 

Reflexive Thematic Analysis Process and Results 

 The first phase of RTA familiarization through manual transcription of all four SRI audio 

recorded interviews resulted in 101 pages of data. During phase two of RTA, multiple iterations 

of open coding of all four transcripts were conducted to identify semantic codes. Semantic codes 

represented participants’ exact words and assume their language reflects their lived reality and 

truth (Braun & Clarke, 2022; Byrne, 2022). In total, 281 semantic codes were identified upon 

conclusion of multiple iterations of open coding procedures. Preliminary review of semantic 

codes following Lincoln and Guba’s (1985) criteria resulted in 25 semantic codes being deleted 

because they were not interpretable by themselves. A detailed overview of the 256 semantic 

codes organized across the three sets of interview questions that corresponded to each of the 

three research questions can be found in Table 5. 
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Table 5  

Results of Semantic Codes for Each Set of Interview Questions  

Q1  Who do hockey athletes anticipate to receive the consequences of their PHBs (e.g., themselves, their team and/or their 

opponent or opponent’s team)? 
 

Set 1 Interview 
Question ID 

 

Set 1 Interview Question 

Total Number of 
Semantic Codes 

Q1 How did you anticipate this behavior to impact the player who you did this to (e.g., opponent)? 16 

Q2 How did you anticipate this behavior to impact your opponent’s team? 14 

Q3 How did you anticipate this behavior to impact you personally? 19 

Q4 How did you anticipate this behavior to impact your team? 17 

 

Q2 How do hockey athletes develop expectations of their PHBs to produce positive and/or negative consequences within hockey 

culture? 

Set 2 Interview 

Question ID 

 

Set 2 Interview Question 

Total Number of 

Semantic Codes 

Q1 What benefits did you expect this behavior to provide your opponent or opponents team? 21 

Q2 What harm, or competitive disadvantage, did you expect this behavior to provide your opponent or 

opponents team? 

27 

Q3 What benefits did you expect this behavior to provide you personally or your team?  19 

Q4 What harm, or competitive disadvantage, did you expect this behavior to provide you personally or 
your team? 

14 

   

Q3 How does perceived controlling coaching style, competence and relatedness needs frustration, and moral disengagement 
strategies explain athletes’ anticipation of their PHBs to produce positive and/or negative consequences? 

Set 3 Interview 
Question ID 

 

Set 3 Interview Question 

Total Number of 
Semantic Codes 

Q1 How did you expect this behavior to affect your coaches view of you as a hockey player?  19 

Q2 How did you anticipate this behavior to represent what your coach expects of you in this situation? 14 

Q3 How did you anticipate this behavior to affect your confidence in your hockey abilities?  21 

Q4 How did you anticipate your coach to respond to you after doing this behavior?  13 

Q5 How did you anticipate your teammates to respond to you after doing this behavior? 15 

Q6 What were the reasons leading you to engage in this behavior? 14 

Q7 What was the purpose of engaging in this behavior? 13 

Phase three, four, and five of RTA contained 256 semantic codes. The 256 semantic 

codes were organized across three Microsoft Word documents that were color coded according 

to the three sets of interview questions that corresponded to each of the three research questions. 

The first Microsoft Word document consisted of nine pages of semantic codes from the first set 
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of interview questions that corresponded to the first research question. The second Microsoft 

Word document contained 10 pages of semantic codes from the second set of interview questions 

that addressed the second research question. The third Microsoft Word document resulted in 13 

pages of semantic codes from the third set of interview questions used to answer the third 

research question. Each of the three Microsoft Word documents consisted of a table that 

contained codes in rows and four columns that included: (a) participant ID and PHB Clip #, (b) 

semantic code, (c) interview question set and ID, and (4) memos I made during open coding (see 

Table 6). 
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Table 6  

Condensed Example of Documented Semantic Codes and Format  

Participant ID & PHB 

Clip # 

Semantic Code Interview Question (RQ1) Memo 

P20 – Clip #1 Uh, fire us up and get our 

momentum going. 

Set 1 – Q4 Momentum 

P19 – Clip #2 It’s just gonna get them 

scared. 

Set 1 – Q1 Intimidation/Fear 

P12 – Clip #1 Get a hit so I can really 

get going in the game. 

Set 1 – Q3 Momentum 

P8 – Clip #1 I thought it would kind of 

cause like a breakdown in 

their system. 

Set 1 – Q2 Disadvantage/Disrupt 

Participant ID & PHB 

Clip 

Semantic Code Interview Question (RQ2) Memo 

P20 – Clip #2 Could have gotten one of 

my teammates a point or a 

goal. 

Set 2 – Q3 Success 

P19 – Clip #1 Just like I said earlier, 

they don’t want to go in 

the corners. 

Set 2 – Q2 Hesitation/Fear 

P12 – Clip #2 I didn’t really expect 

anything honestly. 

Set 2 – Q4 [No Memo] 

P8 – Clip #1 Make him kind of angry.  Set 2 – Q1 [No Memo] 

Participant ID & PHB 

Clip 

Semantic Code Interview Question (RQ3) Memo 

P20 – Clip #1 I could have changed his 

[coach] perspective on 

how I’m playing. 

Set 3 – Q1 Positive Outcome 

P19 – Clip #2 I knew that taking a 

bigger hit was probably 

the right move here.  

Set 3 – Q3 Situation 

P12 – Clip #2 A good job, way to play 

the body. 

Set 3 – Q4 Positive Feedback 

P8 – Clip #1 I anticipated them 

[teammates] to be more 

hyped up. 

Set 3 – Q5 Momentum 

Note. The table provides a condensed example of the three Microsoft Word documents created to 
organize the semantic codes for each of the three research questions.  

Participant ID = each participants’ jersey number. PHB = Poor Hockey Behaviors. 
 

 When generating initial themes, reviewing themes, and defining and naming themes, I 

was able to physically work with each individual code on a large table. Specifically, I cut each 
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code from all three Microsoft Word Documents across rows. Physically placing and combining 

codes that were color coded according to each research question enabled me to review each code 

and recall the interaction that occurred in the SRI. The SRI enhanced my ability to recall the 

conversations, questions, and interactions that produced each semantic code. The pro-longed 

engagement in the context of participants’ experiences related to PHBs throughout observations, 

edits of clips, SRIs, and RTA phases allowed me to deepen and pro-long my ability to 

contextualize the data (Braun & Clarke, 2022). Specifically, the procedural steps enabled me to 

persistently engage in reflexive interrogations of my subjective interpretations of the themes that 

emerged to answer all three research questions.  

The following sections of this chapter are organized around the themes that emerged 

from the iterative process of theme generation to answer the three research questions. The first 

section details the themes generated to answer the first research question of who participants 

anticipated to receive the consequences of their PHBs. The second section describes the themes 

that emerged to answer the second research question of how athletes developed expectations of 

their PHBs to produce positive and/or negative consequences. The third section presents the 

themes constructed to answer the third research question of how social and psychological 

mechanisms contributed to athletes’ anticipation of their PHBs to produce positive and/or 

negative consequences. Within each section, quotes are provided according to the participant ID, 

PHB clip #, and interview question ID to contextualize the diversity in participants’ PHB 

acculturation experiences within the results of each theme and sub-theme.   

Anticipation of Consequences 

Q1  Who do hockey athletes anticipate to receive the consequences of their PHBs 
(e.g., themselves, their team and/or their opponent or opponent’s team)? 
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 Who hockey athletes anticipated to receive the consequences of their PHBs was explored 

through analyzation of 66 codes derived from the first set of interview questions. Two themes 

emerged to reflect the deeper meaning of what participants considered to anticipate who would 

receive the consequences of their PHBs of ‘Immediate ‘Who’ and ‘Extended ‘Who’. The four 

open ended questions asked during the first set of the SRIs materialized complex expectations of 

who they anticipated to receive the consequences of their PHBs. The complexity of the two 

themes is reflected in four interconnected sub-themes illustrative of how participants determined 

who they anticipated to receive the consequences of their PHBs: ‘Fires us Up’, ‘Get ‘em Scared’, 

‘Keeps our Team Rolling’, and ‘It’s Gonna be a Long Day’. Figure 2 provides a visual of the 

reciprocal relationship of the themes and sub-themes representative of who participants’ 

anticipated to receive the consequences of their PHBs. 
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Figure 2  

Visual Representation of ‘Who’ Participants Anticipated to Receive the Consequences of Poor 
Hockey Behaviors  

 

 

 

 

 

 

 

 

 

Note. Figure provides a visual representation of how all themes are connected to answer the first 
research question of who athletes anticipate to receive the consequences of their PHBs. 

Full Circle = Themes  
Dotted Circle = Sub-themes  
Arrows = Represents how sub-themes derived from participants determined multiple 

anticipations of who would receive the consequences of their PHBs.  
Overlapping circles = Represents how themes are anticipated simultaneously by participants’ and 

how sub-themes are interconnected to themes.  

Immediate ‘Who’  

 The theme of Immediate ‘Who’ represents who participants instantly anticipated to 

receive the consequences of their PHBs. Participants anticipated their PHBs to produce 

immediate consequences for themselves, their team, their opponent, and their opponent’s team as 

exemplified in the following four quotes:  

Um, it just made me feel like I’m doing my part. (P20, Clip #1, Set 1 – Q3) 

But just you want the biggest hit. It sounds dumb but having a big hit’s awesome. 

It’s cool. Yeah, it’s a good feeling. (P19, Clip #1, Set 1 – Q3) 

Immediate ‘Who’ 

‘Fires us 

Up’ 

‘Get ‘em 

Scared’ 

‘Keeps our 

Team 

Rolling’ 

‘It’s Gonna 

be a Long 

Day’ 

Extended ‘Who’ 
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Uh, I thought he might get hurt when I crosschecked him. (P8, Clip #2, Set 1 – 

Q1) 

Yeah, and they want to be on the ice, they, they’re ready to go [teammates]. 

They’re more engaged in the game when stuff like this [PHBs] happens. (P12, Clip #2, 

Set 1 – Q4)  

The previous quotes illuminate the multidimensionality in who participants anticipated to reap 

the consequences of their PHBs. Participants anticipated numerous affective and behavioral 

consequences of their PHBs for themselves or their opponent. Two sub-themes of ‘Fires us Up’ 

and ‘Get ‘em Scared’ present how participants’ learned to determine who they anticipated to 

receive the immediate consequences of their PHBs. 

‘Fires us Up’  

 The sub-theme of ‘Fires us Up’ symbolizes how participants anticipated their PHBs to 

immediately produce momentum and excitement for themselves and their team. All four 

participants anticipated their PHBs to produce immediate consequences for their team in addition 

to themselves as expressed in the following quotes:  

Like we’re all complimenting each other and getting each other going after hits. Yeah, 

just to show that people are doing the right thing on the ice. (P20, Clip #2, Set 1 – Q3)  

So once you hit someone, someone else wants to go blow up someone a little bit 

bigger, like have the biggest hit. (P19, Clip #1, Set 1 – Q4) 

Everybody’s hyped up and then you can get, uh, get goals going and keep the 

momentum rolling over these kids. (P8, Clip #1, Set 1 – Q4) 

Uh, fire us up and get our momentum going. (P20, Clip #1, Set 1 – Q4)  
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Participants described how their previous acculturation experiences were used to develop 

expectations of their PHBs to produce immediate consequences for themselves and their team. In 

addition, participants reported how they simultaneously anticipated their PHBs to produce 

immediate consequences for their opponent and opponent’s team reflected in the sub-theme of 

‘Get ‘em Scared’.  

‘Get ‘em Scared’  

 The sub-theme of ‘Get ‘em Scared’ represented the instant fear and intimidation 

participants’ expected their PHBs to produce for their opponent and opponent’s team.  For 

example, participant 19 responded that they anticipated their PHB to impact their opponent in the 

following way:  

Uh, it’s just gonna get them scared. (P19, Clip #2, Set 1 – Q1)  

All four participants anticipated their PHBs to instantly instill fear and intimidate their opponent 

or opponent’s team while also generating momentum and excitement for themselves and their 

team as revealed in the following quotes:  

They just start playing more scared and then the momentum just starts rolling and that’s 

how it gets going. (P8, Clip #1, Set 1 – Q4) 

So it wasn’t the best hit in the world, but just even playing body, it can get ‘em 

scared to go in the corners again and yeah. (P19, Clip #1, Set 1 – Q1) 

I anticipated it to, I was trying to like hit him hard, so he’s scared to do it the next 

time, so it’s more of an intimidation factor. (P20, Clip #1, Set 1 – Q1) 

I just wanted to show ‘em that we, we were gonna step on their throats. It wasn’t 

gonna be the opposite way around. They don’t deserve to be on the ice with us. (P19, 

Clip #3, Set 1 – Q2)  
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The quotes above illuminate how participants anticipated their PHBs to produce multiple 

consequences for themselves, their team, their opponent, and their opponent’s team. Participants 

responded to interview questions of expectations for their opponent or opponent’s team (Q1 and 

Q2) to produce momentum for themselves through instilling fear in their opponents. Participants 

also reported extended expectations for who they expected to receive the consequences of their 

PHBs. Specifically, their expectations of immediate consequences through ‘Get ‘em Scared’ and 

‘Fires us Up’ were anticipated to extend beyond the immediate PHB to result in lasting 

consequences as reflected in the theme of ‘Extended ‘Who’.  

Extended ‘Who’ 

 Participants reported complex expectations of who they anticipated would receive the 

consequences of their PHBs extended throughout the duration of the game for themselves, their 

team, and their opponent or opponent’s team. Specifically, all four participants described how 

they expected their PHBs to produce consequences that sustained throughout the duration of the 

game beyond the immediate consequences (i.e., ‘Fires us Up’ and ‘Get ‘em Scared’) as 

exemplified in the following four quotes:  

To get like the momentum and just keep it going. Once you start hitting a team like that, I 

feel they can always fold. (P19, Clip #1, Set 1 – Q2) 

Like you don’t want to give them any wind in their sails. (P8, Clip #2, Set 1 – Q3) 

I anticipated that he would probably retaliate after I made the play. Because it was 

a little high on his head, just a little bit. (P20, Clip #2, Set 1 – Q1) 

They, uh, their morale gets, goes down because they just saw a player on their 

team get destroyed, blown up, I guess hit, hit to the ice and that’s not a very positive 

thing for the other team to see. (P12, Clip #2, Set 1 – Q2)  
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The expectations of who they immediately expected to receive the consequences of their PHBs 

provided the foundation for how participants developed extended expectations of who they 

anticipated to receive the consequences of their PHBs throughout the duration of the competitive 

game. Two sub-themes of ‘Keeps our Team Rolling’ and ‘It’s Gonna be a Long Day’ revealed 

how participants’ developed expectations of their PHBs to produce extended consequences. 

‘Keeps our Team Rolling’  

 ‘Keeps our Team Rolling’ is defined as the ongoing anticipation of PHBs to produce 

momentum and competitive advantages for themselves or their team beyond the immediate 

consequences. The sub-theme of ‘Fires us Up’ was what participants’ experienced to anticipate 

their PHBs to produce sustained beneficial consequences for themselves and their team that 

lasted throughout the game as exemplified in the following quote from P8:  

We were really beaten down on ‘em. They changed their goalie and like just continuing 

to play physical just keeps them [opponent], keeps them flatfooted, keeps ‘em [opponent] 

not wanting to be in the game and it just keeps our team rolling. (P8, Clip #2, Set 1 – Q4)    

Participants’ reported expectations of their PHBs to produce consequences for themselves that 

enhanced their momentum immediately and throughout the duration of the game as exemplified 

in the following two quotes:  

Get a couple hits going so I can really get going in the game. (P12, Clip #1, Set 1 – Q3)  

I would say it gets me more comfortable with hitting and getting hit and just 

playing physical. (P19, Clip #3, Set 1 – Q3)  

In addition, PHBs were expected to produce consequences for their team that sustained 

throughout the duration of the game:  
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Uh, help us kill of the penalty and then give us momentum going into like the next play. 

(P8, Clip #1, Set 1 – Q4) 

I mean, obviously it sounds messed up, but I want my teammates to lay, lay the 

other team out because no matter what, I don’t like the other team. They’re my 

opponents. (P19, Clip #2, Set 1 – Q4)  

‘It’s Gonna be a Long Day’ 

 ‘It’s Gonna be a Long Day’ reflected participants’ expectation of PHBs to produce 

extended consequences for their opponent or opponent’s team of hesitation or indecision 

throughout the game. The sub-theme of ‘Get ‘em Scared’ illuminated what participants’ 

experienced to develop expectations of their PHBs to produce sustained consequences of 

hesitation or indecision for their opponent or opponent’s team throughout the duration of the 

game. PHBs were anticipated to immediately instill fear and intimidate their opponent, which 

participants expected to make their opponent hesitant and indecisive throughout the game. For 

example, participant 12 explained how they anticipated their PHB to stick with their opponent 

throughout the duration of the game:  

So like, just making sure they know that it’s gonna be a long day if they try to get around 

us like that. (P12, Clip #1, Set 1 – Q2)  

Two participants’ expressed how the immediate consequences expected from their engagement 

in PHBs to instill fear extended to consequences for their opponent and opponent’s team 

throughout the game as illustrated in the following quotes:  

Other people see their teammates getting hit in the corners or like a bit of cheap shots in 

the corners and they don’t want to go in there either. (P8, Clip #2, Set 1 – Q2) 
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So if you finish your checks, it always, definitely the opponent thinks… going 

into the corners like they think twice about it. (P19, Clip #1, Set 1 – Q1)  

Expectations of Positive and/or Negative Consequences 

Q2 How do hockey athletes develop expectations of their PHBs to produce positive 

and/or negative consequences within hockey culture? 

 The second research question was posed to explore how athletes developed expectations 

of their PHBs to produce positive and/or negative consequences for who they anticipated to 

receive the consequences. As presented above, participants expected their PHBs to produce an 

array of consequences immediately that also extended throughout the duration of the game to 

themselves, their team, opponents, and opponent’s team. Participants reported dynamic, but 

interrelated, expectations of how they anticipated their PHBs to produce positive and negative 

consequences for themselves, their team, the opponent, and the opponent’s team. Specifically, 

participants expected their PHBs to produce positive consequences for themselves or their team 

and negative consequences for the opponent or opponent’s team as described in the following 

two quotes:  

I think it would’ve been worse off if I didn’t go for the check and let him skate around or 

move the puck then if I take the risk and try to hit him from behind or kind of from 

behind. (P8, Clip #1, Set 2 – Q4) 

Even if that’s them getting bruised up a little bit, that’s what it has to be. So yeah, 

it wasn’t the biggest hit but yeah, I was probably trying to kill the kid a little bit. And 

because it’s just, I know it, it’s a good effect for us and it’s, it’s probably overall a bad 

effect for them. (P19, Clip #2, Set 2 – Q1) 

Results are presented according to the theme of Give to Get, with sub-themes of ‘Take ‘em Out 

of the Game’ and ‘Definitely Negatively Impacts Them’. The theme of ‘Give to Get’ reflects 
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what participants experienced to anticipate their PHBs to produce positive and negative 

consequences for themselves, their team, the opponent, and their opponent’s team. The two sub-

themes of ‘Take ‘em Out of the Game’ and ‘Definitely Negatively Impacts Them’ represent how 

participants’ developed simultaneous expectations of their PHBs to produce positive and 

negative consequences (see Figure 3). 

Figure 3  

Depiction of Participants Expectations of Positive and Negative Consequences 

 
 
 

 
 

 

 

 

 

 

 

 

 

Note. Figure provides a visual representation of how all themes are connected to answer the 
second research question of how athletes develop expectations of their PHBs to produce positive 
and negative consequences. 

Full Circle = Themes  
Dotted Circle = Sub-themes  

Arrows = Represents how sub-themes derived from participants determined multiple 
expectations of PHBs to produce both positive and negative consequences.  
Overlapping circles = Represents how sub-themes are interconnected to themes.  
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Give to Get  

 ‘Give to ‘Get’ captured the meaning participants’ ascribed to their engagement in PHBs 

to get positive consequences for themselves or their team through the negative consequences 

expected for their opponent or opponent’s team. More precisely, participants repeatedly 

anticipated that giving PHBs would get them the positive consequences they desired for 

themselves or their team as a result of the negative consequences for their opponent or 

opponent’s team. One participant reported the complexity in developing expectations of their 

PHB to produce positive and negative consequences in the following quote from participant 19:  

It’s a, it’s almost like a risk, but I think overall the risk… I would say that I know our 

team’s better than this team, so we’re gonna keep doing this [PHBs] even if  it does 

benefit them a little bit. I think that the advantages outweigh the disadvantages. (P19, 

Clip #3, Set 2 – Q3)  

The quote revealed how the anticipation of consequences was both positive and negative for 

themselves or their team and their opponent or opponent’s team. However, the quote illuminates 

how PHBs were expected to produce more positive consequences for themselves or their team 

compared to the potential positive consequences PHBs may produce for their opponent or 

opponent’s team. How participants developed multifaceted expectations of their PHBs to 

produce positive and negative consequences was situated in the sub-themes of ‘Take ‘em out of 

the Game’ and ‘Definitely Negatively Impacts Them’.  

‘Take ‘em Out of the Game’  

‘Take ‘em Out of the Game’ reflected how participants’ developed anticipations of giving 

PHBs to produce more negative consequences for the opponent or opponent’s team of getting 

them physically and psychologically out of the game. Two participants anticipated their 
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engagement in PHBs to physically remove their opponent or opponents from the game as 

exemplified in the following quotes:  

Again, these are my opponents, so I want, I want to take ‘em out of the game. (P19, Clip 

#2, Set 2 – Q2)  

When he has his back turned, our coach does tell us to go take him outta the play 

every time… be aggressive when they turn their back. So I just wanted to get up there 

and take ’em outta the play. (P8, Clip #1, Set 2 – Q4) 

Participants’ consistently reported expectations of their PHBs to produce negative consequences 

for their opponents and opponent’s team pertaining to physically and psychologically ‘taking 

them out of the game’. Physically taking their opponent out of the game was a consistent  

negative consequence expected of their PHBs as illustrated in the following three quotes:  

Well, a disadvantage for the opponent is if he gets shaken up, he can’t go back out there 

the next shift, so they gotta send somebody else out. (P12, Clip #1, Set 2 – Q2) 

I think you know, you hit ‘em, it might hurt ‘em a little bit. It might take ‘em 

outta the play. (P8, Clip #1, Set 2 – Q2) 

Just cause I hit him at a weird angle on his shoulder… And earlier in the year I 

got hit, hit pretty similar and I separated my shoulder so it could have done that. (P20, 

Clip #1, Set 2 – Q2)  

‘Take ‘em Out of the Game’ reflected how anticipated negative consequences for their opponent 

or opponent’s team were expected to sustain their effect throughout the game as reported by 

participant 19:  

Show ‘em that we’re not done yet. Just that they have no chance of winning in our eyes. 

(P19, Clip #3, Set 2 – Q2)  
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The expectations of PHBs to produce immediate and lasting negative consequences for their 

opponent or opponent’s team were pivotal to participants’ expectations of positive consequences 

for themselves or their team as expressed in the following two quotes:  

They’re more timid to have it [puck] and they might throw it away. (P19, Clip #1, Set 2 – 

Q2) 

The more you hit people, the more they’re scared and the ice the more the ice 

opens up and you can move the puck to your teammates. (P8, Clip #1, Set 2 – Q3)  

Participants’ expectation of their PHBs to produce negative consequences for their opponents or 

opponent’s team were key to the positive consequences expected for themselves or their team as 

exemplified in the sub-theme of ‘Definitely Negatively Impacts Them’.    

‘Definitely Negatively Impacts Them’ 

 

 ‘Definitely Negatively Impacts Them’ represented how the negative consequences 

expected for their opponent or opponent’s team were learned as valuable to the positive 

consequences desired for themselves or their team. One participant reported how PHBs were 

anticipated to negatively impact their opponent’s team resulting in positive consequences for 

themselves or their team in the following quote:  

I think when the other team starts playing more scared, it’s definitely a benefit to your 

team. So having more physical contact [PHBs] definitely negatively impacts them. And 

then is a positive for us. (P8, Clip #1, Set 2 – Q3) 

The positive consequences participants anticipated their PHBs to produce for themselves and 

their team was a direct function of the negative consequences for the opponent and opponent’s 

team as illustrated in the following quote: 
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Overall I think if you stay on the opponent and keep hitting them, everyone’s going to, 

they’re gonna second guess no matter what. When they touch the puck in the corners or 

get the puck, they’re gonna be always thinking. (P19, Clip #1, Set 2 – Q2)  

Three participants’ reported how their anticipation of PHBs to produce positive consequences for 

themselves and their team was directly connected to the negative physical and psychological 

consequences expected for their opponent or opponent’s team as revealed in these three quotes:  

Well the disadvantage is being like they don’t wanna walk towards the middle or like, 

they don’t want to take the puck down as much cause they knew they gonna get hit. (P12, 

Clip #1, Set 2 – Q2) 

Um, I think it’s definitely hitting the kid in the way I did might hurt him, take him 

outta the play, make him like mentally not want to be in the game anymore.” (P8, Clip 

#2, Set 2 – Q1) 

Once you get the puck, you’re thinking twice if someone’s coming at you and 

you’re gonna get hit because getting hit sucks, no one likes it.” (P19, Clip #1, Set 2 – Q2)  

Social Psychological Processes and Mechanisms  

Q3 How does perceived controlling coaching style, competence and relatedness needs 
frustration, and moral disengagement strategies explain athletes’ anticipation of 

their PHBs to produce positive and/or negative consequences? 

 I sought to explore the social psychological processes and mechanisms experienced by 

participants that were used to anticipate their PHBs to produce positive and/or negative 

consequences to answer the third research question. The video clips presented in the SRIs were 

used to stimulate participants’ recollection of specific social and psychological mechanisms 

underlying how they determined their PHBs to produce positive and/or negative consequences. 

The theme of ‘All in Together or Out all Alone’ reflected the underlying meaning participants’ 

ascribed to their engagement in PHBs learned through socialization processes that promoted their 
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adoption of various psychological mechanisms used to regulate their engagement in PHBs 

through expectations of both positive and negative consequences.  

Three sub-themes emerged to reflect how participants’ used socialization experiences to 

ascribe meaning to their PHBs through interactions with their coaches’: ‘Get more Ice Time’, 

‘Be Proud’, and ‘Showing Grittiness’. Four sub-themes emerged for how specific socialization 

experiences promoted participants’ adoption of various psychological mechanisms used to 

anticipate both positive and negative consequences of their PHBs: ‘Proving You’re Better’, ‘Try 

to Hurt’, ‘Build the Camaraderie’, and ‘Obviously to Win’. See Figure 4 for a detailed 

description of how each theme and sub-theme were interrelated. 
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Figure 4  

Visual Presentation of Themes Reflecting Social Psychological Processes and Mechanisms used 
to Regulate engagement in Poor Hockey Behaviors  

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 

Note. Figure provides a visual representation of how all themes are connected to answer the third 
research question of how social and psychological processes and mechanisms are used to 

anticipate their PHBs to produce positive and negative consequences. 
Full Circle = Themes  
Dotted Circle = Sub-themes  

Overlapping circles = Represents how sub-themes are interconnected to themes and sub-themes.  
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All in Together or Out all Alone  

All in Together or Out all Alone reflected how participants learned to ascribe meaning to 

their PHBs to enhance their opportunities for participation, connection, and self-worth. 

Specifically, All in Together or Out all Alone represented participants’ expectations that PHBs 

must be engaged in to produce positive consequences that are valued in hockey culture to 

prevent being replaced or not participating. Socialization processes with coaches were powerful 

influences on athletes’ moral acculturation in the culture of ice hockey, where PHBs were 

anticipated to enhance their coaches’ view of them as a hockey player as evidenced in the 

following quotes from all four participants:  

Like on defense especially… taking people out of the play is just something they, they 

really like to see [coaches] out of everybody. So I definitely think that would benefit me 

in their eyes. (P8, Clip #1, Set 3 – Q1) 

Well obviously I want them [coaches] to see, think I am a good hockey player and 

that I’m supposed to be out on the ice. So I was thinking if I play the body, they’re gonna 

know that I can play the body and then no one’s gonna get around me. (P12, Clip #1, Set 

3 – Q1)  

So we, we just gotta have a killer mentality, that’s what we call it. So I know that 

he [coach] wants us to lead by example. So obviously doing little hits like that is gonna 

hopefully have a positive impact on my coach or view of me. (P19, Clip #1, Set 1 – Q1)  

It’s part of our forecheck, F1 takes the body and then I have that support from F2. 

So I was expecting coach to like notice that and notice that I’m doing the right things 

while I’m on the ice. (P20, Clip #2, Set 3 – Q1) 
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As reported by participants, the coaching staff socialized the value of PHBs that all four 

participants used to anticipate positive consequences for themselves as reflected in the sub-

themes of ‘Get More Ice Time’, ‘Showing Like Grittiness’, and ‘Be Proud’.  

‘Get More Ice Time’  

 ‘Get More Ice Time’ represented how participants’ learned to anticipate their PHBs to 

produce positive consequences for themselves of more playing time through previous 

interactions with their coaches’ as described in the following quote:  

Everywhere on the ice you should play the body. Get a hit and then, uh, because you 

usually get rewarded from it, you usually get more ice time or a good job, positive 

reinforcement kind of thing. (P12, Clip #2, Set 3 – Q1)  

Coaches’ socialized the value of PHBs through the provision of playing time which provoked 

athletes’ to anticipate their PHBs to produce positive consequences of continued participation as 

revealed in the following two quotes:  

Um, I thought they’d view me more aggressive, more physical, more in the game. 

Somebody that you want to like, somebody you want to play in the overtime. (P8, Clip 

#2, Set 3 – Q1) 

Yeah, it’s just a, I knew he [coach] was watching me and obviously I want the 

most ice time I can get and be on the ice. (P19, Clip #2, Set 3 – Q2)  

‘Showing Grittiness’  

The theme ‘Showing Grittiness’ reflected how participants’ developed expectations of 

their PHBs to enhance their coach’s perceptions of their abilities as hockey players by 

demonstrating expected behaviors to outperform their opponent in any situation on the ice. One 



 

 

 

124 

participant revealed how PHBs demonstrated grittiness, which was anticipated to make their 

coaches’ think they are playing better as illustrated in the following quote:  

Uh, before the hit he, I, I know he [coach] definitely thought I wasn’t playing that well 

and then showing like grittiness I think could have made him think I’m playing harder or 

better. (P20, Clip #1, Set 3 – Q1) 

Participant 20 defined grittiness as engaging in any behavior necessary to win and outperform 

the opponent, which reflected behaviors expected by their coach as revealed in the following 

quote:  

Grittiness is just like winning 50/50 battles in a game and like just giving it your all at all 

times. (P20, Clip #1, Set 3 – Q1)  

PHBs were anticipated to produce positive consequences for themselves through demonstration 

of behaviors expected of coaches’ that lead to winning individual battles as expressed by 

participant 12 and 8:  

Like he [coach] knows I can play the body and that, uh, I’m not afraid to hit somebody to 

get the job done. (P12, Clip #2, Set 3 – Q1) 

So I definitely wanted to represent what he [coach] wanted to see in that situation. 

I didn’t want to play like back or let him skate around or anything like that. I wanted to 

be aggressive like he [coach] taught us to. (P8, Clip #1, Set 3 – Q1) 

‘Be Proud’  

‘Be Proud’ encapsulated the deeper meaning and value participants’ learned to place on 

their PHBs in anticipation of praise and connection from their coaches’. One participant 

anticipated their PHB to enhance their coaches’ perception of the value they provided the team 

as indicated in the following quote:  
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I knew that I expected that my coach would like almost be proud because he put us out 

there and yeah. He expected us to carry that out [PHB] and we did . (P19, Clip #3, Set 3 – 

Q4)  

Two participants anticipated their PHBs to provoke their coaches’ to provide them with positive 

feedback and a sense of connection as demonstrated in the following quotes:  

Um, I anticipated it to be good, like good news, praise almost from him [coach] cause I 

did what he wanted me to. (P8, Clip #1, Set 3 – Q4) 

Hey, good body, just some like little compliments. Nothing too huge though. 

(P20, Clip #1, Set 4 – Q4)  

One participant revealed their anticipation of the consequences of not engaging in the PHB 

would diminish their opportunities for participation as reflected in the theme ‘All in Together or 

Out all Alone’. P12 reported how their anticipation of not engaging in the PHB was thought to 

produce negative consequences of an out all alone experience as illuminated in the following 

quote:  

Well like I probably would’ve like, I’m assuming like if I don’t hit him, he’s [coach] 

gonna sit me for a while. (P12, Clip #2, Set 3 – Q4) 

The three sub-themes were expanded to four additional sub-themes to present how participants’ 

authentic socialization experiences regulated their engagement in PHBs through psychological 

mechanisms. 

 ‘Proving You’re Better’.  The sub-theme of ‘Proving You’re Better’ represented how 

participants expected their PHBs to enhance their confidence in their abilities as hockey players. 

Specifically, participants perceived their coaches to endorse the use of PHBs through the 

provision of more playing time and increased connection with their coaches as represented in the 
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sub-themes of ‘Get More Ice Time’ and ‘Be Proud’. For example, participant 8 revealed how 

they anticipated their PHB to increase their confidence and allow them to elevate their play 

throughout the game as described in the following quote:  

Uh, I think, I think it kind of goes back to that number six, just hitting them, just proving 

that you’re like better than them, it just like helps you build  confidence. (P8, Clip #2, Set 

3 – Q3)  

Participants developed expectations that their PHBs would produce positive psychological 

consequences of enhanced confidence according to successful demonstration of behaviors that 

their coaches expected in order to sustain their participation as expressed in the following quote 

from participant 20:  

Um, it affected, it made my confidence go up because I know I did the right thing. (P20, 

Clip #2, Set 3 – Q3)  

Two participants reported anticipation of their PHBs to increase their confidence due to 

physically outperforming their opponents as illustrated in the following quotes:  

You just see a guy going down like that and you affected him and you’re still up. So it 

just makes you feel almost better than that guy. (P19, Clip #3, Set 3 – Q3) 

It boosted my confidence from hitting the guy and then, oh I can, I can put that 

guy down. I am strong enough to do that. (P12, Clip #2, Set 3 – Q3) 

 ‘Try to Hurt’. ‘Try to hurt’ reflected how participants’ anticipation of their PHBs to 

enhance their confidence was interconnected to their authentic purpose of engaging in PHBs was 

to produce negative consequences for the opponent. Participants anticipated their PHBs to 

enhance their confidence through physically outperforming their opponent, which was also 
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anticipated to produce negative consequences for the opponent as described in the following 

quote:  

Try, try to hurt number six a little bit. (P8, Clip #2, Set 3 – Q7) 

Two participants’ expressed the purpose of their PHBs was to ‘Try to Hurt’ the opponent both 

physically and psychologically to prove they are better than their opponents to enhance their 

confidence as illustrated in the following quotes:  

The purpose was to, it was probably to hurt the kid if you want the truth. (P19, Clip #2, 

Set 3 – Q7) 

I was chirping this kid a little bit throughout the game, so I just, I kind of wanted 

to hit him in general. (P20, Clip #2, Set 3 – Q7)  

‘Build the Camaraderie’. The theme of ‘Build the Camaraderie’ represented how 

participants’ anticipated their PHBs to enhance their connection with their teammates. This sub-

theme reflects unique psychological mechanisms underlying participants’ socialization 

experiences of ‘Showing Grittiness’ and ‘Be Proud’ that participants’ used to anticipate their 

PHBs to positively impact their connection with their coaches and teammates. PHBs were 

anticipated to enhance the group’s collective pursuit of performance success as indicated in the 

following quote from participant 19:  

Everyone’s invested, everyone’s there, everyone’s playing. It [PHBs] does just build the 

camaraderie I would say because it’s just, it builds up throughout the game. (P19, Clip 

#2, Set 3 – Q5)  

PHBs were anticipated to produce positive psychological consequences for themselves and their 

team through motivating their teammates to engage in similar behaviors as illustrated in the 

following two quotes:  
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They’re like kids that are like getting like massive blood rush and like anticipation to go 

out there and do the same thing I did. (P12, Clip #2, Set 3 – Q5) 

Well, I anticipated them to be more hyped up. Like when you see somebody on 

your team going out and hitting people, playing like physical, blocking shots, and stuff 

like that, that just makes you want to go do that too. (P8, Clip #1, Set 3 – Q5) 

 ‘Obviously to Win’. The sub-theme of ‘obviously to win’ encapsulated participants’ 

deeper meaning of their anticipation of PHBs to produce connection with their teammates to 

promote collective pursuits of winning through PHBs. PHBs were anticipated  to enhance their 

sense of connection with their teammates through PHBs through the collective pursuit of 

competitive success as described in the following quote from participant 12:  

Well, first off, obviously to win the game. (P12, Clip #1, Set 3 – Q6)  

Two participants’ expectations of their PHBs to produce positive consequences of connection to 

their teammates perpetuated their belief that PHBs contributed to successful performance 

outcomes over their opponent as expressed in the following quotes:  

The purpose was just to get my team going. (P20, Clip #1, Set 3 – Q7) 

I would just say the purpose, like I have been saying, just it shows the other team 

that we’re gonna keep playing our game and the game they have been getting, if not 

better. (P19, Clip #3, Set 3 – Q7)  

Summary of Results 

The purpose of this study was to explore athletes’ moral acculturation experiences within 

hockey culture as illuminated in theoretical contentions of moral thinking and agency. Results of 

the four SRIs indicated hockey athletes cherished unique experiences and interactions that were 

used to indulge their engagement in PHBs. Findings of the current study illuminated two 
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important takeaways informative of why hockey athletes engage in PHBs and how they 

perceived their PHBs as beneficial to their goal pursuits in hockey through the detrimental 

outcomes for their opponents. First, results indicated participants engaged in PHBs to benefit 

their chances to win by taking their opponent’s out of the game both physically and mentally. 

Athletes expected their PHBs to intimidate, instill fear, and make their opponents hesitant in the 

future, which was deemed necessary to their goal of winning. Second, participants absorbed the 

interactions with their coaches and teammates that established the value athletes ascribed to their 

engagement in PHBs. Athletes expected their PHBs to take their opponents out of the play or the 

game would allow them more playing time, praise, and opportunities to win. Integral to this 

process were the findings that indicated how hockey athletes viewed their engagement in PHBs 

as beneficial to their confidence and connection to their coaches and teammates for doing what 

was necessary to win and pump up their team. Athletes perceived to demonstrate the value 

coaches placed on physical play through PHBs to win games as the long-term goal. Yet, athletes 

learned to anticipate their PHBs to increase their confidence and connection with their coaches 

and teammates as an immediate outcome that was mutually beneficial to their pursuit of 

competitive victory.  
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CHAPTER V  

DISCUSSION 

The purpose of this study was to explore athletes’ moral acculturation experiences within 

hockey culture as illuminated in theoretical contentions of moral thinking and agency. To date, 

grandiose assumptions that theoretically defined immoral and moral behaviors are always 

considered as such by coaches and athletes have impeded empirically based comprehension of 

moral development in specific sport contexts. Findings of the current study provide a unique 

perspective on how athletes’ use interactions with their coaches and experiences in hockey 

culture to determine the moral course of action and regulate their engagement in PHBs as 

exemplified in the themes of Immediate Who, Extended Who, Give to Get, and All in Together 

or Out all Alone.  

Sub-themes within each theme illuminated how athletes’ moral acculturation experiences 

were used to develop expectations of their PHBs to benefit themselves or their team. Athletes’ 

socialization experiences provided the cultural landscape for psychological mechanisms to 

flourish that enabled their anticipation of PHBs to produce positive consequences for themselves 

or their team as a function of the negative consequences for their opponent or opponent’s team. 

Exploration of the dynamic moral acculturation socialization experiences provided an innovative 

perspective to expand comprehension of how theoretically defined immoral behaviors can 

become appraised as moral in competitive youth hockey culture. 
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 In the following sections the implications of the findings for all three research questions 

in comparison to the existing literature on sport morality and moral theory are discussed. The 

first three sections will include interpretation of the findings in comparison to the extant 

literature and moral and motivational theory related to each of the three research questions: (a) 

anticipation of consequences, (b) expectations of positive and/or negative consequences, and (c) 

social psychological processes and mechanisms. The findings of the present study will be 

discussed in contrast to overlooked assumptions of moral theory and the necessity to implement 

diverse frameworks with moral and motivation theory in sport morality research. Limitations of 

the current study are then discussed in relation to the applicability of the results. Finally, 

directions for future research are provided followed by a conclusion to capture the overall 

essence of how athletes’ moral acculturation experiences in hockey culture were used to regulate 

their engagement in PHBs. 

Anticipation of Consequences 

Moral behavior is regulated through anticipated positive and/or negative personal and 

social consequences of behavior (Bandura, 1991). When a behavior is expected to enhance an 

individual’s sense of worth or satisfaction, behavior is likely to persist (Bandura, 1999). 

However, immoral behaviors in sport are defined as the intention to disadvantage or harm their 

opponent (Sage et al., 2006). These theoretical contentions include an assumption that 

anticipated consequences are self-referenced, whereas the operational definition of immoral 

behavior incorporates an external reference of behavioral consequences to the recipient 

(Bandura, 1991; Sage et al., 2006). The first research question sought to explore how participants 

determine who they anticipate their PHBs to impact. Results of the current study revealed 

participants expected their PHBs to produce multiple consequences in reference to themselves 
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and their team. Participants’ expected outcomes for themselves and their team were 

interdependent on the consequences for their opponent or opponent’s team reflected in the theme 

of Immediate Who. Participants’ expectation of their PHBs to produce consequences for the 

Immediate Who was differentially applied in reference to themselves or their opponent as 

illustrated in the following two quotes:  

Um, it just made me feel like I’m doing my part. (P20, Clip #1, Set 1 – Q4) 

Uh, I thought he might get hurt when I crosschecked him. (P8, Clip #2, Set 1 – 

Q1)  

Sage and Kavussanu (2007) illuminated that intent in the definition of immoral behaviors 

represents the goal of the act and not the intentions or motives of the person. More specifically, 

the sub-themes of Get ‘em Scared and Fires us Up extend comprehension of how participants 

determined multiple, but interrelated, goals of their PHBs according to who they expected to 

receive the consequences. Participants perceived their PHBs to generate momentum and 

excitement for their team and themselves as reflected in the sub-theme of Fires us Up through 

intimidating and instilling fear in their opponents reflected in the sub-theme of Get ‘em Scared. 

Anticipation of PHBs to instill fear and intimidate their opponent or opponent’s team were 

critical antecedents to participants’ goals of their PHBs to produce momentum and excitement 

for themselves and/or their team as reflected in the sub-theme of Fires us Up. The following two 

quotes illuminated how participants’ expectation of their PHBs to instill fear and intimidate their 

opponent were instrumental to their goal of generating momentum and excitement for 

themselves and/or their team:  

They just start playing more scared and then the momentum just starts rolling and that’s 

how it gets going. (P8, Clip #1, Set 1 – Q4) 



 

 

 

133 

But just you want the biggest hit. It sounds dumb but having a big hit is awesome. 

It’s cool. Yeah, it’s a good feeling. (P19, Clip #1, Set 1 – Q3)  

The immediate consequences anticipated for their opponent or opponent’s team of Get ‘em 

Scared were not the final consequences expected. Instead, the sub-theme of Get ‘em Scared 

reflected a pivotal antecedent to the goals desired for themselves and/or their team reflected in 

the sub-theme of Fires us Up to enhance their satisfaction and self-worth. For example, when 

two participants were asked how they expected their PHB to impact their opponent, they 

immediately connected their anticipated outcome back to self-referenced goal interests as 

portrayed in the following quotes:  

I anticipated it to, I was trying to like hit him hard, so he’s scared to do it the next time, 

so it’s more of an intimidation factor. (P20, Clip #1, Set 1 – Q1) 

So it wasn’t the best hit in the world, but just even playing body, it can get ‘em 

scared to go in the corners again and yeah. (P19, Clip #1, Set 1 – Q1)  

Results of the current study provide evidence for how participants developed multiple goals 

associated with their PHBs dependent on their reference of who. Findings extend comprehension 

of the theoretically simplified contentions of moral theory that assumes reference for the 

recipient supersedes self-referenced consequences (Bandura, 1991). 

Shapcott et al. (2007) implemented stimulated recall interviews to explore factors that 

contributed to three university female college hockey players intentions to engage in aggressive 

and assertive on-ice behaviors. Aggressive behaviors were observed and coded during 

competitive hockey games, which were defined as physical acts that intended to cause physical 

harm to the opponent (Cox, 2002). Their results revealed participants held alternative beliefs 

about the consequences of their engagement in aggressive or assertive on-ice behaviors. 
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Intentions to engage in aggressive, but not assertive, behaviors were believed to produce positive 

consequences for themselves or their team through the outcomes for their opponent as evidenced 

in the following quote: “I am aggressive because I know that if I hit a girl it will result in me 

getting what I want, the puck.” (Shapcott et al., 2007, p. 151). Results of the current study extend 

the explanation of how athletes in Shapcott et al. (2007) might have developed their intentions of 

engaging in aggressive on-ice behaviors. Findings of the current study revealed participants’ 

intended for their PHBs to instill fear and intimidate their opponent and/or opponent’s team to 

achieve the desired consequences for themselves and/or their team of generating momentum and 

excitement as exemplified in the following quote derived from the sub-theme of Fires us Up:  

I just wanted to show ‘em that we, we were gonna step on their throats. It wasn’t gonna 

be the opposite way around. They don’t deserve to be on the ice with us. (P19, Clip #3, 

Set 1 – Q2)  

Results from the current study expand contentions of moral theory with evidence of how 

participants’ immediate goal of engaging in PHBs was to instill fear, intimidate, harm, or 

disadvantage their opponent were advantageous to their anticipation of self-referenced outcomes 

of enhanced satisfaction and self-worth (Bandura, 1991, 1999).  

As outlined above, behaviors are theoretically presumed to be regulated through 

anticipation of behaviors to produce positive consequences, such as pride, satisfaction, and self-

worth (Bandura, 1991, 1999). Pride, satisfaction, and self-worth are anticipated to occur rapidly 

after the behavior (Bandura, 1991, 1999). Results of the current study revealed participants 

anticipated their PHBs to produce extended consequences throughout the duration of the game 

reflected in the theme Extended Who. Participants’ expectation of their PHBs to impact their 

opponent and/or opponent’s team throughout the game reflected in the sub-theme of It’s Gonna 
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be a Long Day were pivotal antecedents to their goals of sustaining a competitive advantage for 

themselves and/or their team reflected in the sub-theme of Keeps our Team Rolling as illustrated 

in the following two quotes:  

To get like the momentum and just keep it going. Once you start hitting a team like that, I 

feel they can always fold. (P19, Clip #1, Set 1 – Q2) 

They, uh, their morale gets, goes down because they just saw a player on their 

team get destroyed, blown up, I guess hit, hit to the ice and that’s not a very positive 

thing for the other team to see. (P12, Clip #2, Set 1 – Q2)  

Participants’ reported expectations of their PHBs to produce consequences that stuck with their 

opponent and/or opponent’s team reflected in the sub-theme of It’s Gonna be a Long Day. The 

following quote revealed how the consequences anticipated for the opponent or opponent’s team 

beyond the immediate effects were integral to those anticipated for themselves and/or their team 

throughout the duration of the game reflected in the sub-theme of Keeps our Team Rolling:  

So if you finish your checks, it always, definitely the opponent thinks… going into the 

corners like they think twice about it. (P19, Clip #1, Set 1 – Q1)  

Participants’ anticipation of their PHBs to produce consequences throughout the duration of the 

game support contentions of the sport ethic related to athletes’ ability to transform deviant 

behaviors as morally permissible (Hughes & Coakley, 1991). Athletes interconnected 

anticipation of who particularly was expected to receive the extended consequences of their 

PHBs enabled their successful demonstration of sport ethic norms of ‘making sacrifices for the 

game’ and ‘striving for distinction’ (Hughes & Coakley, 1991). Making sacrifices for the game is 

defined as behaviors that allow for the pursuit of team goals and interests (Hughes & Coakley, 

1991). In the present study, the sub-theme of Keeps our Team Rolling represented how 
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participants anticipated their PHBs to provide momentum for themselves and/or their team 

throughout the duration of the game in their pursuit of competitive success. The momentum that 

PHBs were anticipated to generate for themselves and/or their team were a direct consequence of 

the expected consequences for their opponent and/or opponent’s team illuminated in the sub-

theme of Keeps our Team Rolling. For example, the following quote illustrated how athletes 

anticipated their PHBs to produce momentum and advanced opportunities for competitive 

success throughout the game:  

We were really beaten down on ‘em. They changed their goalie and like just continuing 

to play physical just keeps them, keeps them flatfooted, keeps ‘em not wanting to be in  

the game and it just keeps our team rolling. (P8, Clip #2, Set 1 – Q4)   

The sport ethic norm of ‘striving for distinction’ provides an alternative explanation of how 

athletes’ developed expectations of their PHBs to produce extended consequences for themselves 

or their team. Striving for distinction is defined as the persistent demonstration of behaviors to 

improve, get better, and achieve perfection (Hughes & Coakley, 1991). Participants expected 

their PHBs to produce lasting consequences of momentum towards successful performance 

outcomes for themselves and/or their team illustrated in the sub-theme of Keeps our Team 

Rolling. The following two quotes illuminated participants’ expectations of the extended 

consequences of their PHBs to enhance their opportunity to achieve competitive success:  

So like, just making sure they know that it’s gonna be a long day if they try to get around 

us like that. (P12, Clip #1, Set 1 – Q2) 

Other people see their teammates getting hit in the corners or like a bit of cheap 

shots in the corners and they don’t want to go in there either. (P8, Clip #2, Set 1 – Q2)    
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Bandura (1991) claimed that how an individual develops self-referenced anticipatory 

consequences is influenced by interpretation of messages from interactions with authority figures 

in a context. Self-referenced expectations of behaviors are susceptible to alterations when 

demarcations of appropriate behavior are collectively endorsed by others (Bandura, 1991). The 

emergence of the sub-theme Keeps our Team Rolling established clarification of domain-specific 

social processes within hockey culture that athletes’ use to develop self-referenced expectations 

of their PHBs. The following two quotes illuminated how participants’ expected their PHBs to 

demonstrate their adherence to team goal pursuits that would permeate into their teammates 

future behaviors throughout the game:  

Uh, help us kill of the penalty and then give us momentum going into like the next play.” 

(P8, Clip #1, Set 1 – Q4) 

I mean, obviously it sounds messed up, but I want my teammates to lay, lay the 

other team out because no matter what, I don’t like the other team. They’re my 

opponents. (P19, Clip #2, Set 1 – Q4) 

These findings contribute to the existent literature on sport morality as evidence of how 

participants persistently considered the detrimental consequences of their PHBs for the opponent 

or opponent’s team, but only in relation to how those consequences would generate positive 

outcomes for themselves or their team. 

Expectations of Positive and/or Negative Consequences 

The second research question guided the exploration of theoretical assumptions that 

moral and immoral behaviors are regulated through the anticipation of PHBs to produce positive 

and/or negative consequences for themselves. Anticipated positive and/or negative consequences 

are learned through socialization experiences of praise or sanctions in a specific environment 
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(Bandura, 1991). Results revealed how participants used their previous PHB experiences to 

anticipate positive consequences for themselves and/or their team through the negative 

consequences for their opponent and/or opponent’s team reflected in the theme of Give to Get. 

The theme of Give to Get illuminated how participants perceived the negative consequences for 

their opponent and/or opponent’s team were necessary to get themselves and/or their team 

valued positive outcomes as conveyed in the following two quotes:  

I think it would’ve been worse off if I didn’t go for the check and let him skate around or 

move the puck then if I take the risk and try to hit him from behind or kind of from 

behind. (P8, Clip #1, Set 2 – Q4) 

Even if that’s them getting bruised up a little bit, that’s what it has to be. So yeah, 

it wasn’t the biggest hit but yeah, I was probably trying to kill the kid a little bit. And 

because it’s just, I know it, it’s a good effect for us and it’s, it’s probably overall a bad 

effect for them. (P19, Clip #2, Set 2 - Q2) 

Participants learned to anticipate their PHBs to produce negative consequences for their 

opponent and/or opponent’s team through previous situations in hockey culture as reflected in 

the sub-theme of Take ‘em Out of the Game. The positive consequences expected for themselves 

and/or their team reflected in the sub-theme of Definitely Negatively Impacts Them was 

perceived by participants to only occur through the negative outcomes for their opponent and/or 

opponent’s team. Engagement in PHBs was viewed as necessary to get the negative 

consequences desired, such as removal from competitive game play, in reference to their 

opponent and/or opponent’s team. The negative consequences for their opponent or opponent’s 

team were anticipated to produce the positive consequences desired for themselves or their team 

as evidenced in the following three quotes:  
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The more you hit people, the more they’re scared and the more the ice opens up and you 

can move the puck to your teammates. (P8, Clip #1, Set 2 – Q3) 

Well the disadvantage is being like they don’t wanna walk towards the middle or 

like, they don’t want to take the puck down as much cause they knew they gonna get hit. 

(P12, Clip #1, Set 2 – Q2) 

They’re more timid to have it [puck] and they might throw it away. (P19, Clip #1, 

Set 2 – Q2)  

All four participants anticipated their PHBs to produce positive consequences for themselves 

and/or their team through the negative consequences expected for their opponent and/or 

opponent’s team. All participants reported the positive consequences to be dependent on 

disrupting or removing the opponent from the competition to advance their opportunities to 

achieve competitive success. For example, one participant revealed how he anticipated their PHB 

to contribute towards the goal of competitive success as a function of the negative consequences 

for their opponent as illustrated in the following quote:  

Show ‘em that we’re not done yet. Just that they have no chance of winning in our eyes. 

(P19, Clip #3, Set 2 – Q2) 

PHBs were determined as viable behaviors to overcome barriers to competitive success by 

removing their opponents physically and psychologically as reflected in the norm ‘refusing to 

accept obstacles’ (Hughes & Coakley, 1991). Participants learned the value of PHBs through 

their experiences of coaches emphasizing the importance of playing physical to achieve 

competitive success (Hughes & Coakley, 1991). The following quote revealed how participants 

anticipated the negative consequences of their PHBs for the opponent to generate positive 

consequences of praise from their coaches:  
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When he has his back turned, our coach does tell us to go take him outta the play every 

time… be aggressive when they turn their back. So I just wanted to get up there and take 

’em outta the play. (P8, Clip #1, Set 2 – Q4) 

One participant reported overconforming to the norm of ‘refusing to accept obstacles’ as 

evidenced by his belief that engaging in PHBs was more advantageous than the potential 

negative consequences, such as getting a penalty as illustrated in the following quote:  

It’s a, it’s almost like a risk, but I think overall the risk… I would say that I know our 

team’s better than this team, so we’re gonna keep doing this [PHBs] even if it does 

benefit them a little bit. I think that the advantages outweigh the disadvantages. (P19, 

Clip #3, Set 2 – Q3) 

Loughead and Leith (2001) examined the relationship between youth hockey coaches and 

athletes’ approval of aggression and the frequency of observed aggression on the ice in a single 

game. Loughead and Leith (2001) categorized penalties from game summary sheets provided by 

coaches according to definitions of hostile or instrumental aggression. Hostile aggression is 

defined as behavior intended to inflict harm on the recipient, whereas instrumental aggression is 

defined as behavior that intended to inflict harm to achieve a goal (Cox, 2002). Penalties of 

elbowing, boarding, roughing, cross-checking, charging, and checking from behind were 

categorized as hostile aggression. Tripping, hooking, holding, and interference were categorized 

as instrumental aggression (Loughead & Leith, 2001). Results revealed athletes’ approval of 

hostile aggression was significantly associated with observed hostile aggression (r = .56, p < 

.003). Coach reported approval of hostile aggression was not significantly associated with 

observed hostile aggression (r = - .14, p = ns) or athletes’ approval of hostile aggression (r = - 

.19, p < ns). Interestingly, athletes’ approval of instrumental aggression was negatively related to 
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observed instrumental aggression (r = - .69, p < .003). Again, coaches’ approval of instrumental 

aggression was not significantly related to observed instrumental aggression (r = - .16, p < ns) or 

athletes’ approval of instrumental aggression (r = - .16, p < ns; Loughead & Leith, 2001).  

In the current study, PHBs were operationally defined as behaviors that violated rule 

demarcations of the NFHS, reflective of the penalties categorized as hostile aggression in 

Loughead and Leith’s (2001) study. Findings of the current study provide an alternative 

explanation of the positive associations between athlete approval of hostile aggression and 

observed hostile aggression. Participants in the current study anticipated their PHBs to produce 

positive consequences for themselves and/or their team through the negative consequences for 

their opponent and/or opponent’s team. Athletes in the current study anticipated their PHBs to 

inflict harm on the opponent and contribute to goals of competitive success as indicated in the 

following three quotes:  

Well, a disadvantage for the opponent is if he gets shaken up, he can’t go back out there 

the next shift, so they gotta send somebody else out. (P12, Clip #1, Set 2 – Q2) 

I think you know, you hit ‘em, it might hurt ‘em a little bit. It might take ‘em 

outta the play. (P8, Clip #1, Set 2 – Q2) 

Once you get the puck, you’re thinking twice if someone’s coming at you and 

you’re gonna get hit because getting hit sucks, no one likes it. (P19, Clip #1, Set 2 – Q2) 

These quotes illuminated how athletes transformed their interpretation of hostile aggression as 

morally permissible when the harm caused to their opponent is perceived to benefit their 

opportunities to achieve competitive success.  

Bandura (1991) contended that behaviors are regulated through the anticipation of 

positive and/or negative consequences learned through receipt of sanctions or praise from 
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positions of power in a context. Inherent in Bandura’s (1991) contentions of moral theory is the 

assumption that anticipated consequences of behaviors to produce positive and/or negative self -

referenced consequences without consideration for their opponent. Findings of the current study 

contradict these contentions based on participants’ anticipation of negative consequences for 

their opponent and/or opponent’s team being used to anticipate positive consequences for 

themselves and/or their team. Specifically, the results of the current study provide evidence that 

athletes believed they must engage in PHBs to get positive consequences desired for themselves 

and/or their team in hockey culture. Coaches endorsed athletes’ demonstration of PHBs, which 

athletes overconformed to through their refusal to accept situations that impeded their ability to 

achieve performance success reflective of the sport ethic norm ‘refusing to accept limits’ through 

PHBs (Hughes & Coakley, 1991). PHBs allowed participants to overcome situations in hockey 

by negatively impacting their opponent, which were considered to positively impact themselves 

in their pursuit of competitive success as evidenced in the following quote:   

I think when the other team starts playing more scared, it’s definitely a benefit to your 

team. So having more physical contact [PHBs] definitely negatively impacts them. And 

then is a positive for us. (P8, Clip #1, Set 2 – Q3) 

Results were consistent with theoretical contentions that individuals are quick to learn social 

behaviors that result in beneficial consequences for themselves that also align with norms of 

appropriate behavior in a specific culture (Bandura, 1991; Moll et al., 2008; Zahn et al., 2020). 

Participants in the current study anticipated the negative consequences for their opponent to 

contribute to positive consequences for themselves related to performance distinctions and 

competitive success. Athletes learned the value of PHBs through interactions with their coaches 
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that established the criteria for behaviors demonstrative of the sport ethic norm of refusing to 

accept obstacles in pursuit of competitive success.   

Social Psychological Processes and Mechanisms 

To date, various social and psychological antecedents (e.g., coaching behaviors, basic 

psychological needs, and guilt) to moral and immoral behaviors have been examined in sport 

morality literature (Boardley, 2020; Kavussanu, 2019; Kavussanu & Al-Yaaribi, 2021). The third 

research question aimed to explore how controlling coaching behaviors, basic psychological 

needs of competence and relatedness, and moral disengagement mechanisms were used by 

athletes to anticipate their PHBs to produce positive and/or negative consequences. Findings of 

the current study revealed evidence of the monumental influence of perceived behavioral 

expectations informed through interactions with their coaches had on athletes’ engagement in 

PHBs in hockey culture. The theme of All in Together or Out all Alone reflected how athletes 

were unhesitant in their engagement in PHBs to demonstrate behaviors expected by their 

coaches. Athletes pursued PHBs through their anticipation of positive consequences learned 

through interactions with their coaches as evidenced in the sub-themes of Get more Ice Time, Be 

Proud, and Showing Grittiness. Participants in the current study internalized the value of PHBs 

through receipt of positive interactions with their coaches for past PHB experiences, which also 

contributed to personal goal interests of playing time, relatedness with their coach, and 

competitive success as illuminated in the following three quotes from participants P8, P12, and 

P19:  

Like on defense especially… taking people out of the play is just something they, they 

really like to see [coaches] out of everybody. So I definitely think that would benefit me 

in their eyes. (P8, Clip #1, Set 3 – Q1) 
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Well obviously I want them [coaches] to see, think I am a good hockey player and 

that I’m supposed to be out on the ice. So I was thinking if I play the body, they’re gonna 

know that I can play the body and then no one’s gonna get around me. (P12, Clip #1, Set 

3 – Q1)  

So we, we just gotta have a killer mentality, that’s what we call it. So I know that 

he [coach] wants us to lead by example. So obviously doing little hits like that is gonna 

hopefully have a positive impact on my coach or view of me. (P19, Clip #1, Set 3 – Q1) 

Controlling Coaching Behaviors 

Coaches hold immense authority in sporting contexts that influence athletes’ engagement 

in moral and immoral behaviors (Bolter & Kipp, 2018; Kavussanu, 2019; Mageau & Vallerand, 

2003). Within hockey culture, coaches who adopt a win at all cost mentality require athletes to 

demonstrate negative behaviors that contribute to performance success, or they will be replaced 

(Burry & Fiset, 2022). Results of the current study support these contentions where athletes 

anticipated their PHBs to not only allow them to sustain their participation, but also present 

opportunities to make their coach proud. Participants anticipated their PHBs to produce positive 

consequences for themselves related to sustained playing time and improving their relationship 

with their coach as indicated in the following two quotes:  

I knew that I expected that my coach would like almost be proud because he put us out 

there and yeah. He expected us to carry that out [PHB] and we did . (P19, Clip #3, Set 3 – 

Q4)  

Everywhere on the ice you should play the body. Get a hit and then, uh, because 

you usually get rewarded from it, you usually get more ice time or a good job, positive 

reinforcement kind of thing. (P12, Clip #2, Set 3 – Q1) 
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These two quotes supported the contention that athletes who engage in negative behaviors 

expected from their coach are likely to enhance the coach-athlete relationship (Burry & Fiset, 

2022). Results illuminated implications for how athletes develop expectations of their PHBs to 

produce positive consequences of an enhanced coach-athlete relationship while entrenched in a 

controlling coaching environment as reported in the following two quotes:  

Like he [coach] knows I can play the body and that, uh, I’m not afraid to hit somebody to 

get the job done. (P12, Clip #2, Set 3 – Q1) 

So I definitely wanted to represent what he [coach] wanted to see in that situation. 

I didn’t want to play like back or let him skate around or anything like that. I wanted to 

be aggressive like he [coach] taught us to. (P8, Clip #1, Set 3 – Q1) 

Chen et al. (2016) examined the effects of athletes’ perceptions of their coaches controlling 

coaching style and motivation on self-reported engagement in immoral behaviors in a sample of 

adolescent Chinese athletes. Structural equation models were implemented to examine the direct 

and indirect effects of controlling coaching and motivation on athletes’ engagement in immoral 

behaviors. Results revealed perceptions of a controlling coaching style had a direct significant 

effect on athlete-controlled motivation (.71, p < .01), and an indirect positive effect on athlete 

engagement in immoral behavior through controlled motivation. In addition, controlled 

motivation revealed a significant direct effect on athlete engagement in immoral behavior (.38, p 

< .01). Controlling coaching practices encompass coercive communication patterns and threats to 

demand engagement in expected behaviors without consideration of athletes’ needs 

(Bartholomew et al., 2010; Deci & Ryan, 1985; Mageau & Vallerand, 2003). Results of the 

current study provide a deeper understanding of the relationship between controlling coaching 

and athletes’ regulation of immoral behaviors. Participants in the current study reported 
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anticipation of their engagement in PHBs to enhance the coach-athlete relationship, which is 

inherently minimized in a controlling environment. For example, one participant reported how he 

anticipated his coach to praise them for engaging in the PHB like he was expected to as 

explained in the following quote from participant 8:  

Um, I anticipated it to be good, like good news, praise almost from him [coach] cause I 

did what he wanted me to. (P8, Clip #1, Set 3 – Q4)  

Athletes absorbed the utility of PHBs communicated through interactions with their coaches to 

successfully demonstrate the sport ethic norm of ‘accepting risks and playing through pain’ 

(Hughes & Coakley, 1991). Hockey players in the current study understood the inherent risks 

involved when engaging in PHBs that were overconformed to through their anticipation of 

positive consequences as represented in the theme of Showing Grittiness. Athletes were 

unhesitant to sacrifice their bodies through PHBs to demonstrate their courage and dedication to 

doing anything necessary to win battles in pursuit of competitive success. Successful 

demonstration of ‘accepting risks and playing through pain’ through PHBs was expected to 

enhance their coaches’ perceptions of their play as described in this quote:  

Uh, before the hit he, I, I know he [coach] definitely thought I wasn’t playing that well 

and then showing like grittiness I think could have made him think I’m playing harder or 

better. (P20, Clip #1, Set 3 – Q1) 

Results from this study were consistent with the notion that athletes are replaceable if they don’t 

conform to controlling coaching expectations (Burry & Fiset, 2022). For example, participant 12 

reported how he anticipated his coach to bench him and not play him if he did not engage in the 

PHB as expressed in the following quote:  
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Well like I probably would’ve like, I’m assuming like if I don’t hit him, he’s [coach] 

gonna sit me for a while. (P12, Clip #2, Set 3 – Q4)  

Participants’ experiences with controlling coaching behaviors provided the cultural foreground 

for numerous psychological mechanisms to regulate their engagement in PHBs. For example, 

one participant reported how he believed his PHB was the right thing to do and increased his 

confidence as illuminated in the following quote:  

Um, it affected, it made my confidence go up because I know I did the right thing. (P20, 

Clip #2, Set 3 – Q3) 

Psychological Mechanisms 

Perceived satisfaction of basic psychological needs of autonomy, competence, and 

relatedness are dependent upon environmental structure and authoritative behaviors 

(Bartholomew et al., 2011; Deci & Ryan, 2000; Mageau & Vallerand, 2003; Vansteenkiste & 

Ryan, 2013). Results revealed participants anticipated their engagement in PHBs to satisfy their 

basic psychological needs of competence and relatedness reflected in the sub-themes of Proving 

You’re Better and Build the Camaraderie. The negative consequences athletes expected of their 

PHBs for their opponent and/or opponent’s team enhanced their satisfaction of competence and 

relatedness as the two quotes revealed:  

It boosted my confidence from hitting the guy and then, oh I can, I can put that guy 

down. I am strong enough to do that. (P12, Clip #2, Set 3 – Q3) 

Everyone’s invested, everyone’s there, everyone’s playing. It [PHBs] does just 

build the camaraderie I would say because it’s just, it builds up throughout the game. 

(P19, Clip #2, Set 3 – Q5) 
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A task is internalized if an individual places a level of value on a behavior (Ryan & Deci, 2000), 

which is necessary for moral motivation in a specified context (Curren & Ryan, 2020). Results 

confirmed theoretical contentions that immoral behaviors become morally motivated when 

perceived to satisfy basic psychological needs of competence (Curren & Ryan, 2020; Kavussanu, 

2019). Findings also provided evidence of how athletes were driven to engage in PHBs in order 

to benefit the needs of their in-group (Zahn et al., 2020), which was perceived to simultaneously 

satisfy their basic psychological need of relatedness with their teammates.   

Burry and Fiset (2022) claimed that hockey coaches’ controlling behaviors actively 

frustrate athletes’ basic psychological need of autonomy. If needs are actively perceived as 

thwarted, compensatory behaviors are engaged in to temporarily satisfy frustrated needs 

(Vansteenkiste & Ryan, 2013). However, need frustration and low need satisfaction are distinctly 

different experiences (Bartholomew et al., 2011; Vansteenkiste & Ryan, 2013). Bean et al. 

(2021) examined differences in youth athletes’ basic psychological needs satisfaction across 

recreational and competitive youth sport settings. Differences were not statistically significant 

although the basic psychological need of autonomy (F = 8.05, p = .008, d = .99) and youth 

reported experiences of opportunities to belong (F = 10.81, p = .003, d = 1.22) approached 

significance (Bean et al., 2021). In the current study, the sub-themes of Proving You’re Better 

and Building the Camaraderie revealed evidence of participants’ beliefs that PHBs provided 

opportunities for their basic psychological needs of competence and relatedness to be satisfied. 

For example, the following two quotes revealed how participants anticipated their PHBs to 

enhance their competence and relatedness satisfaction:  

You just see a guy going down like that and you affected him and you’re still up. So it 

just makes you feel almost better than that guy. (P19, Clip #3, Set 3 – Q3) 
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Well, I anticipated them [teammates] to be more hyped up. Like when you see 

somebody on your team going out and hitting people, playing like physical, blocking 

shots, and stuff like that, that just makes you want to go do that too. (P8, Clip #1, Set 3 – 

Q5)  

Collective moral disengagement (CMD) is an innate belief in shared views across group 

members that allow immoral conduct to be reconstrued as necessary, beneficial, or moral 

(Danioni et al., 2021). Researchers suggest it is irrelevant what individuals believe about moral 

disengagement, whereas it is more important to consider perceptions of what their teammates 

believe as illuminated in concept of CMD (Danioni et al., 2021). CMD is hypothesized as a 

salient antecedent to the formation of group norms and behavioral expectations (Danioni et al., 

2021). Bandura (1991) outlined how contexts that emphasize collective moral standards provoke 

adaptive affective experiences, whereas socially punished behaviors become inhibited.  

Collective moral disengagement allowed participants in the current study to form group norms 

that endorsed the use of PHBs that satisfied their need for relatedness with teammates. The sub-

theme of Building the Camaraderie illuminated participants’ beliefs that PHBs were collectively 

appraised as valuable and produced opportunities for their basic psychological need of 

relatedness to be satisfied as expressed in this quote from participant 12:  

They’re like kids that are like getting like massive blood rush and like anticipation to go 

out there and do the same thing I did. (P12, Clip #2, Set 3 – Q5) 

The additional sub-themes of Try to Hurt and Obviously to Win provided a more holistic 

understanding of psychological mechanisms athletes used to regulate their engagement in PHBs. 

Moral disengagement is defined as selective activation of cognitive mechanisms that allow a 

person to remove, or alter, negative affect from immoral behaviors, such as guilt (Bandura, 1991; 
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Boardley & Kavussanu, 2011). Activation of moral disengagement is dependent on the 

conformity required to negative behaviors in a specified context that allow affective self -

reactions to be minimized to conform to environmental expectations (Bandura, 1991; Boardley 

& Kavussanu, 2011). The sub-theme of Try to Hurt reflected participants’ activation of the 

disengagement mechanisms of moral justification. Moral justification is defined as cognitively 

reforming harm of behavior into praiseworthy due to positively contributing to a greater moral 

purpose (Bandura, 1991; Boardley & Kavussanu, 2007, 2011). For example, three participants 

reported the purpose of their PHBs was to hurt or harm their opponent as described in these 

quotes:  

Try, try to hurt number six a little bit. (P8, Clip #2, Set 3 – Q7) 

The purpose was to, it was probably to hurt the kid if you want the truth. (P19, 

Clip #2, Set 3 – Q7) 

I was chirping this kid a little bit throughout the game, so I just, I kind of wanted 

to hit him in general. (P20, Clip #2, Set 3 – Q7) 

The sub-theme Try to Hurt reflected how participants’ activation of moral justification allowed 

their PHBs to be viewed as contributions to a greater social and moral purpose and to satisfy 

their need for competence by proving they are better and stronger than their opponent. 

Senel (2020) examined the relationship between perceived interpersonal need thwarting 

coaching, moral disengagement, and immoral behaviors in adult team sport athletes. 

Interpersonal need-thwarting behaviors are a function of controlling coaching practices, which 

frustrate athletes’ basic psychological needs (Mageau & Vallerand, 2003; Vansteenkiste & Ryan, 

2013). Athletes’ perceptions of need-thwarting coaching positively related to immoral behaviors 

(r = .20, p < .01) and moral disengagement (r = .24, p < .01). In addition, moral disengagement 
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positively related to immoral behaviors (r = .50, p < .01). Results of Senel’s (2020) study 

neglected to clarify the relationship between specific types of need-thwarting coaching (e.g., 

competence, relatedness, or autonomy) and specific types of moral disengagement. Findings 

from the current study provided some clarity of the need to explore how specific types of moral 

disengagement strategies are used to regulate immoral behaviors to enhance satisfaction of 

specific basic psychological needs. Athletes activated moral justification to justify their intent to 

harm opponents was beneficial to a greater moral purpose of winning and satisfying their 

psychological need of competence. 

A second moral disengagement strategy that athletes incorporated to regulate their 

engagement in PHBs to satisfy their need for relatedness was euphemistic labeling. Euphemistic 

labeling is defined as selective use of language to minimize the harm that behaviors caused their 

opponent (Bandura, 1991; Boardley & Kavussanu, 2011). The sub-theme of Obviously to Win 

captured participants’ selective use of language that minimized the harm their PHBs caused in 

order to satisfy their need for relatedness with their teammates. Participants justified their PHBs 

as contributing to winning, getting their team going, and enhancing their sense of belonging on 

the team through the selective use of language that minimized the harm caused as illustrated in 

the following two quotes:  

The purpose was just to get my team going. (P20, Clip #1, Set 3 – Q7) 

I would just say the purpose, like I have been saying, just it shows the other team 

that we’re gonna keep playing our game and the game they have been getting, if not 

better. (P19, Clip #3, Set 3 – Q7) 

PHBs were considered to not only contribute to valued goal pursuits of competitive success, but 

also build camaraderie with their teammates, which resulted in satisfaction of their need for 
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relatedness. Results illuminated overlooked complex theoretical contentions of how social 

processes are used by athletes to regulate their engagement in immoral behaviors through 

multiple psychological mechanisms in hockey culture.  

Morality in Context  

 Results of the current study contradicted Bandura’s (1991) moral theoretical contentions 

of moral agency, which assumes behaviors are regulated through anticipation of positive 

consequences and inhibited when consequences are negative. For example, in sport, moral 

behaviors are defined as intended to help or assist the opponent (Kavussanu, 2012). Conversely, 

immoral behaviors are defined as intended to harm or disadvantage the opponent (Sage et al., 

2006). According to moral agency, an individual will continue to regulate specific behaviors if 

they are anticipated to result in pride, satisfaction, or enhanced self-worth. In contrast, specific 

behaviors are hypothesized to not be regulated when they are anticipated to produce feelings of 

guilt or shame because of the harm caused (Bandura, 1991). Important to note, is that the 

definitive criteria of moral and immoral sport behaviors posit an inherent assumption that 

consideration for the recipient of behaviors is always present. However, the process of moral 

agency emphasizes the consideration for the recipient is only in relation to the formation of self -

referenced outcomes that are positive and/or negative. Consequently, historical examinations of 

the proactive and inhibitive processes illuminated in moral theory have neglected to explore how 

athletes determine their engagement in various behaviors as moral or immoral.  

 Findings of the current study illuminated how athletes transformed their engagement in 

immoral behaviors that had the potential to harm or disadvantage their opponent as moral 

because they produced pride, satisfaction, and self-worth in the context of hockey. Results 

evidence the need to alter the focus of sport morality research when adopting the contentions of 
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moral agency. Specifically, the historical examination of what causes athletes to engage in 

immoral behaviors has assumed they are always viewed as such across all sport situations by 

athletes and coaches. Findings provide indication of the need to explore how athletes develop 

expectations of their behaviors to produce positive consequences of pride, satisfaction, or self -

worth. Informed by these findings, the utility of Bandura’s (1991) contentions of moral agency is 

contingent on the exploration of how athletes determine their engagement in behaviors that align 

with the theoretical definition of immoral behaviors as moral or immoral. For example, the 

current findings suggested athletes expected their PHBs to harm their opponent, which did not 

result in guilt, but instead was considered a prerequisite to positive self-referenced consequences.  

The complexities of how athletes’ developed expectations of their PHBs to produce 

positive and/or negative consequences illuminated how detrimental behaviors are transformed as 

morally permissible in sport. Specifically, the oppositional goal structure that positions athletes’ 

game relevant interests against one another (Shields et al., 2018) requires a paradigm shift in the 

application of Bandura’s (1991) contentions of moral agency. The historical application of the 

contentions of moral agency has only produced evidence of what motivates athletes to engage in 

theoretically defined immoral behaviors, where a need remains to explore how athletes view 

such behaviors as moral or immoral. Knowing what causes athletes to engage in theoretically 

defined immoral behaviors proves invaluable without the examination of social and 

psychological factors that impact how athletes define what they do in sport. Results of the 

current findings clarify the need to expand the contentions of moral agency to understand how 

athletes regulate and define their engagement in behaviors that have the potential to harm or 

disadvantage their opponents. Incorporation of contentions of Self-determination Theory (Deci 

& Ryan, 2000; Ryan & Deci, 2000; Vansteenkiste & Ryan, 2013) clarified how athletes in the 
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current study adopted specific psychological mechanisms that regulated their engagement in 

PHBs in anticipation of positive consequences.  

Self-Determination Theory  

 Integration of contentions of self-determination theory with the process of moral agency 

to understand how hockey athletes develop expectations of their PHBs to produce positive and/or 

negative consequences was part of the premise of this study. Specifically, how controlling 

coaching (Bartholomew et al., 2010; Mageau & Vallerand, 2003) and basic psychological needs 

of competence and relatedness (Bartholomew et al., 2011; Ryan & Deci, 2000b; Vansteenkiste & 

Ryan, 2013) were used by athletes to anticipate positive and/or negative consequences were 

investigated. To date, empirical examinations of autonomy-supportive and controlling coaching 

behaviors have primarily been examined in relation to athletes’ engagement in moral sport 

behaviors (Kavussanu, 2019). Findings of the current study extended the gap in the literature to 

evidence the influence that perceived controlling coaching behaviors have on athletes’ regulation 

of immoral sport behaviors. In particular, the examination of how athletes incorporated 

controlling interactions with their coaches indicated how athletes anticipated their PHBs to 

produce positive self-referenced consequences. Implementation of controlling coaching provided 

evidence of how specific social processes allow athletes to regulate behaviors that are 

detrimental to others to benefit their self-interests (Curren & Ryan, 2020; Moll et al., 2008; 

Walker, 2022; Zahn et al., 2020).  

 In the current study, examination of how athletes’ basic psychological needs of 

competence and relatedness were used to develop expectations of their PHBs to produce positive 

and/or negative consequences proved valuable. To date, empirical examinations have neglected 

to examine how controlling coaching behaviors that frustrate athletes’ basic psychological needs 
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influence athletes’ anticipation of immoral behaviors to satisfy their needs for competence and 

relatedness. Results of the current study indicated how athletes anticipated their PHBs to enhance 

their need for competence and relatedness. The theoretical contentions that individuals seek out 

compensatory behaviors to satisfy frustrated needs (Ryan & Deci, 200b; Vansteenkiste & Ryan, 

2013) is a valuable approach to examine psychological mechanisms that govern how athletes 

develop expectations of their immoral behaviors to produce positive and/or negative self -

referenced consequences.  

Limitations 

Three limitations of the current study must be acknowledged in order to facilitate 

accurate application of the findings. First, the sample size of the present study was small and 

included only four participants from a single competitive Tier I Varsity high school hockey team. 

Researchers have previously reported qualitative studies that adopted a phenomenological 

approach should contain at least five participants (Creswell & Poth, 2018; Sparkes & Smith, 

2014). Four participants were purposively recruited due to their participation in every period of 

play and game observed throughout the study. Many potential participants missed games or 

periods of play and were therefore excluded from the current study. The sample size and 

procedures of purposive selection inhibit the applicability of the results to hockey athletes who 

may not persistently participate in all competitive hockey games due to being scratched, injured, 

or other reasons. For example, athletes who do not participate consistently may experience 

controlling coaching behaviors in differential ways that result in alternative psychological 

mechanisms (e.g., social identity or fear) used to regulate their engagement in PHBs.  

The second limitation of the current study pertains to the SRI technique and procedures 

implemented to identify PHBs. The SRI technique coupled with the procedures implemented to 
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identify PHBs neglected my ability to further explore and interpret situational differences related 

to participants’ engagement in PHBs beyond those illuminated in moral theory (Bandura, 1991, 

1999), the sport ethic (Hughes & Coakley, 1991), and Self-determination Theory (Deci & Ryan, 

2000; Ryan & Deci, 2000; Vansteenkiste & Ryan, 2013). Participants were provided context for 

each PHB clip, such as game score and period of play, but interview questions didn’t allow for 

the exploration of variations in moral processes across situations that PHBs occurred in. For 

example, all PHBs occurred when participants were winning or tied, whereas moral processes 

may differ in situations when participants are losing.  

The third limitation of the current study was related to uncertainty of athletes’ perceiving 

their experiences of controlling coaching resulting in low needs satisfaction or needs frustration. 

Results suggest PHBs were anticipated to satisfy athletes’ needs for competence and relatedness, 

but it remains unknown if they perceived their needs to be actively frustrated or simply low in 

satisfaction. The limitations of the current study provide fruitful opportunities for future research, 

which are discussed in the next section.  

Future Research Directions 

 Results from the current study clarified context-specific contentions of moral 

developmental processes that have been historically overlooked. Researchers should continue to 

explore the assumptions that athletes and coaches always view moral and immoral behaviors as 

such. Examination of how athletes develop expectations of their immoral behaviors to produce 

positive and/or negative consequences would enhance understanding of the particular 

psychological mechanisms that allow immoral behaviors to be transformed as morally 

permissible in various sport cultures. The primary need of future research requires a paradigm 
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shift from explorations of what influences athletes’ engagement in immoral behaviors to 

examination of how athletes transform their views of immoral behaviors as morally permissible.  

The current study findings revealed how controlling coaching behaviors were used by 

hockey athletes to anticipate their PHBs to build their relationship with their coach, satisfy their 

needs of competence and relatedness, and contribute to goal pursuits of competitive success. Yet, 

it remains unknown if controlling coaching manifests the same psychological mechanisms 

underlying athletes regulation of immoral behaviors in other sports. Researchers should examine 

how coaches’ implementation of specific forms of controlling coaching behaviors and attitudes 

reflected in the five categories of psychological violence (Fortier et al., 2020) potentially 

influence athletes’ regulation of immoral behaviors through various psychological mechanisms. 

Future research should also continue to use diverse frameworks, such as the sport ethic 

(Hughes & Coakley, 1991), moral motivation (Curren & Ryan, 2020; Zahn et al., 2020), and 

self-determination theory (Deci & Ryan, 2000; Ryan & Deci, 2000; Vansteenkiste & Ryan, 

2013) as the basis to explore how athletes regulate their engagement in immoral behaviors in 

other sports. Specifically, researchers should continue to explore how specific social factors, 

such as the four sport ethic norms and types of controlling coaching are used by athletes to 

regulate their engagement in immoral behaviors. In addition, future research should explore 

additional psychological mechanisms, such as shame and guilt that may underlie athletes’ 

regulation of immoral behaviors. Examination of how athletes’ anticipation of shame and guilt, 

in particular, for not engaging in immoral behaviors endorsed in a conformity driven sport 

culture motivate engagement in immoral behaviors is warranted. 
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Conclusions 

 The purpose of this study was to explore athletes’ moral acculturation experiences within 

hockey culture as illuminated in theoretical contentions of moral thinking and agency.  

A1  The first aim of this study was to examine who athletes anticipated to receive the 

consequences of their PHBs. 
 

Findings illuminated a much more complex athlete acculturation experience that enabled 

them to expect their PHBs to result in valued goals for themselves and/or their team as a function 

of the detrimental consequences for their opponent and/or opponent’s team.  

A2  The second aim of this study was to explore how participants developed 
expectations of their PHBs to produce positive and/or negative consequences in 

hockey culture. 

Acculturation experiences in a win at all costs hockey culture allowed athletes to 

internalize PHBs as valuable to their goal pursuits of competitive success. Specifically, results 

revealed participants wanted their PHBs to produce negative consequences for their opponent 

because they were integral to their personal and collective goal pursuits of competitive success 

and personal satisfaction.   

A3  The third aim of this study was to investigate how controlling coaching behaviors, 

satisfaction of psychological needs of competence and relatedness, and moral 
disengagement strategies were used by participants to anticipate positive and/or 
negative consequences of their PHBs. 

 

Findings revealed how athletes learned to value engagement in PHBs through 

interactions with their coaches. Specifically, athletes perceived PHBs to produce positive 

consequences for themselves, such as increased playing time and connection with their coach for 

engaging in expected behaviors. The crux of athletes’ lived moral acculturation experiences that 

directed their anticipation of positive consequences was ultimately found to be entrenched in the 

socialization that PHBs are a useful strategy to advance opportunities of achieving competitive 

success.  
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The perceived importance placed on PHBs by coaches’ prospered athletes’ adoption of 

unique psychological mechanisms that were used to develop expectations of their PHBs to 

produce positive consequences for themselves and/or their team. PHBs were anticipated by 

athletes to satisfy their basic psychological needs of competence and relatedness. Moral 

disengagement strategies, specifically moral justification and euphemistic labelling were 

selectively activated by participants to minimize the detrimental consequences of their PHBs for 

their opponent. The minimization of the detrimental consequences for their opponent allowed 

athletes to sustain their own engagement in PHBs to satisfy their basic psychological needs of 

competence and relatedness. In conclusion, the findings revealed how complex social and 

psychological mechanisms develop and are used by hockey athletes to regulate their engagement 

in PHBs and appraise their PHBs as moral through anticipation of an array of positive 

consequences learned through socialization experiences.  
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Email Script to Head Hockey Coaches:  

 

Dear Director/Coach (LAST NAME):  
 

My name is Zac McCarver and I am currently pursuing my Ph.D. in the Social Psychology of 
Sport and Physical Activity at the University of Northern Colorado. I am writing you to see if 
you would be willing to assist me with my passion and research interest of understanding why 

hockey players do what they do. Specifically, I am asking for your permission to record 3 
hockey games during the middle of your season and subsequently interview 6 of your athletes 

over the course of 3 weeks later in the hockey season (e.g., Weeks 8, 9, and 10). I am going to be 
asking your athletes various questions to understand why hockey players do what they do as 
recorded in the 3 games. I would love the opportunity to meet you in person at a time that is 

convenient for you to talk about my research in more detail.  
 

 
If you are interested and willing, please let me know if one of the following dates work for you 
[INSERT dates and times] so that we can connect before the start of the hockey season. I want to 

let you know that I am contacting you specifically because you coach a Tier I Varsity hockey 
team, which is essential to my research interests. All information will be kept confidential and no 

identifiable information will be collected. Participation in this research project is completely 
voluntary. Upon completion of data collection and interpretation, a summary of the findings can 
be provided if that is of interest to you and your program.    

 
I hope you will consider helping with this study so that we may further our understanding of why 

hockey players do what they do. If you have any questions please do not hesitate to contact me 
via email zachary.mccarver@unco.edu.  You may also contact my research advisor, Dr. Megan 
Stellino at megan.stellino@unco.edu.  

 
Thank you for your time and consideration,  

 
Zac McCarver 

 

  

mailto:zachary.mccarver@unco.edu
mailto:megan.stellino@unco.edu
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Dear [INSERT Hockey Team Name] Hockey Parents:  
 

My name is Zac McCarver and I am currently pursuing my Ph.D. in the Social Psychology of 
Sport and Physical Activity at the University of Northern Colorado. I am writing you to see if 

you would be willing to assist me with my passion and research interest of investigating why 

hockey players do what they do. I have received permission from your child’s head coach to 
contact you to potentially participate in my dissertation research project. Specifically, I am 

asking for your permission to conduct an interview with your child following a game during the 
middle of the season (Week 8, 9, or 10) and audio-video record three of your child’s games. The 

interview will consist of showing your child audio-visual clips of their most recent game (e.g., 
During week 8, 9, or 10) and then asking them questions about their experiences and engagement 
in various hockey behaviors. The interview will take place at your child’s local hockey rink in a 

secluded space. The interview will be conducted by only me and audio recorded. The interview 
should not exceed 45 minutes in length.  

 
If you are interested, please come to the [INSERT Hockey Team Name] Varsity Hockey meeting 
[INSERT date/time/location] to complete a parental consent and get any questions you have 

answered. All information will be kept confidential and no identifiable information will be 
collected. Your child’s participation in this research project is completely voluntary and your 

child will also have their own opportunity to accept or decline participation even if you complete 
the parental consent form. Upon completion of data collection and interpretation, a summary of 
the findings can be provided if that is of interest to you.    

 
I hope you will consider helping with this study so that we may further our understand ing of why 

hockey players do what they do. If you have any questions please do not hesitate to contact me 
via email zachary.mccarver@unco.edu.  You may also contact my research advisor, Dr. Megan 
Stellino at megan.stellino@unco.edu.  

 
Thank you for your time and consideration,  

 
Zac McCarver 

 

  

mailto:zachary.mccarver@unco.edu
mailto:megan.stellino@unco.edu
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PARENTAL CONSENT FORM 
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‘Poor Hockey Behaviors’: Athletes’ Moral Acculturation Experiences in Youth 

Hockey 

 

Researcher(s):  Zachary McCarver, M.S.; Dr. Megan Stellino, Ph.D., Sport and Exercise 

Science; E-mail:  zachary.mccarver@unco.edu, megan.stellino@unco.edu  
 
I am currently a Ph.D. student researching why hockey players engage in the behaviors they do . Sport 
provides a plethora of opportunities to engage in good and poor sport behaviors. Therefore, I intend to 
develop an understanding of why hockey athletes engage in the behaviors they do.  
 
You will be asked to allow the lead researcher to audio-video record three of your child’s competitive 
hockey games and to potentially ask your child to participate in an interview during the middle of the 
hockey season. The interview will consist of showing your child audio-visual recordings of their 
behaviors in a recent game they participated in and asking them questions to understand why they did 

what they did. With your permission, your child will be presented a brief overview of the purpose of the 
study (e.g., engage in an interview to understand why they do what they do in hockey) and a form to 
provide their own agreement to participate in the study. All data will be kept confidential and no specific 
identifiable information will be solicited.  
 
No risks to participation in this study beyond those that are present in everyday life and involvement in 
sport are foreseen. Participation is voluntary. Your child will also be provided an opportunity to decide 
for themselves whether to participate or not as well. Even after your child decides to participate, they may 
still decide to stop and withdraw at any time. Your decision, and your child’s, will be respected  and will 
not result in loss of benefits to which you are otherwise entitled. If your child is selected to participate in 
an interview, they will be provided a $40 Visa gift card for their time.  
 
Having read the above and having had an opportunity to ask any questions, please sign and date to 
provide your consent for your child participate in this study and for Zac McCarver to audio-video record 
three hockey games during the season. If you would like a copy of this page, please ask Zac McCarver 
(i.e., primary investigator) for a copy if you want it for future reference. If you have any concerns about 
your selection or treatment as a research participant contact Nicole Morse, Office of Research, Kepner 
Hall, University of Northern Colorado Greeley, CO  80639; (970) 351-1910. 

 

__________________________________________________________________________ 
Printed Name                                       Signature                                             Date 
 

Child Name:______________     Child Hockey Position (Please circle): Forward    Defense 
 

Child Jersey Number:_________ 

  

mailto:zachary.mccarver@unco.edu
mailto:megan.stellino@unco.edu


 

 

 

184 

 

 

 

APPENDIX E  

YOUTH ATHLETE ASSENT FORM 
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‘Poor Hockey Behaviors’: Athletes’ Moral Acculturation Experiences in Youth 

Hockey 

 

Researcher(s):  Zachary McCarver, M.S., Dr. Megan Stellino, Ph.D., Sport and Exercise 
Science 
E-mail: zachary.mccarver@unco.edu, megan.stellino@unco.edu   

 
Hi! 
 
My name is Zachary McCarver and I grew up playing a lot of sports including hockey! Currently, I’m a 
doctoral student at the University of Northern Colorado. I do research to understand more about youth 
hockey athletes’ experiences and why they do what they do on the ice.  
 
If you want to participate in this study, I may ask you about your own personal hockey experiences later 
in the season. I may ask if I can interview you after one of your games in the middle of the season. I will 
show you an audio-visual recording of your game and ask you some questions about the video clips. I will 
ask that you be as honest as you can. There are no right or wrong answers and there won’t be any 

score or grade for your answers. Your answers will be kept confidential. None of your parents, coaches, 
teammates, or association directors will see your answers. The interview will take about 45 minutes and 
be audio recorded. If I contact you for an interview later in the season and you decide to participate, I will 
give you a $40 Visa gift card after completing the interview. 
 
Volunteering to participate in my research will not help or hurt you or your ability to play hockey. Your 
parents have said it’s okay for you to participate in this study, but you don’t have to. It’s up to you. Also, 
if you say “yes” but then change your mind, you can stop any time you want.  
 
If you want to be in my research study, please COMPLETE THE INFORMATION BELOW and I 
may contact you in the middle of the season via text message to ask you to participate in an interview!  
 
If you have any further questions or concerns about your participation with this research project please 
contact Nicole Morse, Office of Research, Kepner Hall, University of Northern Colorado Greeley, 
CO  80639; (970) 351-1910. 

 
Thank you for your help with my research! 

__________________________________                  ___________________________________ 
Printed Name                                                                             Date 
 

Cell Phone:____________  Jersey Number:______      Position (circle):  Forward or Defense 
 

 
  

mailto:zachary.mccarver@unco.edu
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TEXT MESSAGE TO ATHLETES 
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Hello! It’s Zac – the doctoral student doing research on hockey... who used to play a LONG time 
ago. 

 
Would you be willing to participate in an interview to be a part of my dissertation research 

study? I know your game just finished, but if you could let me know a time that you could meet 
on [INSERT - DAY, DATE, TIME] at your local hockey rink for an hour that would be great.  
 

Please let me know if you are willing to meet with me by [INSERT - DAY, DATE, TIME].  
 

Zac  
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PRE-SCREENING OBSERVATION FORM 
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Date of Game___________ Score after period 1:___________ period 2:____________  
period 3:___________ 

 

Player 

# 

 

 

Player 

Position  

(Forward or 
Defensemen) 

Poor Hockey 

Behavior (PHB) 

Yes or No 

“Play and Talk 

Tough Behavior” 

1= take cheap shots 
at opponents 
2= start fights on 

the ice  
3= retaliate to 

cheap shots  

4= defend goalie 
from cheap shots  

5 = hook or trip an 
opponent on a 

breakaway 

Additional Notes 
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Player # 

 

 

Player 

Position  

 

TOTAL 

“Play and 

Talk 

Tough 

Behavior” 

 

1= take 

cheap 

shots at 

opponents 

 

TOTAL 

“Play and 

Talk 

Tough 

Behavior” 

 

2= start 

fights on 

the ice  

 

TOTAL 

“Play and 

Talk 

Tough 

Behavior” 

 

3= retaliate 

to cheap 

shots  

 

TOTAL 

“Play and 

Talk 

Tough 

Behavior” 

 

4= defend 

goalie 

from cheap 

shots  

 

TOTAL 

“Play and 

Talk 

Tough 

Behavior” 

 

5 = hook 

or trip an 

opponent 

on a 

breakaway 

TOTAL 

“PHBs” 

 

“PHB”  

TOTAL 

of 

‘PHBs” 
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APPENDIX H  

NATIONAL FEDERATION OF STATE  

HIGH SCHOOL RULE VIOLATIONS 
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National Federation of State High School Associations (NFHS) – Ice Hockey Rule 

Definitions & Article Descriptions of Rule Violations 

 
1. Charging 

ART. 1: No player may charge an opponent.  
Charging Defined: the action of a player who, as a result of distance traveled, checks an 
opponent violently in any manner from the front or side.  

ART. 2: Charging shall also apply if a player skates with more than two strides and jumps 
into an opponent.  

 

2. Contact to the Head 

ART. 1: No player shall make contact from any direction with an opposing player’s head or 

neck area in any manner, including but not limited to, with the shoulder, stick, elbow, hand, 
etc.   

ART. 2: Direct contact to the head or neck area is a flagrant foul under this rule. Direct 
contact occurs when the INIITIAL FORCE of the contact occurs to the head or neck area.  
ART. 3: Indirect contact to the head or neck area shall be penalized under this rule. Indirect 

contact occurs when the initial force of the contact begins below the neck and progresses 
upward to the head or neck area.  

 
3. Cross-Checking 

ART. 1: No player may cross-check an opponent.  

Cross Checking Defined: a check delivered by extending the arms with both hands on 
the stick and thrusting the stick into an opponent, unless part of the stick is on the ice and 

the primary effort is towards the puck, not the opponent. 
 

4. Unnecessary Roughness (Roughing) 

ART. 1: No player, whether in the act of covering or being covered, shall cross-check, hook, 
hold, shove, push or charge an opponent. A player may, however, guard, cover or maintain 

position against an opponent not playing the puck by standing in front of that player, even 
touching the opponent with some part of the body.   
ART. 2: A penalty shall be assessed due to any avoidable body-check to an opponent who 

does not have possession and control of the puck.   
Note: A player is considered to be in possession after making a pass or shot until the 

puck is controlled by an opponent or teammate. A player is no longer considered to be in 
control of the puck after making a pass or shooting the puck.  

ART. 3: No player shall deliver a check to an unsuspecting and vulnerable player.   

   
5. Boarding 

ART. 1: No player shall check, cross-check, elbow, charge, trip or otherwise contact an 
opponent in such a manner that causes the opponent to be thrown violently into the boards. 
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6. Checking from Behind 

ART. 1: No player shall push, charge, cross-check or body-check an opponent from behind 

in open ice.   
ART. 2: No player shall push, charge, cross-check or body-check an opponent from behind 

into the boards or goal frame. 
 Note: The rules committee reminds coaches and players that the responsibility in this rule 
remains with the player approaching  

an opponent along the boards. While players turning to draw penalties is a concern, the 
positive change in behavior the committee observed outweighs this issue.  

 
7. Interference/Obstruction 

ART. 1: Interference with an opponent not in possession of the puck is not permitted 

anywhere under any circumstances. NOTE: A player is considered to be in possession of the 
puck after making a pass or a shot until the puck is controlled by an opponent or teammate.    

ART. 2: Obstruction, defined as use of stick or body to interfere with an opponent away 
from the play of the puck, shall be penalized under this rule.      
ART. 3: No player shall kick, throw, hold or knock an opponent’s stick, glove, tooth and 

moth protector or any other piece of equipment for the purpose of keeping it from the 
possession of an opponent.   

ART. 5: No attacking player who is in the goal crease (body and/or stick) may make 
incidental contact with or visually impede the goalkeeper.  

 

 This rule applies if all of these conditions are met:  
a) The attacking team is in possession of the puck  

b) The goalkeeper is in the goal crease  
c) The puck is not already in the crease 

 

8.  Elbowing 

No player shall force an elbow into an opponent.  

 
9.  Holding 

ART. 1: There shall be no holding of an opponent, or an opponent’s stick, with the hand, 

arm, leg, stick or otherwise, except that it shall be permissible for a player to lift the stick of 
an opponent who is playing or attempting to play the puck. Such lifting up or pressing down 

on the opponent’s stick shall be only momentary and only for the purpose of obtaining the 
puck or preventing the opponent from playing it.   
ART. 2: This rule does not permit lifting or raising near the handle of an opponent’s stick or 

with the stick across and against the opponent’s body, or the raising of the opponent’s stick 
so high that the player’s progress is stopped.     

 

 

Borderline Violence Definition: actions that violate rules of the game but are accepted by most 

players and coaches and useful competitive strategies.  
 

Play and Talk Tough Poor Hockey Behaviors Definition: negative behaviors players do on 
and off the ice during games and practices.  
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PARTICIPANT OBSERVATION FORM 
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Date of Game_________________________   Score After P1__________ Score After P2__________ Score After P3__________ 
 

Player #’s and Positions: ______ (F/D) ______ (F/D) ______ (F/D) ______ (F/D) ______ (F/D) ______ (F/D) 
 

Date of Game_________________________ 
 

Player # 

 

Player # 

Position  

(Forward or 

Defensemen) 

Period Time 

of 

Game 

“Violation of NFHS 

Rule Descriptions”? 

1= charging 

2= contact to the head  

3= cross-checking   

4 = unnecessary 

roughness (roughing) 

5 = boarding  

6 = checking from 

behind 

7 = 

Interference/Obstruction 

8 = Elbowing 

9 = Holding 

“Play and Talk 

Tough 

Behavior” 

1= take cheap 

shots at 

opponents 

2= start fights on 

the ice  

3= retaliate to 

cheap shots  

4= defend goalie 

from cheap shots  

5 = hook or trip 

an opponent on 

a breakaway 

Overt Positive 

Consequences  

(e.g., prevent a 

goal, praise from 

coaches or 

teammates) 

 

S = Self  

ST = Self-Team 

O = Opponent  

OT = Opponent 

Team 

Overt Negative 

Consequences 

(e.g., taking a 

penalty, injuring 

the opponent) 

 

S = Self  

ST = Self-Team 

O = Opponent  

OT = Opponent 

Team 

Potential 

Positive 

Consequences 

(e.g., disrupting 

the opponents 

performance 

success, 

adhering to 

normative 

expectations of 

coaches) 

 

S = Self  

ST = Self-Team 

O = Opponent  

OT = Opponent 

Team 

Potential 

Negative 

Consequences 

(e.g., 

disapproval 

from the coach, 

getting in the 

opponents head) 

 

S = Self  

ST = Self-Team 

O = Opponent  

OT = Opponent 

Team 
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EXPERT CHECK FORM AND INSTRUCTIONS 
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INSTRUCTIONS: Thank you for taking the time to review clips for my dissertation. The purpose of this 
process is for you to share your expertise in hockey related to the rules and physical behaviors that occur 
within a game. Although INTENT and SITUATIONAL CONTEXT are unique across certain behaviors, I 
am going to ask that you remove your subjective evaluation of the potential INTENT and 
SITUATIONAL CONTEXT for all clips I am asking you to review.  
 
For each clip, I will provide a 15 – 30 second prequel to the overt behavior. This is to provide you as the 
expert with some situational context of the behavior to address question c) potential play and talk tough 
behavior the clip may represent. Each prequel may or may not contain aspects of play that relate to your 
objective evaluation of question c).  
 
Instead, I am going to ask that you review each clip and identify if the physical behavior represents the 
following:  

a) PHB definition Question - The definition of poor hockey behaviors: ‘‘physical acts of 
borderline violence that players do on the ice in games that violate the rules to gain a competitive 
advantage and have the potential to cause harm or disadvantage the opponent’  

• Borderline Violence Definition: actions that violate rules of the game but are accepted 
by most players and coaches and useful competitive strategies.  

• Violation of Rules: violation of rules are to be viewed as a breach. Specifically, there are 
objective descriptions of each rule violation provided in the expert check document that 
clearly identify various behaviors that violate the rules according to the NFHS.  

o Please answer Yes/No for each clip. 
 

b) Violation of NFHS Rules Question - Please review each of the 9 rule violations provided at the 
bottom of the expert check document. These article descriptions provide objective criteria that 
reflect rule violations according to the NFHS. After reviewing these descriptions and each clip, 
please indicate any potential rule violations that you believe the clip represents – if any. You may 
identify more than one here based on the clip if you believe it could represent a violation of more 
than one behavior out of the 9.  

• The key to this phase of the expert check is to assess if you perceive a rule violation to be 
present out of the overt descriptions provided by the NFHS that represent criteria for rule 
violations or breaches. 

o Please simply place N/A or any potential rule violations associated 

number(s) – (example, 7, 9, 3 OR 6).  
 

c) Play and Talk Tough Behavior Question – I have provided you five different behaviors that 
represent poor hockey behaviors in the literature. These behaviors are not concerned with intent 
of the individual, but instead the presence of behaviors that represent a cheap shot, starting a fight 
on the ice, a retaliation to a cheap shot, defending the goalie from a cheap shot, and hooking or 
tripping an opponent on a breakaway. I understand not knowing the INTENT or SITUATIONAL 
CONTEXT makes this subjective assessment difficult. I ask that you use your expertise of 
hockey culture, rules, and understanding of the game to respond to this question for each clip.  

• Specifically, each prequel may provide objective game play to assess this question. 
Therefore, I ask that you assess the potential play and talk tough behavior exhibited based 
on the entirety of each clip. 

o Please simply place N/A or any potential play and talk tough behaviors 

associated number(s) – (example, 1, 3 OR 4).  
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Date of Game:  

 

Participant Position: Forward or Defense 
 

Participant Jersey Number:  
 

Clip 

# 

Poor Hockey 

Behavior (PHB)? 

Definition: ‘physical 
acts of borderline 

violence that players do 
on the ice in games that 
violate the rules to gain 

a competitive 
advantage and have the 

potential to cause harm 
or disadvantage the 

opponent’  

“Violation of NFHS 

Rule Descriptions”? 

1= charging 
2= contact to the head  

3= cross-checking   
4 = unnecessary 
roughness (roughing) 

5 = boarding  
6 = checking from behind 

7 = 
Interference/Obstruction 
8 = Elbowing 

9 = Holding 

“Play and Talk Tough 

Behavior”? 

1= take cheap shots at 
opponents 

2= start fights on the ice  
3= retaliate to cheap shots  

4= defend goalie from cheap 

shots  

5 = hook or trip an opponent on 

a breakaway 
 

 Does the behavior in 

the clip represent the 

definition above? (Yes 
or No) 

Does the behavior in the 

clip violate any rule 

described by the NFHS?  

(Yes or No) 
If yes – please indicate 

which rule description 
was breached. 

Does the behavior in the clip 

represent any play and talk 

tough poor hockey behavior 

described above? 

(Yes or No) 

If yes – please indicate which 
play and talk tough behavior is 

represented. 

Clip 
#1  

 

   

Clip 
#2  
 

   

Clip 

#3  
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APPENDIX K  

SEMI-STRUCTURED INTERVIEW GUIDE 
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General Discussion  

- I am from Minnesota  

- I grew up playing hockey and left high school to play for the Sioux Falls Stampede in the 
USHL.  

- I am still a big fan and love the sport.  
 

1) How many years have you played hockey?  

 
2) Could you tell me about how you got involved in hockey?  

 
3) What do you like or enjoy the most about playing hockey? 

 

4) What are some initial thoughts you have about the game last night? the team? and the 
outcome of the game?  

 
Instructions: I am now going to have you watch a few clips from the game that I would like to 
hear your thoughts on. There are no right or wrong answers. I am interested in your own 

experiences so that I can understand what your hockey experience is like! We can pause, replay, 
or stop the clip at any time and as many times as you would like. If you would like to pause the 

clip when something comes to mind, just let me know.  
 
RQ1 Questions: Asked after 30 second clip and the PHB.  

 
1) How did you anticipate this behavior to impact the player who you did this to (e.g., 

opponent)?  
 

2) How did you anticipate this behavior to impact your opponent’s team?  

 
3) How did you anticipate this behavior to impact you personally? 

 
4) How did you anticipate this behavior to impact your team? 

 

 

RQ2 Questions: Asked after 30 second clip and the PHB. 

 
1) What benefits did you expect this behavior to provide your opponent or opponents team? 

 

2) What harm, or competitive disadvantage, did you expect this behavior to provide your 
opponent or opponents team? 

 
3) What benefits did you expect this behavior to provide you personally or your team? 

 

4) What harm, or competitive disadvantage did you expect this behavior to provide you 
personally or your team?  
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RQ3 Questions: Asked after 30 second clip and the PHB.  

 

Controlling Coaching 

1) How did you expect this behavior to affect your coaches view of you as a hockey player?  
 

2) How did you anticipate this behavior to represent what your coach expects of you in this 

situation?  
 

Competence Frustration  

1) How did you anticipate this behavior to affect your confidence in your hockey abilities?  
 

Relatedness Frustration 

1) How did you anticipate your coach to respond to you after doing this behavior?  

 
2) How did you anticipate your teammates to respond to you after doing this behavior? 

 

Distortion of Consequences 

1) What were the reasons leading you to engage in this behavior? 

 
2) What was the purpose of engaging in this behavior?  

 

 

Conclusion: 

 

That is all the questions I have for you and I just wanted to thank you again. I really enjoyed 
talking to you today! Is there anything else that has come to mind for you based on our 

conversation today? Is there anything that you would like to ask me? Again, thanks for your time 
and good luck with the rest of your hockey and high school experiences. 

 


